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Declaration
	
In submitting your supporting statement, you are confirming that the applicant’s submission relates to their higher education professional practice and that your statement is your own work and has been written specifically for this applicant. If the professional integrity of the supporting statement is in question it will not be accepted.

I confirm that I have read and agree with the declaration above.
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Supporting Statement

Please provide your statement to support the applicant’s submission for Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
In completing this supporting statement you are confirming that you have read the Guidance for referees. In addition to Descriptor 2 criteria, as a guide, it is important that you comment on the following in your supporting statement: 
· your own experience of the applicant’s recent HE practice;
· if you have been involved in peer observation of the applicant’s teaching and/or support of learning, please draw on examples from this;
· any good or innovative practice and/or contribution to developments by the applicant in teaching and/or supporting learning within his/her discipline as appropriate;
· your perspective on the practical examples provided within the application to illustrate the requirements of Fellow.
Two sides of A4 will normally be sufficient for this category of Fellowship.
	

I have known Sarah Loxdale for the last 6 years and have worked closely with her as her line manager and now as a senior research colleague. Throughout this time, I have met with her on a weekly if not a daily basis in individual supervision but also within regular team meetings and collaborative engagements. I have been involved in peer observation of her practice as a teacher and supporter of students learning at least on a quarterly basis. 

I will deal with the activities and specific examples later in this statement but before I do so I would like to comment on Sarah’s pedagogical stance and how it has developed to support the work and learning of her specific student base – mid range professionals who have often had limited access to HE but who bring with them a deep expertise of their practice and work environment. We are aware that a didactic method of teaching is highly inappropriate for such students and Sarah has been at the forefront of developing a highly engaging mentoring style for her learners. This is critical as her specialisation is in the highly skilled area of supporting her students’ review of their prior learning.  She works with them to surface the wealth of knowledge they have and to codify this in a manner that can achieve academic accreditation. This would be a challenge for the most senior conventional HE educators as it relies upon the educator being the reflective and learning partner in their students’ exploration of experience and specific development. Sarah is a master of this area, changing her approach to each student to meet their needs. 

In addition, Sarah has worked extensively with a range of stakeholders and specifically the Porth Agored Collaborative programme where she is Programme Manager. This requires her to work across academic and professional standards to provide the support and curriculum appropriate for professional accreditation. It also entails working across both professional and academic cultures and acting as a bridge between them. She does this with great grace and integrity allowing her to win the respect of both parties and hence steer a clear path for the students within the programme 

Taking each Area of Activity in turn.
A1- Sarah has engaged with a range of learning activities as programme manager of Porth Agored. Specifically, it is of note that she is operating at a one-to-one level with students but also at programme level with Training Coordinators and assessors in the field and participating in policy and implementation discussions at the professional body level. The programme is the only route for professional accreditation for these students and hence has a significant impact for their career. Sarah has been pivotal in ensuring that the programme and its materials are robust, accessible and fair for all concerned, ensuring professional integrity is maintained.

A2- As identified above Sarah is the University expert on RAL providing advice and training for faculty as well as students and serving on the University’s Accreditation Board, She is held in high regard by all colleagues and her expertise is universally acknowledged including by the External Examiner who comes from a leading center for RAL, Middlesex University. This level of expertise has largely been developed by her own self development through researching best practice and also undertaking her own research into student’s experience of RAL as part of her own Masters. This was an innovative piece of work and allowed her to develop her learning materials more fully. She has taken full advantage of on-line development using videos, templates and other accessible resources including workbooks. She has maintained the close mentoring style with individual tutorials of students, and she is accessible via email to students who can come from around the world.
 
A3- Assessment as I have indicated above is pivotal for mature learners as they approach HE for, perhaps, the first time. This is even more acute for RAL students where it is NOT the acquisition of new knowledge that is assessed but the past development of professional knowledge. Unless assessment is undertaken with real care and rigor it can be seen as a judgement on their career not their development. Sarah has evolved a clear specific assessment style which identifies clearly what is being assessed and how it can be enhanced. She works with respect to the learner by providing feedback prior to meetings so it can be discussed and explored. The RAL module is unlike any other academic assessment and is an real area of unknown for the students. The low drop out rate and the high success rate are testament to Sarah’s approach and care as an educator. 

A4- Sarah has used her own experience as a lifelong learner to enhance her students’ experience. Specifically on the need to feel part of a learning community and the value peer discussion and support can have. She has integrated this well within her practice introducing informal drop-in opportunities and other means for students to engage fully with their peers. This extended to the GCSWP when it was identified that students also needed to feel part of the University. This attention to the social learning needs of mature learners is exemplary.

A5- Sarah has taken her professional development extremely seriously over the last six years and has applied it within her professional practice at speed. Specifically, I remember her having to be trained as an action learning facilitator a matter of days before she facilitated her first set with a cohort of teachers NOT from her programme. She did this with real aplomb and I had to tell another Head of School that no she could not be seconded to him!  Over the last six years she has developed a range of capabilities from coaching and mentoring to research methods and learning sets. Each of these concepts and competencies has been taken back and incorporated into her practice resulting in enhanced provision for her learners. 

I hope this statement has illustrated well the high level of attainment Sarah has achieved as a HE educator and how she mirrors the reflective and transformational practice she promotes in her learners.
























image1.jpg
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David





