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Portfolio of activities that are delivered in your setting that promotes Welsh language, cultural, historical and geographical features.
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“The Well-Being of future Generations (Wales) Act 2015 aims to ensure the public bodies think about long-term strategy and planning. One of the seven goals is a Wales of vibrant culture and thriving Welsh language”. (Gov.Wales, 2017.pg 6). 
The Taking Wales Forward (2016) programme for government notes that it will work towards one million people speaking the Welsh language by 2050 and commits to reshape Welsh teaching in schools to enable young people to utilise their Welsh language skills.
Teaching Welsh as part of the curriculum in Wales is important as it keeps the language, culture and history alive upholding the importance of the countries national identity.
School A’s work is based around the unwavering belief that our community will live with positive values and behaviours, and will allow learners to develop their skills and aspirations to live happy and successful futures and become informed ethical citizens which follows the beliefs of Donaldson (2015). School A is primarily and English speaking school, however the school understands the importance of the communities Welsh history and culture, in line with the proposed 2022 curriculum in which Welsh comes under the literacy framework there is the curriculum Cymraeg in which Welsh is to be taught also through other subjects to feed the Welsh language in to the four purposes. 
“If a person is bilinguistic it increases their attentional control, working memory, metalinguistic awareness and abstract and symbolic representation skills”. (Adesope et al, 2010). School A maintains the use of Welsh language daily in lessons and everyday activities encouraging all pupils from Welsh or non-Welsh backgrounds to use the language and skills they acquire when possible throughout the school.







