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Executive summary 
 

This portfolio consists of 3 sections. 

The first section provides a general explanation of the purpose, contents, and the 

structure of a literature review. Based on previous research main purposes of a 

literature review is explained as an opportunity to learn from previous research, 

provide a context and refine the research aim, and identify any gaps / voids of 

research in the existing body of literature. This is followed by an explanation of what 

needs to be included in a literature review. In summary, this section explains that 

researchers should consider using an exhaustive search strategy to gather all 

publications related to the research question before gradually narrowing it down. 

Finally, the “funnel structure” of the literature review has been explained. 

The second section of the portfolio consist of an annotated bibliography containing a 

section of sources which will be considered in the attempt to meet the research aim 

of “critically exploring the factors causing withdrawal of non-traditional students in UK 

Higher Education. The bibliography contains key information pertaining to the 

sources such as a summary, the research aims of each study, methods used, and 

key contributions. 

The final section of the portfolio presents a preliminary review of literature. This 

review has identified some of the key factors causing non-traditional students to 

withdraw. Such factors include social and cultural barriers, academic preparedness, 

personal factors, and institutional policies and practices. Finally, the review identified 

some gaps based on the body of literature which has been considered for future 

research. 
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Introduction to the portfolio 
 

Reviewing literature is considered to be one of the main steps is the research 

process. Hence, it is important for any researcher to have a thorough understanding 

of conducting a review of the literature. 

This portfolio is compiled as a fulfilment of the requirements for the Critical Literature 

Review for Doctoral Research module. It consists of three main sections. 

The first section of the portfolio explains the purpose, content, and structure of a 

critical literature review at a doctoral level. In this section general information related 

to the key areas of purpose, content, and structure will be discussed in detail. The 

second section of the portfolio consist of an annotated bibliography. This 

bibliography consists of a collection of literature related to the research aim of 

“critically exploring the factors affecting the rates of withdrawal among non-traditional 

students”. The final section of the portfolio consists of a summary based on the 

preliminary review of the chosen literature. This section will highlight the key themes 

emerging from the chosen literature and will attempt to find any voids available 

among the existing body of research. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Page | 6  
 

 

 

 

 

 

 

 

Part 1 
 
 

 

 

Purpose, content, and format of a 

critical literature review for doctoral 

research 

 

 

 

 

 



Page | 7  
 

1.1. Introduction 
 

Many authors agree that a literature review generally comprise collecting publish 

research evidence, evaluating them to identify key contributions and themes, and 

presenting a synthesis of information (Fisch and Block, 2018; Booth et al., 2022; 

Rocco et al., 2023). Therefore, the review of literature is considered an important 

stage of a research process. It is also considered to be an iterative process which 

enables researchers to conceptualise evidence whilst transforming their thinking 

process (Rowlands, Waddell and McKenna, 2015; Wisker, 2015). 

This section of the portfolio will attempt firstly to explain the purpose of critically 

reviewing literature. Secondly, it focuses on what comprises a literature review and 

finally the format of a critical literature review at a doctoral research level. 
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1.2. Purpose of a critical literature review for doctoral research 
 

Reviewing literature is considered an essential step of a scholarly research process 

by many authors (Bogdan and Biklin S.K., 1998; Cohen, Manion and Morrison, 2018; 

Creswell and Creswell, 2018; Easterby-Smith et al., 2021). 

Easterby-Smith et al., (2021) identifies several purposes of a literature review as 

learning from previous research, providing a context to the research, refining the 

topic, defining gaps of the existing research, and providing a justification for the 

study. Booth et al., (2022) also identifies seven purposes (See exhibit 1 below) of 

conducting a literature reviews. In general, these purposes identified by different 

authors can be summarised into three main points as explained below. 

 

Exhibit 1 - Purposes for a literature review as identified by Booth et al (2022) 

 

1.2.1. Learn from previous research. 

Scholars accumulate knowledge from previous research (Rowley and Paul, 2021). 

Particularly, studies conducted previously are considered the building blocks in the 

process of generating new knowledge. Hence, previous research findings are 

essential contributors in forming knowledge and the development of scholarly 

research (Paul and Barari, 2022). 

Therefore, it is important for a researcher to identify the key research that has been 

conducted in relation to the chosen research area and analyse them to extract a 

deeper and comprehensive understanding. 
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1.2.2. Provide a context and refine the topic. 

Conducting an in-depth literature review enables a researcher to identify the breadth 

or scope of existing research on a topic (Booth et al., 2022; Rocco et al., 2023). This 

is done by summarising the previous research findings and making inferences in 

relation to the “state of research activity” (Arksey and O’Malley, 2005). Therefore, it 

can be argued that reviewing literature will enable the researcher to identify the 

interrelations and interdependencies, or contradictions of topics and produce a “map” 

with connections amongst various topics. Such a map is deemed useful in adjusting 

and finetuning the final topic on which new knowledge will be generated. 

Moreover, a well-crafted literature review can setup a strong platform for future 

research by identifying the various settings and contexts (i.e. industry, country, 

region etc) in which previous research has been carried out(Paul and Criado, 2020). 

Such contexts are useful for researchers in deciding the future directions by 

identifying variable and testing the applicability of theoretical models or methods. 

