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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	To develop more critical engagement.
	I justified why I chose this particular standard.
I looked at both sides of the debate about listening to learners. 
I justified my own future thoughts using research from the literature.
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Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	For this Meet, the Network Lead and Curriculum Tutor led us through points of discussion based on the approach of the Lead school, we looked at...
-Four dimensions of "Great Teaching" and how they are applied in practice.
-Consider the school approach to teaching for learning.
-Engage with assessment for learning strategies.
-Reflect on previous knowledge.
	Four dimensions or best bets:
We went through what each of the best bets and discussed how they can be linked to the 12 pedagogical principles. (Donaldson, 2015) We also had four videos to watch that gave me a detailed insight into each dimension and how to apply them within the classroom. This was very good as the videos also provided me with practical ways for application, which made it easy for me to understand. I could relate to several of these dimensions that I have already developed knowledge on within my PTE1.
The school approach:
This went into a little detail about the importance of formative assessment throughout the learning journey and the use of summative assessment. Looking at the four elements of AFL refreshed my knowledge and I was able to reflect on what I already knew about AFL. The use of "excellence" for everyone to strive towards and the teacher success criteria or five principles of excellence that the lead school uses showed that AFL was embedded throughout.
Assessment for Learning strategies:
Looked at several presentations given by the Lead school members of staff. These covered many areas of AFL;
-WAGOLLS and success criteria
-Effective feedback
-Quality questioning
Self/peer assessment
From these I gained knowledge on some researchers to look into and how I could possibly implement some of these AFL strategies into my classroom. I feel it is very important to address AFL as it helps improve students’ performance and monitors progress. "The first priority is to serve the purpose of promoting students' learning." (Black et al, 2003, p.2)




Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	From the 12th to 24th November was the test phase for Bridging 2. I first observed two whole lessons focusing on Assessment for Learning strategies and what was already implemented within the classroom learning. From this I observed that the strategy of questioning was used very regularly to assess learning throughout the lesson and the class uses a whole school approach of a 'chitty.' This is where the learning objective, success criteria and a link to the curriculum are stated. The chitty was displayed in their topic books before an activity and the learners were asked to self-assess using colour coded faces (green/happy, I understand, orange/not too sure and red/I do not understand. From seeing these strategies already being implemented in the learning, I wanted to look at one that was not used as much.
After observing I was required to look at different strategies of Assessment for Learning in order to trial, develop and reflect on these in my practice. I discussed with the class mentor and planned to implement one strategy for each of the following elements for AFL:
1. Sharing criteria with others- I focused on sharing the success criteria in numerous ways with the learners and making sure this was clear. Ways involved use of the school 'chitty', instructions step by step in PowerPoint presentation and using the whiteboard.
2. Quality of questioning/quality of talk- The Great Teaching Toolkit (2020, p.6) states "Questioning: using questions and
dialogue to promote elaboration and connected, flexible thinking among learners." I used the technique of including ALL learners in questions by using the random name generator. This involved writing names on paper and pulling them out randomly out from a bowl when asking questions. I also gave a group of learner’s numbers from 1 to 10. If their number was selected they would answer the question.
3. Quality and use of feedback- I trialled the strategy of dot marking. I carried out a spelling activity and used colour coded dots to highlight any mistakes.
4. Peer and self-assessment- I looked at self-assessment in particular. The learners thought about what went well (www) and even better if (ebi) on whiteboards.
	I discussed with my class mentor how successful I had implemented and developed strategies for each of the four elements of AfL. I could see that the class already had successful ways of AfL that was used within their routine of learning.
1. Sharing criteria with others- I focused on sharing the success criteria in numerous ways, this showed that success criteria provides a platform for both self and peer assessments. The learners would refer to the success criteria and it would guide them in stages through the activity. The success criteria would set expectations and allow for differentiation within the classroom. The Great Teaching Toolkit (2015, p.6) emphasises that is important with "giving clear instructions so students understand what they should be doing."
2. Quality of questioning/quality of talk- I used the technique of including ALL learners in questions by using the random name generator. This showed that it helped keep the attention of learners as they are unsure whether they might be next and are more likely to maintain engagement in the lesson.
3. Quality and use of feedback- I trialled the strategy of dot marking. I had never used dot marking before and wondered whether dot marking would be successful in such a young class. After a spelling activity, the colour coded dots were explained to the learners which help motivate them to complete the spellings. A spelling test was carried out three times within the week to see the progress learners had made. Each learner had successfully progressed and could identify their original mistakes before making them again which made the learners feel very proud. ‘"Feedback that moves learning forward." (Black and Wiliam, 2018, p. 560) 
4. Peer and self-assessment- I looked at self-assessment in particular, looking at www and ebi. For this strategy learners had to colour in a Rangoli pattern using symmetry. Once this task was completed I chose learners from different groups, to sit with a white board and self-assess their own Rangoli pattern. This led to a detailed discussion about the work carried out, enabling the learners to identify what went well in their work and how they could improve next time. This strategy helped some learners who are usually very sensitive with making mistakes. It provided a way of understanding that the learners could think by themselves and be critical of their own work without feeling that someone else is criticising their work. This links well with the ethical considerations of BERA (2018) when ensuring no emotional harm comes to the learner. 



