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ACE informed approach in education – Session plan


Part One ‘ACEs in Educational Settings’ – School staff



Part one provided school staff with an understanding of the impact of adverse childhood experiences (ACEs) and the prevalence of ACEs in Wales. The new Estyn Inspection Framework emphasizes the importance of good wellbeing and safeguarding strategies in schools.  These strategies are measured to ensure that there is suitable provision for pupils who need support, advice and guidance and that pupils feel listened to and heard.    Part one will look at toxic stress in relation to brain development, exploring individual’s flight, fight and freeze responses and how this may present in individual’s behaviour.    Part one will also explore childhood trauma and how this relates to ACEs and begin to introduce trauma informed practice.

Aims & Objectives 

1. To provide education on impact of toxic stress on the brain 
2. To increase school awareness of ACEs 
3. To increase confidence in identifying ACEs 
4. Raise awareness of individuals management of trauma  



	TIME

	AIM 
	ACTIVITY


	MATERIALS 

	9.15 

	Refreshments and Sign In 
	Ask participants to sign in 



	Tea & coffee facilities 
LDS Sign in Sheet 
Name label




	9.30 

	Welcome and introductions 
Housekeeping 
	Trainer introductions 
Aims of training – what is the purpose of the training 
Housekeeping including health & safety of building 
Course structure – timings of training i.e. break times 

Pre course evaluation form (5 mins)

	




Evaluation form 

	
	Ice breaker

Health Warning 
	Ask participants to introduce name, role & favourite children’s TV programme 

Link ice breaker to memories and how it is important that we keep ourselves safe during duration of course.  
Facilitate discussion regarding what support officers can access and how participants can take breaks during the course and speak with us during the breaks if needed.  

	

	9.45

	Trauma exercise 
	Gingerbread person and ask group to Imagine you are in a wood – wandering along a beautiful path when suddenly you come around a corner and come face to face with a big grizzly bear! 
Local areas to assist visualization – Brecon Beacons,      pen y fan. 

Using the materials on the table and the gingerbread person ask participants to illustrate what happens to your body, how does it feel?   Responses - Heart pounding. Sweaty palms, more alert, scared, shocked, 

Advise participants that we will come back to the gingerbread feedback later 
 
	Gingerbread people
Pens 
Stickers 


	9.55
	To ascertain parameters of training 

Identify vulnerability within policing 
	Small groups to look at the term vulnerability and what they understand by it  - in small groups identify terms / behaviors they believe indicates vulnerability  - participants to put responses on flipchart paper

What are the challenges of working with vulnerability –  participants to discuss within small groups and feedback key messages 

Reflect on change of policing, a majority of the work that police officers attend are related to vulnerability. Acknowledge the 24/7 response i.e. mental health, people in crisis.  Setting scene for training.   Link to our police observations & research 
	flip chart and pens 
blue tac 





	10.30


	To explore different types of stress 
	Inform group regarding 3 types of stress and get group to share examples 
Positive stress
Tolerable stress
Toxic stress

Trainers to facilitate discussion on examples of each type of stress that children may experience 

Examples 
Positive stress – child taking an exam, going on stage for the first time 
Tolerable stress –result of the death or serious illness of a loved one, a frightening accident, an acrimonious parental separation or divorce but always in the context of ongoing, supportive relationships with adults
Toxic Stress – living with domestic abuse, physical abuse, and sexual abuse without children having access to support from caring adults.  Parents being the cause of the stress




	Power point 
Group discussion 

Handout of three types of stress 

	10.45
	Trauma and  brain development 
	Powerpoint slides 

Use this slide to explain normal trauma response in the brain and then how ACEs cause chronic traumatic stress?  Key points to cover:

ACEs are known to have direct and immediate effects on a child’s health through, for instance, physical injury to a child who is abused.  
ACEs cause physiological changes, the increased the wear and tear (allostatic load) on the body increases the risk of premature ill health such as cancer, heart disease and mental illness. 

This can result in individuals whose systems are ‘locked’ into a higher state of alertness; permanently prepared for further trauma. 