 

1.2.3. Define gaps and provide justifications for the study. 

Easterby-Smith et al., (2021) states that a well written literature review can help in 

identifying the flaws in previous research as well as outlining the gaps in knowledge 

in relation to a research topic. Researchers would need to define the objectives for a 

new study based on these gaps identified by reviewing the literature (Paul and Barari, 

2022). 

Especially, conducting a thorough literature review will enable a researcher to 

provide a strong justification for the study by highlighting the contributions to filling 

the gaps identified. 
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1.3. Content of a critical literature review for doctoral research 
 

As mentioned in section 1.2 above, the contents of a critical literature review are 

based on previous publications of research. This section will further elaborate on the 

content comprising a literature review. 

Paul and Criado, (2020) states that a systematic literature review can be developed 

from 40 – 50 papers to 500 or more publications. Furthermore, Paul and Barari, 

(2022) states that researchers should cast the net as wider as possible to ensure no 

significant study has been missed and reduce selection bias. However, Booth et al., 

(2022) states that researchers will have to work with constraints such as time, 

resources, expertise, and the audience (purpose). As a result, a researcher may not 

be able to review all publications related to the chosen question. Therefore, it is 

important for researchers to define the criteria for inclusion and exclusion of papers 

in the review (Newman and Gough, 2020; Watson and Webster, 2020). This would 

involve using “key word” search from related and unrelated fields based on the 

research question (Paul and Barari, 2022). 

Newman and Gough (2020), suggests that researchers should use an exhaustive 

search strategy comprising multiple bibliographical sources to find all publications 

related to the research question. In other words, the researchers should consider a 

broad range of publications which may range from historic seminal work to latest 

contemporary publications during the early stages of the literature review. It is 

important that researchers keep records of the key words used and the search 

results generated which will enhance the “reproducibility” and “auditability” of the 

review (Xiao and Watson, 2019; Cram, Templier and Paré, 2020). 

Once a broad base of literature has been gathered researchers should then conduct 

an initial screening considering the titles and abstracts of the papers using the 

defined selection criteria (Zawacki-Richter et al., 2020). This will enable to narrow 

down the chosen pool of studies by weeding out irrelevant content. 

A more refined collection of literature will enable a researcher to pool ideas and 

concepts together by synthesising information from similar studies (Greetham, 2021; 

Machi, 2022). Such synthesis of the content will enable further analysis of the 

chosen literature resulting in further refinement of the chosen base of materials 
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(Rocco et al., 2023). According to Booth et al. (2022), refining the broad choice of 

literature in a systematic manner will enhance the “clarity” and “validity” of the 

literature review. 

In summary, this section explained that researchers should consider using an 

exhaustive search strategy to gather all publications related to the research question. 

This would set the broad base for conducting a good literature review. Such a base 

will include a range of materials from important historical publications to 

contemporary studies. This broad base of literature will then be streamlined 

according to the chosen inclusion and exclusion criteria. The researchers will then 

attempt to synthesise information and perform further analysis of the materials to 

narrow the remaining content increasing the clarity and validity of the literature 

review. 
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1.4. Format of a critical literature review for doctoral research 
 

1.4.1. Format of the filtration process 

Many authors such as Efron and Ravid, (2019); Hempel, (2020); Booth et al., (2022); 

Machi, (2022) tend to suggest approaching a literature review broadly and 

generically to start with. Then systematically narrowing down to more specific areas. 

This implies a literature review would appear to take the shape of a funnel as 

illustrate in figure 1 below. 

 

Exhibit 2 - Funnel structure of a literature review 

 

As explained in section 1.3 above, the literature review will begin with a 

comprehensive collection of literature. Once, all literature has been gathered, the 

first level of screening can be done based on the “title” of the article (Booth et al., 

2022). They state that the title generally provides information relating to the 

background and context of the study. This will enable a researcher to sift through 

some of the articles. 



Page | 13  
 

The second phase that would shape the structure of the literature review is filtration 

based on the abstracts (Newman and Gough, 2020). This would enable a researcher 

to sift through articles by exploring the importance of each study and the findings. 

The final phase of sifting is when the full text of the article is examined (Easterby-

Smith et al., 2021; Booth et al., 2022). By the time a researcher reaches this stage 

the number of articles will be significantly narrowed down. A full-text examination will 

enable a researcher to identify any variables, examine current hypothesis if 

necessary, and define the gaps (ibid). 

 

1.4.2. Format of the presentation of a literature review 

Presenting the review results is considered as the stage when researchers “join the 

conversation” (Wisker, 2015; Paul and Criado, 2020). Aveyard, (2018) states that 

structure of the review should be instantly visible to the reader and should include 

some key elements which are explained below. 

• Introduction 

Greetham, (2021) states that the introduction should begin with an 

explanation of the rationale for the study. Booth et al., (2022) also suggests 

that researchers should make the context of the review clear in the 

introduction. They further suggest using a framework such as PICOS 

(Participants, Interventions, Comparisons, Outcomes, Study design) or similar 

in defining context. 

• Methods 

Booth et al., (2022) suggests that including a brief description of the methods 

used in the review of the literature such as the eligibility criteria, search 

strategies, synthesising techniques will be useful for the reader. Moreover, 

inclusion of such description will enable the reader to understand the risk of 

“bias” (Mitchell and Rich, 2022). 