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the share day for Bridging 2, I worked with a fellow student teacher to create a presentation discussing our chosen AfL strategy and explaining what went well (www) and even better if (ebi) and making links to wider reading and stating how these strategies will be implemented and trialled in future practice. We then listened to all other groups within the network and had the opportunity to ask questions. This transformative practice will help "reshape us, our actions and our understanding." (Taylor and Cranton, 2012, p.172)  
	I feel like I have gained so much more knowledge on AfL and how certain strategies can be applied. I learned how important it is to make sure the strategy suits the age group and is engaging. Time management is also important, making sure the lesson runs smoothly, the learners have thinking time and time to reflect on their learning. It was helpful to listen to those who had trialled strategies such as WAGOLLS and Kahoot which made me think about what strategies I may want to trial, develop and reflect on when I move into Key stage 2.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 

The class within PTE1 Foundation Phase had literacy as part of their daily morning routine. One aspect of these literacy lessons was phonics. Alexander (2013, p.10) "Talk has to be with someone; that ‘someone’ maybe other pupils but it is usually the teacher." I have previously had experience with phonics but not with the system this school used. I understand phonics is so important at such an early age as Campbell (2020, p. 784) explained that, "children’s alphabetic knowledge is a key predictor of later reading success and should be supported in the prior-to-school years." From professional dialogue with my class mentor and other staff, Oxford Owl was recommended to further my knowledge and understanding of how to plan, teach and develop within the area of phonics. From this, I was able to teach phonics numerous times within the morning lessons with different attaining pupils and I planned my own lesson towards the end of the experience. Using the LNF framework really helped with identifying levels of progress and next steps in learning when completing my planning. I noticed that during phonics lessons pupils would engage with phonics and enjoy learning when related to real-life experiences; an example of this was through providing a set of words and asking the pupils to tell me a scenario using these words. The pupils really used their phonics knowledge to be able to say these words and express their ideas. Campbell (2020, p.806) emphasises that this method is beneficial for the pupils, "Phonics instruction can be achieved through literacy-rich environments, where children are explicitly taught phonics... related to real-life experiences." 
Rhifedd / Numeracy
Evidenced by an asset? 

For the micro teach lesson, our focus was on Mathematics and Numeracy (AoLE). The lesson objectives were based on the LNF descriptors; to halve 2 and 3 digit numbers in the context of number, money and measure and check halving by doubling. "In presenting abstract ideas, great teachers use analogies, models and representations to help learners visualise the concepts and relate them to what they already know." (Coe et al, 2020, p.19) From this, several methods were discussed and shared within the group. From collaborating on our prior knowledge overall, the sharing model and diamond model were chosen to teach and apply within the lesson. I had not had any previous knowledge of the diamond model so I researched the model and tested out my own knowledge and understanding. This allowed me to participate fully in the discussions and planning when applying this method and expanded my own knowledge for halving and doubling when I move into my key stage 2 experience.  Team teaching allowed the group to share responsibility for planning, teaching, and assessing the progress; it allowed for different perspectives throughout and aided each of us in learning from each other. (Nevin, Thousand and Villa, 2009, p. 570)

