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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proofread work 
	· 

	Target 2
	Checked referencing
	· 

	Target 3
	Adapt and academic tone
	





Part 1: Professional Learning Passport
**In this first section you should copy and paste the text from your PLP into the relevant spaces below. You do NOT need to include any assets – your marker will be able to access these directly from your PLP. Form to share your PLP LINK ** Please delete this part before submission**

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 The bridging 2 was set up as a teams meeting with the leads of the Fitzalan network. Meeting with the class mentor we discussed the four best bets from the document Great teaching tool. 
​​​​​​​Understanding the content (Teacher should have a fluent, well-versed knowledge of the subject, a plethora of method which supports teaching and learning).
​​​​​​​Creating a Supportive Environment (Establishing a trusting and respectful relationship between teachers and students. A relationship that motivates, support and challenges learners along the learning journey).
​​​​​​​Maximising Opportunity to learn (Focus on behaviour management of the student and class activities).
​​​​​​​​​​​​​​Activating hard thinking
The bridging meet was clarifying AFL and its use in the learning environment. It also highlighted the importance of assessing children’s learning and the impact of pupil engagement and for teachers to have an insight into what children are learning. 
We are to trial two AFL techniques in the classroom and reflect on these in practice. We are expected to conduct further reading and research on the topics to further inform practice. 
Similarly, the meeting highlighted marking and the importance of following the settings policy on the topic. Through marking, we obtain a better understanding of children’s learning capacity and can adapt planning to support how children learn. As a part of marking giving feedback is important to further support learning and provide guidance for children’s learning experiences.
	I have decided to use two strategies, asking open-ended questions, Think. Pair. Share. and random selection after providing the children with the opportunity to discuss topics in their groups organised by the class mentor. (So, I do not confuse the children by using another strategy e.g. Think, Pair, Share). I should plan to appropriately plan how to implement the two strategies in the delivery of the lessons.

The research highlighted the importance of AFL in teaching and learning to current practice and the links to the 4 best bets in the Cambridge document and towards raising standards. 

In the lesson observation, I observed the teacher using several AFL during teaching and learning in the classroom. I aim to use what I have learned during the observation to inform my lesson delivery and to effectively use this to implement my chosen AFL strategies. Additionally, use what I have learnt from the four best bets to further my practice experience.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I conducted a lesson on the Rights of the child, during the lesson I utilised open-ended question and Think. Pair. Share. AFL strategy to engage the children in class discussions. Introducing the topic to children (What do you this is a Right? Do you have Rights? What does this mean? Etc.) giving the children time to talk to think about the questions individually. (repeat the questions a second time) Then encourage the children to time to discuss their ideas with a peer. At this time, I am sure to move around the children listening to their ideas and providing further support if necessary. Finally, the children could share their thoughts and with the class. I used a random selection generator to choose children to answer questions rather than asking the children to put their hands up. This provided the opportunity for the children to add to the discussion and involved some children who would shy away from answering questions.

As a part of the lesson, the children were provided with the opportunity to try ‘Hot Seating’. The children were dressed in traditional clothing, so, I used this opportunity to have the children talk about their clothing and their culture. (What is your outfit called? When do you dress like this? Is it a special occasion? Etc.) Peers and teacher asked questions, ensure pupil engagement and the children had the opportunity to express themselves and learn more about their peers.

Throughout my lesson delivery, I utilised AFL, Think. Pair. Share. helps the children to share and explore their understanding of the topic of discussion and provided each child with the opportunity to build on their prior knowledge. Similarly, this ensures each child was equipped enough to contribute to class discussions.
​​​​​​​
Hot Seating helped the children to take turn expressing themselves and sharing their culture with peers. This provided each child with the opportunity to be heard, this has effectively, contributed to managing behaviours (stopped children speaking over each other or shouting out in this part of the activity).
	Research on AFL informed my use of the various strategies for this testing phase. It helped me identify areas where the children had misconceptions about the Rights of the Child. On other occasions where children were unfamiliar with the term, I was able to explain, this and use their peers to help develop an accurate explanation of the term and why it is important to each child. 

