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	Target
	What I have done in this assignment...

	Target 1
	Further develop your critical thinking and independent thought.
	To further develop my critical thinking for this assignment I have ensured that I have engaged thoroughly in a wide range of academic and educational sources, comparing different opinions from these sources to come to more critically considered opinions. I have combined by this but attempt to input more of my own opinions against those sources, to introduce independent critical thinking when discussing those sources.





Part 1: Professional Learning Passport
https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZkzjZbdM4r4RdgH755fgM
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 During the MEET day of this Bridging Experience, I first engaged with the content provided in the Great Teaching Toolkit Review, to learn more about how their research and international review responds to and drives the revolution in teacher thinking about professional learning.
The primary focus for this MEET day was to look at and access different Assessment for Learning strategies, however these can be implemented in our teaching practice. I utilised the research from the Great Teaching Toolkit review to discover more about these strategies, how they can be used in a classroom setting.
To further this understanding, I observed a 10-minute segment of a Reception, Year 4 and Year 6 lesson to see how teachers use Assessment for Learning in their day-to-day work. Each teacher discussed some of the AFL techniques they utilise during their days, and which they find to be particularly beneficial.	 With the goal of this MEET day being to improve my understanding of Assessment of Learning strategies, I feel the process of this MEET day has helped to further my knowledge.
I had found the opportunity to observe a broad range of Year Groups extremely helpful in discovering how Assessment of Learning strategies are implemented across an entire Primary School setting. This helped me to learn about new Assessment for Learning techniques which I could utilise in my practise, as well as how different techniques are better suited to different Year Groups and Age Ranges. The characteristics of assessment across the Year Groups I found to often be similar in principle, however, each must be tailored to meet the specific needs of the individuals in the specific Year Group to best help them and their needs in progress their education.
I also found that taking the time to examine the Great Teaching Toolkit and considering how it can help and connect to my teaching practice to be a greatly beneficial reflective exercise. The ideas and principles which is discusses are often unconsidered and occur natural in a day-to-day teaching environment, so taking the time to discuss and reflect on this practice has helped me to understand how to include these "Best Bets" for teaching into my teaching practice, from both a generalist and assessment for learning perspective.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The Test Period this Bridging Experience occurred across a near 2-week period from the 12th-24th November, covering several lessons which I had planned and led the learning for, as well as a number of sessions which were planned by my Class Mentor which I was able to assist in the delivery of.
This Bridging Experience was able to give me a period in which I could dedicate to my use of AFL techniques, and assess the positive and negative outcomes from this. During this experience I used AFL techniques which fell under the categories 'Peer/Self-Assessment', 'Quality of Questioning/Quality of Talk', 'Sharing Criteria with Others' and 'Quality of Feedback' to help to easily identify the types of techniques which I was using to benefit the children.
I found that although I was looking at AFL during this Test Phase of the Bridging Experience that the techniques I utilised were rarely planned before the lesson, and often devloped or were used naturally as part of the learning experience to enhance or ensure the children were learning during the session. Although I was sometimes able to plan tasks, questions or experience that were designed to promote AFL, I've found that AFL can just as easily occur naturally as you look to find ways to solidify, secure, enhance or ensure the quality of learning during the session.

	Sharing Criteria with Others 
· I have found that ensuring the children are aware of the success criteria for the lesson to be of the paramount importance to ensure that children successfully engage in the learning, even the more able learners in a class will struggle to engage and complete work if success criteria is not correctly modelled and shared.

· During this bridging experience I could feel the difference in lessons that I had taught where the success criteria had been completely shared, and those where it had not. In one instance noticed the failings in my sharing of the success criteria during the first-class rotation of the day and worked during the remaining rotations to remedy this. 

· In the 3 remaining rotations during the day the difference in the children’s understanding of the learning and speed in the completion of the work was very noticeable as I had dedicated more time during the session to sharing the success criteria, this helped them understand the expectations and engage more with the learning. 

Quality of Questioning/Quality of Talk

· During this Bridging session I had begun to improve on my circling of the room and observing the work of the children. Something that I discussed with my Class Mentor that I need to improve on is engaging in beneficial discussions with the children whilst I am doing this. 