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 

In order to create and feel confident teaching and delivering a lesson on Diwali, I conducted my own research. I looked at the main features of the festival, addressing the questions, "What is Diwali? How is it celebrated? When is it celebrated? And why is it celebrated?" Concentrating on the story of Rama and Sita. BBC Bitesize was a good platform to build my knowledge upon, and the website was recommended by my class mentor. I created my own PowerPoint presentation to increase my own understanding and ensure the understanding of the pupils through forms of questioning. This helped "to elicit student thinking; getting responses from all students." (Great Teaching Toolkit, 2020, p. 31) I designed a creative task for pupils within this lesson and when effectively marking their work providing a feed forward to consolidate and progress their individual understanding of Diwali and festivals. Donaldson (2015, p.83) assures that effective marking is vital to adhere to help with progression and developing new skills, which I have learned and developed through the use of the school's marking policy and professional dialogue with my class mentors through both Foundation and Phase and Keys stage 2 for effective marking strategies. 



Safonau/ Standards
Professional Experience Template 1: Influencing
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
Foundation Phase- Through different methods of self-assessment, the voice of the learner was important to listen to and act upon if there were ways suggested to improve their learning and influence any teaching methods that would be preferred to suit the needs of the learners. The learners were practically passionate and enthusiastic about spelling, especially during their morning literacy lessons. Therefore I arranged a spelling activity where the learners asked if they could complete it as a competition. This motivated the learners to engage with the task. The method of dot marking was used to aid self-assessment during this activity. This method was explained to the learners before the task took place. The learners really enjoyed this session and expressed their views to myself and the class teacher and spelling was incorporated more often within their morning lessons. This spelling task had such a positive impact on the progression of learning. Feedback from the learners was heard also from their Mathematics lessons this week and most importantly shared between the Year 1 and 2 teachers. From listening to the learners, I was challenged to plan sequential lessons for Mathematics for a whole week with the aim to make it fun and be more practical to encourage engagement with more learners. 
What have you learned?
This experience was very relevant not only for the learners but also for the development of my own professional practice. Allowing the learners to express their own views and ideas displays the learning environment as a safe and comfortable place for all learners. It shows a good relationship between me, the class teacher and the learners. Listening to the learners suggests ways of learning that they enjoy and most importantly that suits their needs and makes the tasks and knowledge accessible to all. Promoting motivation and more practical tasks resulted in more learners participating. There are no major limitations but everyone should be aware that it is essential to carry out what the learner says and not just hear the voice. I will encourage learners to share their ideas, and not to feel they cannot express how they feel and what they believe. It will be important for me to keep in mind that a diverse learning environment where all cultural backgrounds will be welcomed and equality and inclusion of all learners will be maintained.
What next?
As a result of this experience, I will consider making sure that every learner has a chance to use their voice, whether it is to express an opinion, share an idea or influence decision-making; resulting in a positive learning and teaching environment. Being aware of the quieter learner and building trust and a strong relationship will encourage them to speak out too. I will ensure that every learner is aware of diversity and develops an understanding of not only being comfortable to share their beliefs but listening to others also. Every learner should feel valued. Researching into the importance of diversity and equality will strengthen my own knowledge and understanding which I can share within the classroom. As an AoLE and a professional standard, wellbeing should be at the heart of each and every learner. 

