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[bookmark: _Int_70ef9A64]Forbes (2013) define leadership as a process of social influence which encourages and supports others to reach a goal. Leadership is a term which can be used in many contexts.  A leader is an individual who inspires motivation and passion in others states Waters (2022), so what is a catalytic leader? A catalytic leader is someone who creates action and change in others (Dictionary, 2022) and sparks momentum in the organisation, as the catalytic leader is the first person to start working differently. Connor (2013) believes the individual must be able to communicate across organisations to encourage a new way of working to achieve the goals within the community. To achieve this the individual must be able to make decisions on the spot believes Toomer (2018 and help the community develop its own vision whilst avoiding developing a sense of ownership. This means considering everyone's opinion and Northouse (2015) supports this by stating that individual consideration is required to be perceived as neutral. To be an effective catalytic leader, the individual must be able to communicate well (Siraj- Blatchford & Manni, 2007). By having good communication skills, it provides vision and direction for others (Goleman, 2011). A catalytic leader is an individual who will stand up for social justice and equality, which can inspire others to stand up for themselves as well. Another attribute to being an effective catalytic leader involves having a sense of respect and empathy for others around them. This results in individuals reciprocating the respect for the leader, therefore allowing everyone to work towards the collective goal states Colmer (2017). Hackman and Wageman (2007) believe anyone in the early years can become a leader. Early years professionals portery qualities of a leader when they are educational, motivated and inspirational (Schon, 1983) without having the title. By having more leaders in early years settings, it allows the workload to be shared, therefore taking the pressure off one individual. This supports the Social Capital Research (2022) where they believe positive relationships between early years professionals is important in achieving productivity. However, to be a catalytic leader they must encourage and support others to spark change. Leithwood and Riehl (2005) support this by suggesting a catalytic leader in an early year's setting should be able to influence others to help achieve the school’s goals. This emphasises the role the catalytic leader has, to influence other to accomplish their goals. 
[bookmark: _Int_XVaWnK9O]Effective leadership provides purpose and direction (Aubrey et al., 2013; Leithwood & Riehl, 2005) for an end goal which can be created by any individual who wants to make a positive change believes Hard & Jonsdottir (2013). Any individual with the right mindset can become a catalytic leader if they have the motivation to help change the lives of others for the better states Siraj and Hallet (2013). Early years professionals who go above the minimum expectations of them become a catalytic leader whilst they encourage improvement in the early year's states Ankrum (2016). A catalytic leader is important in the early years as they are an individual who puts their community's and other’s goals before their own personal one's states Connor (2013). Early years professionals (EYPS) life experiences have an influential impact on their identities and the way they view education believes Goodson & Sykes (2011). Goleman (2011) states that effective leadership is down to an individual having high levels of emotional intelligence such as empathy, motivation and social skills. EYP’s link their own personal backgrounds to their purpose as educators and their characteristics are high level competencies, allowing them to be self-aware and control their emotional state (Siraj-Blatchford & Hallet, 2014) resulting in healthy relationships and interactions with others in their group. CWDC (2010) states that EYP’s will inspire other practitioners and are able to lead practice in the workplace. This involves making decisions on the spot that lead to action (Waddock, 1989) without having to seek permission prior. This is supported by McDowall Clark (2012) who says that EYP’s can create an impact and inspire change in their setting without coming from leaders above them. The Department of Education and Skills (2016) suggests that an opportunity is given to each early year's practitioner in the setting to use their initiative and take leadership to promote high quality learning. This is important as in recent years there has been a developing focus on leadership in the early years (Moyles, 2004) and the EYP as the catalyst leader is fundamental in improving quality in early years settings through reflection and ongoing improvement. Research shows that in high quality early years settings, children experience positive relationships and interactions that enable them to become strong, confident learners (Melhuish et al., 2015). Sebastian, Allensworth and Huang (2016) believe that catalytic leaders in early years contribute to higher quality interactions among children and teachers. It is important to acknowledge the catalytic leader in the early years setting must be professional and have positive relationships suggests Siraj-Blatchford and Manni (2007) to be an effective leader in the early years. Lee (2008) supports this by stating that in New Zealand, positive relationships were pivotal in the development of effective leadership in their Educational Leadership Project. To create positive relationships, the catalytic leader should have a trusting nature. This concept is in line with the ECEC which is motivated by the education and care of young children suggests Murray (2013). Children in early years should feel like they can trust their EYP and be able to talk to them in confidence if they are struggling or have an opinion without being judged. Sims et al.’s (2015) research supports this by stating that practitioners suggested that having a leader that is approachable and felt that they could go to if they had any problems is important. This shows that effective catalytic leader in the early years have multiple responsibilities states Muijs, Aubrey, Harris, & Briggs (2004). Overall, the importance of effective catalytic leadership in the early years is undeniable in supporting young children’s development and implementing positive change within the early years settings. 