The impact of chronic stress experienced by the mother can have an impact before birth (eg domestic violence and abuse during pregnancy)


Brains are built on our experiences video (4.05) 

The video above explains how experiences in the first years of our lives affect how our brains form. Science tells us that the stress of abuse or neglect can damage the basic structures of a child’s developing brain. Without the right help, it can put them at risk of a lifetime of health problems, developmental issues and addiction. It’s up to us to make sure that children overcome these stresses and have the nurturing experiences they need for positive development

	Powerpoint 

Handout 




















https://www.youtube.com/watch?v=hMyDFYSkZSU






	
11am

	



	
BREAK




	

	11.15
	To explore the flight or fight response


	Animation from NHS Lanarkshire and Police Scotland

Animation illustrates –
The three main parts of the brain and what each part does 
How instinctive ‘fight’, ‘flight’ and ‘freeze’ responses protect us
 How someone who experiences trauma may respond in police interview


How ‘secondary’ trauma can affect workers
Small group exercise – coping with stress and secondary trauma.   
Identify positive & negative/ health harming from feedback.

	
http://www.nhslanarkshire.org.uk/Services/EVA%20Services/Pages/trauma-and-the-brain.aspx




facilitators to capture feedback using Flip Chart &
Pens 


	11.30
	To explore effects of trauma 


	Group discussions following on from video - How will experiencing trauma impact on well-being and life outcomes?  
	Discuss in small groups 
Feedback to large group 
Flip chart 
Pens 

	11.45
	To link to ACES
	Powerpoint information 

What are ACEs 

· Adverse childhood study linking this to trauma 
· How this affects brain development, biological changes, health consequences
· If brain is on survival mode – unable to access parts of brain for learning, rationale thinking 
 
To introduce Welsh ACE study and how this links with PCC Strategic plan - Using crime related statistic from study
	Powerpoint 

Questionnaire laminated and put on tables during lunch

	12.05
	Welsh ACE animation 
	ACE animation 

Slide on ACEs prevention – how would society look if there were no ACEs. 



	DVD

Slide 

	
12.20
	
Introduction of trauma informed approach/ practice 
	Group discussions 

Participants to answer ‘how do you support people who have experienced trauma?’

Small groups to feedback 
	 

	
12.35
	
	
Close with reversible writing video and Ian Wright gets a big shock – You Tube.



	https://www.youtube.com/watch?v=SGOB3QhGqtA


	

12.45
	
End







ACE informed approach in Educational Settings – Session plan


Part Two: ACEs – Trauma Informed Practice - School staff



Against a background of research into adverse childhood experiences (ACEs) and trauma, Part Two aims to enhance communication skills within schools and build upon schools’ understanding of resilience within a person-centred approach. Drawing on the research literature and practice around attachment & resilience, schools will be encouraged to reflect on how they currently communicate and how they can foster a nurturing, empathetic environment for all children. The Welsh Government statutory guidance, Keeping Learners Safe (2015), emphasizes that schools have a duty of care to provide safe environments in which all children feel secure to share difficulties with staff. By the end of the training, schools will have developed their own vision of an ACE-informed school and identified key ways forward.






Aims & Objectives 

To increase confidence in responding to individuals ACE needs:
· By developing and enhancing school communication skills within an ACE informed school 
· By building resilience in children and young people who face adversity 
· By prioritizing our own well-being as school staff


Twilight Session – 2.5 hours
















	TIME
	AIMS

	ACTIVITY


	MATERIALS 

	




	Admin

Introductions

Warm-up 



To go through objectives of the session


To remind all participants why we are here and connect to Part 1



To explore any impact from previous session
	Staff entering; giving out of slides and handouts

Introduces selves and the training

Icebreaker Activity: Get to know people better bingo
(3mins)


Go through objectives of session (2mins) Slide 3



ACE Recap (2 mins)
Show slide of ACES (Slide 4 and 5 ) with ACEs blocked out. 
What ACES can they remember? 

Reflection on  Training Session 1 (3mins) Slide 6
What did you learn last session that you didn’t already know?
What impact did it have on your practice, if any?

Staff to write down on slide handout first; tell a neighbour
Then come together to share.


Re-cap some details about ACEs and explore relevance of  ACEs in Welsh context (2mins)




	PowerPoint slides  
Handout Contents:
1. Cover page
2. Bingo page
3. Matching activity
4. Emotion Coaching through PLACE Checklist
5. Well-being Resources
6. Resilience Framework
7. Framework Activity





	












	Trauma-informed practice:

To encourage reflection on how we think and feel about emotion and emotional expression








Trauma-informed practice:

To encourage reflection on how we think and feel about emotion and emotional expression
	Identifying how we normally react to emotional expression (10 mins)

Show staff picture of a teacher beside photocopier with speech bubble complaining about a series of frustrating things that happened to him last night which now impacts his morning. 

Read out the speech bubble in an animated/dramatic/humorous way.

Staff to write down two things they would say in response to him in speech bubbles. 

