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Introduction 
This essay will explore an array of topics related to secondary education in Wales and the role of critical reflection as a teacher. I will also discuss and expand on my own experiences during the bridging days which gave me the opportunity to observe different age groups and subjects. This will then lead onto the critical incident which will form the basis of this essay. In this section of the essay, I will link my chosen critical incident to the four purposes of the new Curriculum for Wales. Following on from this, there will be a literature review which will explore academic literature which focuses on the importance of seating plans in classrooms, and the Zone of Proximal Development. I will then move onto discussing my personal reflection from the experiences I gained during bridging and what steps I will take going forward during my PGCE and teaching career. 

Before moving onto examine the role of critical reflection, it is useful to explain what is meant by a critical incident. As David Tripp (2012, pp.24-15) states “they are mostly straightforward accounts of very commonplace events that occur in routine professional practice which [...] are indicative of underlying trends, motives and structures”. For a rather mundane or ordinary event to become a critical incident, it must first be observed and noted, before an explanation is given, an analysis is undertaken and a “more general meaning and classification/significance of incident” (Tripp, 2012, p.26).

The Role of Critical Reflection
Reflection and critical reflection have become an important tool for teachers, and student teachers are encouraged to take part in reflection throughout their time on placements, as well as once they qualify and become teachers (Tan, 2020, p.686). John Dewey first introduced critical reflection in the early nineteenth century and he considered critical reflection, or critical action, as something that is “motivated by the need to solve a particular problem” (Griffiths, 2000, p.540). Other academics have further developed and built on Dewey’s work from 1910 and 1930. One of these academics is Donald Schön and he added the idea of reflection-in-action to the pre-existing thoughts on reflective practice (Griffiths, 2000, p.541; Tan, 2020, p.687). Schön’s multiple works of the late nineteenth century “identified reflection-in-action as central to professional practice” (Griffiths, 2000, p.541). 

Reflection, whether undertaken after the event, during the event, or even before the event are all useful in providing teachers with the opportunity to hone their craft. Critical reflection is useful for many reasons, such as being a starting point for change in professional practice (Griffiths, 2000, p.552). It also plays a role in raising awareness amongst teachers about their own practice, which can be used as “an affirmation of current practices” (Farrell, 2012, p.14) or as a reason for making changes, which leads to “professional development and growth as a teacher” (Farrell, 2012, p.11). Farrell (2012, p.7) presents a useful metaphor for understanding the importance and the use of critical reflection within education. In the journal article titled ‘Reflecting on Reflective Practice: (Re)Visiting Dewey and Schön’, Farrell (2012, p.7) describes reflective practice as a “compass of sorts to guide teachers” (Farrell, 2012, p.7). He goes onto explain that this compass provides teachers and educators with the opportunity to “stop, look, and discover where they are at that moment and then decide where they want to go (professionally) in the future” (Farell, 2012, p.7). Viewing critical reflection as a compass highlights its importance; it can be a vital tool in guiding teachers about their teaching style, their professional development and how they wish to change or adjust their practices to best suit society at that given moment, and to ensure they do not “become slaves to routine” (Farell, 2012, p.10). 

It could be argued that critical reflection has an even more important role within education and the classroom in Wales given the changes we are experiencing. Rushton and Suter (2012, p.3) believe that the main roles of critical reflection, or reflecting on practice, can be placed in three categories. The first is to enable teachers to improve and develop teaching and learning. The second is for accommodating change and the final category is to enable compliance with regulatory systems such as OFSTED, Estyn and Awarding Bodies (Rushton and Suter, 2012, p.3-8). The second category is particularly pertinent given that the Welsh government has overhauled education in Wales, and in September 2022, the Curriculum for Wales was first implemented in schools across the country. Despite the many debates surrounding critical reflection, one thing that can be agreed on is that the fundamental role of reflection is to give teachers the opportunity to improve and develop their own skills to ensure learners have the best possible experiences during their time in education (Tan, 2020, p.687; Rushton and Suter, 2012, p.6).