Communicating with my class mentor encouraged me to be intentional about the use of AFL for learning, since this is effective in assessing the children learning and it is an ongoing process, and this does not end when the lesson delivery ends but should be thought of as a holistic approach to all realms of the teaching and learning experiences for the teacher and learner.

The children were enthusiastic to learn and contribute to their learning experiences, especially during the hot seating opportunities. I was impressed with the level of questions and the attention the children gave particularly to this part of the lesson. 

I will continue to continue to use AFL in my teaching practice, as it informs my practice and helped me to assess the learning and make the necessary changes to the activity and lesson deliver to better support the children while ensuring there were opportunities to challenge the children, interest and learning.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the shared bridging, I had the opportunity to evaluate my chosen AFL strategies tested in the classroom. The children were able to utilise the information used at the lesson delivery part of the activity to choose Rights, they chose to and could explain the Right and illustrate this in a creative activity. 
Random selection ensured that children were all allowed to answer and ask questions. 
Open-ended questions ensured that the children had the opportunity to expand on their answers and my prompting help the shy children to also contribute to the experience (encouraged by the class-mentor). 
Hot Seating - allow the children to share with the class, this especially effective for the children who have a difficult time waiting their turn.
	This experience had supported my understanding of AFL, its place in education and how to effectively plan to use AFLs to enhance the teaching and learning experience for the children. Engaging with this bridging activity reveals the impact AFL has on raising standards and encouraging progress in learning. 
​​​​​​​
I need to be confident in the use of AFL as my practice continues and used a wider variety of strategies also for KS2 children I should consider including self-assessment.





DGB/SKD
*Copy of three professional learning templates for any: literacy, numeracy, digital competence, and/or subject knowledge. These must be evidenced by at least one asset. Copy and paste from your PLP * Please delete this part before submission**
Llythrennedd / Literacy
Evidenced by an asset? a
I do not feel confident enough in grammar and punctuation skills, not enough to teach the topic. So, I signed up with the Lead Academy English: Spelling, Punctuation and Grammar course, to develop a comprehensive understanding of these areas and develop confidence in teaching to children of the primary age. The programme focuses on spelling strategies, clauses, tense, correct use of words etc. The programme is studied independently, however, this is still ongoing, and, in the end, I will receive a certificate as proof of completion. 

Rhifedd / Numeracy
Evidenced by an asset? a
To successfully teach and support learning, I engaged in research on the topic. Looking at coordinates, understanding the rules, terminology, and how this is taught before planning and delivering the lesson to the pupils. I developed a comprehensive understanding of the topic, and applied this in teaching and modelling the lesson to the pupils. School sites have proven helpful these include  ,   ,  ,   etc.    

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Before teaching online, I was unfamiliar with the software the setting was used to provide learning opportunities for the pupils from home. So, I researched the different programmes the setting used using video to navigate my way around the various software. After a few weeks, I became confident with the programmes I started challenging myself to each time, trying to test new programmes to use in the teaching and learning online. I also challenged the pupils to conduct in simple research, finding the combinations which produced the degree sign on computers, encouraged them to use different software for learning.   

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 



Safonau/ Standards

Professional Experience Template 1: Paste text here
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
I had the opportunity to teach the numeracy topic on Perimeter and Area during my second PTE1 experience. Before planning this lesson, I use the ‘Curriculum for Wales: Programme of study for Mathematics, The Literacy and Numeracy Framework and the Digital Competency framework’, these various curriculums helped me to determine what to teach the children before conducting further research into the topic. Secondly, it helped to differentiate the lessons appropriately, since the curriculums provide the various levels that children are expected to reach in the different year groups and the levels below and above. With this information and my understanding of the children’s capability I was able to differentiate tasks, activities and other resources to support teaching and learning online and in the hwb classroom.

This teaching experience was conducted online and in the hwb classroom. My placement school supported blended learning for all of its students. All of the learners were provided with school chrome books to support at home learning, however a small amount of the children required in person and one to one support in the hwb school. Therefore, teachers were required to conduct hwb school twice a week and online home learning reach day of the week, with as many meetings with the children as possible to ensure they received adequate support on their learning journey. I also fully participated in the online and hwb school learning and teaching throughout my placement.

