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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction
A critical incident is something that is marked as a significant turning point for a person or even for a company or institution during a situation, event or a lesson. The term ‘critical’ does not mean that the situation must be a bad situation, it simply means that that specific significant turning point was critically analysed. The specific incident may not always be obvious to everyone, the incidents are generally very straightforward and are usually part of everyday events or routine. They are not always seen by everyone; they can just be more meaningful to the observer or teacher. Critical incidents are important for two key reasons. The first reason is that they are an exceptional way for a person to increase and develop their understanding and gain control over their own professional judgement. This then means that they are able to put their new knowledge, understanding and control into their own practice. The second key reason is that the critical incidents help find a focus to help with classroom action research. The assignment title requires a critical evaluation and identification of a case study of an individual learner or group to help with next teaching and learning steps. The case study is based on a critical incident. Throughout the assignment, there will be regular links to the Professional Teaching Standards, The Four Purposes and theory that is relevant to the case study that was observed specifically for this evaluation. The Evaluation will also include next steps and a reflection of the overall outcome.

The role of critical reflection
Critical reflection is important when it comes to personal development. People think with honesty and intent when they are critically reflecting on their procedures and their practices. To engage with a critical reflection of one person’s own practice, they need engage with their own feelings and thoughts, their experiences and practices that occurs within a work setting. This helps to pinpoint what a person is doing well and what they feel they need to work on within their practices (Clarke, 2021). Professor Graham Gibbs produced a ‘Reflective Cycle’ in his book “Learning by Doing” that was published in 1988. Professor Graham’s Reflective Cycle was developed to ensure that structure to learning was given from experiences. The Cycle enables a person to plan and learn from their own experiences from things that either went well or did not go well. The cycle consists of six different stages. Please see Appendix 2 for a visual representation of the cycle. Stage one is a description of the experience. Stage two is a person’s thoughts and feelings about the experience. Stage three is an evaluation of the experience. This can be both good and bad. Stage four is a conclusion about what a person has learnt from the experience and what they could have done differently, and stage six is when the person designs an action plan with what they would do the same and what they would do differently if they were to be dealing with a similar situation in the future (Edinburgh University, 2020). The “experimental learning” model is also known as Kolb’s reflective model. Kolb’s reflective model is to do with a person’s own experience. This is then reviewed, analysed and evaluated in a systematic way. The review, analysis and evaluation consist of three different stages. The first part of the system is the concrete experience itself. This is where notes are made, and a description of the experience is made. Please see Appendix 3 for a visual representation of the reflective cycle. The first stage of the process is the reflective observation. This is where a person thinks more critically about what happened during the experience. The second stage is the abstract conceptualisation. This is where a person asks themselves what they could have done differently and how they can improve on the way they dealt with the situation. The last stage is active experimentation. This is the stage where the person can put into practice their new theoretical knowledge. They take their own thoughts and reflections about the situation and put them into practice also (Brown, 2020). 
There are clear professional standards that are in place to ensure that all teaching professionals are constantly evolving and continuously learning and developing their own knowledge and skills. The Professional Teaching Standards (PTS) are intended for each teaching professional to set clear expectations about effective practice during a person’s career. This also includes entry to the profession, where it is applicable. The PTS intend to support all teaching practitioners to identify any possible areas that they feel they could develop further in their job role. Teaching practitioners are to “form a backdrop to the performance management process” and the PTS intend to enable all teaching practitioners to reflect on their own practice and experiences. They are to reflect individually and collectively and are to do this “against nationally agreed standards of effective practice and affirm and celebrate their successes.” These professional standards link in heavily with critical reflection. Every teaching professional is to critically reflect throughout their career and are to reflect their practice in accordance with the new curriculum (Welsh Government, 2020).

