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AI Acknowledgement

I acknowledge the use of ChatGPT (https://chatgpt.com/) on 14/03/2025 to check for grammatical errors within my work. I used the prompts: 

1. Can you double check for in this text:
· Grammatical errors for me to correct
· Spelling corrections (UK)
2. Have I used colons correctly in my work?
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 















Targets from my previous assignment:

	Target
	How I have addressed it in this work

	You need to think more analytically and critically and makes those thoughts explicit in your writing.
	I have thought more deeply about information and research found, asking myself more thoughtful questions about who agrees and who suggests another point instead. I have then elaborated on those points, to think critically about why this may be.

	Proof read your work to avoid unnecessary mistakes.
	I have carefully read through my work to double check for any errors and used a proof-reading tool to triple check my work for any grammatical errors too.















Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

Catering to a diverse range of needs within a classroom setting can be difficult to manage, but it is crucial for pupil outcomes and their ability to succeed in their studies (Trickey. S, 2024). To combat this, schools implement a variety of additional support strategies for their pupils, by introducing different types of interventions. By utilising interventions within classrooms and across school settings, it encourages and supports pupil wellbeing whilst simultaneously enhancing teacher knowledge too (Welsh Government, 2021a). By identifying and acknowledging the most effective and ineffective attributes and uses of interventions and how they can aid learners within school settings, it can support, boost and promote higher academic achievements for students (Hinton. C, Hill. B and Yemiscigil. A, 2024). It is pivotal to implement these systems for the wellbeing of learners, if there is significant, reliable and valid support towards the intervention being put in place, backing up the evidence supporting the use for it. Pupil A, who will be called Idris for the purpose of this critical reflection in parallel to the confidentiality guidelines produced by the British Educational Research Association (BERA, 2024), is a Year 4 pupil. Idris loves physical activities, especially when he is given countless opportunities to get involved with hands-on tasks outdoors. On the other hand, he despises physically writing his schoolwork into his workbook. Due to this, Idris will occasionally become agitated or upset. Luckily, he can identify these emotions himself and will excuse himself from the classroom environment to calm down and regulate in a quite area. Idris is an extremely thoughtful, helpful and caring member of the class, who constantly wants to help around the classroom wherever possible. However, he does not like interacting with any of the other pupils in the class. In addition to this information, Idris has not been diagnosed with any Additional Learning Needs (ALN). Despite this, Idris is not currently achieving the same progression steps in comparison to the majority of his classmates. Therefore, this indicates to us, an intervention may be necessary to help aid his progression. (For more information on Idris, see appendix 1). The intervention strategy discussed in this critical reflection, to support Idris’ development, is known as Forest Schools (ACE Schools, 2020). It is thought that the founder of this intervention strategy was called Ella Flatau in 1952 (Moseley. P, 2024). However, many believe the original founder of the intervention may have been Wakelin McNeel and H.L. Russell as they introduced their model of Forest Schools in 1927, in Wisconsin (Forest School Foundation, 2020). Forest Schools can be defined as a child-centred approach to learning, that offers holistic development in an environment full of exploration that simultaneously facilitates the child's self-esteem and wellbeing (Forest School Association, 2021). Since Idris thrives in outdoor environments, this could be the key opportunity to encourage him to interact with his peers, in a calm, interactive and familiar environment. By building upon these key social interaction skills through this intervention, this could be the beginning of his journey to initiate positive relationships with his classmates, his future career development and his current academic ability too. Therefore, enhancing his social development.
Every child has the right to the greatest beginning to their lives: without this it can have detrimental effects to them later in life (UNICEF, n.d.). Social development is a key part of children adapting and learning about their surrounding environments. This is due to the skills most children develop from an early age, such as self-control, empathy, emotional regulation and distinguishing social norms (Rageena, 2024). Social skills, shown as early as two years old, involve toddlers understanding instructions and participating in parallel play (NHS Bedfordshire Community Health Service, n.d.). Many of these skills, that the children portray, encourage and support early signs of necessary skills required for adult life. A summary of these crucial developmental social skills are turn-taking, problem-solving, listening, making eye contact and using language (Pampers, 2021). The World Summit for Social development in Copenhagen defined an