 

 



Page | 14  
 

• Results 

According to Aveyard (2018), this section should start with a summary of the 

number of items identified followed by the details of each study. In addition, 

Booth et al. (2022) suggests this section should include an explanation of any 

reasons for inclusions / eligibility of the respective studies. Diagrams, tables, 

and charts are considered useful tools in summarising and presenting the 

results (ibid). 

 

• Discussion 

The discussion section would include a more refined presentation of the 

findings (Booth et al., 2022). This refinement can be achieved by explaining 

the strengths of evidence for each finding (ibid). 

This section should also provide clear explanations of any limitations, 

contradictions, or inconsistencies (Easterby-Smith et al., 2021). 
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1.5. Summary and conclusions 
 

This section of the portfolio explained three key aspects of a critical literature review. 

Firstly, the attention was focused on explaining the purpose of a critical research. 

Based on contributions from various authors, it was identified that a critical literature 

review will serve the purposes of learning from previous studies, providing contexts, 

and identifying gaps of literature. 

Secondly, the content of a literature review was examined. It was noted that a 

literature review should include all studies related to the research question. However, 

selection criteria will be needed when a researcher is working with various resource 

constraints. 

Finally, the section explained the format of a critical literature review in terms of the 

filtration process and the presentation of the findings. 
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3.1. Introduction 
 

The focus of this preliminary review of literature is to identify possible gaps in relation 

to withdrawal of non-traditional students from higher education in the UK. 

In recent years, there has been increasing concern about the high rates of non-

completion among non-traditional students in higher education in the UK. Non-

traditional students (NTS) are individuals who do not fit the typical profile of a 

university student in terms of age, background, and prior education. They are often 

defined as mature students aged 21 or over, part-time students, students from lower 

socio-economic backgrounds, students with caring responsibilities, and those who 

have previously dropped out of higher education (HE) (Gilardi & Guglielmetti, 2011; 

Kahu, 2013; Schuetze, 2014). 

Withdrawal from HE is a complex issue that affects all students, but it is more 

prevalent among NTS. This literature review will critically analyse the literature on 

the withdrawal of NTS from HE in the UK since 2010. The review will explore and 

identify possible themes related to the reasons for withdrawal, the impact of 

withdrawal on NTS and institutions, and the strategies that institutions can use to 

reduce withdrawal rates. 
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3.2. Broad themes emerging from the review. 
 

Withdrawal of NTS from HE in the UK is a complex issue that has received 

significant attention from scholars and policymakers in recent years. In this critical 

review of literature, an overview of the key themes and findings are provided from 

existing research on this topic as explained below. 

 

3.2.1. Factors related to withdrawal. 
 

A review of the literature on this topic reveals that there are many factors that 

contribute to the withdrawal of non-traditional students from higher education.  

One of the key themes that emerges from the literature is the importance of 

understanding the reasons why NTS withdraw from higher education. Several 

studies have identified factors such as financial pressures, family responsibilities, 

and work commitments as key drivers of withdrawal for non-traditional 

students(Heathcote et al., 2020; Marshall, 2013). Other studies have highlighted the 

role of academic support and social integration in mitigating withdrawal among non-

traditional students (Merrill, 2012). 

 

• Financial constraints. 

One key factor is financial constraints, with many non-traditional students struggling 

to afford the costs of higher education (Austen et al., 2021). This can be exacerbated 

by the fact that non-traditional students are often ineligible for traditional sources of 

financial support, such as student loans and grants (ibid).  

NTS are more likely to come from lower socio-economic backgrounds and may face 

financial constraints that make it difficult for them to continue their studies. According 

to Higher Education Statistics Agency (HESA), (2022), 39% of NTS cited financial 

difficulties as the reason for withdrawal compared to 27% of traditional students. 
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• Academic readiness. 

Another factor that contributes to the withdrawal of non-traditional students is a lack 

of academic preparation. Non-traditional students may have been out of education 

for a significant period and may not have the necessary academic skills to succeed 

in higher education. This can lead to feelings of isolation and a lack of confidence, 

which may contribute to their decision to drop out.  

NTS may lack the necessary study skills and academic background to cope with the 

demands of HE, leading to poor academic performance and withdrawal (Christie et 

al., 2018; Holmegaard et al., 2017; Kurantowicz & Nizinska, 2013; B. Wong & Chiu, 

2019). 

 

 

• Multiple responsibilities. 

Personal issues, such as health problems, family responsibilities, and work 

commitments, can also contribute to the withdrawal of non-traditional students from 

higher education. Many non-traditional students may be juggling multiple 

responsibilities, which can make it difficult to commit to the demands of higher 

education. 

NTS may also have caring responsibilities, which may limit their ability to attend 

lectures and complete assignments. This can lead to a lack of engagement with their 

studies and ultimately withdrawal (Francois, 2014; Marandet & Wainwright, 2010; 

Wainwright & Marandet, 2010). 