I spent some time during the observation week looking at behaviour management strategies in KS2 and the classroom rules which help with the week target. I was prepared to address behavioural challenges and to ensure the children were exhibiting adequate learning behaviour. there were a few incidents in the hwb classroom and online which I was able to effectively address, with little impact on the learning of the other children. One incident occurred in the hwb classroom where one learner was exhibiting disruptive behaviours. Instead of completing tasks, the pupil was watching YouTube video with the volume up. With this, I verbally refocused the learner back to the task and for a few moments, this proved successful. I also asked the learners if there was something I could help with, the learner, then ask for support with the literacy task. The behaviour did not return, and the leaner was able to complete the work assigned without disturbing the other learners. during the online teaching, behaviours were addressed verbally, the learners were receptive to the and would adjust their behaviours immediately.
What have you learned?
Planning with the various curricular expectation makes the process clear, understanding what the children should be learning provides the opportunity for me to be creative and adapt tasks to suit the children’ s learning preferences, interest and most of all their abilities. With this in mind, I was able to research the methods used to teach the numeracy topic. This also helped me to plan for progression, building on the children’s prior knowledge. 

In my experience with blended learning, I observed the different methods the setting used to support learners and their parents during the unpredictable Covid conditions. Teachers and teaching assistants frequently contacted parents over the phone, I engaged in Microsoft Teams meetings to further support the learning experience and support learners in the hwb classroom and provide chrome books and other resources for the learners to engage and learn from home. 

I learned that behaviour can be a form of communication. Children often express how they are feeling through their behaviour, as a teacher I need to be receptive to this and address this before this escalates, impacting not only the learners learning but that of the entire class. Similarly, having a good relationship with each child is effective in addressing disruptive behaviours. I also have a lot to learn in terms of behaviour management and management of the learning environment.
What next?
I aim to conduct further research into pedagogy and refining my pedagogical practice to enhance the teaching and learning experiences. I would like to engage in more blended learning opportunities and hope to plan for this with support from my next class mentor. 

Finally, I find behaviour management interesting and hope to research and conduct further study on this in the classroom, looking at theories and a variety of strategies to effectively support children with a range of behaviours. Also further research on management of the learning environment.  


Professional Experience Template 2: Paste text here
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
In my first week of teaching practice in the second half I wanted to create interactive learning opportunities for the learners, the lesson focus was coordinates and reflection. At this time schools were closed due to the current Covid pandemic. Learning was conducted online and a few children requiring further support. The school provided the resources necessary for their students to learn from home. I decided to find alternative ways to teach the numeracy topics and other resources apart from worksheets for the learners to engage in, including (videos, raps, posters, J2measure – where learners can practice what they had learnt). Just2easy is a software programme provided by hwb and google education. The programme provides many opportunities for learners to engage e.g., j2measure, similar to a word document however, it provided grids, rulers, pens, typing resources and other resources which can be used to practice mathematical methods. Discussing my ideas with my class mentor who approved and encouraged me to continue since it was a good opportunity to provide the learners with a plethora of resources and learning opportunities. This made it easy for the learners to draw a coordinate grid and plot points, draw shapes, and create to complete numeracy work interactively.
Delivering the lesson on Jamboard was another effective. The resource can be used as a whiteboard. The learners were able to contribute to the lesson both verbally via teams and physically in real-time with the Jamboard app provided by google classroom. 
I ensure to link the LNF and DFC curriculums as a guide to the learning, also linking to the geography curriculum ks2 to create a reasoning task at the end of the week to challenge the learner’s knowledge. “Wind Rush Child’ a book link which depicts the journey, experiences and outcome of the families who were a part of the initiative to rebuild Britain after the world war. I developed a coordinates lesson which required the children to use a grid map of the Caribbean islands involves in the wind rush initiative. The children were to use the resource and the knowledge they had acquired to locate and identify, the islands and the coordinates of the various places.
What have you learned?
Differentiation was an effective way to teach learners as it provides an inclusive educational experience for all learners. I have learnt that building a relationship with the learners helps to inform planning. I have also learnt that cross-curricular links informed the expectations for the learners, it also gives teachers autonomy in the classroom. This is an important aspect of my teacher training to confidently differentiate learning and use the various curriculum links helps to combines various knowledge and skills from across these curricula and apply it to learning.
What next?
I have learnt that learners are willing to engage in learning which in-cooperates their abilities, interest and preferences. When providing these opportunities learning become fun and challenging which motivates the learners to attempt and complete the learning to the best of their abilities. Developing myself as a teacher will have a significant impact on the learning taking place in my classroom, the more knowledgeable I am the greater the variety of learning opportunities will be for all the learners. I believe, I have learnt a lot about differentiation from this experience and will continue to practice and improve this skill.



