EAEC6002                                                                                                       1402428
Rouse (2008) states that every child has the right to an education and this is also supported by the United Nations Convention of The Rights of The Child article twenty three and twenty eight (Unicef, 2009). Rouse (2008) also states that inclusion for all children maintains high levels of human, economic and social development through inclusive practice as all children are seen to be valued within education and have a sense of belonging. According to Maslow and Lewis (2012) feeling a sense of belonging links to Maslow’s theory on the hierarchy of needs, where basic needs must be met before moving onto the next and by feeling a sense of belonging will increase the child’s self-esteem. 
Perlin (2008) suggests that a child with a disability was not valued within mainstream education and not talked about until the mid-nineteen nighties, that was until as Kayess and French (2008) state the United Nations implemented the Convention on the Rights of a Person with a Disability (CRPD) which included everyone with a disability has rights and children with a disability also have the right to attend a school within their catchment area as an individual and they are to be valued within their local school and community. 
Cologon (2013) suggests that there are many barriers to support children with any Additional Learning Needs (ALN) as some schools are not adequate to support their children through school layout, funding and lack of teacher education to understand the different needs of children. 
Darrow (2009) suggest children are still overcoming barriers to the right to access education to this day as rural schools do not have adequate access to their school as they are very old and sometimes smaller buildings, this can be seen as a barrier as some children need wheelchair access and larger toilet facilities and schools need to overcome these barriers by providing equal opportunities for all children within their care. 
According to Avramidis and Norwich in (2002) teachers have negative views on children with ALN being supported within the mainstream school as they do not have the support needed to fully educate the children and provide adequate support for them within the classroom.  This is a worry for teachers as it states within the Warnock report in 1978 (Warnock, 1978) that children with ALN should be integrated and included within mainstream education as in previous years children with ALN have not been supported or accepted within mainstream education.
Knowles (2013) states that each child is unique and deserves an individual curriculum that best suits their needs, not one child is the same, every child has the right to be taught through the National Curriculum, however as Lindsay et al. (2013) states, a majority of children with Autistic Spectrum Disorder (ASD) frequently find it difficult to learn within mainstream education if the curriculum is not adapted for them. 
Jordan (2008) states that positive attitudes from teachers and other professionals towards children with an ALN within education can lead to positive learning outcomes for the child. Furthermore Lightfoot (2005) states that Mary Warnock has changed her view on her 1978 report and states that because of lack of funding and training available to teachers; special schools should not close as some children within the communities need the support and structure these schools provide. A minority of children find it difficult to learn in mainstream schools as the schools lack of funding for resources, support staff and lack of training available for teachers to manage certain behaviours would not benefit the child’s holistic development. 
Therefor the aim of the essay is to critically evaluate the advantages and disadvantages of early intervention and an analysis of inclusive practice within the education system for children with Autistic Spectrum Disorder (ASD). 
According to Wang et al. (2009) ASD is neurodevelopmental and neuropsychiatric disorders that are presented through difficulties within verbal communication, impairment of social interaction, restricted and repetitive patterns of interests and behaviour. These can be genetic disorders and are sometimes presented through other forms of Additional Learning Needs. However Wakefield et al. in (1998) conducted a report regarding the MMR vaccine as a cause for autism in children under the age of six years old. Wakefield believed that the vaccine caused children that did not show any signs of autism at all to suddenly show symptoms. However Eggertson (2010) states that The Lancet where the report was first published has retraced the report and states that there was not enough evidence to support their findings.  
According to Leach and Duffy (2009) children with ASD are integrated into mainstream education and receive quality education with support from teachers and LSA’s to develop their knowledge and skills to progress through their learning journey. 
Jordan (2008) states that children with ASD are able to learn within a mainstream education as long as the teachers and other professionals are able to understand and provide for the child as some children with ASD face barriers to education when teachers have a lack of understanding and are not willing to change their teaching methods. 
Jordan (2008) sees education for children with ASD as a treatment or cure for the condition as children with ASD have so much to learn and being in this learning environment can support their development. However Baron-Cohen (2009) disagrees with Jordan (2008) and states why the need to cure ASD when there is such a vast difference in each individual with ASD. Some differences include attention to detail, obsessiveness over certain activities or persons, astonishing recollection of situations or conversations. Baron-Cohen (2009) does not feel the need for such a cure when children with ASD are valued within society and have a right to see the world through their own eyes and mind. 
Armstrong et al. (2009) state that inclusive education has challenged the need for special education as a majority of children with ASD have been educated within mainstream education. 
Humphrey (2008) and Humphrey and Symes (2010) discusses the barriers children with ASD face when in mainstream education. The barriers are other people’s attitude towards children with ASD are difficult for the child to overcome, children with ASD are bullied and teachers find their behaviour very difficult within the classrooms, children with ASD are twenty times more likely to be excluded from schools than that of a child without ASD. 
Lepkowska (2008) states that parents of children with ASD are finding it difficult to support their children within mainstream education because teacher’s lack of knowledge and understanding is demonstrating a breakdown in parent partnership between teachers and parents. Lepkowska (2008) states one parents concerns are teachers and professional staff are not having the training they need to include the children into the education of the classroom. 