 

3.2.2. Impact of withdrawal 
 

The withdrawal of NTS from HE has several negative impacts. First, it has an impact 

on the individual student. Withdrawal can lead to a loss of confidence, a sense of 

failure, and a lack of opportunities for personal and professional development (Stuart 

et al., 2011; Turner et al., 2017). Second, withdrawal can have a negative impact on 

institutions. It can lead to a loss of revenue, a decline in reputation, and a decrease 
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in student diversity (Farr-Wharton et al., 2018; Meehan & Howells, 2018). Third, 

withdrawal can have wider societal implications. NTS who withdraw from HE may 

face limited career opportunities, lower earnings, and reduced social mobility, which 

can perpetuate social inequalities (Austen et al., 2021; Farr-Wharton et al., 2018). 

 

3.2.3. Strategies to improve retention. 
 

Several strategies have been suggested to reduce withdrawal rates among NTS in 

HE in the UK.  

One strategy is to provide financial support. This can include bursaries, scholarships, 

and hardship funds to support students who are experiencing financial difficulties 

(Moxey et al., 2022). Another strategy is to provide academic support. This can 

include study skills workshops, one-to-one tutoring, and peer support programs to 

help NTS develop the necessary academic skills to succeed in HE (Mc Taggart, 

2016; Merrill, 2012). Institutions can also provide flexible learning options such as 

part-time and distance learning to accommodate the needs of NTS with caring 

responsibilities (Munro, 2011). Additionally, institutions can provide targeted support 

for NTS who are at risk of withdrawal, such as those who have previously dropped 

out of HE or who are struggling academically (Finnegan et al., 2019; Mountford-

Zimdars et al., 2017). 

In summary, despite the challenges faced by non-traditional students, there are 

strategies that institutions can use to support their retention and success in higher 

education. For example, providing financial support and flexible learning options, 

such as online courses, can help non-traditional students to balance their multiple 

commitments. Additionally, providing academic support and mentoring can help non-

traditional students to develop the necessary academic skills and confidence to 

succeed in higher education. 

 

3.2.4. Designing of Institutional policies  
 

A related theme that emerges from the literature is the importance of designing 

policies and interventions that are tailored to the specific needs of non-traditional 
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students. For example, several studies have argued that financial support programs, 

such as bursaries and grants, can be effective in reducing withdrawal rates among 

non-traditional students (Carreira & Lopes, 2021). Other studies have highlighted the 

importance of providing non-traditional students with access to tailored academic 

and pastoral support (Ambrósio et al., 2019; Callender & Dougherty, 2018; Cotton et 

al., 2017; Marshall, 2013). 

Another important theme that emerges from the literature is the need to address the 

systemic barriers that can prevent non-traditional students from accessing and 

completing higher education. For example, several studies have identified issues 

such as limited access to flexible study options and inadequate recognition of prior 

learning as key barriers to participation and success for non-traditional students 

(Marandet & Wainwright, 2010; Morris, 2022; Wainwright & Marandet, 2010; Wyatt, 

2011). Addressing these barriers may require changes to institutional policies and 

practices, as well as broader societal and cultural shifts. 

In terms of policy and practice, the literature highlights the importance of taking a 

holistic and inclusive approach to supporting non-traditional students in higher 

education. Several studies have argued that interventions and support programs 

should be designed with a view to addressing the multiple and intersecting 

challenges that non-traditional students may face (Chung et al., 2017; Merrill, 2014; 

Safford & Stinton, 2016). This may involve a range of strategies, such as flexible 

study options, targeted financial support, tailored academic and pastoral support, 

and efforts to foster a sense of community and belonging among non-traditional 

students (Harrison & Hatt, 2012; Moreau & Kerner, 2015; Murray, 2013; Xuereb, 

2014). Importantly, such interventions should be co-designed with non-traditional 

students themselves, and should be based on a deep understanding of their needs 

and experiences (Briggs et al., 2012; Howell & Buck, 2012; Moogan, 2011; Y. L. 

Wong, 2021). 

 

3.2.5. Role of previous experiences 
 

Another important theme that emerges from the literature is the role of prior 

educational experience in shaping the experiences and outcomes of non-traditional 
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students in higher education (Uddin, 2023). Several studies have highlighted the 

importance of recognising and valuing the prior learning and experiences of non-

traditional students, particularly those who have taken non-traditional pathways into 

higher education (Chrysikos & Catterall, 2020; Oldfield et al., 2019; Qureshi et al., 

2020; Roberts, 2018). These studies argue that prior educational experience can 

provide non-traditional students with valuable skills, knowledge and confidence that 

can support their success in higher education. However, non-traditional students 

may also face challenges in adapting to the academic culture and expectations of 

higher education, particularly if they have had limited prior exposure to formal 

education (Bennett & Kane, 2010; Kurantowicz & Nizinska, 2013; Roberts, 2018). 

The literature also highlights the importance of considering the broader social and 

cultural context in which non-traditional students are situated. Several studies have 

argued that social and cultural factors, such as social class, gender, ethnicity, and 

age, can have a significant impact on the experiences and outcomes of NTS in HE 

(Ansari, 2011; O’Sullivan et al., 2019; Rose-Adams, 2013). For example, research 

has shown that students from working-class backgrounds may face cultural barriers 

to academic success, such as negative stereotypes and lack of cultural capital 

(Holmegaard et al., 2017). Similarly, female students may face gendered 

expectations and biases that can impact their confidence and sense of belonging in 

higher education (Hewitt & Rose-Adams, 2012; Mccall et al., 2020; Webb & Cotton, 

2018). 