Observation school and class context
Following the British Educational Research Association (BERA) guidelines “researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity.” So therefore, the pupils, school and school staff that have been observed will remain anonymous throughout. (BERA, 2019)

The school that the observation took place in is based in the local authority of Vale of Glamorgan. The school merged with their current nursey school in September 2016 and is a mixed-gender school. There are currently 471 pupils on roll in the school with the age range of 3 to 11. Of the 471 pupils who attend the school, there are 65 part-time pupils who attend the nursery. The school currently has four nursery classes and has 14 single-year classes. The school has 2 classes per each year which means that every year group in the school is double entry. The average number of pupils in Wales who are eligible for free school meals is 19%. The school has identified that they have around 36% of pupils who are eligible for free school dinners. As you can see, the is significantly higher than the average in Wales. Within the school, there are 31% of pupils who have additional learning needs (ALN). This is higher than the national average number of pupils of 21%. There are currently no pupils who have been statemented with special educational needs and there are very few pupils who are in care of the local authority. Most of the pupils who attend this school are of white British Ethnicity so therefore come from homes where English is their main language. There are very few pupils who have English as an additional language and no pupils speak Welsh at home.

Currently, the school is a pioneer school. They are working closely with the Welsh Government and other schools to help the progression to the curriculum and professional learning. (Estyn, 2018)

Critical incident linked to Donaldson’s Four Purposes
The critical incident took place on the 23rd September 2021 at 9:30 in the morning. The class that was being observed was a year 1 class. The teacher of the year 1 class was very enthusiastic. The activity that was taking place was a numeracy activity. Due to BERA guidelines, the pupils involved will be known as Child A and Child B. The teacher asked all pupils to stand so that they could count to 20 as a class and in an active way. All pupils stood on their feet, but Child A did not stand. Around five seconds later, child A did stand but facing the wrong way. The teacher said ‘thank you making the right choice’ after child A stood, even if it was facing the wrong way. After the teacher said this, child A then smiled as he turned to face the teacher. Each pupil has their own ‘spot’’ on the carpet whilst they’re sitting/standing on the carpet. Child A had moved off his spot so the teacher as him to go back on his spot, he refused. The teacher then counted down from 5. He went back on his spot and the teacher thanked him. Once the activity had started, Child A did not want to join in. The teacher then explained to him that he had to join in as he had to learn his numbers to help him understand lots of things. The teacher managed to explain to him that he needed numbers enough for him to then join in with the class activity, although he did not want to participate. The teacher then moved onto a second activity and had the children sit on the carpet. The teacher asked Child B to give out the whiteboards to all the pupils. Child A snatched his pen off Child B and continued to mess around and disrupt the class. The teacher calmly said to Child A ‘we do not snatch off our friends, we need to nicely take the pen and that if you continue to be silly and disrupt your friends you will lose one minute of your play for wasting my time and your friends time’. After the teacher had explained this to him, he became fully engaged for most of the activity. The teacher was doing an adding exercise where she would ask the pupils a question and they had to write the answer on their own whiteboards. There were a few times where the teacher had to wait for Child A to write his answer down after the rest of the class had already written theirs. The teacher was very patient with Child A and allowed him extra time to get his answer written down which seemed to really help him stay engaged. He wouldn’t get frustrated when time had run out as he was given extra time to give his answer. The teacher encouraged him and the rest of the class a lot which helped with whole class engagement. 
The part of the incident that was the most interesting was the part where the teacher explained to Child A that he would have to lose one minute of his lunch time for disrupting the class and for using up valuable lesson time. This part especially, but the whole of the critical incident relates a lot with the four purposes. The purpose that it relates to the most would be ethical informed citizens. The main point in this purpose that the critical incident relates to the most is ‘understand and consider the impact of their actions when making choices and actions’ (Donaldson, 2015). Although the teacher had to explain to Child A that he had to participate in the lesson on several occasions and why he had to participate, it was not until the teacher said that he would have to lose some of his play time due to him disrupting his friends that he then decided to participate. He realised that his actions had consequences, not only for his friends but for himself. The teacher had given him a motivator to ensure that Child A would continue to stay focused.