inclusive society as being one that is a society for everyone, encouraging the factor that every person has rights, responsibilities and foremost an active role to play in the world around us (United Nations, n.d.). Therefore, by encouraging social development early on in a person’s life, whilst simultaneously aiding an inclusive society, it supports development for everyone at their own rate, but more importantly, advocates the individuality of each person and how they interpret the world around them. By Year 4, most children should understand emotions, are interested in interacting with peers (preferably of the same gender at this age), can be empathetic and additionally feel accepted by peers too (American Psychological Association, 2017). However, we must note that not all children develop at the same rate as one another (Konataliia. S, 2023). It is universally recognised that it is impossible for all children to learn and develop at the same rate and you cannot accelerate the process of development (Pica. R, 2015). By acknowledging this, it can help educators and guardians be innovative and inclusive for supporting children and how they develop socially. This is especially important when adapting a foundation of support systems and techniques that promote a high standard of teaching and learning, that is made available and accessible to everyone (NASEN, 2022). This is known as Universal Provision. By allowing provision to be universally available, it supports any concerns at an early stage rather than intervening when it is too late, without a bias of who can access the support (Statham. J, 1997).
The psychologist Lev Vygotsky's theory of social development suggests that social interaction plays a vital role within influencing children's development of their cognitive abilities (McLeod. S, 2024), emphasising the point raised earlier that learning these social cues and skills from an early age, impacts lifelong learning (American Psychological Association, 2017). His theory also proposed that holistic human development is done through a social process and has links to other areas of development too such as cognitive development and language development (Brearley. M, 2022). Without developing these attributes, it can affect the future of the child, within their performance in social settings and self-regulation (Ravenscraft. E, 2020). On the contrary to these findings, Piaget disagrees with the statements that Vygotsky had proposed. Instead, he believed that early brain development is related to biological reasoning, encouraging the notion that development is completely due to genetics (Lefmann. T and Combs-Orme. T, 2013), therefore contrasting Vygotsky who suggested it can be influenced by social settings and situations. Piaget originally believed that children cannot understand the world around them until they become mature psychologically, linking to his own research which went against his original theories (Kerala Social Worker, 2013). Instead, he found that a child does not develop at equal rates to another. He studied children of varying ages (18 months, 7 years and 12 years) and concluded that no matter a child's age, they have knowledge to certain extents of the world around them (Kerala Social Worker, 2013), due to different schemas that they have formed, from discovering through the numerous environments that they have encountered (M.S., 2024), including social skills like social norms and eye contact. These two viewpoints clearly indicate that even though Piaget and Vygotsky do not agree in relation to whether Social development is due to biological or environmental factors, they both have established the importance of comprehending that every child develops at a different rate and that their development rate is not linear, supporting the points made earlier in this critical reflection.
Forest Schools have been implemented throughout many schools in the United Kingdom. In 2021, it was found, by the Forest School Association, that over 200 schools located within the United Kingdom utilise an outdoor learning approach to learning within their timetables, signalling a vast increase since the pandemic arose (The Optimist Daily, 2022). There are significantly more Forest Schools in the United Kingdom that specialise in this intervention, as there is an estimated 1,000 of them located all over the United Kingdom (Greenways Forest School, 2022). Overall, more than 90% of those schools agreed that they found implementing outdoor learning to have beneficial and positive impacts on learning as a whole (Burt. J, 2016). Research conducted by Jessica Wythe, found that out of the 54 schools asked, that 100% of participants agreed that educational trips (for example to local parks, wetland centres and trips to local forests) facilitate learning, due to it taking place in a new environment in comparison to learning in a classroom environment. This same research also validated that trips away from school help build upon social skills (Wythe. J, 2023). From my own observations, through working at various schools, children have a positive mindset about trips they have been involved with. This was also noticed by Estyn too (Estyn, 2024). Furthermore, they were able to recall information they learned from those educational days out more effectively, due to them relating the information to memories and schemas surrounding the visit. Jim Burt also found that 95% of schools recognised that pupils are more engaged and have positive attitudes towards outdoor learning