· Although I had begun to mention positive work that children had completed, I was missing out on the errors that were made too, meaning that children were not completely engaging or benefiting from the learning. 

Quality of Feedback

· Quality feedback can help the children to understand what they have gained from the learning, what they are doing well but also what they could also improve on moving forward.

· Feedback allows for beneficial discussions between student and teacher, to motivate them to progress based either on their current success or failures. I can provide an opportunity to push the student to improve, regardless of their current level.

· Feedback however has to be purposeful in nature and the correct fit for the student. You could spend hours writing concise and detailed feedback on students work, however, if they don’t engage with the feedback, that entire process is a waste. Important to make sure that the feedback is provided to the child in a manner which is helpful to them. 
· During this Bridging session I had begun to improve on my circling of the room and observing the work of the children. I feel that the quality of feedback during these sessions, such as Phonics sessions where I am receiving live feedback from the children, could be improved moving forward and could prove to be extremely helpful for the children. 
· I noticed in observations of other 

Peer/Self-Assessment
· This is an area of AFL that I did not particularly engage with during this bridging period but is something I would like to test out further moving forward.
· I began using peer assessment during my phonics sessions, asking the children to discuss answers that they had written on a whiteboard. 
· I did find that trying to help the children with this kind of AFL, using peer dialogue to discuss and further the learning did help to engage them in the topics and allowed them to think and learn independently from teacher guided learning. 





Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The Share element of this Bridging Experience occurred on a Zoom Meeting, where each member of our Network reported back on what AFL strategies they had used.

To share what I had found during the Meet element of this Bridging Experience, I put together a point of 2 examples of AFL that I had used during the Meet phase and discussed why I had used those specific elements, what had worked well and what didn't work so well. This analysis and critical interpretation of my work has helped me to consider the benefits and uses of AFL strategies moving forward, not just in this current PTE, but in general teaching as I move onto further placements and into the professional workplace.

AFL is such a crucial part of modern teaching that it needs to be a consideration that is almost second nature to a teacher to be able to maximise the learning and the benefits the children get from the learning.
	I found the Share element of this Bridging Experience to be a valuable experience. Receiving the input of the experiences of the other people in network, with everyone working across different Year Group, with learners of different needs and requirement, really helped to provide food for thought on which strategies I might utilise going forward.
The feedback from others of their perceived Positives and Negatives across the different AFL techniques and strategies has allowed me to consider how I may utilise these techniques, both in my current classroom environment and in different classrooms with different age groups in the future.
The general consensus of the group that I ended up taking away from the Share element of this Bridging Experience is that ultimately all AFL techniques have their benefits and place in the correct circumstance for the learner.
With every presentation of AFL that was brought forward from the common theme was that each had it is positive and negatives impacts in the learning environments they were utilised in. Ultimately, each AFL technique can work for a learner, but it is the job of the teacher to be aware of both AFL techniques and their learners to be able to figure out which techniques work best for their learners.
I feel like this Bridging Experience has helped me to expand my knowledge of AFL techniques, and what they are able to do to help the learners and will be looking to utilise these with my learners in the future.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
Phonics Twilight Session - Notes from Phonics Training introducing and developing my understanding of the Phonics Scheme used in Cadoxton. This session helped further my knowledge of the scheme and how I could use it in further lesson plans. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Videos planned, filmed, and edited to upload to Seesaw during lockdown to ensure that home learning could continue These videos allowed me to further my editing skills, allowed me to introduce videos in my teaching and incorporate online resources to further the learning experience.
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: Mathematics Memory Pair Game
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
​​​​​​​As a follow up teaching experience for a Mathematics and Numeracy lesson I had planned earlier in the week, I planned and resourced an addition-based Memory Pairs Game for the students as a continuation of their learning as part of the Independent Area of teaching carousel. To play the game I would take groups of four learners to play the game during their independent learning time of the class’s carousel, giving me the opportunity to work closely with the learners on their Mathematics and provide them with a more tailored learning experience as a small group.