Professional Experience Template 2: Refining
Pedagogy Standard: Refining: Differentiation
What did you do and why?
As this experience was based upon online learning and teaching, I had to think about the accessibility of lessons and tasks to all learners. I had to make sure each lesson and tasks were differentiated, even more than usual, so all learners would be able to access and complete the tasks. Though every lesson I planned and uploaded to Google classroom, it was important to ensure the lessons were interesting and engaging; I had my lessons checked over by my class mentor to make sure the lesson was also suitable to the needs of the learners. (Seeking advice and support) This helped monitor (progression in learning) also. Each individuals needs would be taken on board. Differentiation was also one of my weekly targets during this experience and something that I was continuingly working on. I used the method that the learners were already used to, the traffic light system for levels of difficulty; red, amber and green. I then sometimes added an optional challenge where those who completed the red level could challenge themselves. (Challenge and expectations) The use of different resources also allowed all learners to access the lesson and so they could choose how to complete the task; on paper and upload a picture, uses the template provided and follow the model completed by the teacher or use an online program they feel most comfortable with and upload. 
What have you learned?
This experience was essential for my whole time in Key Stage 2. Differentiation was an on-going standard that needed to be addressed for every lesson. With online learning and teaching ensuring the learning was accessible to all was a top priority for the Year 5/6 cohort. Some learners did not have access to the internet, so different options needed to be available for those to complete the tasks. The implications of this were that some learners chose not to engage with the lessons and some would have to work from the Hub, where certain online resources could not be accessed. Learning or asking my mentor about the individual needs helped with my planning and being aware of the school method for differentiation made the tasks more accessible and engaging as the learners were already familiar with the layout. I took part in professional dialogue with my mentor about differentiation and set it as a weekly target. My lessons were then uploaded to the shared drive where my lessons were accessible to other teachers to use. 
What next?
Going forward to my next experience, differentiation, challenge and expectations and seeing advice and support will all be thought about before planning my lessons. It is so important to address the individual needs and ensure accessibility to all learners. If any further learning and teaching is also carried out online then I feel I now I have a better idea of how to address these standards and improve the experience for the learners. I will also use these skills when I am in the classroom. Professional dialogue with other teachers or staff, getting to know the learners will allow me to address any individual needs and trialling any new techniques to engage the learners. 



Professional Experience Template 3: Advancing
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
Within my professional experience within the Foundation Phase, cross-curriculum themes were addressed on a daily basis; when planning the LNF framework was used throughout. Every lesson that was planned referred to the LNF and this was displayed on a 'chitty' which was like a checklist containing success criteria, learning objective and a self-assessment using three faces. This was placed into every work book before the start of the lesson. Literacy and numeracy took place every morning and the school was big on promoting progress in these areas. Alongside the LNF the DCF was also used especially when designing a focus task which often required uploading to SEESAW. Welsh language skills were a target for the class and I helped motivate the learners through Helpwr Heddiw sessions every morning and introducing new topics. This helped increase the enthusiasm to learn Welsh. 
What have you learned?
Literacy and Numeracy were very prominent within the learning. Looking at the LNF framework regularly I began to become familiar with the skills and how these skills can be transferable to everyday life. The DCF was not applied as much as the LNF but encouraging learners to use their SEESAW account to display their focus tasks was important for them to learn. Using SEESAW developed my own skills and now I can show others how to use it.
What next?
Making sure that I use the LNF for future planning and after looking at the DCF making sure safety online is addressed with the learners and develop their skills within this area making tasks interesting and challenging, introducing new online programs. For Welsh language skills, I really enjoy teaching the language and developing my own skills. Through Helpwr heddiw and planning a Welsh lesson, motivating the learners and developing my own passion to take every opportunity with Welsh in future experiences. 

Part 2: Critical Reflection
Word count: 2,014
Introduction
Justify your chosen aspect of practice and how it has been identified.	

The professional standard of listening to learners or pupil voice has been a prominent aspect within the classroom and beyond; it has both positive and negative views over the level of impact it can have on the individual, the whole class, the school and the community. This essay will address the chosen aspect of listening to learners which has had a profound impact on the pedagogical progress within the researchers’ professional practice. Addressing the use of listening to learners to moving the learning forward, improving the teaching and learning and encouraging participation. Each of these benefits were witnessed within the Foundation Phase classroom experience and continued through blended and online learning during the previous Key Stage 2 experience. 

During an inspection Estyn (2019, p.2) focused on listening to learners. It was found that pupil voice was vital to measure “evidence of achievement, attitudes and wellbeing.” Even though it is important for the teacher to know where learners are in education and what their next steps will be, this is measured using the progression steps within the new curriculum for Wales 2022. It can be argued that it is equally important for the learners to understand where they are, what their next steps will be and how they will get there; Estyn agreed with this. (Estyn, 2019, p.2) It therefore can be seen that displaying the voice of the learner could potentially play a significant part in policy as well as practice. 