Poon (2012) states that children with ASD that attend special education benefit from having specialist care and education form teachers and other professionals with training on how to benefit the child’s interests through education. Children within these schools learn through strategies that are different for each child development. Furthermore Runswick‐Cole (2008) states that not every child benefits from education within these schools as each child is different and the ASD spectrum is vast, children with severe ASD have an effect on the education of children with less severe ASD, this does not support the education of the individual child. 
Bradshaw et al. (2015) and Zwaigenbaum (2010) states that early detection of ASD is beneficial for very young children under the age of two. This benefits the child as strategies can be put forward to support the child trough their early experiences before their education can begin and results in an improved outcome.
Siraj‐Blatchford et al. (2008) and Landa (2008) also recommends early detection of ASD as it places emphasis on early intervention which gives the child the opportunity to enhance their education through guided support and care and the child’s core areas.  Furthermore Bradshaw et al. (2015) states that there is not enough research to support early detection for children under the age of two currently, it is very difficult to detect ASD in young children because of their age and stage of development. However Baron-Cohen et al. in (1996) devised a checklist to detect autism in babies of eighteen months old. The checklist was called Checklist for Autism in Toddlers (CHAT). The checklist assess baby’s joint attention and imaginary play behaviours to identify possible autism disorders within babies. This checklist is being used to this day as a means of early detection and intervention for children with autism. 
Matson et al. (2008) states that the process for a child to be given a statement of their condition is as follows; identification of difficulties within the education by a teacher and parent, the school works together with the parent to provide care and education to the child, the school contacts the local authority to place the child on an assessment process. he child will be assessed and a statement will be given to the child which the government and local council must abide to and provide care and educational support to the child. 
Matson et al. (2008) states that this can be a very traumatic time for the child and parents and support should be given to assist them in any way. However the Department for Education (2014) state that under the Children and Families Act 2014 there has been a change in the statementing procedure. Children will now be provided with an Education, Health and Care Plan (EHCP) which is provided for children from birth until the age of twenty five which gives support through education, health and social care.   
The United Nations (2006) has developed the Convention of the Rights of Persons with Disabilities (CRPD) and states that each person with a disability has the right to be valued and accepted within society. 
Within Plascrug Community School (no date) it states within its SENCo / Additional Learning Needs (ALN) Policy that each child is valued within the school and every child is different from one another. A child with an ALN is supported by the professional staff, LSA and teacher to provide assistance to the child through their learning journey. Within the policy Plascrug Community School (no date) state that they follow the Special Educational Needs Code of Practice Wales (Welsh Assembly Government, 2004) which aims to improve the education children with disabilities in Wales are provided. 
Baker (2014) states that parents are in financial crisis as the provision needed for children with ASD is expensive. However as Baker (2014) also states the Government provide education and care for children within a special school when they cannot be supported through mainstream education. 
Buescher et al. (2014) states that it costs the government to support a person with ASD 1.5million within the person’s lifespan to support their education and care. 
Turnbull and Turnbull in (1998) stated that any school has a legal responsibility to provide an equal education to any child with a disability under the 1997 reauthorized Individuals with Disabilities Education Act (IDEA). 
Welsh Government (2015) state that there is a draft bill on the Additional Learning Needs and Education Tribunal (Wales) Bill, this identifies that  a new system is set to be put in place for disabled children in Wales. The children’s needs are to be met and accurately planned for the profusion of the children living in Wales with additional learning needs. This is set to have impact on the provision provided for the children within education, health and social care. Antoniazzi (2018) states that the Additional Learning Needs and Education Tribunal (Wales) Act 2018 has had the royal approval and was put in place in January 2018.  
Lechago and Carr (2008) agrees with the Welsh Government (2015) as they state that the provision provided for children with ASD are to be planned appropriately and support the child. Guidance must be provided for the child through the education that meets and understands the child’s needs; this can be done through adequate teacher training and support from other professionals to devise a strategy and intervention that best suits the child’s need. 
Two examples of strategies can be seen below. 
Lovaas et al. in (1973) stated that Applied Behaviour Analysis (ABA) had proven through their research to be effective on children with ASD. During the beginning of the session children showed little interest with what was going on around them and they did not interact with anyone, a few children used echolalia which is mimicking spoken language and others used self-stimulation as a means of occupying themselves. Whilst the ABA sessions began children were forced to listen and look at the professional that was interacting with them, which Senju and Johnson (2009) state it is difficult for a child with ASD to do as they cannot manage this form of communication. 
If according to Lovaas et al. in (1973) a child did not want to participate they would be ushered to the corner and made to stand there facing the wall. After a while the children’s behaviour began to improve within their speech, interaction and behaviour; however Lovaas et al. in (1973) stated that a majority of children improved more than others and as Lovaas et al. in (1973) stated the ABA analysis treats children with ASD and can increase their development and education. 