Literature Review
The following themes will be the sole focus of this literature review, the impact of children in a group-based activity talking about positive and negative behaviour management through operant conditioning and classroom management.
	Behaviour management is very important when it comes to a classroom setting. Behaviour management is not all about rewarding wanted and good behaviour or punishing silly or unwanted behaviour. Behaviour management is about having the right strategies in place in order for children to be able to have the best experience during their school period. (Oxley, 2015 cited in The Open University, 2016). 
Pavlov is a theorist who first developed the idea of conditioning. Skinner then created a theory surrounding this. They both contributed to developing the theory of behaviour and helped developed strategies to help change people’s behaviours within a classroom setting. Although Pavlov pioneered the conditioning theory first, Skinner then developed it. Pavlov stated that behaviours could be reinforced through a developed system that paired behaviours with a stimulus. Skinner disagreed and said that the importance of conditioning a person is what happens after the behaviour has occurred (Hintz, A. 2021).
B.F. Skinner’s behaviour theory was originally based upon the work of Thorndike’s law of effect. Skinner then introduced ‘Reinforcement’ into the Law of Effect, this was introduced as a new term (McLeod, S. 2015). The term reinforcement is that action of someone encouraging something or someone’s behaviour. (Webster, M. 2021). His work was then based upon the fact that education could be a function of change in behaviour that can be observed or behaviour that is explicit. Skinner says that a change in a child’s behaviour is due to the environment they are in or any changes that occur within that environment and how they react to the changes (Skinner 1957 cited in Culatta 2021). Operant conditioning was studied by Skinner. He used animals to conduct this experiment by placing them in a box that was called a ‘Skinner box’. This box was very similar to the puzzle box conducted by Thorndike. Operant conditioning generally means the changing of behaviour by a person when the reinforcement is used after a desired response is given by a person (McLeod, S. 2015a). Under Operant Conditioning theory, there is positive reinforcement and negative reinforcement. As previously stated, Skinner used animals to help develop his theory. He used and studied rats to help with this. Throughout his study, he discovered that when the rat consistently pushed down on a bar, the rat would get food as the reward. The rat is more likely to repeat this behaviour. To transfer this study onto pupils, you simply praise or reward a behaviour that is wanted and that is done well by pupils (Hamm, E. 2018). 
There are different views surrounding whether positive management is an effective behaviour strategy. Positive reinforcement is said to be an effective strategy that can be used by teachers so that they can encourage their pupils to behave in a way that is condoned (Lane, M. 2020). Positive reinforcement typically consists of teachers praising behaviour that is wanted and ignoring or giving minimal attention towards the negative or unwanted behaviour. As previously stated, positive reinforcement comes from Skinner’s operant learning theory. This focuses on the consequences and what effects the consequences have on pupil’s future behaviours (Breslin, Hritz & Leman, 2014a, p3). Motivation plays a huge part when it comes to someone’s motivation and development, teachers can assist in helping to increase their motivation to ensure they are reaching the highest level possible within the classroom. There are two different types of motivators within the classroom. There is intrinsic motivation and extrinsic motivation. Intrinsic motivation is developed through learning experiences being engaged. Intrinsic motivation is when the teacher is able to provide and deliver content in a way that ensures the attention of the pupils is being grabbed. It involves the teachers being able to provide choice for their pupils which will enable a pupil’s curiosity. (Valerio, K. 2012). Extrinsic motivation is branded by motivators that are external to a pupil. The pupil is motivated to develop their knowledge and understanding not by personal interest but from wanting to meet certain expectations that have been set by people to ensure they are pleasing others. For example, a teachers or parents. (Blake, C. 2021). The Achievement Goal theory suggests that the behaviour of the pupils is generally related to both their motivation and achievement. This is an example of why children are engaged in their academic studies (Breslin, Hritz & Leman, 2014b p4). Positive reinforcement then comes into play with motivation as when pupils are aware that they will be gaining rewards or verbal praise, they are more likely to complete the work that has been set (Breslin, Hritz & Leman, 2014c p4). 