Observation: School and Class Context, the Critical Incident and Donaldson’s Four Purposes
I attended the bridging days at a Welsh medium all age school (3-18) in a rural location. I followed a year seven class and some older groups during the second day. The critical incident (see appendix A) I will be discussing in this essay appeared whilst I was following a year seven group. These pupils were still finding their feet during the first few weeks of the Autumn term and for most of them, this was a new school as the had come from other feeder primary schools. The form group was a less Welsh group than other form groups, meaning that the pupils came from a mixture of areas with less use of Welsh, non-Welsh speaking homes and primary schools where Welsh is not as prevalent. Other than their Welsh skills, the class was mixed ability and had not been grouped into sets yet. This school is following the New Curriculum for year seven and year eight. During the two days I spent in this school, I observed lessons, with the aim of identifying and reflecting on critical incidents. For this essay, I decided that I would focus on a critical incident which happened during a year seven Humanities lesson, where the theme was ‘Ein Bro’.

The critical incident involved a pupil who I had noticed in earlier lessons as he often did not understand what was being explained, nor did he understand the instructions given to him by teachers and peers. During this Humanities lesson, he seemed to be much more engaged and was taking part in the tasks set by the teacher. His participation in this lesson seemed different and the reasons for this cannot be assumed. However, following a discussion with the class teacher (who also happened to be the head of year seven), it came to light that this pupil had recently moved to the area and no Welsh is spoken at home and that the child is struggling with the amount of Welsh used in the school, and that this struggle is not helped by the fact that the pupil’s parents are not very supportive of the use of the Welsh language. 

The teacher explained that they purposely put this child to sit in the front row and at the end of the desk to ensure that they can easily get to the child to provide extra explanations, to scaffold and to support the pupil when they needed it. In comparison to other lessons during the day, where the child was sat near the back of the class, his levels of participation were much higher with this specific seating plan. 

The decision to follow such a seating plan was likely a key factor in the difference in behaviours displayed by the pupil, and the teacher’s thought process to sit this pupil in that specific location ensured that this specific pupil, as well as the whole class, were being moulded into the young people that the Curriculum for Wales aspires them to be. The topic of the lesson was clearly chosen to link to the principle which focuses on children and young people becoming ethical and informed people who are ready to be citizens of Wales and the wider world by being knowledgeable about their history, culture, society, and community (Donaldson, 2015, p.30). The pupil who was struggling with the level of Welsh in the school was still able to receive the same education as the children who were more confident in Welsh because the teacher was able to support them to understand the task and take part. With the methods used, the confidence of the pupil had undoubtedly increased as they were taking part in the lesson and contributing during class discussions, something they had not done in earlier lesson that day. The teacher supported this pupil, as well as others to develop “confidence, resilience and empathy” (Donaldson, 2015, p.30). From conversations with staff in the school, many children do not feel as if their Welsh skills are adequate, but through techniques, such as modelling, scaffolding and seating plans, teachers in the school are working to try and improve confidence levels surrounding Welsh language skills to ensure the pupils leave school as confident individuals who can “can communicate effectively in different forms and settings, using both Welsh and English” (Donaldson, 2015, p.29). 

Without the specific seating plan implemented by the teacher in the Humanities class, the pupil could have not understood the tasks, received less support, and thus lost interest and potentially not learnt anything. The specific seating plan ensured that many subsections of Donaldson’s (2015, pp.29-31) principles were met.



Literature Review
This critical incident, along with the overall experience in school identified many areas of potential research, such as the role of seating plans, Bronfenbrenner’s Ecological Systems Theory, Vygotsky’s Zone of Proximal Development, the challenges which arise when the language of education is different to the language used at home, the role of parent support in Welsh medium education, language immersion and the integration policies surrounding Welsh language education. I have decided to undertake research in two specific areas listed above, which will be further explored below. These are the role of seating plans within the classroom and Vygotsky’s Zone of Proximal Development.

