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Agosto (2016) supports that storytelling is beneficial for developing literacy skills. Sturm (1999) investigated the trance-like state that individuals experience when engaged in oral storytelling. He conducted interviews among young children and adults and discovered six components of the storytelling trance. They included: realism, lack of awareness, engaged receptive channel, control, ‘placeness’, and time distortion. Phillips (2000) studied the value of storytelling in early education by conducting a four-week storytelling program with pre-schoolers. She discovered that storytelling can help students and teachers form bonds, improve memory recall, boost early literacy development, and stimulate creative thinking. Kuyvenhoven (2007) worked with fourth and fifth graders to investigate the narrative trance. She discovered that when children were told stories, they constructed mental pictures of the narrative and usually imagined themselves in the fictional settings, taking part in the action. This type of engagement is proved to support the development of literacy skills in children. 
Digital literacy, according to Gilster (1997), is the ability to comprehend and utilise information in a variety of formats from a range of sources when it is provided via computers, particularly the Internet. Digital literacy entails adapting our abilities to an intriguing new medium, and our perception of the Internet will be determined by how well we grasp its core competences. Kucirkova (2018) suggests, the practices of a school in terms of technology are determined by the national policy on children's use of technology, the age range served, and the instructors' own attitudes about technology use. She further claims that digital books do not have to be accessed via pricey touchscreens; they may be brought to the classroom via an interactive whiteboard or desktop PCs, both of which are common for most UK classrooms. Larson and Marsh (2014) state that they believe thinking that the transition from theory to practise is straightforward, misinterprets the nature of the relationship. They argue that practise is theorised as it evolves over time. What students and teachers do is premised on the idea of literacy, learning, culture, and history, and by participating in teaching and learning practises, those theories, as well as the teachers and students themselves, develop and change. Literacy teaching and learning is a jointly formed process that develops over time. 
It is possible to observe how an induvial would deliver a story and what approach they may use in doing so by analysing techniques used such as; pointing, intonation, asking questions, use of expression, and characterization. One of the skills used in the traditional storytelling activity in order to engage the audience was, questioning. Asking questions promotes discussions and curiosity. According to Beck and Mckeown (2001), improving young children's understanding and language skills is critical for literacy development. Storytelling and having an open discussion about what has been read is an effective way to encourage children to comprehend decontextualized language. Reese and Cox (1999) conducted a study in order to assess children's receptive vocabulary, print, and narrative comprehension abilities. They believed that by following strict reading guidelines, they were able to maintain stylistic fidelity and avoid the problem of experimenter bias when giving an intervention. Five planned questions and five planned remarks were included in the reading of every book. Each style's specific utterance categories were derived from previous studies on naturally occurring book reading. Throughout the reading, the describer style reader provided five comments and answered five questions, focused on labeling and characterizations of the photographs. The five questions and five comments placed throughout the text in the comprehended format focused on storyline predictions and inferences, as well as inferences regarding character emotions. The reader presented the tale with five comments and then demanded five assumptions and evaluatives at the conclusion of the novel-reading in the performance-oriented approach.
After analysing the digital storytelling activity, another skill used in order to support the development of children's literacy was intonation. It is described by Nolan (2020) as speech that communicates information without the use of words. They state that variation in speaking pitch across the domain of the utterance is central to intonation, although it also depends on timing and loudness patterns, as well as voice quality in some cases. Lang, et al. (2020) suggest that in every conversation with an individual present in front of each other, there is demonstrated an immediate understanding. This is due to skills used such as; mannerisms, intonation, body language, and the back-and-forth flow of dialogue all combining to make the speaker's intended meaning clear. Grünloh (2011) states that the data from the studies conducted in this report suggest that from an early age, children who are learning a language use the intonational form of an utterance to grasp the intention of others. Children who are learning a language recognise that each intonational form has a specific function. Furthermore, the research provided in this thesis indicates that children utilise intonation to communicate their own communication intents. As a result, intonation is a key tool for young children's language acquisition, because they use the information offered by intonation in order to accquire words as well as combine them into syntactic constructs, but also to comprehend paralinguistic aspects of language.