Professional Experience Template 3: Paste text here
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
My class-mentor made experiences worthwhile. Asking for advice on the preferred method of teaching addition, subtraction and multiplication. Since I am only familiar with one method. My mentor provided abacus resources, these helped to understand the written and box methods for each of the numeracy topics which was effective when it was time to plan, delivery the lesson and provide appropriate activity and tasks for the learners 
 
When setting activities and tasks for the learners to test and practice these methods, I provided a variety of resources for the learners to complete which include videos, multiple resources to complete work (Jamboard, J2measure, google docs and on paper), worksheets. The children had the opportunity to choose from several resources, worksheet and level of work to complete. 

The children were provided with the opportunity to self-mark and assess the learning experience and comment on this at the end of the tasks and activities. (Green, Orange and Red – the learners were encouraged to leave comments in either of the colours).

The activity was differentiated, bronze being the simplest tasks, silver being more challenging and gold being the most challenging. The children were encouraged to look at the differentiate the task and choose one level to complete, if this was to easy the learners were, similarly, encouraged to try the next level up for a challenge. The tasks were differentiated based on their abilities. Written methods entail adding, subtracting and multiplying from 3-digit numbers to 6-digit numbers. using the column and box methods to calculate and complete the tasks. The children were also engaged in the lesson delivery as I used their prior knowledge and help the children progress in their learning by building on this information. I was careful to also model what a completed sum looked like. 

I engaged in these practices because it is important as a teacher to have an in-depth knowledge of the subject area you are teaching to better impact learners learning experience. It helps the learners in your care significantly when a teacher is well educated in the subject they are teaching. Secondly, differentiating the learning for the learners is another way of ensuring each learner can access the curricula and work at their level and in their preferred way of learning.
What have you learned?
I have learnt that learners are willing to engage in learning which in-cooperates their abilities, interest and preferences. When providing these opportunities learning become fun and challenging which motivates the learners to attempt and complete the learning to the best of their abilities. Developing myself as a teacher will have a significant impact on the learning taking place in my classroom, the more knowledgeable I am the greater the variety of learning opportunities will be for all the learners.
What next?
I would like to focus on my relationship with the pupils in my care since I have had the opportunity to develop a relationship with my last class and was able to differentiate and provide work which the pupils enjoyed, I understood the pupils' ability and their interest, I was also able to use this to teaching and learning to make the experience for fun purposeful.


Part 2: Critical Reflection
Reflection on Behaviour management and Teacher-pupil relationships as it relates to Managing the Learning Environment

Introduction
Management of the learning environment involves teacher’s implementation of persistent measures to establish an environment favourable to learning (Long et al. 2018). Effectively managing the learning environment involves the regulation of pupil behaviours along with the promotion of active engagement and developing a positive teacher-pupil relationship (Mitchell and Brashaw 2013).
A teacher’s ability to manage the learning environment depends on the depth of the relationship with the pupils, therefore, it is fundamental to establish positive and respectful relationships with the pupils from the first encounter (Lindon, 2009). Bowlby’s (1982) attachment theory stipulates that a supportive, honest, warm and safe relationship with an adult/caregiver has a positive impact on children’s social and emotional development (Aubrey and Riley, 2019). Teachers have a duty to develop trust and friendship with pupils as this establishes the foundation for behaviour management and provides opportunities for change in the learning environment (Morgan, 2009). Teachers, parents and other family members can impact the attitudes developed by children (Lindon, 2009). Children are influenced and learn the pattern of behaviour, social and cultural identity from parents and other family members (Waller, et al. 2011; Lindon, 2009). The majority of pupils enter school with stable behaviour; however, some disruptive or challenging behaviours can be experienced in the learning environment. Such behaviours can be formidable barriers to learning and pupil’s performances and affect participation (Umeda and Deitz, 2011).