The idea of this exercise was both to follow up on the addition skills that had been taught during the Mathematics lesson earlier in the week, to ensure that the learners had remembered and use those skills again. This was also an opportunity to me to take the learners aside to work in smaller groups, allowing me the chance to work on a closer basis with them and understand where they are in their learning development. Being so early on in this PTE, it was important for me to gauge the development of the learners and how they could progress in the future, as well as using this an opportunity to reflect on my previous lesson and how they had understood the content. 

I developed this game on the basis of discussion with my class mentor, who suggested that a small group challenge would help to both further learning from my previous session and help me to get to know the learners further. 

What have you learned?
The most important thing I took away from this experience was a great deal of further knowledge of the learner’s ability in Mathematics. Producing this game for the learners provided me with the chance to work on a closer basis with the learners, meaning I was able to access closely their current skills and their development in Mathematics, as well as developing my relationship with them in those smaller groups. The opportunity for small group work with the learners during this experience aided my understanding of the abilities that the learners were working at, allowing me to better plan future sessions as I had greater knowledge of where the learners could be developed and challenged in their learning.

I had planned the activity so that it was included games at 3 different difficulties of questions for the learners, and this demonstrated the necessity to differentiate questions for the learners to make sure the learning is accessible for every learner, regardless of how progress they are in their Mathematic development. The aim of this activity was ultimately to ensure that the learners are capable of utilising different techniques to solve Mathematic questions, so ensuring the learning is accessible is more important than challenging the learners with harder Maths questions than they are capable of answering. The pairs game acted as a fast-paced challenge with questions which the learners should be able to solve quickly, with the differentiate game difficulties allowing accessibility for learners regardless of their current abilities.

I found that the learners were really engaged with the learning and activity during this experience, so I believe that moving forward I will look to continue planning fun, short games for such follow up exercises, as the limited time frame of the session means that I have the opportunity to make the activity as fun and lively for the learner so that they engage in it as quickly as possible. The importance of making learning fun and engaging cannot be understated, creating a positive and exciting learning environment where the children are enjoying the setting and the learning, they are taking part in is crucial to helping them progress and engage in their learning and is something that I will look to implement in future experiences. 

What next?
In the future I would like to have the opportunity to deliver similar follow up sessions with learners after lessons I had planned, especially at early stages of further Professional Experiences. I found the learners were especially excited to take part in this activity and were fully engaged in it when they were taking part, so in future I will continue to deliver similar follow up sessions with a short, fun game which will help to engage the learners during the short period of time allotted for these sessions. It serves as an opportunity to be creative in planning for the session where the necessity is to develop an entertaining game for the learners, which can serve as a tool for assessment of learning. 

Overall, I feel that this experience is something that was hugely positive for me and showed me that this form of teaching can be beneficial for both the learner and the teacher, to ensure that both are on the same page when it comes to the develop of the learners. Opportunities to work closely with small groups of learners can be hard to come across, however they prove to be a huge asset in assessment and planning for the development of the learners moving forward. Especially so early on in a placement with a brand new class, I feel that is important to find these times to work on a 1-to-1 or small group basis with the learners to really gauge their current levels of progression, how best to meet their needs to progress them and how to challenge their learning moving forward.

This experience demonstrated the importance of seeking support and collaborating with fellow teachers and staff, as the success of this experience would not have been possible with the advice and assistance from my class mentor. Taking advice on board and looking for further help and support is crucial to helping further my development of a teacher and improving the quality of education that I am able to provide in the future. 



Professional Experience Template 2: Mathematics and Numeracy Times Table Session
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During my PTE I had planned a Mathematics lessons for my placement class, focusing on the Times Tables. Using the schools Singapore + CLIC Maths resource to assist in the pedagogical and learning content for the session. For the lesson I had planned an Independent Task for the learners which saw them tackle questions about either the 2-, 3- or 5-times tables. With this being my last day on this placement before the Christmas holiday's I had themed the Independent Task worksheet to have a Christmas theme, with differentiated pictorial and written questions for the range of abilities of the students having a Christmas twist. 