[bookmark: _Int_REcHxm0x][bookmark: _Int_ux5RmVuX]There are many sociological factors that impact young children’s lives in today's society and the EYP’s are working to help support all children in the early year's states (Welsh Government, 2015a, p.9). Race hate is a big sociological factor that affects children in early years and has a significant effect on children’s health.  In 2018, the NSPCC found that race hate crime against children had reached a three-year high. Discrimination towards young children at school not only has a big impact on the child, but an ongoing effect to the parents or carers. Heard-Garris & Dominguez, T.P. (2018) state that multiple studies have shown the increase of stress to the child due to discrimination in the setting. The harmful effects of racism and stereotypes has an impact on the child’s mental health, as well as their parents. When the child’s caregivers’ mental is affected, this has an immediate effect on the child as it is a challenge for the parent to cope so it increases the child’s stress and anxiety levels. Another sociological factor affecting children in the early years is disability. A survey found that 82% of children with learning disabilities are bullied and 79% are afraid to leave their home because they are worried, they might be bullied. This not only impacts the child’s mental health, but their education as well. Due to being bullied children are reluctant to come to school therefore having a big toll on their learning. 
[bookmark: _Int_3tnJbXx3]When being a catalytic leader, it does come with a lot of responsibility and risks. Challenges that EYP’s face in the ECEC sector can have a big impact on them as leaders. There is a big emphasis on achievement in early years settings, which comes with a lot of pressure and accountability for the EYP as the catalytic leader. Siraj-Blatchford and Mannu (2007) believe that there is a demand for effective and experienced leaders. The pressure can cause a lot of leaders to doubt themselves, however all training in the early years should involve specific leadership learning outcomes. In relation to the ECEC, catalytic leadership involves more than just being a leader. To be an effective leader the individual must be able to understand the relational aspects of the role, however there is little understanding of what catalytic leadership means. Additional training would allow EYP leaders to become more confident when implementing it on a daily basis.
[bookmark: _Int_7dCtbDOl]Leadership is an evolving concept (Nicholson and Maniates, 2016) and is a broad construct that is difficult to define. McDowall Clark and Murray (2012) highlight that leadership within the ECEC is varied and that it is challenging for early years professionals to deconstruct and understand the meaning of their role (Rodd, 2013).  Leithwood & Riehl (2005) believe that it is important for EYP’s to understand leadership is contextual and contingent, meaning their role as a catalytic leader involves them controlling and managing others’ actions, which can result in tension in the setting. This occurs from individuals believing that the catalytic leader is dominant (Rodd, 2013, making it challenging for the EYP leader to do their role effectively when their team are not happy to cooperate to reach the end goal. Leadership in early years settings tends to be traditional, where positions of power are associated with individual leadership and a specific construct of leadership is expected. This makes it challenging for EYP’s as it can result in negative approaches, involving negative criticism, in order to reach the desired goals. Northouse (2015) believes there is a hierarchical structure in the early year's settings which does not support the idea of creating a positive leadership environment (Colmer, 2017; Nicholson & Maniates, 2016) and is not in line with the ECEC who promote a caring, nurturing environment states Murray (2013).   
Section 2
As of April 2022, the current children’s commissioner for Wales is Rocio Cifuentes. Rocio came to Wales as a refugee when she was a baby with her parents who were fleeing the Pinochet dictatorship during the 1970’s in Chile (Children’s Commissioner for Wales, 2023). Rocio’s role as the Children’s Commissioner for Wales involves promoting and protecting children’s rights in Wales. Rocio ensures that the Welsh Government’s policies and legislations benefit young children. Rocio Cifuentes (2023) states that she will ensure young children's voices, views and futures are at the heart of everything they do. Before her role as commissioner, Rocio was a chief executive of the charity Ethnic Minorities and Youth Support Team (EYST) Wales which she helped set up in 2005. EYST is one of Wales’ leading organisations which support Black, Asian and minority ethnic communities.
Wales was the first country in the United Kingdom to create the first Children Commissioner post as part of the Commissioner for Wales Act 2001 (NSPCC Learning, 2021) where Peter Clarke was appointed the first Children’s Commissioner for Wales in 2001. This role allowed the Commissioner to intervene on young people’s behalf as well as to ensure that there are effective systems for children to get individual issues resolved at a local, or service, level (Children’s Commissioner for Wales, 2001). The Children’s Commissioner for Wales Act 2001 set out the principal aim and expanded the Commissioner’s role by giving a power for him to review the effect of policies and extending the Commissioner’s remit well beyond services directly provided for children, for example, health and education, social care, to include areas such as transport, the environment, economic development and agriculture (Children’s Commissioner for Wales, 2001). During Peter Clarke’s time as the Commissioner, he listened to the children’s voices and opinions. The Children’s Commissioner for Wales (2008) states that when hiring members for his team, he involved children in the process as he believed their opinions should be valued. Throughout this he was implementing the UNCRC article 12 ‘every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’. 