All schools are encouraged to follow the framework for each subject and incorporate these into various teaching situations for example various literacy resources enhancing the ability to read and write along with speak in various texts and languages. School A like other schools incorporate all core subjects into each session and cover various frameworks simultaneously at the same time whilst building confidence and inclusion in the children throughout.
The first lesson delivered begins with a class teaching session in which displayed on the class board is a map of Wales (see appendix 1),the children are invited in this class discussion to activate their prior knowledge and express if they have been to any other parts of Wales and what activities they carried out there. Many of the children in the year 1 foundation phase class thought that travelling to the town centre meant they had travelled to another part of Wales and the discussions soon sparked interest immediately into these new areas of Wales that they were learning about. The lesson although primarily a geographical lesson immediately incorporates the children’s literacy and oracy skills whilst also numeracy as some children would begin to discus how many miles they had travelled. The next display on the whole class board would be a map of Wales (see appendix 2) with a few landmarks showing, again children would be encouraged to talk about these if they had been to that place or what they think they would encounter there if they were to visit. These two class discussions are followed by activity sheets, firstly (see appendix 3) Welsh Boundary Line activity sheet and secondly (see appendix 4) a Cities and Landmarks activity sheet. The children are sent to their seating areas in their focus task learning groups all with a designated adult who is on hand for support and are encouraged to work in partners to complete the tasks. working together promotes the children’s independence but also socially involves them with another child forming relationships and trust whilst enhancing the child’s zone of proximal development (Vygotsky, 1978) and is congruent with the term scaffolding that is “a process that enables a child or novice to solve a task or achieve a goal that would be beyond his unassisted efforts” (Wood et al, 1976. Pg.90). This task also involves them discussing places using the Welsh names on the board that they have previously seen as a whole class and they need to draw on the previous class discussions to complete the boundary line and identify the cities and landmarks. The children on completion of these two tasks are asked to self-mark their work giving them the opportunity for self-awareness, increased understanding of any mistakes and if needed target set themselves so they are aware and understand the outcome.
The teacher invites the children back to the carpet for the sessions “roundup rumble” (see appendix 5), this gathering gives the children time to reflect and discuss the lesson and what they have learnt. It is in this opportunity that the teacher starts to link in the next lesson and begins to talk to the class about Welsh economy and the coal mining industry in Wales. The children are asked to activate their prior knowledge if any about this topic whilst explain that  Wales coalmining boomed in the 19th and 20th century and the skills of the Welsh miners led them to being recruited by foreign mining companies. This in turn started to take the Welsh language away from Wales and it also brought an influx of foreign workers into the country who could not speak the Welsh language therefore the language started to decrease in usage and need (Bbc.co.uk). This statement is discussed among the class and the children start to think about different culture and different languages used.
The second lesson within School A follows on from lesson 1 and the discussion takes place turning the focus to languages spoken across Wales. As before the class are invited to discuss their thoughts with a variety of languages being revealed and promoted. Some of the year 1 class are from varied backgrounds and the teacher takes the time to talk about languages spoken at home or the countries in which the children originate from with the opportunity to learn some other languages taught from the children to their classmates, this is congruent with the ideas of (Gardner, 1993) who states “instead of educators being the sole facilitator of learning, children should be encouraged as peer mentors assisting each other to learn and develop skills”. Focus is then back to the previous discussion of Wales and what language is spoken in Wales with the teacher having a lesson plan (see appendix 6) to hand of how to best introduce this. The session begins talking about how the children greet people at home, school, the shops and in other countries again allowing the already bilingual children to share how they greet people in their language or community and how the greeting can change depending on the time of day. The teacher then begins to start the Welsh lesson by delivering the desired vocabulary to the class and asks them to proceed around the room to classmates using the greetings learnt with hand gestures and motions to accompany them such as a wave or a smile.  This is corresponding with the ideas of Baker (2014) who suggests that children are born to become bilingual and language is about communication and identity suggesting that language surrounds language and the use of body language, gestures and facial expressions assist the language being spoken and the meaning of what is being said. The class are then taught a song (see appendix 7) in Welsh called the Helo song and it incorporates the different greetings for different times of the day, the song is repeated a few times and the children are also invited to sing it to each other with gestures and emotions to accompany.  When the teacher feels the children are ready and have understood the various phrases, they are again sent to their focus task seating areas for the follow up activity. Activity two involves two work sheets (see appendix 8) that the children are to complete individually but can discuss and help each other if needed and these worksheets involve the children using the knowledge they have just gained from the class discussion to complete the phrases and sentences. This activity not only allows the children to speak the language but involves them reading and writing the language again drawing on various frameworks at one time. This task is marked as a class and during marking children are given the opportunity to question anything they wish about the task and the answers they have given allowing them to recognise any errors and understand the lesson fully. This is also followed by a small self-assessment card for the children to complete (see appendix 9) which the teacher will collect and collate the outcomes and if needed devise another similar lesson to recap.
The third lesson continues to follow on from lesson two and begins with greeting the class in Welsh, although Welsh is used daily in the class during check in sessions, feelings board, class display, ordering lunch, asking to go to the toilet and saying please and thank you (see appendix 10), it is emphasised in this lesson with larger hand gestures and elongated pronunciation. Lesson three is culture and historical events beginning again with class discussion about St Davids Day (see appendix 11) and Welsh symbols (see appendix 12), the class discuss the meanings of the day and the value of the symbols to the Welsh and people living in Wales. During this session the teacher will also talk about Welsh farming, food sources, re-cap on the coal mines and other points of interest. The teacher emphasises during this lesson about the growth of food sources in Wales and the children discuss different foods grown and different recipes from Wales that may not be obvious to other parts of the world. The teacher then show the class (see appendix 13) the recipe for Leek soup, a Welsh favourite and informs the class they are to use their welsh greeting knowledge to join her in the shopping roleplay area (see appendix 14) to buy the ingredients from the shop keeper of a local farm shop. The children take it in turns using money and the Welsh language to buy the ingredients for the leek soup and once they have the ingredients they are to go back to their focus tasks seat and write up the recipe in their workbooks. This lesson uses the culture and history of Wales to promote the children’s literacy, oracy and numeracy work again simultaneously. The follow up from this lesson is that the children work in groups and go to the kitchen with an adult to make the leek soup with all children being able to take a sample home giving them a sense of pride and achievement to be Welsh and having made a Welsh soup. This task also teaches the children life skills, safety features within the kitchen and numeracy when measuring out ingredient, it can also be a very nurturing task for some children who possibly don’t experience cooking with guardians in the home. “Nurturing emotional relationships are the most crucial primary foundation for both intellectual growth and social growth.” (Scholastic.com, 2020).