Another skill that was analysed during the observation of the traditional storytelling activity, was the use of onomatopoeia. Asmaa (2017) states that onomatopoeia, in its wider definition, refers to the imitative creation of words from natural sounds, and it is stated that this phenomenon occurs in all languages around the world. They also suggest that Mario Pei came up with the idea that the origins of human language and vocabulary are linked back to imitation. According to his concept of the ‘bow wow’ theory, speech was created by aiming to emulate the characteristic sound of the subject in question. Language is believed to have evolved from the imitation of animal noises. The characteristic that distinguishes a dog from other creatures, for example, is its bark. That is why it is usual for some children to call dogs "bow-wow." However, Nordquist (2020) believes that onomatopoeic words are uncommon, and they differ from one language to the next. A dog's bark, for example, is pronounced au au in Brazil, ham ham in Albania, and wang, wang in China. Furthermore, many onomatopoeic terms are relatively new, and not all of them are produced from natural sounds. Similarly to the ‘bow wow’ theory, the ‘ding dong’ theory as stated by The Origins of language (2011), suggests that according to this theory, language evolved when humans began naming items after a sound which was already present in their daily lives. Words like "boom," "crash," and "oink" are given examples. Laing and Bergelson (2020) state that babbling permits infants to engage in proto-conversations with caregivers long before they have clearly stated, meaningful words in their lexicon. Furthermore, babble's well-practiced sounds act as a perceptual 'filter,' directing infants' attention to words that mimic the sounds they can reliably generate. It is highlighted by Menggo (2017) that at the holophrastic stage, children experience difficulty in pronouncing specific consonants phonemes including r, s, k, j, and t. Following this stage, children are encouraged to participate more actively in adult conversations. Parents are always the child's primary interlocutor, so it is recommended that parents have a holistic understanding of their child's phonology acquisition, which is dependent on their neurological maturity. Parents are therefore able to provide basic utterances for their children, which encourage their articulation.
Additionally, a skill that is recognised as advantageous for literacy development is the use of expression. This skill was observed during the traditional storytelling activity. According to Trovato, et al. (2012), Humans may communicate through a variety of complicated languages, as well as verbal and nonverbal communication. Face expressions, in particular, are crucial for expressing emotions and communicating intentions. Schneider, et al. (2022) support this statement as they believe the use of body language such as facial expressions is an important factor in human communication. They also state that in studies, pedagogical agents have been shown to be advantageous to learning. Learners' performance is enhanced when such agents display physical movement including gestures or facial expressions. Ratliff and Patterson (2008) suggest that facial expressions have been demonstrated in studies to greatly change the understanding of what is said as well as control the flow of a discussion. Humans' ability to perceive emotions is thought to be essential to efficient communication, accounting for up to 93 percent of communication in a typical conversation. On the other hand, widen, et al. (2011) suggests knowledge that emotional responses other than the standard basic emotions may be recognised from faces has significant importance for the debate over basic emotions and facial expression universality. One of the primary points of contention in this argument is the impact of using forced-choice versus free-response approaches. A pressured-choice format may not convey the spectator's genuine emotion attribution, but instead an assessment made solely for the sake of selecting amongst accessible options. As a result of the forced-choice format, an abnormally large percentage of observers agree with the expected emotion can be obtained. However, a disadvantage of depending on the use of facial expressions may be that due to COVID-19 social restrictions it is compulsory for key workers to wear masks. This makes it difficult to see facial expressions, and therefore, learners are obliged to rely on hand gestures and the increased use of technology.  
The use of digital learning has saved the education system during times of need, for example, during the COVID-19 pandemic when required to be on lockdown or to isolate. Therefore, without access to technology, there would be no means to scholastic education and the development of young children would have suffered greatly. However, although there may be positives to digital learning, there are also various disadvantages. Many sources are beginning to reveal that online learning on its own during COVID-19 has had a negative impact on education and the development of young people. Hoss, et al. (2021) state that for their research report, a total of 3,839 statements were collected from 584 students and analysed using qualitative content analysis. Negative effects accounted for 57.7% of the assertions, whereas positive effects accounted for 42.3 percent. They also suggest that one of the drawbacks of the shift to online teaching and learning is the loss of face-to-face interaction. Many statements collected from students addressed psychosocial variables, such as difficulties with self-discipline, self-regulation in the meaning of self-studying, and problems with structuring daily life, apprehended uncertainty as a result of lack of information, a bigger amount of effort in regard to studying in terms of time and workload, decreased motivation in study activities and learning, and the inability to separate study and private life.
The findings suggest that digital and traditional activities tend to complement one another in a way that one excels where the other declines. It is clear to see from the research above that each method of teaching and/or learning is beneficial to a child’s development, despite them both having advantages and disadvantages. In order to improve future practice, some suggestions are to incorporate different aspects of teaching into lessons. In this way, it will be more effective and will benefit the learner further. Just as every teacher has their style of teaching, each individual has their own specific way of learning. Therefore, by making lessons different and having other styles incorporated, it can benefit every learner in a unique way.
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