 

3.2.6. Comparative studies 
 

Furthermore, the existing literature tends to focus on the experiences of non-

traditional students in the UK, and there is a need for comparative studies that 

explore the experiences of non-traditional students in other countries (Heathcote et 

al., 2020). This could help to identify commonalities and differences in the 

experiences of non-traditional students across different contexts and inform the 

development of effective interventions that are tailored to the needs of specific 

student populations (Hemsley-Brown & Oplatka, 2010). 
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3.3. Indication of possible gaps in literature 
 

While the existing literature sheds light on the reasons why non-traditional students 

withdraw from higher education in the UK, there are several gaps in the research 

that need to be addressed. 

 

3.3.1. Intersectionality:  
 

Research has shown that non-traditional students face multiple and intersecting 

barriers to retention, including social and cultural barriers, financial barriers, and 

academic challenges (Chesters & Watson, 2016; Marandet & Wainwright, 2010; 

Safford & Stinton, 2016; Zepkea et al., 2011). However, there is a need for more 

research that examines how these barriers interact and impact students' experiences. 

For example, research could explore how gender and race intersect with social and 

cultural barriers to affect non-traditional students' sense of belonging and academic 

confidence. 

 

3.3.2. Longitudinal studies:  
 

Cross-sectional studies and retrospective analyses of student data have provided 

valuable insights into the factors that contribute to non-traditional student withdrawal 

(Aljohani, 2016; Department for Children, 2009; Howell & Buck, 2012; Kahu & 

Nelson, 2018). However, there is a need for more longitudinal studies that follow 

non-traditional students over time to better understand how these factors change 

over time and how they contribute to withdrawal. Longitudinal studies can also help 

to identify key transition points in the student journey where support is most needed. 
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3.3.3. Student perspectives:  
 

While existing research has highlighted the various barriers and challenges faced by 

non-traditional students, there is a need for more research that centres the 

perspectives and experiences of these students themselves (Meehan & Howells, 

2018; Stuart et al., 2011; Turner et al., 2017). By engaging with non-traditional 

students as active participants in research, a better understanding of their unique 

experiences and perspectives can be gained (Schofield et al., 2013). This can inform 

more effective strategies for retention and success. Research that uses participatory 

methods, such as focus groups and co-design, can help to ensure that the voices of 

non-traditional students are heard and valued (Moogan, 2011; Moxey et al., 2022). 

One such gap is the need for a more nuanced understanding of the experiences of 

non-traditional students, including their unique challenges and needs. For example, 

research by Lynam et al. (2022) highlights the importance of exploring the voices of 

non-traditional students to gain a deeper understanding of their experiences. 

 

3.3.4. Institutional practices:  
 

Another gap in the literature is the need for more empirical studies that explore the 

effectiveness of interventions designed to support non-traditional students. While 

some research has examined the impact of specific interventions, such as flexible 

learning spaces (Finnegan et al., 2019; Gilardi & Guglielmetti, 2011), there is a need 

for more systematic and rigorous evaluations of such interventions. This would help 

to identify best practices and inform policy and practice aimed at supporting non-

traditional students. 

Research has identified several institutional policies and practices that can impact 

non-traditional student retention, including flexible course structures, tailored support 

programs, and diverse teaching staff (Calvo et al., 2020; Drysdale et al., 2020). 

However, there is a need for more research that examines the impact of specific 

practices and interventions on non-traditional student retention. For example, 

research could explore the impact of peer mentoring programs, financial support 

initiatives, or mental health interventions on non-traditional student retention. 
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Overall, addressing these gaps in the literature on non-traditional student withdrawal 

can help to develop more effective strategies for supporting non-traditional students 

in UK higher education. 

 

3.4. Suggested research questions. 
 

Based on the gaps identified above, the following research questions have been 

proposed for further exploration. 

1. How does factors/barriers causing student withdrawal, impact the various 

demographical subgroups of NTS? 

 

2. How effective are the intervention mechanisms used by a chosen HEI? 

 

3. What activities can be carried out further to reduce the number of students 

withdrawing from the programme? 

 

3.5. Conclusion 
 

Overall, the literature suggests that there is a need for institutions to do more to 

support non-traditional students in higher education. By understanding the 

challenges faced by these students and implementing strategies to support their 

retention and success, institutions can help to improve the outcomes of non-

traditional students in higher education in the UK. 

Overall, the literature suggests that withdrawal of non-traditional students from 

higher education in the UK is a multifaceted issue that requires a range of 

interventions and strategies. To effectively address this issue, policymakers and 

institutions must be willing to invest in tailored support and flexible policies that 

enable non-traditional students to succeed in higher education. Future research in 

this area should continue to explore the specific needs and experiences of different 
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groups of non-traditional students, as well as the effectiveness of different types of 

interventions and support programs. 

In summary, while the literature on the withdrawal of non-traditional students from 

higher education in the UK has identified important factors contributing to this issue, 

there are several gaps in the research that need to be addressed to gain a more 

comprehensive understanding of the experiences of non-traditional students and 

inform effective interventions aimed at supporting their success. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Page | 42  
 

3.6. Reference list for Part 3 
 

Aljohani, O. (2016). A Review of the Contemporary International Literature on Student 

Retention in Higher Education. International Journal of Education and Literacy 

Studies, 4(1). https://doi.org/10.7575/aiac.ijels.v.4n.1p.40 

Ambrósio, S., E Sá, M. H. A., & Simões, A. R. (2019). A rolling stone gathers no moss? 