To continue with the Christmas theme for the learners and to help engage on the Teacher Focus + Singapore Maths area of the lesson, I had brought in a tub of Celebrations chocolate to help the learners to work hands on with multiplication and introduce a real-life context and excitement to the lesson. Donaldson's 'Successful Future' review of the Welsh Curriculum states that "it is important that children and young people see the relevance in their learning to the world beyond the school gates" (Donaldson, 2015.) and it was with this idea in mind that I had brought the chocolate tin, to give the learners  both a concrete, learning tool to work out multiplication, while also linking to the real world context of Christmas to enhance the learning experience and help to engage the learners in the work. 

On the advice of my Class Mentor, I also created a PowerPoint presentation for the learning to help the learners cement their education. The suggested idea was to ask the learners to solve a multiplication question using the chocolate from the tin, and then we would solve the question together on the board using the PowerPoint. I had themed the PowerPoint to continue the Christmas inspired theme of the lesson. With the combination of group and individual teaching throughout the differentiated carousels, the learners were able to engage in the learning in a variety of ways. 

What have you learned?
The planning for this lesson had been constructed with the ideas of Donaldson in his successful futures review in mind, with the aforementioned quote regarding the importance of linking real world context to education playing a large factor in the execution of this lesson. The independent task resources I had made was at a better quality than many of the other resources from this placement, particularly due to the brighter colours and funnier aesthetic to the work. The learners were more interested in engaging with their learning as the work presented was more vibrant and exciting than other tasks, I had set previously, Ensuring that the learners are interested and exciting for learning is important not to just ensure that the learning occurs, but helps in the effective management of the classroom, which this resource assisted in controlling as the independent works happily continued with their work.  

From this experience I have learnt the improvement in learning that linking education to real life context can have on the learning itself, as well as the enjoyment the learners have from the lesson. I found the learners to be more engaged than in previously planned lesson, as well as seeming to be enjoying themselves more than they had in some previous sessions.  I was reassured that pedagogical content in the lesson was sound through the use of the Singapore + CLIC Maths worksheets which is used as a resource in Mathematics throughout the school, and having that reassurance helped me to both meet one of my targets given by my Class Mentor, as well giving me the opportunity to look at how I can improve the learners enjoyment of the session through the inclusion of additional real life contexts to the learning. 

The work set for the Teacher Focus was completed at a higher and faster rate than I had anticipated prior to the lesson beginning by every group during the day. I feel that the introduction to the lesson with the adding real life context of the chocolate tin really helped the learners to engage with the learning and by proxy, helped to cement the learning before engaging with the Singapore Maths worksheet tasks. While working with the learners on calculating multiplication questions I could see and feel the excitement the learners had which contributed to the lessons running smoothly and productively, with all learner’s keen to engage and collaborate in their learning as they worked together to solve the questions. 

I also found that the PowerPoint had worked really well, as both a way to cement the learning in the learner’s minds from the chocolate tin, but also as a form of AFL as we solved the question together on the board. I could see who had understood and solved the problem correctly but would also find out who had not quite grasped the ideas that had been presented and therefore using the PowerPoint as a secondary form of learning was a great way to correct any incorrect answers and help the learners better understand the learning.

What next?
Moving forward I want to continue to implement and utilise the learning tools which I used in this experience as I feel as though they very much helped to improve the learning and the experience of the learners. I will also look to continue to find new ways to teach and improvement the learning environment and experience however I am happy knowing that I had further my knowledge of teaching strategies that both work for the learners and meet the guidelines and standards as described by Donaldson for the Welsh Government.

I found that taking on advice from my Class Mentor was extremely beneficial in this experience and really improved the learning, the addition of the PowerPoint helped to further the learning of the learners and provided an AFL tool for myself during the lesson and is something I would never have considered. Going forward I will look to use multiple tools for learning during my lessons such as this so that I can further secure the learning for the learners and improve their understanding of the learning in a discrete and beneficial manner.