	Although there are many people and a large amount of research that backs up and supports using positive reinforcement in the classroom, there are people who disagree with it. Even though positive reinforcement could potentially free society of people’s misery that was caused by negative reinforcement and punishment, Skinner himself, despite being a huge advocate for positive reinforcement, said that positive reinforcement could potentially have aversive consequences that could occur. Skinner observed this in his book ‘Beyond Freedom and Dignity’ (Perone, M. 2003). It is said that too much positive reinforcement could potentially lead to a ‘praise overload’. This is when positive reinforcement is used too frequently, at the wrong times or not during the right situation, pupils can receive the same praise over and over no matter what they do. This then reduces the unwanted negative behaviour (Lemmens, R. 2020). Pupils could have a decrease in their intrinsic motivation to learn and to behave appropriately, this means that pupils would only complete tasks to receive rewards or praise and not be learning for themselves (Breslin, Hritz & Leman, 2014d p6).
Skinner also developed negative reinforcement using a rat. He placed a rat in a his ‘Skinner box’ and then caused the rat discomfort by placing an electric current which was unpleasant for the rat and caused it discomfort. Every time the rat moved around the box, it would knock lever for the shock and instantly shock the rat. The rat learnt very quickly to go straight to the food lever rather than wandering around the box every time. Negative reinforcement links in with positive reinforcement which both come under operant conditioning. Negative reinforcement is different from punishment and is not a negative thing (McLeod, S. 2015b). Negative reinforcement is a strategy that can put in place to help teachers with specific behaviours that occur in the classroom. Negative reinforcement works by removing a stimulus that is negative or unpleasant from a situation that is caused because of someone’s actions (Kandola, A. 2020). For example, teachers could use negative reinforcement to help motivate their pupils. They could take away something negative, such as homework, if the pupils were to work hard on their classwork. Over time, pupils are more likely to continue to work harder in class and become more productive so that they will not be given homework (Miller-Wilson, K. 2020). So essentially, the behaviour that is wanted by the teacher should therefore increase due to the negative stimulus being taken away (Marcin, A. 2017). When it comes down to which is better, positive reinforcement or negative reinforcement then in the long run, positive reinforcement is better. Negative reinforcement starts a person’s good behaviour off but it’s not sustainable for a long period of time. Positive reinforcement goes well with negative reinforcement. It can carry on from negative reinforcement and help continue the good and wanted behaviour. This is called the ‘push-pull motivation’ (Sethi, M. 2014).
Classroom management is a set of skills and techniques that a teacher uses to ensure their classroom runs as smoothly and effectively as it can without disruption from the pupils (Mulvahill, E. 2018). Alfie Kohn (2006) critiqued multiple phases of ‘traditional’ teaching. He stated that the use of external factors and competition is not the way to motivate pupils. Kohn argues that there should be minimal standards on pupils and Kohn is very critical of standardized tests. He believes that teachers need to rely more on intrinsic motivation rather than extrinsic motivation. Kohn also suggests that teachers are to keep cooperation in mind because when children are curious and want to learn, rewards, praise and punishments aren’t necessary (Lynch, M. 2018). It is important for the classroom environment to be an effective learning environment and teachers need to choose their instructions wisely to ensure behavioural problems are kept to a minimum. According to Froyen and Iverson (1999) stated that it is essential for teachers to create a ‘task-orientated’ approach within the classroom and with their teaching. Froyen and Iverson (1999) found that he best way for teaching practice is for the teachers to be able to acknowledge the responsible and wanted behaviour going on in the classroom, teachers should have to correct irresponsible and inappropriate behaviours and they are to ignore, control and respond correctly to inappropriate behaviour (Praveen & Thomas Alex, 2017). Even though there are many theorists who are in support of classroom management, there are reasons why classroom management is not overly effective. It is harder to build relationships with each of the pupils in the classroom if a teacher is constantly teaching a dealing with consequences as a whole class. If a teacher is constantly ignoring certain behaviours, then those particular behaviours could blow up and could then result in something worse. As a teacher, they would have to be consistent with how they deal with certain behaviours because if a pupil was to act out and have consequences and then another pupil was to act out in the same way and not have any consequences, that first pupil would realise this and continue to act out (Bartile, N. 2021).