and 92% agreed that it helps to reflect on everyday lessons (Burt. J, 2016). Forest Schools help to promote a plethora of skills that are essential for a pupils’ future. Some of these Social developmental impacts include teamwork, self-esteem and emotional regulation (Brodie. K, 2024) Play is a fundamental element that supports all areas of a child's development (Woffindin. L, 2024). By incorporating wellbeing and development of skills through the medium of a fun, engaging environment, it can help promote mental wellbeing by significantly reducing maladaptive behaviours and reducing anxiousness. Additionally, it can increase independence within the children, encourage a growth mindset and build upon teamwork skills: resulting in meaningful relationships with peers being formed (NHS Humber Teaching NHS Foundation Trust, 2025). However, we must note that a study conducted by Pegram et al, concluded that interventions only have a 30% positive impact on pupil outcomes, in comparison to 67% of findings showing no confirmation of any improvement and 3% of evidence showed ineffectiveness (Pegram. J et al., 2022). These findings suggest that interventions may not support pupils' wellbeing and learning to the extent that professionals such as Jim Burt had originally believed.
The reason a Forest School intervention would be beneficial for Idris’ Social development is due to it being shown to support many areas of social development (Brodie. K, 2024), with many including aspects and skills that Idris would benefit from the further support it provides (see appendix 1 for more information about Idris). As it has been proven by multiple studies, such as one conducted by Alexander Holmes, findings have emphasised the importance of Forest Schools as they foster communication skills, especially post-pandemic where developing children were limited to access to the outside world, exploration and social interaction (Holmes. A, 2024). To overcome these barriers, Forest Schools allow an opportunity, that is available to all, to engage in collaborative learning - therefore initiating those vital social interactions children need to have in order to support their social development. In conjunction with this vital information, pupils with complex needs find it beneficial to interact with peers in an outdoor environment that is unstructured, hence creating bonds with their classmates and teaching staff too (Mather. K, 2023). As mentioned previously in this critical reflection, Idris loves exploring the outdoors including gardening at home and caring for plants in school too. Henceforth, by adapting a learning approach through this intervention that includes his love for nature and introducing him to the support needed to progress his social skills, it could be a solution to help him commence and evolve new friendships with his classmates. This is especially fundamental, as he does not participate in parallel play or initiate conversations. This includes teachers, peers and other members of staff in the school community (Edwards. J, 2023). As Idris’ pupil profile states (see appendix 1) he thrives when completing work on a digital device too. Subsequently this will not help with his social development, as there is no encouragement for him to work collaboratively, in a nurtured environment, to support the development of his social abilities (Mosher. R, 2023).
If a pupil finds difficulty in social settings, then interventions could be a way to aid their social development, whether that is individually, or as a group (National Institute for Health and Care Excellence, 2022). As Forest Schools are adaptable and innovative, this intervention can be woven into an existing timetable, as it can easily be intertwined with cross-curricular links (Saxon Primary School, 2025). By introducing it, through a whole class approach, it can help Idris still engage with the criteria of his lessons, in an environment he feels comfortable in, hence motivating him to participate in his learning. As noted earlier, by Jessica Wythe, by learning in a new environment, it helps pupils remember more about the learning intention (Wythe. J, 2023). So, this will help Idris use his developing social skills in the form of teamwork to engage with his schoolwork. By having peers there too, it promotes building on those teamwork skills in a repetitive manner, build upon his language skills and more importantly catering an environment where Idris can bond and develop friendships. Pupils spend many hours a week in an assortment of social situations. Taking that into account, it emphasises the importance of utilising interventions at an early stage to endorse social development for pupils, like Idris.
A strong positive for staff who use this intervention and for the school itself, is that to teach a Forest school approach to learning, there is no prior training required (Forest School, 2024). Therefore, it saves the school on any initial training costs or costs that may have been charged for cover staff (if the teachers did have to participate in formal training). However, it can be difficult for staff to adapt lessons sometimes to an outdoor environment as there is no formality or strict structure which some classes or individuals may benefit from when in a classroom, hence creating limitations to the effectiveness of the teachings from the class teacher as they may lack confidence in a change of teaching style (Van Dijk-Wesselius. J. E. et al., 2020). Even though outdoor learning has been proven to have many benefits for wellbeing, social development and learning opportunities, (as seen throughout this critical reflection), by focusing heavily on a Forest School intervention, it can potentially raise concerns about meeting the curriculums requirements (Edwards. M, 2023). A potential limitation is linking outdoor learning to the Digital Competency Framework (DCF) (Welsh Government, 2022). Therefore, this enhances my point raised earlier that even though Forest Schools are cross-curricular and innovative, not all lessons can be completed in that environment. An example of this is coding on computers.