Leach (2010) states ABA is continued to be used within centres and schools however it is not used as it once was, it is a continued behavioural therapy session that does not tolerate inappropriate behaviour and displays manipulation over the child to do what is asked of them and change the consequence of their actions. Foxx (2008) states that ABA is a beneficial treatment for ASD within schools as it improves the child’s holistic development and benefits their education. However Milton (2014) states that not one intervention nor strategies can provide concrete evidence to support a child with ASD, as with a majority of strategies they are devised by a non ASD adult and they also have a bias for their own research. However Milton (2014) also discusses that not one child is the same and one intervention or strategy can be provided for all ASD children as they are all different. 
Furthermore McPhilemy and Dillenburger (2013) put forth the views of the parents of children with ASD undergoing ABA strategies, the parents views are that the children’s development is improving, an increase in speech and communication has been noted and parents feel they have hopes for the future of their child as being an able adult within the community. 
Thompson (2013) argues that children with ASD within the early 1900 were not supported nor educated as another able child would have been, within the twenty first century Thompson argues that with intervention and strategies provided for children with ASD in this day and age there can be positive treatments for ASD within the right setting that will guide and support the child. SkyBound Therapies (no date) state that Riska Solomon teaches teachers and other professionals on modern day ABA in England and Wales and it has positive effects on the children once professionals have been trained appropriately.    
Keenan and Dillenburger (2011) state that a child with ASD should be treated with as much respect as that of an able child and within the right setting and teaching methods the ABA strategy is beneficial to children with ASD as it improves their way of life through communication and boundaries. However Parker (2015) states that ABA strategies cannot be proven to benefit every child as Parker discovers, each child has a right to choose and their voice be heard, however if they are forced to do something they do not wish to do or is physically difficult for them the ABA professionals are going against the child’s human rights. 
According to Parker (2015) the ABA strategies has derived from Skinners research on The Operant Conditioning. Skinner in (1963) researched Operant Conditioning which is applied behaviour to reduce inappropriate behaviour. This study was conducted on rats to increase positive or learnt behaviour and reduce inappropriate behaviour. Parker (2015) states that ABA study was first conducted on Skinners research that was conducted on rats; this goes against a child’s rights as they cannot be treated the same as animals and apply behaviour that others think acceptable. 
Hayes et al. (2010) states that another strategy to produce a guide to children with ASD would be visual timetables. These are a set of pictures in a line to provide an understanding of what will be happening during the day, once the task is completed the picture goes into a box and the next picture will begin. 
According to Mesibov (2018) a visual timetable improves the communication to the brain of a child with ASD, it possesses the information as a whole rather than in parts and this is easier for a child with ASD to possess. The visual skills of a child with ASD is far more than their auditory skills, this is why visual timetables provide an improved understanding of the day’s activities for a child with ASD. 
Cramer (2011) stats that visual timetables improves a child’s independence through looking at the timetable and placing the activity in the box once finished, it encourages predictability and consistency and it reduces the need for prompts and reminders from the teacher. 
Wellington and Stackhouse (2011) suggest that a visual timetable can scaffold the child’s learning through socialisation. Bruner and Haste (eds) (2010) states that Bruner theory describes scaffolding as providing guidance and support to enable the child to reach their target. 
Hayes et al. (2010) states that visual timetables can be time consuming to create. The LSA must collaborate with the teacher to see what activities will be planned for the next week and time must be allocated to make the pictures. However if something happens and it’s out of the LSA control such as a fire alarm then it could affect the child as they will have to change spontaneously and it won’t be predicted. This can upset the child for the rest of the day as children on the ASD spectrum do not manage spontaneous changes. 
Koegel et al. (2012) states that children with ASD present challenges for the educational system, however regardless of these challenges several Acts stated above require the educational systems to implement strategies in a least restrictive environment that will benefit the child’s outcomes. Koegel et al. (2012) states that by providing a child the choice and independence to communicate through visual aids and picture exchange communication (PECS) the development of the child will improve. 
To conclude, inclusive practise enhances a child’s sense of belonging which increases their self-esteem. By providing a child with ASD the right to an education within a mainstream school with positive support from teachers and LSA’s aids the child’s development. However there are many challenges which children with ASD face such as bulling, judgement and negative comments from undertrained professionals and lack of funding to provide support within education. However if the teachers and professionals are able to provide support and understand the child’s needs then the child’s learning journey will benefit their holistic development.  
Furthermore children within a special school benefit from having trained professionals to care for their needs and education by providing strategies that aids their developmental proses. As already stated however if children are supported within mainstream education their development will also be beneficial. Furthermore if a child is disrupting the rest of the classroom then emphasis must be given on the rights of the other children to their education. 
Strategies can benefit a child’s experiences within the education system, two strategies have been discussed above, one being the ABA strategies and the other being a visual timetable.  
The ABA strategy was developed through Skinners theory, behavioural manipulation can result in positive behaviour in children with ASD. The study was conducted on animals and a controversial press report asks how a behavioural strategy can be applied to children after being tested on animals. 
Visual timetables are seen to support children within a classroom environment through displaying visual aids to show what is happening throughout the day. These can provide children with independence and predictability of what will happen next. Children are seen to respond well to this as they possess the information as a whole rather than in parts. However there is also barriers to this strategy as previously stated.
There are strategies that provide support for children with ASD however a cure or treatment cannot be applied as these strategies only provide support for the child within mainstream or special education. 
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