I have learned and seen the need to create a learning environment and experiences which are fun, vibrant, and exciting for the learners. They need to see that I am exciting by the work and can find their own excitement in the work, and this will all work together to produce a classroom environment which is productive and professionally managed. The use of resources needs to be carefully planned and prepared for, and once again can help in creating the exciting learning experience that the children need as they enjoy to be hands on in their learning and can develop further when placing their learning into a real-world context.

Professional Experience Template 3: Junk Model Boats Inquiry 
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
This experience involved guiding the learners in an Inquiry Challenge which had been set by their class teacher via Seesaw. During my 2nd PTE1 placement I found myself working in the Year 2 Vulnerable Learners class, working to help the learners complete work which had been set for online learning on Seesaw, due to the Covid-19 lockdown in January. 
For this experience I had decided to spend the full session with the learners working on a buoyancy challenge which had been set online. The challenge for the learners was to use to design a simple tin foil their own boat and find out how many passengers the boat could carry. On this the class LSA who I had been working with previously was ill and was replaced for the day by the class teacher who had set this challenge. After discussions, we decided to use the resources available to use in the school to adapt the challenge for the learners, who were now tasked with designing a Junk Model Boat, using recycled materials in school, to design a boat which would be able to float in the large bowls in the playground. 
I chose the spend the full session working on this inquiry after discussions with the class teachers and after considering the circumstances which limited the amount of teaching the learners could get in the school environment. Throughout the week the learners in class who spend two days working primarily on Maths and two days working on Phonics, with set Creative, Physical and further challenges set throughout the day. The choice to spend a full day working on the Inquiry was made to allow the learners time to complete all the work in the session and to make their week a little more exciting from the usual routine they were becoming used to. 
The work that the learners engaged in was very independently and student led, with the challenge at the beginning of the session to use the prepare Junk Model materials to build a boat which could have the capacity to float in the large bowls outside. The learners first engage in a discussion about what elements of the boats would be important to make it float, what are the key components of the designs and what materials could be good to keep the boats afloat. Once the children had accessed the learning and engaged in the learning objectives, they set about design their boats either individually or in pairs and were given time to engage creatively in the work and add creative design elements to their boats to really make the work their own. 

Once all of the boats had been completed, we went outside as a group to test each of the learner’s boats. Before each test we engaged in discussions about each boats, with the learners considering "Do you think it will float?" and "Why?" or "Why not?” After considering the learning around buoyancy, the learners had the opportunity to test out whether their boats would float before the end of the session.

What have you learned?
This experience has taught me the importance and benefits of creating and leading sessions which places a large degree of independence on the learners, so that they can action their learning in a real, authentic context and practically demonstrate and examine their understanding the learning. Although learning was introduced and reinforced on the requirements for buoyancy and how the learners could ensure that their boats would float, the act of putting that learning into practice was very much left up to the learners during this session. The boats created in this session were very much their own design and methods, with the materials prepared for use prior to the session for the learners to decide on using on their own. 
Help and advice was of course on hand of this experience for the learners, such as help some fine motor skills such as cutting and gluing which did require assistance during the session, however, the application of their learning and the design methods the Junk Model boats was left totally in control for the learners. How they applied the knowledge was left up to them. By doing this I was able to see how well each child had applied their learning from the start of the session into action, but also allowed an opportunity to reinforce the need for the learners to be inquisitive, to test their theories and be resilient when perhaps their ideas don't plan out how they had envisioned. The learning objective for this session was not to create a boat which could float, but to understand what is required to design a boat which can float. As much of the learning of this can come from testing and failing ideas, as well as a simply learning and actioning the correct ways to ensure buoyancy. 