Even though there are various praises towards this intervention, there are also some challenges that arise with it. One main one being resources. Many necessary resources that are required for pupils to participate in Forest Schools can have a large upfront cost. This includes gear such as waterproof clothing. An estimated total for thirty Waterproof sets, that include waterproof trousers, and a coat can cost the school around £1,400 for supply one class (Little Adventure Shop, 2025). This is an implication that affects all schools, especially those with lower funding. Even though on average, a school’s annual budget per pupil is £6,387 (Welsh Government, 2021b), the schools have not always got room in their budgets to fund equipment like this, as many prioritise their budgets for other areas of the curriculum. The budget is usual spent in three main areas: supporting high quality teaching, providing academic support and finally facing non-academic restrictions to success of learning (Tilley. M, 2023). Some examples of these expenditures could be art supplies, 1 to 1 support and educational clubs.
[bookmark: _Int_7mJLPCYU]To conclude, Forest Schools would be an intervention with positive outcomes for Idris. Even though the initial upfront cost of equipment may be a struggle for some schools, fundraisers could be an option to overcome this drawback. Especially as it could have such an impact for aiding social development. By letting children work together to support their skills in an immersive, engaging and interactive environment will have long-lasting positive effects, resulting in preparing pupils like Idris for their futures. For bigger trips within this intervention, such as trips to a local Wetland Centre, this could be a way for guardians to have an active role in supporting their child and seeing progress of the social development too. This is especially achievable and attainable as no training is required for this intervention. By encouraging and adopting a new way of learning, it supports the notion for the pupils to withhold a growth mindset and aid them to interact with one another in different social settings, in comparison to a standard classroom setting. By also introducing the pupils to new environments too, it allows them to work together in forms of problem solving, teamwork and collaboration. Not only that, but by being outside, it raises self-esteem of the pupils, supports mental wellbeing and encourages mindfulness with this too. Hence, emphasising to the pupils to take breaks from overwhelming situations. By stressing this importance to them, they can understand the significance that recognising emotions can have for their own wellbeing. Overall, by having an intervention in place to support, encourage and promote Social Development within younger people, it prepares children to acknowledge the vital skills adults encounter in their day to day lives. Ultimately, social skills are a pivotal aspect of people interacting in today's society. So, supporting those who need additional assistance in understanding and employing these skills in their lives, by intervening from an early stage, helps children to reach their full potential in their lives ahead.
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Pupil Profile

This s Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ellawho is in Reception class at the same school.

Idris doesn't enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn't allowed to do this, Idris sometimes sulks and

is in a bad mood. Then, he asks Mrs James, the class teacher, for
permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activites,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When dris refuses to complete his work, he doesn'tinterrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team

While reflecting on how she can support Idris to develop further, Mrs James,
considers some of his main characteristics which include:

Physical Development
- Well developed gross motor skills e.g. jump, tum, perform tasks in physical lessons

- Prints when writing rather than using joined-up handwriting

- Dresses himseff after swimming and sports lessons

Cognitive Development

- Recognizes time on the hour, quarter past and half past on an analogue clock

- Finds it hard to concentrate for long periods of time

Emotional Development

- Shows disappointmentif he fails to perform tasks or gets wrong answers

«1s keen to please adults.

Language Development

- Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
~ Begins to understand and use humour orally

«Expresses opinions on likes and dislikes

Social Development

«Is respectful towards other adults and children

« Enjoys working alone rather than with others

As we go through the module, you will come across other aspects of ldris's development.
Imagine you are his class teacher. How could you help Idris make progress in his learning
and development?