During previous practice, listening to the learners was fully encouraged within the classroom setting to enhance interaction and engagement. Through wider research this essay will examine how important listening to the learner is, not just for classroom development but for decision-making also. Lansdown (2001, cited by Lewis, 2016, p.81) agreed that it is essential to listen to learners; they have vast amounts of their own experiences that can be used to develop practice inside the classroom, as well as creating or having an impact on making decisions. 
Critical Discussion of Chosen Aspect
Discuss different perspectives/debates that may exist around the chosen aspect dimension.
Agreed by many is the general view that a significant part of effective pedagogy is the aspect of listening to learners. (Hopkins, 2014, p.15) The notion of the ‘student voice’ has been the focus of several debates over many years of research and even more recently, the voice of the learner has been recognised as a concept that can be “identified and captured.” (Hall, 2017, p.180) This could be demonstrated through policies, procedures and initiatives that were put into place. The UNCRC Article 12, states there should be respect for the views of the child and Article 13 highlights freedom of expression; they both display the right to be listened to.  (UNICEF, 2017, p.1) The Welsh Governments’ policy on inclusion and pupil support draw attention to the importance of listening to learners and allowing them to use their voice. (Welsh Government, 2015, p.9) This would possibly allow healthier, confident individuals to feel secure and comfortable within the school and beyond, with sharing ideas and views and developing respectful relationships. (Welsh Government, 2020) To add to this, Mitra (2016) emphasises the necessity for ‘student voice’ to open doors for learners to become ethical and informed citizens; expressing the concept of being able to provide a variety of opportunities for learners to develop and understand their ability to make choices and be willing to listen to others. 

Within recent practice and through modern research, the level of student satisfaction is an idea that can be measured. (Hall, 2017, p.180) Therefore, this is an aspect of pedagogy that needs to be evidenced; first of all, within the classroom before looking at the impact on the wider community and society. Looking into the new curriculum for Wales 2022, the skill of developing oracy, which should allow learners to express their own views and beliefs through speech, “is of central importance to both thinking and learning.”  (Donaldson, 2015, p. 48) Learners need to be heard in order to develop these skills; therefore the voice of the learner should be used to form a meaningful dialogue between teacher and learner. (Hall, 2017, p.181) However, some may argue that even though there are plenty of active opportunities within the formal context of the classroom in order for the learner to be listened to, the prevalent  issue is; who sets up the format for this to succeed? (Hall, 2017, p.180) The new curriculum leads to this success, allowing the teacher to facilitate the correct space and time to listen to the learners; this process grants power, validity and authenticity. The results from listening to the voice of the learner and what makes it authentic, relies greatly on the genuine interest from the adult through listening and acting upon what was said. (Hopkins, 2014, p.17) The initial power that can sometimes be upheld by the teacher as the adult and the learner as the inexperienced child can also create huge barriers that decrease some learners from wanting their voice to be heard. (Keisu and Ahlström, 2020, p.11) The idea of effective communication is vital for achievement through listening to learners. 

From a recent Estyn inspection on listening to learners (2019, p.3) there was immense emphasis on genuineness, respect and empathy; learners should feel important and not to be afraid to share their thoughts and ideas. Learners should also respect and be sensitive to the views of others and to grow to be honest and trustworthy individuals. Therefore, the teacher should be aware of the style of language, making sure it is age appropriate and at the suitable attaining level for their learners to access and respond. (Estyn, 2019, p.2) On the other hand, there could be several barriers of communication that a learner may have to overcome. (Gross, 2013, p.111) Having low self-esteem and no confidence to speak up in front of others can have a negative impact on hearing the voice of the learner. Other learners may have an individual need or even have English as an additional language (EAL) which would require more support and possibly positive encouragement for the learner to voice their views. (Gross, 2013, p.129) One other barrier of communication could be that the learner is afraid of what the consequences might be if they share a negative opinion. (Estyn, 2019, p.3) These are all referred to by Hopkins (2014, p.16) as the “learner conditions” based on attainment, age and frame of mind. 