Upon testing the models, the learners discovered mixed results for their boats and mixed outcomes. Although some factors had important factors for buoyancy, such as a solid base without holes or large sides to protect the boat, which the learners considered would be enough to float, they discovered some boats didn't float due to factors they hadn't considered such as an imbalance in the weight distribution. Initially, both in and other experiences, learners in the group had displayed a poor attitude to failure and could not handle being and creating the best piece of learning, however, by emphasising in the session the importance of understanding that can come from failure, the learners were continuing to learn that important lesson of learning from failure, as well as further their learning from the buoyancy inquiry itself. If a learner’s boat had not succeeded in floating as they had intended, I took the time ensure that the learner considered why that had happened, and prompt thoughts on why this had happened, what they could do the improve it next time, and suggested retrying this experiment at home to see if they could improve on their first attempt. 
Following on from previous experience, I could once again see the importance of creating a fun learning environment for the children to test their academic ideas, but also to express their creativity while doing so, by allowing the children to have independent control over their designs of the boats and how they can add to or colour their design to creatively express themselves while engaging in the learning. Combining creative and academic pursuits together allows the learners to simultaneously engage in the learning that is taking place and is the main objective of the lesson, whilst also ensuring that the learners can have fun and express themselves throughout, by doing this and ensuring that the learning are enjoying themselves they are far more likely to taking part and engage in the learning during the session. 


What next?
If I were to lead this session again, I would make a few changes to how it planned out. Namely, to ensure cross-curricular responsibilities and further engage the learners in the four purposes, I would ensure that the questioning at the test phase of the inquiry is further into a larger learning experience and would use it as an opportunity to engage in Mathematics learning, using tables or graphs to map the responses about their predictions on the buoyancy of the boats, and compare their predictions with the outcomes of the tests.

Further sessions with this group of learners would also need to see the resilience and sustained effort improved as some learners struggled with their idea of failure and would not look consider looking on how to improve their work or see the learning benefits from failure. Due to the nature of the situation in schools at the time of this experience, I had to ask learners to engage in further learning at home, however, if given the chance I would have liked to see learners apply the learning from this session again school, and redesign a new boat, perhaps with better material and further planning thought this time, to action the learning from their success and failures of the previous session and how they could use that knowledge to design a better boat in the future.  



Part 2: Critical Reflection
Pedagogy Standard: Influencing: Sustained effort and resilience in learners

Introduction
In his Successful Future’s Review of the Welsh Curriculum (20151), Professor Graham Donaldson remarked that “The consistent message should be that sustained effort is integral to good learning”. Donaldson mentions this when outlining his pedagogical principles for teaching in Wales, with one of his key principles of pedagogy stating that “Good teaching and learning challenges all learners by encouraging them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them.” Throughout his review, Donaldson repeatedly details the significance of promoting sustained effort in learning and the need to instill learners with the resilience to persevere in their learning and their everyday lives. 

The importance of applying this idea into professional teaching practice is demonstrated by their inclusion in Donaldson’s pedagogical principles, and as a Welsh Professional Standards for Teaching (20192). The significance that Donaldson and the Welsh Government have placed on ensuring that teachers work to promote sustained effort and resilience in their learners is the reason why I have chosen to critically examine this standard, so that I can improve it in my own teaching practice moving forward.

Critical Discussion of Chosen Aspect
Wills (20163) believes that in schools “the focus is not only on helping students pass exams, but also on improving their character by making them more resilient. Resilience in learning, as in life, is about being able to persevere through setbacks, take on challenges and risk making mistakes to reach a goal.” With schools taking this holistic view of child development in modern day teaching, they are working to meet the four purposes of the new Welsh Curriculum (20204) by ensuring that learners are both “ambitious, capable learners, ready to learn throughout their lives” and “healthy, confident individuals, ready to lead fulfilling lives as valued members of society.”

The combination of the four purposes4, Donaldson’s pedagogical principles1 and the Welsh Professional Standards for Teaching2 work together for holistic child development. Teachers in Wales do not just work to help learners pass exams or attain a grade at a certain time during the academic year, they strive to ensure that their learners are capable to deal with life outside of the school playground too. As highlighted in Estyn’s (20205) report “Schools’ work to develop pupils’ mental health and emotional wellbeing has never been more important. An essential part of this work is to promote the resilience of all pupils to be able to cope with the challenges facing them in their school and home contexts.” 