Get staff to shout out what they would say…

Shout out at the presenter and presenter to respond in character and convey how helpful each response is.  

Understanding meta-emotion philosophy (Gottman & colleagues, 1996) (7 mins)


Present slide: “What’s your meta-emotion philosophy?”

Explain meta-emotion philosophy:
Meta-emotion philosophy is the way we think and feel about how we express our OWN emotions & the emotions of OTHERS. (5 mins)

Explain:
Emotion Coaching – validates & accepts emotion, helps child to understand the emotion felt, aids reflection and promotes coping skills and plans 
Emotion Dismissing- minimizing the feeling; it’s not a big deal; tries to reassure
Emotion Suppressing- conveying that the emotion should not be felt or expressed; tries to stop the emotion
Laissez-faire – showing that you don’t care

Show slide delving deeper into emotion coaching; go through the 4 components with corresponding pictures for clarity and show emotion coaching model slide.
(5 mins)



	Powerpoint Slides
Handout-speech bubbles- What would you say to Rhodri?

	




	To elicit their constructs and find out about their day-to –day experiences 
What do ACEs look like in adolescents/teenagers?
	What do you see, hear, sense every day in school?
Shout out

Show slide ‘what does the effect of ACEs look like in teenagers?’
What words describe what we hear and see? 

May be obvious, in-your-face behaviours, may be quiet, sad, silent, may be rejecting, attention-attachment seeking, may be no obvious behaviours, fitting in with the crowd, slump in grades, changes in friendships, changes in behaviours, challenges and oppositional behaviour, disengaged, anxious, difficulty building relationships, edgy, hypervigilant, impulsive.

What else?
(5 mins)

	Slide

	
	Trauma-informed practice:

To encourage reflection on how we think and feel about emotion and emotional expression
	Activity to consolidate understanding of meta-emotion philosophy: Elliot changing lessons (20 mins)

Matching Activity (5 mins)
Show school staff a child scenario. Staff to match the teacher response to the type of meta-emotion philosophy. 

Elliot Changing Lesson Scenario:

You are a staff member walking to your next lesson. Most of the students have got to their classes, but you spot Elliot leaning against the corridor wall. You walk past as you’re in a rush, but when you glance back in his direction it looks as if he has been crying. When you catch his eye, he quickly turns away, muttering: ‘I hate everyone in this school and everyone @%@!!!! hates me!’

Go through responses in depth afterwards (10 mins)
Use questioning to elicit rationale for choices-
What makes you think it is an example of emotion coaching?
What makes you think that was emotion dismissing rather than laissez-faire?

Confusion often arises between emotion dismissing and emotion suppressing as they are very similar. 

Emotion dismissing minimizes the emotion felt and often comes a very positive place- i.e. we want the person not to worry and to reassure them that it will be okay. 

Emotion suppressing suppresses the emotion and conveys a message that the emotion should not be felt or displayed

Scenarios raises important conversation regarding separating feelings from behaviour as Elliot swears when he is upset. Our first priority needs to be that of empathizing and validating. 
1. “Get in to class, young man! You can’t be nasty to the Year 7s and then start looking for sympathy when things don’t go your way!!” LF
2. “You don’t seem your usual, cheeky self! You’re actually looking a bit sad. I’m off to maths, call into 3A after your lesson before break and we can have a chat!” EC
3. “How dare you say that? We do so much for you here, Elliot!” ES
4. “Elliot, you seem upset. I do want to talk to you about it, but we can’t talk about this right now, mate, you should be in class.  Will you be in Ty Seren at lunch-time? We could talk then.” EC
5. “Don’t worry, Elliot. I know things have been hard for you, mate, but the sun is shining, and things will get better! They always do!” ED
6. “Eh, no young man. Watch your language!! We don’t say things like that! ES
7. “Elliot, you look a bit frustrated there. I’m wondering if you’re annoyed about what happened with the boys in 8c earlier earlier today…” EC

8. “Go talk to Mrs. Robbins, Elliot!” LF


Discuss the impact of different approaches on Elliot (3mins)

What could happen next using each approach? How could respond? 
	Quotes of responses on PPT slide.

Matching response to meta-emotion philosophy activity in handout



	




















	Trauma-Informed practice:

To encourage the use of emotion coaching through PLACE to foster an ACE-informed school
	Developing an understanding of PLACE (Hughes, 2006): ‘PUT ACES IN THEIR PLACE’ (3 mins)


Introduce concept of PLACE (Hughes, 2006) as a helpful way to encourage an emotion coaching approach:

Playfulness
Liking
Acceptance
Curiosity
Empathy

Give examples of each component of PLACE on PPT related to previous Ruby scenario.