The use of seating plans within the classroom has long been debated and the way in which they can alter students’ experiences is also debated by academics and professionals alike (Brighthouse and Woods, 2013, p.143; Hemyari et al, 2012, p.864). Most of the literature which explores seating plans can be split into two schools of thought, there is the one that views seating plans as an important tool which has helpful consequences for the pupils and the teacher. The other school of thought sees seating plans as something harmful, with more disadvantages than advantages. Whichever side of the debate you agree with, seating plans play a role in setting up teachers “as the social leaders of the classroom” (Braun, van der Berg and Cillessen, 2019, p.2). For this section of the literature review I will discuss relevant works in three parts; those that agree with the use of seating plans, those that disagree with their use, and I will finally discuss the recommendations brought forward in the scholarly work. 

Academics such as Carvajal-Ayala and Avendaño-Franco (2012), Hemyari et al (2012), Mckeown, Stringer and Cairns (2015, p.20), van den Berg and Cillessen (2015) and Braun, van der Berg and Cillessen (2019) discuss the advantages seating plans can bring about, ranging from higher academic attainment, better social relations and better classroom management and behaviour. Seating plans which are implemented in a strategic way are “related to academic achievement, on-task behaviour, and student-teacher interaction” (van der Berg and Cillessen (2015, p.20) and the use of a seating plan can enhance the learners’ experience therefore creating a more positive atmosphere which in turn could lead to improved academic performance. 

Teachers can also use seating plans to improve social relations within the classroom. As Carvajal-Ayala and Avendaño-Franco (2012, p.202) state, working in groups which have been created by the teacher is useful as it exposes learners to different, and sometimes new perspectives or ways at dealing with and solving problems, creating well-rounded confident learners who are able to appreciate different ways of doing or viewing certain things. Another advantage seating plans can have is that they play a role in “encouraging meaningful intergroup contact” (McKeown, Stringer and Cairns, 2016, p.52), something which is important in promoting positive and healthy relationships, especially as the diversity in classrooms is increasing. McKeown, Stringer and Cairns (2016) offer an interesting discussion on this with empirical data presented following their study of intergroup behaviour between Protestants and Catholics in Northern Ireland. 

Another advantage of using seating plans is that they can help with classroom management and behaviour. Seating plans “may help the teachers to better manage the class, enhance the quality of communication and interaction with the students, enhance the performance of the class” (Hemyari et al, 2012, p.866). A useful analogy for understanding the seating plans is to view the teacher as the manager of a football team, with the students being the players. A seating plan “provides tactical advantage – you set the players where you think they need to be to best facilitate learning” (Grainne, 2019, p.1). Despite having briefly looked at the advantages of seating plans through a social lens, an academic lens, and a classroom management lens, it is important to consider the fact that all these advantages go hand in hand and should not merely be looked at individually. As Braun, van der Berg and Cillessen (2019, p.13) state, “it is plausible that teachers who apply a strategic and careful rearrangement of seats, and who are efficacious in managing social dynamics, may have students with the most positive outcomes”. 

However, there is a “quite a lively debate about seating plans” (Brighthouse and Woods, 2013, p.143) and this leads us onto the academics that do not agree with their use or who mention the potential disadvantages and problems that arise. One of the disadvantages is, to a certain extent, beyond the control of the teacher. This is the space considerations of the classroom and the physical attributes of the room (Hemyari et al, 2012, p.864; Carvajal-Ayala and Avendaño-Franco, 2012, p.202). In any classroom, there will always be pupils who will be sat at the back, or on the ends of rows and these pupils are “more likely to be distracted and lose attention” (Carvajal-Ayala and Avendaño-Franco, 2012, p.204). Another drawback of seating plans which is discussed in the literature is that seating plans can “perpetuate harmful stereotypes” (Grainne, 2019, p.1). One of the most used seating plan templates is the girl-boy-girl-boy pattern where boys with more challenging behaviour are placed next to girls who behave better (McKeown, Stringer and Cairns, 2016; Grainne, 2019; Braun, van der Berg and Cillessen, 2019), yet this can be very “problematic” (Grainne, 2019, p.4). Implementing a seating plan based on gender can reinforce the harmful “discourse that women are caring and caretakers, especially of men” (Grainne, 2019, p.4). Another seating plan layout which can be harmful for learners is when teachers follow a seating plan based on attainment. This can place a ceiling of sorts on learners and can have “incredibly negative effects on children in terms of how they perceive their own ability” (Grainne, 2019, p.2).