The National Assembly for Wales (20186) said that “Building a resilient, emotionally and mentally healthy population of children and young people has to be a stated national priority”, during their report on supporting child in Wales with their emotional and mental health. Fostering a sustained effort and resilience in learners is again shown to play a fundamentally important part in the holistic development of children in schools. The report (20186) also estimates that “three children in every average size classroom will have a mental health issue”, a stat which serves as an indictment of previous failings in both the education system and our wider society, with the report (20186) concluding that “We need to equip our children with the skills, confidence and tools to be emotionally resilient. We need to intervene much earlier”. 

Early intervention in school can be established by teachers of all age groups meeting and exceeding the expectations of the teaching standard2 of building “sustained effort and resilience in learners”, the importance that early intervention can have on the lives of learners can be colossal. A Dutch study (Van Batenburg-Eddes, T and Jolles, J, 20137) concluded that “emotional wellbeing was substantially related to the risk of under-achievement in school”, and while focus of that study was on pre-adolescent children of an average age 12.5 years old, the findings of it can nonetheless be considered and applied to that of a Welsh Primary School teacher, who according to the National Assembly for Wales (20186), will teach 3 children with a mental health issue, every year. 

Promoting sustained effort and resilience in learners can be ensured by helping learners to take responsibility for their own learning. Another of Donaldson’s pedagogical principles (20151) is the notion that “Good teaching and learning encourages children and young people to take increasing responsibility for their own learning”. Without teachers nurturing young people to have the capability to be resilient and commit sustained effort into their education, the skill of taking responsibility for their learning is something that they will struggle to seize throughout their lives. A Welsh Government report (20148) found that teaching “children to plan, monitor and evaluate their own learning… has been shown to result in between seven- and nine-months’ additional progress”.

The report (20148) report highlights the importance of meeting the teaching standard2 of building “Sustained effort and resilience in learners”, as those additional months of progress in a learner’s educational development have the potential to be hugely important and beneficial to achievements a learner can attain in their lives, with the report also noting that “It is particularly effective for lower achieving learners and those from deprived backgrounds” (Welsh Government, 20145). When considering that 28.5% of children in Wales were living in poverty between 2016/17 and 2018/19 (Joseph Rowntree Foundation9), teachers would be failing a massive proportion of learners by not committing to promote sustained effort and resilience. The data exhibits the difference that resilience and committing sustain effort to learning can make to child development, and that is why it is such a vital skill for all learners to gain during their education and why teachers must strive to promote and instil it. 

Much of the data and research from numerous reports in Wales and around the world conclude that mental wellbeing for children is an issue which is affecting learner’s development, both in and out of the classroom, but that one way we can work to improve the wellbeing and progress of our learners is by equipping them with the skills to be resilient and commit a sustained effort in their learning. 

Mycraft (201910) argues “It’s crucial that teachers, students and administrators all have the mindset that it’s OK to step outside the box and do more experimentation in the classroom. It’s the belief that the process of creating is what teachers should be assessing, rather than the final product”, and by working with this mindset teachers are able to create a safe environment to learn, fail, experiment, and grow. When you view the process of creating as the learning, rather than a production of a final product, it can empower learners to take responsibility of and become resilient in their learning. It would be naïve to suggest that the “process of creating” is the only valuable assessor of learning, the “final product” (Mycraft, 201910) can also be a valuable assessor, as seeing a concrete product of learning can too serve to demonstrate the understanding of learning.
 
Mycraft (201910) believes that reflection is key to building resilience in learners, and details how he helps his learners engage with their learning experiences:

“I teach the mindset of meaningful failure and the importance of learning from your mistakes. With my students, I build in a lot of reflection time into learning to help them really think through what the failure was, why it was or was not acceptable, and the areas they need to build from and learn. Hands-on learning leaves the space to do this—try, adjust and try again.” 

As well developing a reflective approach to learning and encouraging learners to accept, consider and grow from failure in learning, GTCE (200711) suggest another way that teachers can improve the sustained effort and resilience of their learners is by adapting the way they provide feedback. They found that “The best kind of feedback was task focused, not personal, and praised effort, strategies and outcomes” and concluded that learners would benefit more from receiving feedback and praise which was more task specific, described as specific praise, rather than positive praise which “expressed approval, affirmed a correct answer, or gave general, positive reinforcement for aspects of behaviour”. 