Critical Discussion of Chosen Aspect
The causes of poor or disruptive behaviours in children may vary depending on the child’s needs and conditionings in the home environment. In recent years, poor or disruptive behaviours in children were believed to be attributed to poor upbringing (Head, 2018; Waller, et al. 2011). Given the changing economy and the need for both parents to work to produce a favourable income in the household, some families are at a disadvantage, since parents spend limited time with their children (Mooney, 2013). However, studies in social and emotional development have also recognised behavioural difficulties or disorders, such as autism spectrum disorders (ASD) and attention deficit disorders (ADHD) as contributing factors to a percentage of disruptive or inappropriate behaviours which have an impact on pupils learning experiences in the classroom (Head, 2018; Verschueren, 2015). Teachers and practitioners require the skills necessary to address these behavioural difficulties (Head, 2018). Training programmes provided by the setting and specialist support, are available to support the correct identification of pupils need and adequate support is provided to pupils and families (Head, 2018). However, teachers must similarly develop a further personal professional knowledge of the needs of the pupils and highlight the necessary strategies to support teaching and learning (Head, 2018; Verschueren, 2015). On other hand, pupils with an awareness of personal behaviour and the capability to regulate or implement strategies and skills to manage the behaviour are less likely to misbehave. Providing the opportunity for the development of fundamental skills which supports the pupil in becoming successful and motivated to learn (EEF, 2019). 

Each setting will have policies and strategies for managing behaviour, reliable structure and clear rules and consistently good teaching experiences can all have a positive impact on class behaviour (Hansen, 2018)
A significant amount of attention is focused on behaviours in schools since pupil behaviour is important for learning (Head, 2018). Having a positive attitude supports the learning opportunities and helps pupils to make positive contributions to the learning experience and ensure that all pupils are safe (Adams, 2009). The behaviour for learning approach focuses on the behaviour which is necessary for a pupil to learn successfully in the environment (Ellis and Tod, 2015). Nevertheless, understanding that while managing behaviour may result in a calmer or quieter pupil, it is not a true representation of the pupil’s engagement in the learning (EEF, 2019). Studies suggest when learning behaviours improve academic achievement and other abilities are also affected
(EEF, 2019). Skinner’s (1953) operant conditioning theory stipulates that behaviour can be reinforced through either positive or negative reinforcements. It is believed that repeated behaviours are strengthened as it is reinforced (Aubrey and Riley, 2016). Bandura (1977) agrees that social behaviours are learnt by children in the bobo dolls research since children imitate the actions and behaviours of the adults/carers. According to Bronfenbrenner (1979), the parents exert much greater influences on children than teachers and the school community especially in the earliest stages of development (MacBlain, 2018; Crowley, 2014). As children grow and engage with the wider community, the influences of parents, teachers and the wider community are more impactful, since these influences especially the effects of maternal conflicts between parents (Gray and MacBlain, 2015; Crowley, 2014). Such influences also have a significant impact on children’s behaviour and the ability to learn (Waller, et al. 2011; Crowley, 2014). 