A significant amount of the literature provides guidance and recommendations for implementing seating plans. Many academics and scholars suggest similar ideas, such as basing the plan on the learners’ needs, and not on the needs of the teacher (Grainne, 2019, p.3; van der Berg and Cillessen, 2015, p.20; Braun, van der Berg and Cillessen, 2019, p.2). Another common recommendation is to take the physical space of the classroom into consideration when creating a seating plan (van der Berg and Cillessen, 2019, p.2; Mckeown, Stringer and Cairns, 2016, p.51). If a seating plan is implemented in a way which takes these recommendations into consideration, then they can be an extremely useful tool in enhancing the learners’ experiences within and outside the classroom. 

During the Humanities lesson, it could be said that the learner was in their Zone of Proximal Development with the teacher as they were being supported to complete the task with a more knowledgeable person. There is an array of literature which focuses on Vygotsky’s Zone of Proximal Development (ZPD) and in this section of the literature review, I will briefly discuss three themes which were the most pertinent: the role of co-constructing the ZPD and some criticisms of the theory. Finally, I will explore the debates which exist surrounding the link between the ZPD, imitating and scaffolding.  

Many authors, such as Hedegaard (2012, p.128), Eun (2018, p.18), Brieve (2020, p.414) and Samagorinsky (2018, p.71) all mention the popularity of the ZPD in psychology and educational research and as Brieve (2020, p.413) states “the concept has been frequently cited, interpretated and elaborated on in a variety of ways”, meaning there exists many misconceptions and ambiguities surrounding the understanding of ZPD (Eun, 2018, p.18).

Despite the ambiguities surrounding the ZPD Theory, one area that can be agreed on by most authors is that it involves an aspect of working together and co-constructing knowledge. Words and phrases which imply an element of working together, such as “collective efforts” (Eun, 2018, p.20), “collaborative process” (Kuusisaari, 2014, p.48) and “collective process” (Breive, 2020, p.414) were heavily present in the literature examined. There is a consensus that the creation of a ZPD is a social process, with phrases such as “social situation” (Hedegaard, 2009, p.72), “social relations” (Hedegaard, 2012, p.128), “social interactions” (Eun, 2018, p.20) and “social situations” (Nicholas, Veresov and Clark, 2021, p.4) appearing in a considerable amount of the literature. As “Vygotsky rejected the strict separation of the individual and the social” (Eun, 2018, p.21), it could be argued that the ZPD is a social, mutual, collaborative space which encourages and enhances learning. The ZPD is a metaphorical ‘space’ which is the difference between what a learner can do without support, and what they can do with support to reach the next level of development, or learning (Taukeni, 2019, p.2). For this ‘space’ to be fully functional, a common aim or goal is needed (Breive, 2020, p.422; Eun, 2018, p.23; Kuusisaari, 2014, p.48). 

With such a reliance on collaboration and the need for a shared goal, issues can arise, especially in a classroom setting. This ‘space’ can create an “asymmetrical relationship” (Breive, 2020, p.414), which can lead to a power imbalance between the teacher and learner. Eun (2018, p.25) states that this power imbalance can be attributed to a third voice within the ZPD which “influences the entire flow of interaction within the zone”. For a learner to develop academically, as teachers it is important that we are aware of this potential power imbalance and ensure we try to pass on our knowledge to learners in a sensitive and appropriate way to avoid any potential conflict or unanimity. From what was observed during the critical incident, the teacher successfully created a ‘space’ for development and learning that felt safe and the learner was able to envision a shared aim with the teacher, which lead to successful learning and development (Kuusisaari, 2014, p.49).

Another pitfall of the ZPD which is clear in the literature is the fact that the theory itself is quite ambiguous, which could be down to “the accuracy of the English translations of Vygotsky’s original Russian characterisation of the process” (Xi and Lantolf, 2020, p.31). Another reason for the ambiguity could be down to a lack of definitions and explanations from Vygotsky himself (Eun, 2018, p.26-27; Hedegaard, 2009, p.75; Kuusisaari, 2014, pp.48-49). This lack of clear definitions and ambiguity has led to one of the biggest debates surrounding Vygotsky’s Zone of Proximal Development: does imitating and scaffolding go hand in hand with the ZPD? Some authors are of the opinion that the ZPD is interlinked with imitating and scaffolding, such as Hedegaard (2009, p.75) who says that “imitation is connected to his concept of the zone of proximal development”. Other scholars who agree with Heedegaard are Eun (2018, p.20) and Kuusisaarie (2014, p.48) who see scaffolding and imitating as something which is undertaking within the ZPD. 