The study found that both specific praise and positive praise did have their advantages in the classroom, with teachers noting that “they had become more aware of the praise they gave… the study helped them pay more attention to precisely who and what they were praising”. Having an awareness of the merits of praise and feedback is an extremely important tool to utilize in the classroom, correctly using praise or supportive feedback at the correct time, can help to further engage the learner in their learning and promote further growth. Although this study noted positives for both types of praise, it ultimately concluded “praise that provided informative and specific feedback on the processes and outputs of pupils' work helped to promote effort, persistence and progress.” (GTCE, 200711)

Professor Graham Donaldson notes in his Successful Futures report (20151) that learners should be taught the importance of “meeting expectations that are high but achievable for them”, believing that setting these expectations promoting good learning, as well as sustained effort and resilience in learning. This is a view that is shared by others around the globe, with the Department of Education and Early Childhood Development (University of Melbourne, 201112) agreeing that the setting of high but achievable expectation are key to ensuring that learners are resilient and provide sustained effort in their learning, detailing how important the self-efficacy of the learner is in this regard: 

“In this way self-efficacy is cyclical; the more children believe in their ability to affect outcomes the more effort, time and energy they will expend. When children put in more time and effort their outcomes improve thus increasing their belief in their ability to effect change. Early childhood professionals’ expectations influence children’s motivation, selfesteem, self-efficacy and self-concept; these are all factors in building academic resilience.”

Setting high but achievable targets in learning is crucial to the development of the learner and ensuring effort and resilience from them in their education and their lives. This idea links to Vyotsky’s Zone of Proximal Development (ZPD) theory (Gray + MacBlain, 2015, p.10013), he stated “The child at the optimal level of the ZPD has achieved a degree of independence and ownership of their...At this point, new tasks and challenges can be identified to develop the child’s learning further.” When a learner is working in their ZPD they are handling challenges which are neither too easy or too challenge, they are working, as discussed by Donaldson (20151), towards “high but achievable targets” better positioning them to learn, develop and grow, and do so with sustained effort and a resilient disposition. 


Conclusion
The impact teachers can have on their learners by meeting the Welsh Professional Standard for Teaching (20192) of developing “Sustained effort and resilience in learners” is immense. Ensuring learners have the capability to be resilient and commit sustained effort to tasks is evidently crucial to their personal success’ and growth as they move through their educational lives, as well as in their broader lives outside the school gates.  

To improve in this area of practice in future teaching experiences, I will look to adopt the methods discussed by researchers and educators to ensure that my learners are equipped with the skills needed to commit sustained effort and resilience to their learning. I will consider my use of feedback and praise in the classroom to be able to best utilize each different style at the most beneficial time for the learner. I will also look to bring Mycraft’s reflective approach into the classroom, with the benefits of reflective learning apparent from this research, I will dedicate time for learners to reflect on learning. Through this they can consider their success and failures in an inclusive, open manner, safe in the knowledge that there is nothing wrong with failing, but it can in fact teach us to be resilient and can teach us how to improve and develop in the future.  

Finally, I continue to look to refine my pedagogical understanding of learner development and progression to better set targets and learning at an appropriate level for the learners. This has been noted as area of improvement in my practice, and through the research undertaken for this critical reflection, as well further teaching experience, I feel better prepared to suitably set targets and challenges at appropriate levels for each learner to best help them in their development. 

“Educators have long emphasized that personal resilience is needed to succeed in life and that great achievements that change the world require extraordinary resilience” (Nota, Soresi and Zimmerman, 200414), this is a message that the Welsh Government shares in its Teaching Standards and Curriculum through its emphasis on ensuring resilient learners and sustained effort. This is a target that all teachers strive towards, to help nurture and develop learners to succeed in life, and perhaps even change the world, and by critically reflecting on and researching Welsh Professional Standard for Teaching (20192) of developing “Sustained effort and resilience in learners”, I feel better equipped to achieve that target. 
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