The Right Way: A children’s rights approach was published in .. by the Children’s Commissioner for Wales. It is a framework for working with children in the UNCRC to help public bodies integrate children’s rights into all aspects of policy, practice and decision making (Children’s Commissioner for Wales, 2023). When creating this report, expert advice from the Wales Observatory on Human Rights of Children and Young People was included. The approach has 5 main principles. It focuses on embedding children’s rights and putting their rights at the core of planning and decision making, equality and non-discrimination to ensure that every child has equal opportunities to be the best they can be, empowering children and enhancing their capabilities, participation and taking their views into account and finally accountability to ensure authorities are accountable to children for decisions and actions that affect their lives (Children’s Commissioner for Wales, 2023). The Right Way approach supports settings that are starting to develop this practice and embed the principles of human rights into the setting. Wales should be a country where all children get to experience their own human rights. This report emphasises that by stating the human rights of children need to be part of Wales’ laws. It aims to ensure human rights are properly understood and that they are a part of our everyday life and environment. In addition to this, it ensures that individuals working with children always prioritise the child’s rights, to support them in improving all aspects of their life (Children’s Commissioner for Wales, 2017b, p. 3; Children’s Commissioner for Wales, 2021, p.20). This report supports early years professionals to draw together different elements of their provision into a practical, effective approach based off two conventions; The United Nations Convention on the Rights of the Child (UNCRC) and The United Nations Convention on the Rights of Persons with Disabilities (UNCRPD). It aims to make sure children’s rights in line with the UNCRC are embedded into all settings and organisations across Wales (Unicef, 2019; Children’s Commissioner for Wales, 2017b). 
[bookmark: _Int_iY02Mv71]The children's rights approach supports children against discrimination and encourages equality. This is in line with article 2 of the UNCRC ‘every child has rights without discrimination of any kind’. The report has approaches for settings to embed to support children facing discrimination. One being to gather relevant quantitative data, to enable identification of which children could be experiencing discrimination and equality. In addition to this, to gather qualitative data as well as quantitative data. This can be done by asking the children about their experience in the setting to allow the EYP to get a better understanding of any inequalities. However, there is problems when implementing this strategy. When asking the children, they may not fully understand the questions properly, therefore not getting accurate answers. On top of this, the child may feel uncomfortable answering questions on this topic as it may be destressing to them. Children’s rights advocates have had concerns with the qualitative data aspects of children’s lives states Treanor (2017); however, it is important that data and statistics are being recorded to track change and improvement during implementation. Ennew (2011) argues that there is still too little disaggregated data about young children in Wales regarding discrimination, their mental health and living conditions. This does not support the UNCRC a ‘right to be properly researched’. To recognise the research in line with the UNCRC, the emphasis needs to be on the role children play in gathering data. Funky Dragon (2011) state the importance of child-led and adult supported research. Therefore, the EYP should have a positive, casual chat with the child that is child-led so they feel more comfortable with the conversation which can lead them to opening up more about problems they may be experiencing. The Welsh Government has made efforts to tackle this problem, but more is needed when implementing it in the early years. Another factor this approach supports is poverty in young children. This supports the UNCRC article 27 ‘children and young people should be able to live in a way that helps them reach their full physical, mental, spiritual, moral and social potential’ (Unicef, 2019). The UNCRC takes a holistic approach to poverty to help prevent and tackle obstacles ensuring those rights. The children’s rights framework allows early years professionals to consider the barriers that occur by policy areas that are not always relevant to child poverty, such as education, health, discrimination and housing. Nolan and Pells (2019) believe that to approach poverty affectively, it would require the Welsh Government to integrate policies that affect children continuously. The UNCRC article 12 supports this by stating that the government ‘shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child’. Therefore, when implementing strategies into early years, all children, especially those living in poverty, should have a voice and their opinion should be valued in how we prevent and eradicate child poverty. Members of the Children’s Parliament were questioned about poverty in children, and they believe that the Welsh Government have a responsibility to protect children’s rights and help them to affectively tackle poverty (Children’s Parliament, 2018). While child poverty has received a lot of focus it has rarely been considered within the framework of children’s rights. 