Having been involved with the above lessons, planning and deliverance to four mixed ability groups within the class one feels confident in the follow up evaluation and the outcomes of the findings. The lessons provide the children of all ability to be involved in the class discussions, Bruner (1986) suggested that teachers or facilitators should encourage children to use their own thinking and language when visible in all interactions and this is prominent in all of the lessons delivered. Similarly it is noted that “children need to interact with other people, work both alone and cooperatively with their peers and adults and that education should reflect the child’s interests, backgrounds and social and cultural world” (Dewey, 1938).  All the lessons cover multiple stems of the framework simultaneously and interact with the children’s literacy, oracy, numeracy and well-being whilst allowing the children to become resilient to change and the varied topic discussions.  It is important in deliverance of lessons to have differentiated tasks to support the children’s learning and comply with the schools equal opportunity policy providing a curriculum that is accessible for all and all children were supported during the tasks either by an adult or their peers. 
The follow up activity sheets were uniformed and the same for all children making the lesson inclusive and not highlighting the fact that another child may be more able, however during the lesson the more abled children seemed to take control and the less abled children found the follow up tasks harder to complete without support, this indicates that the worksheets could in future lessons be tailored to each ability group with slightly simpler ones for the less abled to harder ones for the more abled.
“Each child goes through stages of development in the same order, and child development is determined by biological maturation and interaction with the environment” (Piaget, 1957.). There is a high communicative environment within the class between school and human interaction including teacher led and peer led activities focusing on multiple intelligences of each child to encourage development.
All of the lessons and focus tasks have different opportunities for learning, not all children learn in the same way and some may achieve better with a hands on approach rather than academic approach, that is why all lessons have discussions before and after with the teacher or a nurturing adult figure as well as peer support. As children learn academically and socially they develop confidence, become more responsive to others and take pride in themselves learning self-respect and acceptable behaviour. The nurturing roles within the class are also of high importance as children with learning barriers can build relationships with an adult or peers enabling them to flourish socially and therefore enhance themselves academically getting the support in class and school that they may not encounter within the home situation.
Overall, each lesson focuses on the children and their individual thoughts or knowledge, the lesson cover all curriculum frameworks and allow the children to learn and explore the world they live in.   
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Welsh Boundary Line

Draw a boundary line to show where Wales is located in the United Kingdom
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Cities and Landmarks

Colour in the key to show each place on the map.
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Meet and Greet: Helo! (Hello!)

Aim: ‘Success Criteri Resources:
Ican communicate meaning through I can greet people at different times of the | Lesson Pack
speech and gesture i the context of day.

pe Puppet (optional)

Ican use formal and informal language

To greet peaple in different ways appropriately

1 can use gestures to support my
conversation

Key/New Words: Preparation:
bore da [good moming] Differentiated Helo Activity Sheet - as
required

Key Vocabulary Flasheards ~ one set per
group

pnawn da [good afternoon]
noswaith dda [good evening]

helo! [hello!]

Introduce the lesson by discussing with children what we say to other people when we meet them at different
times of the day.

Helo! [Hellol] Wave extravagantly at a confident child or your puppet or another adult in the class and say Helo!

(%) [Hello!). Repeat with 4-5 other children, giving them the chance to respond as they get used to hearing the word.

‘Show the word on the Lesson Presentation and give children an opportunity to copy tnto their booksif desired

Helo! Challenge: Children mingle round the room, greeting everyone they meet by saying He'o! in a variety
of voices and tones. If children find it difficult to think of different voices to use, call out a different idea, e.0
‘mouse voice’ every few seconds. Listen for confidence in pronunciation of the word. Can children use gestures
o support their greeting?

Helo! Use the differentiated Helo Activity Sheet o recap the new vocabulary from thislesson, identifying correct
spellings and recording appropriately.

Chikdren match the Children match Children match
phrases to llustrations the phrases to the the phrases to the
and copy the illustrations and write illustrations and write
vocabulary. the translations using the translations using

‘aword bank The aword bank.
initalletter of each

translation s given.

Bore Da [Good Morning]: Greet someone else with an airy wave and Sore da Repeat with 3-4 others as before.
() | ow s o eren Expan - < mor ol i ot e may Shake hancs o forma st
| e going for an interview.

Helo! Bore Da:
Play some circle games with the children i order to practise saying Helo! Bore da.

+ Do a tidal wave with the expressions Helo! and Sore da. If space allows, children stand in a large circl.
Turn to the right orleft and say one of the greetings with the corresponding gesture. Children then pass the.
greeting around the circle as quickly as possible

+ Callto someone across the circle (or nominate a confident childto do i) with a greeting: /o Gemmaf or

Bore da Caif_ The child responds correctly with awave or ahandshake gesture and passes the greeting onto
Someone else. If the child responds incorrectly, they have another go at answering.

Are the

ren lnking the formal and informal words/gestures correctly?

Priawn Da [Good Afternoon] and Noswaith Dda [Good Eveningl: Greet 3-4 pupils with a handshake and P
42 (Good afternoon]. Explain that Pnawn 2 is used in Welsh for any time after 12 p.m. when you are greeting
‘another person.