To practice using an emotion coaching approach through PLACE (20 mins)

Introduce another Elliot scenario to do some roleplay in 3s and work through PLACE (2 mins):

· Staff Member: Hi, Elliot. I said I’d chat to you after your lesson.  Let’s sit down here. You seemed really upset before, what’s going on?
· Elliot: I just HATE it here. And I HATE everyone who goes to this school.

Role play (10 mins)

Roles: Elliot; Staff member; Observer

Observer to use the Emotion Coaching through PLACE checklist to note down:

How emotion coaching through PLACE was achieved or shown?
What impact this had on Elliot?
Feedback in groups (5 mins)

Group to feedback to each other using the following steps:

1. Observer to share notes made on checklist during role play.
2. Staff member & Elliot to share feelings and thoughts experienced whilst in role.
3. What would you say/do to help further if you were the staff member? 
Feedback to larger group/discussion (3 mins)

	Powerpoint Slides




	
	Comfort Break
	5 mins
	

	






































	Trauma-Informed Practice:

To understand how to respond to more extreme emotional expression & behaviour
	Introduce the Window of Tolerance (Siegel, 1999) 
(13 mins)

Window of Tolerance (5 mins)

When is talking through PLACE not so useful? : Times of hyper-arousal, large emotional outbursts, violence, tantrums 

Show diagram of the ‘Window of Tolerance’ and discuss connections with neurotransmitters/hormones. 

Connect with PLACE 


Hyperarousal- fight/flight; increased cortisol; stressed; overwhelmed, angry, unsafe; cognitive processing impaired

Window of Tolerance: optimal arousal zone; can function cognitively; rational

Hypo-arousal: numb, no feelings; can’t think; shut down; ashamed; disconnected

When children are in their window of tolerance, emotion coaching through words and actions can be very helpful. The key is de-escalation, noticing when things are changing and keeping children within their window of tolerance.

When children are in fight/flight mode or hyper-arousal (exhibiting aggression and intense emotion), children need to be brought back to their window of tolerance before they can process verbal information. 

Within hypo-arousal, children are still not able to process/reflect on the situation. They may appear calm and ready, but if they are not actually back in their window of tolerance, things can quickly escalate again…



Young person Throwing Chair Scenario (5 mins)
Show scenario with a young person being in a hyper-aroused state and explain that they are going to throw a chair at another pupil. How can we bring the person back to their window of tolerance? How do we make them available for interaction?

When children are in hyper or hypo arousal, we need to focus on ACCEPTANCE & EMPATHY- accept that the person is in a vulnerable state.  The priority is to keep everyone safe and build in ways to bring the person back to their window of tolerance. A contingency plan should be pre-developed with key staff around the child and the children in the school.

Go through key strategies to help guide children back to their window of tolerance:

· Contain- priority is safety
· Opportunities to engage positively- de-escalation tasks
· Pre-agreed processes with children re: safe places, boundaries, consequences etc.
· ‘Connection before Correction’- Consequences applied later when back in Window of Tolerance 


Reflecting on staff well-being & our own Window of Tolerance (3 mins)

Window of Tolerance reflection-Imagine your worst/stressful day… how do you bring yourself back to your window of tolerance?

	Handout
 

	
	To prioritize our own well-being as school staff in an ACE-informed school
	The Five Wells (5 mins)

Show staff the 5 Wells (Moseley) and explain that ensuring that each well is accessed ensures balance, well-being & helps build our own resilience. This will have an impact on staff ability to emotion coach and use PLACE in their day to day work.

5 Wells:
Spiritual
Physical
Intellectual
Creative
Emotional

	Handout

	
	Trauma-Informed Practice:
To help staff understand how they can build resilience in themselves and in the young people they work with-how these are interlinked

To identify  school profile of resilience skills
	Making the link between staff resilience & well-being & children’s resilience and well-being.  (1 min)
Identify school profile of skills (10 mins)
Slide 28- Resilience is no Ordinary Magic! Look at main components of Resilience building

Resilience is something we can learn, model and teach.