Reflection/Evaluation and Next steps
As a whole, my critical incident heavily relates to classroom management and behaviour management. Throughout the literature I learnt a lot about behaviour management within a mainstream setting.
	Theory says that a pupil’s behaviour can change due to the environment they are in. My observation was taking place during a numeracy activity. When I arrived in the classroom, the pupils were sat on the carpet just finishing an activity. The teacher then asked to the pupils to stand. The change in activity is what made Child A’s behaviour change. He became disengaged, did not want to be in class and did not want to take part at all. From this, I learnt ‘environment’ does not have to be a different room or different place altogether, it can be as little as a change in activity. I have learnt that if I know there is a pupil whose behaviour changes drastically from calm and engaged to disengaged and disruptive, I will put strategies in place to ensure they that they stay engaged. I will get to know that child and their needs to see if there is something I can do to ensure they do the work necessary.
	Theory states that praising unwanted behaviour is a major part of positive reinforcement. I can see from my incident that this did happen. After Child A stood and did not stand where he was supposed to, the teacher kept asking him to stand on the right spot. He ignored but when he did listen eventually and the teacher praised him for that so he would understand that what he did was right, even if he was stood facing the wrong way. The teacher kept on praising him when he did what he was asked until he was where she wanted him to be. She ensured he knew that he was doing things right and praised him for it to ensure he did not continue with the unwanted behaviour. I learnt that this is a good way of ensuring a pupil is behaving in the way the teacher wanted them to. The teacher ignored the unwanted and disruptive behaviour like theory states. It worked, child A had no reaction or attention from his disruptive behaviour, only the good behaviour which really helped with him becoming engaged. I learnt that it is a good thing to ignore certain behaviours as it could cause more problems, especially if some children have attachment issues and constantly needs attention whether it’s good or bad.
	Skinner’s operant theory says that consequences play a part in a child’s behaviour and how it could affect their future behaviour. I can see from my critical incident that the teacher I was observing resulted I having to tell Child A that if he carries on disrupting the class and wasting time, he will have to miss his play time. This part of the incident links to other parts of theory. Theory suggests motivation plays a huge part in a child’s learning. A child needs to be motivated in order to learn; Child A did not want to miss part of his play. This then motivated Child A to engage in the task that was happening. From this part of the critical incident, I have learnt that children having consequences can result in them having more motivation to learn and it helps them to be more engaged within the lesson. I would use this method as a last resort, if necessary, to help with their engagement to ensure they are getting the most out of the lesson. 
	Kohn’s classroom management theory suggests that a classroom needs to run effectively and smoothly in order for the learners to be engaged and for the pupil’s to be less disruptive within the classroom. My critical incident shows that all children in the class were settled, the teacher was in control and the children listened to her. This made it easier for the teacher to be able to positively reinforce Child A’s behaviour and to ensure that he was fully engaged like the rest of his class. I have learnt that this was a really good way to ensure the class is fully engaged and I could see throughout my observation that the class was settled and there was less disruptive behaviour throughout the session.
	