The case of mature students in higher education and their plurilingual repertoires. 

Education Sciences, 9(4). https://doi.org/10.3390/educsci9040271 

Ansari, W. El. (2011). Factors associated with students’ satisfaction with their educational 

experiences, and their module grades: Survey findings from the United Kingdom 

Bariatric and Metabolic Surgery View project Robotic Surgery View project. 

Educational Reasearch, 2(11). https://www.researchgate.net/publication/268434276 

Austen, L., Hodgson, R., Heaton, C., Pickering, N., Dickinson, J., Mitchell, R., & O’connor, 

S. (2021). Access, retention, attainment and progression: an integrative review of 

demonstrable impact on student outcomes. 

Bennett, R., & Kane, S. (2010). Factors associated with high first year undergraduate 

retention rates in business departments with non-traditional student intakes. The 

International Journal of Management Education, 8(2), 53–66. 

https://doi.org/10.3794/ijme.82.276 

Briggs, A. R. J., Clark, J., & Hall, I. (2012). Building bridges: Understanding student 

transition to university. Quality in Higher Education, 18(1), 3–21. 

https://doi.org/10.1080/13538322.2011.614468 

Callender, C., & Dougherty, K. J. (2018). Student choice in higher education-reducing or 

reproducing social inequalities? Social Sciences, 7(10). 

https://doi.org/10.3390/socsci7100189 

Calvo, S., Celini, L., Morales, A., Martínez, J. M. G., & Utrilla, P. N. C. (2020). Academic 

literacy and student diversity: Evaluating a curriculum-integrated inclusive practice 

intervention in the United Kingdom. Sustainability (Switzerland), 12(3). 

https://doi.org/10.3390/su12031155 

Carreira, P., & Lopes, A. S. (2021). Drivers of academic pathways in higher education: 

traditional vs. non-traditional students. Studies in Higher Education, 46(7), 1340–

1355. https://doi.org/10.1080/03075079.2019.1675621 

Chesters, J., & Watson, L. (2016). Staying Power: The effect of pathway into university 

on student achievement and attrition. In Australian Journal of Adult Learning (Vol. 56, 

Issue 2). 

Christie, H., Cree, V. E., Mullins, E., & Tett, L. (2018). ‘University opened up so many 

doors for me’: the personal and professional development of graduates from non-

traditional backgrounds. Studies in Higher Education, 43(11), 1938–1948. 

https://doi.org/10.1080/03075079.2017.1294577 



Page | 43  
 

Chrysikos, A., & Catterall, S. (2020). Identifying student retention factors of a UK 

university using the concept of a learning community: a qualitative approach. Higher 

Education Pedagogies, 5(1), 90–109. 

https://doi.org/10.1080/23752696.2020.1788968 

Chung, E., Turnbull, D., & Chur-Hansen, A. (2017). Differences in resilience between 

‘traditional’ and ‘non-traditional’ university students. Active Learning in Higher 

Education, 18(1), 77–87. https://doi.org/10.1177/1469787417693493 

Cotton, D. R. E., Nash, T., & Kneale, P. (2017). Supporting the retention of non-traditional 

students in Higher Education using a resilience framework. European Educational 

Research Journal, 16(1), 62–79. https://doi.org/10.1177/1474904116652629 

Department for Children, E. L. L. and S. (2009). Student Withdrawal from Higher 

Education Yr Adran Plant, Addysg, Dysgu Gydol Oes a Sgiliau Department for 

Children, Education, Lifelong Learning and Skills. 

http://wales.gov.uk/topics/educationandskills/ 

Drysdale, T. D., Kelley, S., Scott, A. M., Dishon, V., Weightman, A., Lewis, R. J., & Watts, 

S. (2020). Opinion piece: non-traditional practical work for traditional campuses. 

Higher Education Pedagogies, 5(1), 210–222. 

https://doi.org/10.1080/23752696.2020.1816845 

Farr-Wharton, B., Charles, M. B., Keast, R., Woolcott, G., & Chamberlain, D. (2018). Why 

lecturers still matter: the impact of lecturer-student exchange on student engagement 

and intention to leave university prematurely. Higher Education, 75(1), 167–185. 

https://doi.org/10.1007/s10734-017-0190-5 

Finnegan, F., Valadas, S., O’Neill, J., Fragoso, A., & Paulos, L. (2019). The search for 

security in precarious times: non-traditional graduates perspectives on higher 

education and employment. International Journal of Lifelong Education, 38(2), 157–

170. https://doi.org/10.1080/02601370.2019.1567613 

Francois, E. J. (2014). Motivational orientations of non-traditional adult students to enroll 

in a degree-seeking program. New Horizons in Adult Education and Human 

Resource Development, 26(2), 19–35. https://doi.org/10.1002/nha3.20060 

Gilardi, S., & Guglielmetti, C. (2011). University Life of Non-Traditional Students: 

Engagement Styles and Impact on Attrition. The Journal of Higher Education, 82(1), 