®)

© © © © 0o’

{

Use the next slide to introduce and explain that Noswaith dda is used in Welsh for any time after 6 p.m. when
you are greeting another person.





image8.jpg
‘Greetings Game: Show the Key Vocabulary Flasheards and ask children to say the right greeting according to
the picture on the card. As an altemative, you could say the greetings and ask students to repeat what you say
after you only when the greeting i the appropriate one, to reinforce their attention.

The Helo! Song: Listen to the song in order to revise Bore da [Good morning), Pnawn da [Good aftemoon], Hel
,@; [Hello]. You coud lisk an action o each greeting s 2 memory aid - for example, a handshake for moming or a

© O

tired slump for aftemoon/evening. Make sure to pause the song after each verse.

n groups, children have the Key Vocabulary Flashcards. Teacher, puppet or child calls out one of the key phrases. A player from
‘each group holds up the correct answer when the teacher says ‘Ca | weld? [Can | see?].

Find a story that takes place at a particular time of the day,e.g. bore or pravin

Encourage the childrento greet each other and you every morming/aftermoon and around the school with Sore s, Praw da, Helo
‘and Noswaith dd. If you have a few spare minutes, get them to respond to a scenario with the appropriate phrase, e.g. You see
your friend at the school gates’, The head teacher is coming towards you', You meet a friend in the evening’ Challenge them to
(Good aftemoon] when carers collect them after schooll

The Helo! Song Adult Guidance

Please use this original song to help the children to familiarise themselves with the vocabulary.
Helo ffrindiau (Hello friends)

Helo i chi (Hello to you)

Use the sound file to teach this song. The score for the song is also available.
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The Helo!

Verse 1
Helo ffrindiau!

helo ffrindiau!
helo ffrindiau!

helo i chi.

Verse 2
Bore da ffrindiau,

bore da ffrindiau,
bore da ffrindiau,

bore da i chi.

Verse 3
Pnawn da ffrindiau,

pnawn da ffrindiau,
pnawn da ffrindiau,
pnawn da i chi.

Verse 4
Noswaith dda ffrindiau,

noswaith dda ffrindiau,
noswaith dda ffrindiau,

noswaith dda i chi.
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Helo!

To greet people in different ways.

Match the Welsh greetings to the illustrations.
([

Pnawn da

Bore da

N—

Find the Welsh translation of these greetings in the word bank and write
them in the grid.

Helo Bore da Pnawn da Noswaith dda |
Good evening N_______ dd _
Hello H___
Good morning Be = id_
Good afternoon! [P __ __ d_
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Helo!

To greet people in different wa

Match the Welsh greetings to the illustrations.

Pnawn da

Bore da

Copy the greetings. Include punctuation.

Bore da

Pnawn da

Helo!
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Meet and Greet | Helo! (Hello!)

To greet people in different ways.

I can say hello at different times of day.

I can use formal and informal language
appropriately.

I can use gestures to support my conversations.
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St. David’s Day

1st March

St. David was a Celtic monk, abbot and
bishop, who lived in the sixth century. He
spread the word of Christianity throughout
Wales.

The most incredible story, was a miracle
where he caused the ground to rise beneath
him when preaching, so that everyone could
see and hear him.

On St. David’s day, celcbrations often take
place which include

hool children singing and performing
straditional dancing
+a soup called “cawl’ (made from leeks) is
prepared and eaten.
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Welsh Symbols

Lecks and daffodils are the national emblems for Wales.

The Welsh flag is one of only three The flag of St. David (or St. David’s

national flags in the world to display a Cross), is often displayed on St.
mythological creature. David’s day.
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2 medium onions, roughly
chopped

30g butter

680g lecks, trimmed, sliced
and washed

2 sticks of celery chopped
11 chicken stock
140g plain yoghurt

A small handful of chopped
fresh chives to garnish

Equipment
Large saucepan with lid

Wooden spoon
Food blender

Bowl and spoon for serving

First, melt the butter in a large saucepan.

Next, add the onions and stir into the
melted butter for 30 seconds.

After that, add the celery and leeks to
the pan and gently cook until softened
- approximately 10 minutes.

Then, carefully add the stock and gently stir.
Using the salt and pepper, season to taste.
Gently bring the soup to the boil.

Cover and simmer for approximately 30
minutes or until the vegetables are tender.

After that, set the soup aside to cool
slightly, then puree with a blender until it
has reached the desired consistency.

Carefully pour the soup back into the pan and stir in
the yogurt. Check again for seasoning and reheat.

. Serve your soup and garnish with a

sprinkle of chopped chives.
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