	
Conclusion (300)
As you can see from the literature review and the critical incident, this evaluation solely focuses behaviour management and management within the classroom. The next steps from this will be that as a student teacher, they would use some of the behaviour management strategies throughout their teaching. Positive and negative reinforcement is one of the main approaches that will be taken in order to develop a teachers professional learning. Positive reinforcement is a strategy that will condition children into acting how they are wanted to act without the teachers shouting at the pupils. Classroom management is a great way to help keep disruptions down within the classroom. The teacher needs to have control of the class with certain rules in place in order for this to happen. This is a good sign of the leadership standard within the professional teaching standards. The teacher needs to collaborate with other staff members to ensure that the strategies put in place are consistent between all staff members. This is a great way of showing collaboration between staff members. Pedagogy is the backbone of teaching and behaviour management. For a teacher to be following these strategies and continue to do so, this is their way of teaching ad their beliefs and for the teacher to have their classroom set out in a certain way and for the teacher to build relationships with their class, this is their pedagogy.

















Appendices (1000)
Appendix 1

	Date and time, year group: 
23/09/2021 
10:10am
Year 3


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a year 3 classroom. The activity taking place was a literacy activity. The teacher had an audio and visual story for the children to be able to listen to and look at the pictures at the same time. Not long after the activity had started, two children came into the classroom with the class LSA. We will call them ‘child A’ and ‘child B’ due to confidentiality.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Child A and Child B walked into the classroom. Child B went and sat down at a table and immediately joined in with the activity the teacher was delivering. Child A walked into the classroom and immediately walked to the cupboard to ask for a snack. The teacher said to child A that it was not snack time just yet, that he did not have to wait long and that he had to go and join his peers with the activity that was taking place. Child A then sat at the table as the LSA said that she would sit with him. Child A was happy to sit on the table with the LSA and Child B. After a few minutes, Child A asked if he was able to do engage in another task, the teacher asked if he wanted to put his timer on. He agreed and the teacher said, ‘when your timer has run out, you can then take part in another activity.’ Child A then sat and participated in the whole class activity whilst waiting for his timer to run out. Once his timer had run out, he engaged in an activity with Child B and the LSA in the class. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

During this scenario, you can see that Child A struggles to keep his attention during certain, if not all lessons. The teacher has put clear strategies in place to keep Child A engaged and focused on important tasks. This is done by Child A having a timer. The timer has been put in place to help Child A understand that he must participate in the main activity for him to progress academically. This strategy also helps the child understand that he is not able to dictate his routine all the time. He then knows that once the timer has run out, he is then able to engage in a different activity. Child A has been conditioned to know that the timer means that he must participate in activities the teacher has set and then once the timer has run out, he can then stop. This could then be linked to Pavlov’s conditioning theory.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment in class was pretty calm. All children, apart from two, were sat on the carpet participating with the whole class activity. There were not many distractions during the session. There was one pupil who liked to be stood up, the teacher tried to get him to take a seat somewhere, either on the floor, on a chair or in his own tent. The pupil did not want to sit so he remained standing. This was a slight distraction for the other pupils who were taking part in the class activity as the teacher had to stop what she was doing to ensure the pupil who was standing was ok and was engaging in the activity. The teacher then allowed him to carry on standing whilst eating banana, the pupil then became engaged, and the teacher was able to carry on the task for all pupils. 

Another distraction was that this activity was taking place just before class snack time. Towards the end of the activity, pupils began to disengage as they were asking how long until snack time. The teacher kept reassuring the pupils by saying that it was not long until it was snack time. The pupils accepted the teacher’s response.

The teacher ensured that the directions of what was going to happen during the lesson very concise and clear to the pupils. I am assuming that during previous lessons, the teacher has been encouraging the pupils to engage in the story task actively by making up actions to go along with the story. The teacher allowed the pupils to listen to the story once over before encouraging them to partake in the actions that went along with the story. The teacher mentioned that they had previously learnt some action to the story. She then went onto a different section for the pupils to learn. The pupils were fully engaged in this activity and seemed to be really enjoying creating different actions for different parts of the story.






	Date and time, year group:
23/09/2021 
10:20am
Year 3

	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place at 10:20am. This was during a year 3 literacy activity. The teacher had an audio and visual story for the class to be able to listen to and look at at the same time. The incident took place whilst the children were sat on the carpet in front of the teacher in their classroom. It involved two children, Child A and Child B. We will call them child A and Child B due to confidentiality.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Most of the children were sat on the carpet in front of the teacher to complete the tasks required. The teacher had planned a lesson where the children had to listen to the story ‘owl babies.’ After they had listened to it, they then went back over the story and was doing actions to certain words in the story. The children were having fun and were really engaged. Child A was sat by Child B on the carpet. Child B was winding up Child A. Child A stood up, removed himself from the situation and said that he didn’t want to be by Child B and didn’t want to look at her. Child A then went and hid behind a stool in the classroom. The teacher asked Child A to go and sit back down. Child A said no. The teacher tried to get him to participate again by asking him to sit somewhere else, on a chair for example. Child A said no again. The teacher then asked Child A a question about the book and said that she needed his help. Child A answered the teacher’s question and was nearly engaged in the task. The teacher then asked Child A to go and sit back with his friends. He again, said no. The teacher then said for Child A to go and sit by her as she needed help telling the other pupils the story and showing them the actions. Child A was then re-engaged in the activity. He was stood next to the teacher, he joined in with all actions and was telling the story to his friends. The teacher was able to keep Child A engaged by asking him questions and asking for help as he felt valued.