 Slide 29- Give out the resilience skill card sheet and introduce activity

· Select three skill cards that you feel most confident helping children with.
· Share some of the activities you use to promote the skill with your group.
Slide 30- What’s Happening in Wales?- Share examples of pilot schools beginning to embed Trauma Informed Practice after completing Phase 1 and 2. Operation Encompass rolling out across Wales – Schools will be informed by a 9am telephone call to a key person if a child has experienced domestic abuse and the police were present in the property to allow schools to support the pupil – Check in with a trusted adult/ safe place/ wellbeing room if needed. Iris link- Recent up to date research around ACES and Education pilots.


	 







Handout A3 size

	
	To reflect on the session and move forward towards an ACE-informed school

If we know about ACEs and do something to help –building an ACE-responsive environment.
	Reflection: What does your ACE-informed school look like? (5 mins). 

Ask each member of staff to write down on a post-it what their ACE-informed school looks like! Imagine you are already working in an ACE-informed way and have developed an ACE- responsive learning environment!

This will be gathered together and will be a starting point of the PATH session next time.
	
 

	
	QUESTIONS/COMMENTS
	[bookmark: _GoBack]Slide 32- Welsh  Government Policy- WG committed to Early Intervention for people affected by ACES. Housing officers- receiving training in Trauma Informed practice and creating PIE( Psychologically Informed Environments) . Routine funding for Health pilots- Health Visitors using an enquiry approach to support new parents. Wellbeing Act- Public Service Bodies Accountability. 
Slide 33- Training Offered – Ace Hub offers training for schools, housing sectors, youth work and a Knowledge and Skills Framework for all organisations.
Slide 34- Contact details for the ACE Hub – Follow us on Twitter/ Face book/ 
	








ACE informed approach in Educational Settings – Session plan


Part Three: Moving towards an ACE-informed School- The PATH (Planning Alternative Tomorrows with Hope)
ACE informed approach in Educational Settings – Session plan


Part Three aims to help staff to build on the emotion coaching and resilience activities from the last session and to check in with them around their own resilience and resources when working with adverse childhood experiences. 

Part Three will be predominantly an interactive training session for the whole school staff to increase their confidence and skills needed to build resilience in an ACE informed whole school approach. The PATH process offers a collaborative framework where all staff members have a voice and a valued contribution towards developing their ACE informed school and the way forward. 

Aims and Objectives
To increase confidence in responding to individuals’ ACE needs:
· By building on the approaches we use with our children to develop an ACE informed school 
· By continuing to prioritise our own well-being and resilience as school staff

Twilight Session – two and a half hours









	TIME
	AIMS

	ACTIVITY


	MATERIALS 

	

	
To remind all participants about ACEs and connect to parts one and two



To introduce the objectives for session 3
	
Revisit aims and key messages from part 2

Ask participants to reflect on part two and consider whether they have had an opportunity to practice these skills with pupils at school.  






	
Powerpoint slides  

· Session 2 objectives
· ACEs definition



· Session 3 objectives

	
	Grounding activity 
	How do we ground ourselves so we are ready to take on the next thing? For example between work and home?

Life’s stresses cause us to fold up and close in. Our heads are full of clutter most of the time.
You can ground your nervous system to allow your brain to do its best.
Practice developing a hard back and a soft front. 


Try this!
Stand up and think you are a tree. 
Plant your feet
Arms out as branches
Wiggle your fingers like the leaves falling
Bring arms down to your sides

Other ways?
Star shape on the floor or against the wall-whole body!
A self-hug!

Feel decluttered

How do we help children to ground themselves?

Ideas?
	· Tree picture

	
	To explore any impact from previous session



	Remind ourselves about  emotion coaching and PLACE

Have we been able to try this out over the last 2 weeks?
	· Meta emotion philosophy
· Put ACEs in their PLACE

	
	Revisit the 5 wells 
	What have you tried to help build your resilience and wellbeing in the last two weeks?

What are the 5 wells?
How many of the wells were you able to visit.
What does it feel like when you are able to look after to your own wellbeing?

Share in pairs and feedback.

	· The 5 wells 
· Revisiting the wells



	
	
	Introduce 

The PATH ( Planning Alternative tomorrows with hope)

The North Star 
Bring together the ACE informed school ideas from the last session (wordle) as the basis for the North Star or the Dream.

Move into groups to generate :
· The Now
· One year from now
· Who to Enroll
· How to Strengthen

Creating a rich picture!

Come back together to feedback and to generate:
· The Next Few Months
· First Steps





	· School wordle

	
	
	Link the PATH to the Action Plan

Who, what, when?
	The completed PATH

	

	Questions/comments
	

	

	
	Evaluation


	
	




Developed by Peter D’Lima and Mel Collins, Bridgend Educational Psychology Service 2018
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