Behaviour management strategies often follow the operant conditioning therapy reinforcing positive and some-times negative reinforcement (Gray and MacBlain, 2015). However, while Skinner (1953) support the use and details the effectiveness of positive reinforcements, the theorist informed in the research not to confuse rewards and punishments with positive and negative reinforcements, since rewards and punishments may produce the desired behaviour for a short-term (Aubrey and Riley, 2016). Teachers should make the most of the opportunities to work collaboratively with peers to further develop behaviour management skills which will build up a repertoire of skills and strategies which are important to effectively manage behaviour in the learning environment (Hansen, 2018; Verschueren, 2015). A few simple behaviour management strategies which are effective and are currently used in schools include counting down from five in either Welsh, this often draws pupil’s attention to the teacher, showing that the learners are ready to listen, however, this may hold the attention of the pupils for a short time, therefore, instructions at this time must be clear easy to follow and brief (Hansen, 2018). Another strategy includes using sticker charts, this provides pupils with a physical representation of behavioural progress and can be an effective incentive extrinsic motivator, however, pupils with severe needs may require different strategies (Hansen, 2018). Teacher-pupil relationship studies make links to Bowlby’s (1982) attachment theory highlights that similar to the impacts of a secure attachment between children and parents, teacher-pupil relationships promote security, which conditions pupils to explore the environment (Agirdag, et al. 2012; Roorda, et al. 2011). A sensitive teacher provides a secure attachment for pupils; therefore, pupils can explore the classroom engaging with the learning content and learning alongside peers (Roorda, et al. 2011). Therefore, a positive teacher-pupil relationship stimulates learning behaviour and facilitates the pupil to deal with demands in a classroom context (Roorda, et al. 2011).
In the teaching profession nurturing positive relationships with pupils is the foundation of behaviour management (Mooney, 2013; Martin, et al. 2010). Greeting pupils individually at the door and enquiring about their time away from school (Head: 2018; Verschueren, 2015; Martin, et al. 2010). Engaging in conversations with pupils at lunchtimes, playtimes, giving compliments and embracing the attitude of the classroom as a community (Martin, et al. 2010). Deliberately nurturing and strengthening relationships and having a positive impact on the changes in such relationships to influence behaviour and learning opportunities for the pupils in the classroom. (Mooney, 2013; Martin, et al. 2010).
Spending time with the pupils in the classroom, especially at a time when there is no pressure of instructional agendas provides the opportunities for the teacher and pupils to relax and learn about each other (Watson, 2018). These experiences demonstrate to the pupils that the teacher cares and wants to become acquainted (Watson, 2018). This also provides the teacher with the opportunities to learn about the pupil’s interest, abilities, and can potentially highlight things that would be overlooked on a regular day in the classroom (Watson, 2018). Teacher pupil relationships benefit both teacher and pupils, it is generally believed a close relationship with pupils is rewarding and gives the work a deeper meaning (Split, et al. 2011). A study conducted detailed interviews with 60 teachers, the study found that relationships with pupils provided the most source of enjoyment and motivation (Split, et al. 2011).
The quality of teacher-pupil relationships has improved pupil engagement in learning and impact student participation in the classroom environment (Roorda, et al. 2011; Martin et al. 2010). A strong positive teacher-pupil relationship can influence pupils educational journey reducing the risk of academic failure in particular for pupils living in disadvantaged communities or experiences developmental delays (Moen, et al. 2019; Quin, 2017). Pupils entering school with poor or disruptive behaviours the positive teacher-pupil relationship can impact the pupil with low-level conflict (Quin,2017; Verschueren, 2015). Similarly, for pupils with behavioural and developmental need, the relationship with the teacher provides more positive results in comparison to others unable to form positive relationships with the teacher (Moen, et al. 2019; Quin, 2017).

Conclusion
In Conclusion, to successfully manage the learning environment, developing a positive relationship with the pupils and understand behaviour management comprehensively are vital aspects. Understanding the impact parents and families have on children’s attitude and behaviours is important as it helps to understand children’s behaviour and will impact the approach to support the pupil. Similarly developing a substantial knowledge of child development and behavioural difficulties and disorder can support the needs of the pupils in the classroom, recognising the symptoms of a behavioural disorder or developmental difficulty could mean that the pupil will receive adequate support from an early stage and the teacher can concentrate on ensuring that the correct support is provided to support teaching and learning. Preparing simple behaviour management strategies such as counting down from five in welsh, is an effective and easy strategy to capture pupil’s attention, provide quick and simple instructions.  Conduct personal research to further understand setting training, the more knowledge acquired the more confident and capable the teacher will become. Which will have a positive impact on the learning.
Teacher-pupil relationships are significant to learning, behaviour and pupil engagement. If children do not feel safe learning will not happen. Starting at the beginning, create opportunities to learn about the pupils, learn about their interest, abilities, individual names, this could prove helpful for pupils to recognise genuine care and the teacher will experience a sense of motivation and rewards.
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