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
From this incident you can see that Child A wants to learn, he does not want to be distracted from his learning.
He rightfully removed himself from the situation rather than reacting to it. 
The teacher was aware of the situation and spoke calmly to Child B to explain that it is not right. She wanted Child A to be sat on the carpet with his friends, so she used positive reinforcement to engage child A back in with the activity. She knows that this kind of reinforcement is helpful to Child A. The way she handled the situation was good in the sense that Child A knows that he still must participate in the lesson.
It seemed that Child A needs to have some sort of attention and rather than the teacher giving him negative attention, she simply asked him a few questions which made him engage and then the scenario was over.
Behaviour management strategies would be good to look into from this scenario. Positive and negative reinforcement – skinner’s theory of operant conditioning
Classroom management – Kohn’s theory









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The classroom was calm, the children started off really settled and really engaged with the activity. Child B then caused Child A to disrupt the class as the teacher had to stop teaching to handle the situation.

This observation took place during the same year three class as the one above. The main reason why the pupils are distracted and unsettled was because this happened just before their snack time. The pupils were constantly asking when they were going to have snack.

The teacher then continued with the class activity, making it fun and engaging. She gave clear and concise instructions to the class so they knew what they had to complete before they can have their snack, the children were engaged and participated




	Date and time, year group:
23rd September 2021
9:20am
Year 1 class


	Where and When: Context of the observation – subject/AOLE, general classroom context
The observation took place in a year 1 classroom. The activity taking part was a numeracy activity. The teacher had the pupils sat on the carpet in front of her. They were discussing how to write numbers and then she had the children standing to engage with another numeracy activity. There were no other staff members in the classroom. Due to BERA guidelines we will refer to the children involved as Child A and Child B.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Teacher had pupils stand to complete a second numeracy activity. All pupils stood up except one. Teacher asked him to stand, he did but facing the wrong way. Teacher praised him for standing. She then asked him to face the right way. He did, then the teacher praised him again. Children then had to sit again to complete another activity. Child A sat but moved off his spot. Teacher asked him to move back on spot. He said no. teacher counted down from 5. He went back on spot. Teacher then thanked him. Child A didn’t not want to join in when teacher started activity. Teacher told him he had to join in and why – needs numbers for life etc.
Teacher managed to get him to join in.
For the second activity, whiteboards were needed. Child B handed them out. Child A snatched pen off Child B. he continued to act up and disrupt class. Teacher explained that we don’t snatch off people. Explained that if he was to continue to act up, 1 minute of play time will be lost. Child A then became fully engaged. An adding activity a taking place. Children had to put their answers on the whiteboards and then show the answer when teacher asked. Teacher had to wait for Child A to write answers down a few times. Teacher was very patient with Child A. Gave Child A extra time – helped him stay engaged. Teacher made his friend wait for Child A to answer so he did not feel bad about having longer.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
From the incident you can see that Child A struggles with attention and engaging in certain lessons. The teacher clearly knew what to say to him in order to encourage him to participate in the lessons. The teacher uses positive reinforcement to help engage Child A. this clearly works really well for him.
You could explore behaviour management theories and then use strategies from these theories to see why certain strategies were used.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class was calm, and all pupils were engaged and listening to the teacher. The child that was being observed only became dis-engaged when the activity changed.

The child being observed became distracted when he thought he could not do the activity. The teacher had to encourage him. He distracted the rest of the class whilst he was being disruptive. 






Appendix 2
[image: Reflective learning - Learning - University of Kent]
(University of Kent, 2012)
https://www.kent.ac.uk/learning/PDP-and-employability/pdp/reflective.html
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[image: Kolb&#39;s Learning Styles and Experiential Learning Cycle | Simply Psychology]

(McLeod, S. 2017)
https://www.simplypsychology.org/learning-kolb.html
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