Alongside the conditions for the learner, the “classroom conditions” are equally paramount, these include the learning environment and the particular teaching strategies adopted in the classroom to promote the learners to use their voice and ensure they will be heard. (Hopkins, 2014, p.16) The physical aspects of the classroom and the support and safe surroundings the learners receive within the learning environment both play a part in encouraging student voice. Neilson and Arber (2018, p.1) expressed that the learners’ voices alongside identity perceptions and the achievement of each learner all contribute to providing this supportive classroom environment. In an environment that does not welcome diversity and equality amongst all learners and teachers; listening to the learners would not be seen as an exciting aspect of the learning process and each voice would be ignored. (Gross, 2012, p.20) Taking on board that the progress of a learner may not reflect their actual age in comparison with their phase age. The new curriculum makes way to understanding this by introducing progression steps, so an individual can progress in education at their own pace. (Welsh Government, 2020, p.8) Therefore, the voice of each and every learner is just as significant as the other. 

As well as being beneficial for the learner themselves and their individual progress within the classroom and beyond, others argue that listening to learners also has a profound impact on the professional development of the classroom teacher. Isaa (2015, p.106) suggested that “pupil voices must be influential in our work as educators because pupils have the potential to assess and evaluate honestly and flawlessly.” The prominent technique of interaction between learner and teacher would help teachers to respond suitably to any feedback then given by the learners, to either modify or try something new within the teaching and learning strategies. (Coe et al, 2020, p.6) This would hopefully have a positive impact on more of the learners, giving them the platform to increase their knowledge and understanding. Katsifli and Green (2010, cited in Hall, 2017, p.186) also agree fully with the idea of developing different processes that fulfils listening to the learners and responding appropriately. They go on to further discuss that the voice of the learner participates as a “performance indicator” which has value and meaning. (Katsifli and Green, 2010, cited in Hall, 2017, p.186) Some learners may feel that their opinion is not worthwhile and doubt that their peers and teacher would recognise their knowledge. It is not merely enough to just listen, but to encourage the skills of collaboration, involvement and empowering the learner will eventually lead to an evolution of honest voices. (LSIS, 2012, cited in Hall, 2017, p.185) 

The teacher should develop the skill of effective listening to maintain awareness of when listening to learners and successfully understand the correct way to address the conversation. (Estyn, 2019, p.6) Research shows that a person spends half of their time communicating through listening, and this skill goes increasingly unnoticed. (Dinsa and Gutema, p.261) Effective listening is essential for understanding the whole context of what was being said. This builds on the skills beyond the classroom, to prepare learners for society and provide them with both listening and good communication skills for everyday life. (Dinsa and Gutema, p.262) 

In addition to this, researchers have the opportunity to use the learner’s eyes as one aspect of reflection on their own practice. Brookfield’s reflective cycle model requires a perspective of reflection through the eyes of the learner. (Brookfield, 2017, p.62) Watts (2016, cited in Brookfield, 2017, p.99) supports this model of reflection agreeing that looking through the eyes of the learners is at utmost importance when considering a student-centred approach. Brookfield states that it is not about listening to what the learners want to learn about the most and carrying that wish out, it is more about setting expectations and creating lessons that complement the cultural and racial backgrounds, individual experiences and different levels of attainment. (Brookfield, 2017, p.99) 

Conclusion
Justify specific actions you will take in future teaching experiences.
Being a reflective practitioner, the reflection model of Brookfield has been applied to previous research studies to develop certain teaching and learning techniques and methods. Going forward, it is very important that listening to learners becomes an exciting and enthusiastic part of the classroom. As it is written in the new curriculum for Wales and is the basis of a variety of policies, all which should be followed. It also promotes open-mindedness and positivity; these are essential for also creating that supportive and safe learning environment where the learners will feel comfortable to express their views and share ideas. 

Learners should be made aware that their voice will not only be heard, but their views will be listened to and acted upon when necessary. Being aware of other professional teaching standards will help incorporate listening to learners within the school environment; that which focuses on the four purposes, promoting resilience and sustained effort in learners and striving for the best outcomes and well-being for each and every learner. (Welsh Government, 2019, p.29-35)

Listening to learners has also proved to be valuable in discovering those individual, specific needs which require more support to move forward through the progression steps of learning. In addition to using the voice of the learner, which highlights many benefits for the learners involved, it is essential to improve the professional practice of the teacher and help transform methods and strategies. Not only can they discuss ways of learning that suits them best, but the way the information is being delivered can also be addressed and changed if required. To maintain this encouraging relationship between learner and teacher would be at the forefront of my future vision for my very own classroom.  
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