Section 3
[bookmark: _Int_kjGrCqxQ]A sociological factor that affects young children in the early years is parents or carers who suffer from alcohol abuse. This has a big impact on not only children's education, but their mental and physical health too. Children with parents where alcohol use dominates family life are particularly vulnerable at home. The NHS (2022) states that alcohol misuse is when an individual consumes alcohol in a way that is harmful to them, physically and mentally, and they then become dependent on alcohol. There are many short and long term impacts from alcohol misuse. As well as alcohol misuse causing serious health issues, it can also lead to social problems such as divorce, unemployment, family issues, domestic abuse and homelessness. Worldwide there are 3 million deaths every year as a result from harmful use of alcohol.
Many studies have proven that children of alcohol abusing parents have a higher risk for mental and behavioural disorders compared to other children. Parents who suffer from alcohol abuse can lead to not having the ability to look after their child and provide a safe home environment for them. Overtime, this can result in neglect to the child. Orford, Natera and Copello et al (2005) state that when parents are not able to respond adequately to their child’s emotional and physical needs, the child often gets neglected. Neglect has a detrimental effect on a child’s physical and mental health and can result in serious illness (Jacob & Windle 2000). Harrington D (2003) supports this by stating alcohol abuse has further adverse consequences for the child. Not only does it impact the child’s health, but parental alcohol abuse has also been related to children’s emotional, cognitive and behavioural problems states Heim C (2009). These behavioural problems can cause challenges at school for the child and have a negative impact on their education. Behavioural problems in children may also cause the child to struggle socialising and creating friends due to the uncertain behaviour patterns and mood swings. Alcohol abuse during pregnancy is a known risk factor. The children exposed to maternal alcohol use during pregnancy are more likely to have problems related to psychosocial, cognitive and mental development suggests Autti-Rämö (2000). When a child grows up around parental alcohol abuse, there is a high chance that when the child gets older, they will go down the same path due to it being normalised at home when they were younger. This causes an ongoing health issue, as well as affecting their career as they may struggle to get a job. Due to the child experiencing cognitive and emotional issues throughout their childhood due to parental alcohol abuse, they may turn to alcohol as a coping mechanism. Therefore, it is important that children who suffer from this get the help and support they deserve. 
[bookmark: _Int_h0DnPKbL][bookmark: _Int_rWOgvruQ]There are many kinds of services available to support children suffering from parental alcohol abuse such as health care professionals, teachers and practitioners, social workers and nurses in maternity clinics. These services, specifically schools and day-cares, play important factors in noticing the signs of a child suffering at home, as well as supporting them. In addition, these professionals then have the opportunity to direct the parents to services available to help them. These services that support the parents' alcohol issue are also able to support the child to help prevent further developing problems and build a cross-sectoral community-based service for families. Cleaver D (2007) states that in many countries there are not enough services available to focus on the children suffering. In addition to this, the professionals caring for the parents of alcohol misuse are not trained to work with children, therefore are not aware of ways in which they can help. Another issue is research suggests that it is often challenging to access families suffering from parental alcohol abuse (Taylor & Kroll 2004). This can be a result of parental disagreement and are oblivious about the alcohol misuse suggests Kelley (2004), as well as lack of involvement with their child. Research in Finland shows that children of parents with alcohol misuse, receive treatment later in life; years after the first symptoms of their disorder suggests Tamminen & Räsänen (2004). This shows children with disorders as a result of their parent's alcohol abuse, are not treated soon enough. 
[bookmark: _Int_duVnLNaR]Barnard & Bain (2015) state that early intervention services allow an opportunity to offer support and keep track of the child’s health and welfare, as well as preventing problems from worsening. A common question here is, whether it is more beneficial to focus on children whose parents are in the early stages of alcohol abuse rather than those whose parents with more serious problems? In addition to this, it is also not certain whether the intergrated approach when working with the family as a whole is more effective than working with the child individually. These link to the extent of the harm experienced by children with parents still in the early stages and in families with less severe alcohol abuses compared to the serious harm that is experienced by children with parents suffering from severe alcohol misuse. Bennett (2009) states that psychological and educational interventions to reduce alcohol consumption have shown an increased abstinence from alcohol, as well as a reduction in alcohol consumption in women who are pregnant. Heimdahl & Karlsson (2016) suggests these psychological interventions that are aimed to help substance abusing mothers have resulted in positive effects on the child, the mother's mental health and parenting behaviours. In addition to this, family-based interventions including children and parenting skills training have proven to have a positive impact on both the child’s and parent’s self-esteem and social behaviour (Thomasius 2012). Early recognition of the situation is important in preventing problems later on in the child’s life. Preventive interventions for substance abuse, like alcohol misuse, have shown to minimise the risk for new diagnoses of behavioural and mental disorder in children states Siegenthaler, Munder & Egger (2012).
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