33–53. https://doi.org/10.1080/00221546.2011.11779084 

Harrison, N., & Hatt, S. (2012). Expensive and failing? The role of student bursaries in 

widening participation and fair access in England. Studies in Higher Education, 37(6), 

695–712. https://doi.org/10.1080/03075079.2010.539679 

Heathcote, D., Savage, S., & Hosseinian-Far, A. (2020). Factors affecting university 

choice behaviour in the UK higher education. Education Sciences, 10(8), 1–22. 

https://doi.org/10.3390/educsci10080199 

Hemsley-Brown, J., & Oplatka, I. (2010). Market orientation in universities: A comparative 

study of two national higher education systems. International Journal of Educational 

Management, 24(3), 204–220. https://doi.org/10.1108/09513541011031565 



Page | 44  
 

Hewitt, L., & Rose-Adams, J. (2012). What ‘retention’ means to me: the position of the 

adult learner in student retention. Widening Participation and Lifelong Learning, 14, 

146–164. 

Higher Education Statistics Agency (HESA). (2022). Non-continuation summary: UK 

Performance Indicators | HESA. https://www.hesa.ac.uk/data-and-

analysis/performance-indicators/non-continuation-summary 

Holmegaard, H. T., Madsen, L. M., & Ulriksen, L. (2017). Why should European higher 

education care about the retention of non-traditional students? European 

Educational Research Journal, 16(1), 3–11. 

https://doi.org/10.1177/1474904116683688 

Howell, G. F., & Buck, J. M. (2012). The Adult Student and Course Satisfaction: What 

Matters Most? Innovative Higher Education, 37(3), 215–226. 

https://doi.org/10.1007/s10755-011-9201-0 

Kahu, E. R. (2013). Framing student engagement in higher education. Studies in Higher 

Education, 38(5), 758–773. https://doi.org/10.1080/03075079.2011.598505 

Kahu, E. R., & Nelson, K. (2018). Student engagement in the educational interface: 

understanding the mechanisms of student success. Higher Education Research and 

Development, 37(1), 58–71. https://doi.org/10.1080/07294360.2017.1344197 

Kurantowicz, E., & Nizinska, A. (2013). How students ‘stay the course’: Retention 

practices in higher education. Studies in the Education of Adults, 45(2), 135–147. 

https://doi.org/10.1080/02660830.2013.11661647 

Lynam, S., Cachia, M., & Stock, R. (2022). An evaluation of the factors that influence 

academic success as defined by engaged students. Educational Review. 

https://doi.org/10.1080/00131911.2022.2052808 

Marandet, E., & Wainwright, E. (2010). Invisible experiences: Understanding the choices 

and needs of university students with dependent children. British Educational 

Research Journal, 36(5), 787–805. https://doi.org/10.1080/01411920903165595 

Marshall, C. A. (2013). Good Foundations: Prediction of Degree Success in Non-

traditional Students. Widening Participation and Lifelong Learning, 15(2). 

Mc Taggart, B. (2016). Modern higher education students within a non-traditional higher 

education space: not fitting in, often falling out. Research in Post-Compulsory 

Education, 21(1–2), 86–97. https://doi.org/10.1080/13596748.2015.1126420 

Mccall, D., Western, D., & Petrakis, M. (2020). Opportunities for change: What factors 

influence non-traditional students to enrol in higher education? In Australian Journal 

of Adult Learning (Vol. 60, Issue 1). 

Meehan, C., & Howells, K. (2018). ‘What really matters to freshers?’: evaluation of first 

year student experience of transition into university. Journal of Further and Higher 

Education, 42(7), 893–907. https://doi.org/10.1080/0309877X.2017.1323194 



Page | 45  
 

Merrill, B. (2012). Learning to become an adult student: Experiences in a UK university. 

International Journal of Continuing Education and Lifelong Learning, 5(1), 21–42. 

Merrill, B. (2014). Determined to stay or determined to leave? A tale of learner identities, 

biographies and adult students in higher education. Studies in Higher Education, 

40(10), 1859–1871. https://doi.org/10.1080/03075079.2014.914918 

Moogan, Y. J. (2011). Can a higher education institution’s marketing strategy improve the 

student-institution match? International Journal of Educational Management, 25(6), 

570–589. https://doi.org/10.1108/09513541111159068 

Moreau, M. P., & Kerner, C. (2015). Care in academia: an exploration of student parents’ 

experiences. British Journal of Sociology of Education, 36(2), 215–233. 

https://doi.org/10.1080/01425692.2013.814533 

Morris, K. V. A. (2022). Consumerist views of higher education and links to student 

wellbeing and achievement: an analysis based on the concept of autonomy as 

depicted in self-determination theory. Journal of Further and Higher Education, 46(6), 

836–849. https://doi.org/10.1080/0309877X.2021.2011842 

Mountford-Zimdars, A., Sanders, J., Moore, J., Sabri, D., Jones, S., & Higham, L. (2017). 