On the other hand, Smagorinsky (2018, p.71) believes that the ZPD is so much more than imitating and scaffolding or “learning with guidance today, doing independently tomorrow”. For him it is “far broader, deeper and more complex than that conception [scaffolding]” (Smagorinsky, 2018, p.71). Xi and Lantolf (2020) also agree that the ZPD and scaffolding are not the same, nor are they even slightly similar processes. This simplified understanding of the ZPD “substantially undermines the significance and scope of the ZPD” (Xi and Lantolf, 2020, p.30) and the scaffolding metaphor does not fully express the dynamic and flexible nature of the interactions between learner and teacher or child and adult (Xi and Lantolf, 2020, p.41). The Zone of Proximal Development should be viewed as something dynamic, flexible, and ever-changing, while the idea of scaffolding is rigid and static with very limited movement (Xi and Lantolf, 2020, p.40-44).




Reflection, Evaluation and Next Steps
Given the discussions within the literature and that I now have a broader understanding of the advantages and disadvantaged of seating plans and a deeper understanding of the ZPD and scaffolding, as well as having the chance to further explore a critical experience, I will now reflect on my experiences and summarise the next steps I will take. On reflecting on my whole experience, from the bridging days to the research undertaken for this essay, I have gained a lot of valuable knowledge which will guide my teaching going forward on placement and into my career. In this section of the essay, I will reflect on the critical incident and discuss how it will inform my own development, professionally and personally as a teacher. I will also reflect and evaluate the two areas of further researched I focused on above. I will briefly allude to the models of reflection that I intend to use going forward as I believe that with more experience on the classroom floor, it is possible to use different reflections models. 

Whilst looking back and reflecting on the incident I chose to study further, it has highlighted the importance of effective note taking whilst observing and also how useful it is to undertake a write up as soon as possible as we can easily forget the minor, yet key details of the event. Observing also highlighted how difficult it is to keep an eye on every pupil throughout the whole lesson and it is quite easy to be drawn into one small group or one individual. The bridging day and the opportunity to observe has shown me how important it is to try to equally share your attention between the whole class and avoid focusing in on one pupil for too long. 

In relation to the teaching and learning methods used in the class, I believe that, after having observed a seating plan in action and having researched seating plans, overall, they are a valuable tool for teachers. Having said this, going forward I will ensure I use them as a teaching tool which helps the needs of the pupils rather than my own needs. They should be used to facilitate learning and not used as a tool to keep pupils quiet and obedient. I will also be more aware of the importance of the Zone of Proximal Development and the role I will hold in this ‘space’ as the teacher. From bridging, the research undertaken and the lessons I have taught thus far, I am beginning to visualise the teacher I aspire to be. I hope that I will be able to overcome the assymetrical, top-heavy power imbalance that can be present in the ZPD between the learner and teacher and I hope that when the learner is in their ZPD, it will be a collaborative, beneficial and social experience for the learner. 

Having reflected on the experiences from bridging days and writing this essay, I have identified some next steps that I will take to improve my understanding of learners’ needs and my skills as a teacher. Going forward, I will ensure that I am aware of what language is used at home by learners as this can affect their learning. Having this knowledge will enable me to create effective seating plans, ensure explanations are understandable and use differentiation as appropriate. I will also undertake more research into seating plans to see what works best for specific students to ensure that the aim of all of my seating plans is to improve the learner’s experience and to enhance learning. I will also research further into pedagogical techniques such as scaffolding, imitating and guided practice to ensure I have multiple ways of supporting learners. 