What can universities do to support all their students to progress successfully 

throughout their time at university? Perspectives: Policy and Practice in Higher 

Education, 21(2–3), 101–110. https://doi.org/10.1080/13603108.2016.1203368 

Moxey, M., Lowe, T., Bovill, C., Bryson, C., Neary, M., Lebihan, J., Islam, M., Green, P., 

& Marie, J. (2022). The Postgraduate Certificate & Master’s in Student Engagement 

in Higher Education: A professional development opportunity to critically examine 

and influence research, policy and practice. In AISHE-J (Vol. 14, Issue 1). 

https://www.qaa.ac.uk/quality-code/advice-and-guidance/student-engagement 

Munro, L. (2011). ‘Go boldly, dream large!’: The challenges confronting non-traditional 

students at university. In Australian Journal of Education (Vol. 55, Issue 2). 

Murray, N. (2013). Widening participation and English language proficiency: A 

convergence with implications for assessment practices in higher education. Studies 

in Higher Education, 38(2), 299–311. https://doi.org/10.1080/03075079.2011.580838 

Oldfield, J., Rodwell, J., Curry, L., & Marks, G. (2019). A face in a sea of faces: exploring 

university students’ reasons for non-attendance to teaching sessions. Journal of 

Further and Higher Education, 43(4), 443–452. 

https://doi.org/10.1080/0309877X.2017.1363387 

O’Sullivan, K., Bird, N., Robson, J., & Winters, N. (2019). Academic identity, confidence 

and belonging: The role of contextualised admissions and foundation years in higher 

education. British Educational Research Journal, 45(3), 554–575. 

https://doi.org/10.1002/berj.3513 

Qureshi, F., Khawaja, S., & Zia, T. (2020). MATURE UNDERGRADUATE STUDENTS’ 

SATISFACTION WITH ONLINE TEACHING DURING THE COVID-19. European 

Journal of Education Studies, 7(12). https://doi.org/10.46827/ejes.v7i12.3440 



Page | 46  
 

Roberts, J. (2018). Professional staff contributions to student retention and success in 

higher education. Journal of Higher Education Policy and Management, 40(2), 140–

153. https://doi.org/10.1080/1360080X.2018.1428409 

Rose-Adams, J. (2013). Leaving university early: Exploring relationships between 

institution type and student withdrawal and implications for social mobility. Widening 

Participation and Lifelong Learning, 15(2). 

Safford, K., & Stinton, J. (2016). Barriers to blended digital distance vocational learning 

for non-traditional students. British Journal of Educational Technology, 47(1), 135–

150. https://doi.org/10.1111/bjet.12222 

Schofield, C., Cotton, D., Gresty, K., Kneale, P., & Winter, J. (2013). Higher education 

provision in a crowded marketplace. Journal of Higher Education Policy and 

Management, 35(2), 193–205. https://doi.org/10.1080/1360080X.2013.775928 

Schuetze, H. G. (2014). From Adults to Non-Traditional Students to Lifelong Learners in 

Higher Education: Changing Contexts and Perspectives. Journal of Adult and 

Continuing Education, 20(2), 37–55. https://doi.org/10.7227/jace.20.2.4 

Stuart, M., Lido, C., Morgan, J., Solomon, L., & May, S. (2011). The impact of 

engagement with extracurricular activities on the student experience and graduate 

outcomes for widening participation populations. Active Learning in Higher Education, 

12(3), 203–215. https://doi.org/10.1177/1469787411415081 

Turner, R., Morrison, D., Cotton, D., Child, S., Stevens, S., Nash, P., & Kneale, P. (2017). 

Easing the transition of first year undergraduates through an immersive induction 

module. Teaching in Higher Education, 22(7), 805–821. 

https://doi.org/10.1080/13562517.2017.1301906 

Uddin, N. (2023). Life experience of mature students and its relevance to leaders in 

making good strategic choices in higher education. In Benchmarking Library, 

Information and Education Services (pp. 309–327). Elsevier. 

Wainwright, E., & Marandet, E. (2010). Parents in higher education: Impacts of university 

learning on the self and the family. Educational Review, 62(4), 449–465. 

https://doi.org/10.1080/00131911.2010.487643 

Webb, O. J., & Cotton, D. R. E. (2018). Early withdrawal from higher education: a focus 

on academic experiences. Teaching in Higher Education, 23(7), 835–852. 

https://doi.org/10.1080/13562517.2018.1437130 

Wong, B., & Chiu, Y. L. T. (2019). ‘Swallow your pride and fear’: the educational 

strategies of high-achieving non-traditional university students. British Journal of 

Sociology of Education, 40(7), 868–882. 

https://doi.org/10.1080/01425692.2019.1604209 

Wong, Y. L. (2021). An Emotive Operation of Neoliberalism in Higher Education: Seeking 

a Second Chance in Hong Kong. Community College Review, 49(1), 76–95. 

https://doi.org/10.1177/0091552120964878 



Page | 47  
 

Wyatt, L. G. (2011). Nontraditional student engagement: Increasing adult student 

success and retention. Journal of Continuing Higher Education, 59(1), 10–20. 

https://doi.org/10.1080/07377363.2011.544977 

Xuereb, S. (2014). Why students consider terminating their studies and what convinces 

them to stay. Active Learning in Higher Education, 15(2), 145–156. 

https://doi.org/10.1177/1469787414527395 

Zepkea, N., Leach, L., & Butler, P. (2011). Non-institutional influences and student 

perceptions of success. Studies in Higher Education, 36(2), 227–242. 

https://doi.org/10.1080/03075070903545074 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