Conclusion
To conclude, this essay has covered a critical incident that I observed during bridging and this has opened up an array of discussions. The role of critical reflection has been discussed and how it is important for teachers to reflect in order to hone their craft. For the context of the critical incident, this essay briefly discussed the school and the class I was following and the lesson that the critical incident happened in. I then moved onto discuss the critical incident in more detail and in relation to the Four Purposes of the Curriculum for Wales, specifically in terms of building confidence and resilience. The identification of the critical incident provided many different areas of interest to research, but I decided to focus on the role of seating plans and Vygotsky’s Zone of Proximal Development. From the literature review, it is clear that seating plans have social and academic advantages, as well as classroom management benefits. However, it is important to consider the fact that seating plans can support harmful stereotypes. 

The ZPD is a well-researched theory, with many works focusing on it. I discussed the fact that the ZPD is a social, collaborative space which is reached when there is a mutual or shared goal. However, Vygotsky’s theory can be ambiguous and there is debate surrounding what Vygotsky meant in his original work. This ambiguity has led to misconceptions, such as the one where some people view the ZPD as scaffolding. As teachers, we must view the ZPD and scaffolding as two different things. The ZPD is much more dynamic than scaffolding and imitating. 

Finally, I reflected and evaluated on my focus of the critical incident and I identified further areas of research to undertake to develop my knowledge and teaching skills further, which ties into the Professional Standards for Teaching and Leadership areas of Pedagogy as teachers should “consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning” (Welsh Government, 2019, p.16). The next steps identified also ties into the Professional Learning professional standard because, according to the Welsh Government (2019, p.16) “The teacher consistently extends knowledge, skills and understanding and can show how reflection and openness to challenge and support informs professional learning to progressively develop pedagogy”. Finally, this essay has identified useful strategies to use as well as things to consider going ahead in the course, as well as in my future career as a teacher.
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Appendices

Appendix A - OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:  Monday 26th September 2022, Lesson 3 – 11.30am-12.30pm, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Humanities lesson – focus on ‘Ein Bro’ – Pupils had to identify man-made and natural points of interest in their area.



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

· A child who had been struggling in previous lessons was now sat in the front row, and was able to receive more support from the teacher
· This pupil was contributing a lot more in this class than in previous classes




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Zone of Proximal Development
· Seating Plans
· Bronfenbrenner’s Ecological Systems Theory,
· The challenges which arise when the language of education is different to the language used at home
· The role of parent support in Welsh medium education,
·  Language immersion and the integration policies surrounding Welsh language education



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· After the lesson, I spoke to the class teacher who also happened to be the head of year seven, and they said that the pupil is struggling with the Welsh language as they had recently moved to the area. The teacher also mentioned that the pupil’s parents aren’t supportive of the use of Welsh in the school and don’t do much to support the child’s use of Welsh.








Appendix B- OBSERVATION / FIELD NOTES

Record 2
	Date and time, year group: Monday 26th September 2022, Lesson 2 10.10am-11.10am, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Science lesson 
· Lab style classroom – quite small so not much space, pupils were quite cramped.




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

· Pupils had a test which was supposed to be done under exam/test style conditions, however the pupils did not listen to the instructions given.
· Children were making noises and whispering about answers
· After the test when children had to continue with an experiment write up, pupils were wandering around the class to go chat with one another.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Assessment of Learning
· Assessment for Learning
· Traditional classroom set up



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Distractions – the layout of the classroom, physical properties (science lab)

















Appendix C - OBSERVATION / FIELD NOTES

Record 3
	Date and time, year group: Tuesday 27th September 2022, Lesson 3, 11.30am-12.30pm, Year 10


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Year 10 set 2 maths class
· A small group (around 20 pupils)


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

· During the lesson, the pupils used mini whiteboards to show their answers
· The teacher walked around the class when the pupils were working so they could support the pupils if they needed it.
· The Critical Incident -Differentiation: The students had an exercise to do, and then there was two challenges. The second challenge was harder than the second. A pupil had attempted the second challenge, but their answer was incorrect. The teacher said not to worry and that it was excellent that they had reached the second challenge.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Positive reinforcement and continuous praise
· Differentiation 
· Assessment for Learning


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Classroom is away from the main part of the school – nice quiet setting
· First lesson of a double lesson
· Pupils all seemed to have a good relationship with the teacher
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