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Aim, focus and understanding of critical incident.
An occurrence or circumstance that has important ramifications for a person, a group, or an organisation as a whole is referred to as a critical incident. The idea of critical incidents was first proposed by John C. Flanagan in 1954. He defined critical incidents as those that stand out as being especially noteworthy, instructional, or unforgettable. This idea is expanded upon in Tripps' 1993 study, which explores the characteristics and consequences of critical episodes in organisational contexts. Tripps underlined that critical occurrences can have both positive and negative aspects, and they frequently present individuals and organisations with invaluable learning opportunities. These occurrences have the power to subvert preconceived notions, attitudes, and customs, encouraging introspection, adaptation, and development. In summary, Tripps’ research on critical incidents contributes to our understanding of how these events impact individuals and organisations, highlighting their role as catalysts for learning, growth, and adaptation. By acknowledging and analysing critical incidents, organisations can leverage these experiences to foster resilience, innovation, and continuous improvement.
The way that Tripp's CIT emphasises reflection and learning from particular experiences, empowering practitioners to improve their professional practice, is one of its main advantages. Studies like those conducted by Brooks and Wilson (2012), for example, have demonstrated how CIT encourages educators to engage in deep reflection, which improves teaching tactics and classroom management practices.
Nonetheless, some academics have criticised Tripp's CIT for relying too heavily on subjective interpretation and lacking clarity on what defines a "critical incident." According to Calderhead (1989), this ambiguity can make it less useful in real-world situations. He said that in the absence of precise standards, educators might find it difficult to recognise and evaluate crucial instances.
Tripp's thesis has also been criticised for paying too little attention to the emotional aspects of significant situations. Hatton and Smith's (1995) research highlight the significance of recognising and treating the emotional impact of these events on students and teachers, contending that emotional reactions can have a major impact on the learning process.
To sum up, Tripp's Critical Incident Theory provides a useful framework for reflective practice in training and education, but it's important to take into account both its advantages and disadvantages. In order to create more robust and inclusive learning environments, educators can take use of the theory's advantages while resolving its disadvantages by incorporating insights from scholarly literature.
The critical event in relation to ability groups in the context of an English-medium school with 29 pupils of all genders and ages ranging from 7 to 8 strongly overlaps with Tripp's Critical event Theory (CIT). Tripp's framework aims to improve teaching practices and foster student learning by encouraging educators to focus on important events that occur inside learning contexts.
First off, according to Tripp's CIT, moments that question accepted beliefs or conventions in the classroom are frequently included in the list of key incidents. Regarding ability grouping, the crucial event could centre on noticing differences in student performance or realising the possible repercussions of dividing students according to perceived ability.
Academic literature sheds light on the consequences of ability categorisation. Hattie (2009), for example, addresses how ability grouping can worsen performance disparities and sustain inequality since children who perform worse may be given less credit and have less access to intensive teaching. This is consistent with Tripp's focus on identifying experiences that have the capacity to alter since it forces educators to critically examine their methods when they become aware of these unfavourable effects.
In order to make sense of crucial situations, Tripp's CIT also pushes instructors to have in-depth conversations and reflections. Within the framework of ability grouping, this could entail teacher conversations regarding the efficiency and fairness of these methods. 
Tripp's idea emphasises how crucial it is to use critical incidents as chances for development and learning. When it comes to ability grouping, teachers might take this incident as a chance to reevaluate their methods and look into different ways to fulfil the different needs of every student. Tomlinson's (2001) research highlights the need of tailored instruction in fostering inclusivity and academic achievement for students with different skill levels.
Overall, by encouraging educators to think, discuss, and take action, the critical incident concerning ability grouping in the English-medium school is consistent with Tripp's Critical Incident Theory. Teachers can gain a deeper grasp of the effects of ability grouping and strive towards more equitable and efficient teaching techniques by reading scholarly literature on the subject.

Overview of relevant literature.
The research on ability grouping provides complex insights into how it affects social dynamics in classrooms as well as student achievement. A thorough review of the field's research is given by Hattie's (2009) meta-analysis, which also presents conflicting results about the usefulness of ability grouping. While some research points to modest advantages for high achievers, other studies show negative consequences for those who perform worse, possibly leading to lower expectations and less access to challenging education. This synthesis emphasises how crucial it is to take into account the various needs and experiences of students when putting ability grouping procedures into practice.
In addition, researchers like Hallinan and Sorenson (1983) explore the sociocultural effects of ability grouping, highlighting how it influences students' interactions with peers and their own self-concept. Their study sheds light on the ways in which ability grouping might uphold social hierarchies and sustain disparities in terms of ethnicity, socioeconomic class, and other overlapping variables. Teachers can place the critical incident into a framework of social justice and equity by critically analysing the interactions between ability grouping and larger societal factors. This approach is consistent with Tripp's call for transformative thought and action.
On the other hand, the literature presents differing viewpoints regarding the moral implications and effectiveness of ability grouping. Advocates contend that assigning students to groups according to their academic standings facilitates focused instruction and differentiation, which in turn fosters personalised learning opportunities (Slavin, 1990). They argue that ability grouping can help teachers effectively adapt their education to the demands of varied learners by reducing the detrimental impacts of accomplishment. This viewpoint aligns with Tripp's emphasis on using key episodes as chances for professional development.
However, opponents of ability grouping advise against its propensity to make disparities worse and sustain structural inequities in educational institutions. As a more equitable option, differentiated instruction is supported by Tomlinson (2001), who highlights the significance of giving all children access to demanding and pertinent learning opportunities. Differentiated instruction aims to create inclusive classrooms where all students can succeed academically and socially by taking into account variances in learning styles, interests, and readiness levels.
Furthermore, Hatton and Smith's (1995) emphasis on the emotional aspects of ability categorisation emphasises the need of considering them. The significant effects of ability grouping on students' motivation, sense of self-worth, and sense of community in the classroom are highlighted by their research. Higher achievers may feel more isolated and disengaged from their studies, which exacerbates the inequities that are maintained by ability grouping techniques. This emotional component complicates the crucial episode further and forces educators to take into account the social and affective aspects of their judgements about instruction in addition to the academic ones.
Teachers must critically assess the effects of ability grouping in their particular situations in light of these differing viewpoints, using knowledge from scholarly literature and theoretical frameworks like as Tripp's CIT. Through the integration of theoretical frameworks, empirical studies, and pragmatic factors, educators can understand all affects of ability grouping. This all-encompassing strategy is consistent with Tripp's idea of reflective practice acting as a catalyst for revolutionary change in educational environments.

Ability grouping within educational settings. 
Teachers can customise instruction to meet the unique needs of each group by using ability grouping. This may result in more focused teaching methods and improved student academic performance (Hallinan, 1994). According to research, ability grouping can close the achievement gap between kids who perform well and those who don't by giving each group the right amount of difficulty (Gamoran, 1992). When students are grouped with peers who have similar academic aptitude, they may feel more motivated and engaged. This can promote intellectual progress and a feeling of community. Slavin (1990). 

Because ability grouping reinforces prejudices and limits chances for pupils from underprivileged backgrounds, it can worsen social inequality. The achievement gap might be widened even more if low-achieving groups were to get inferior instruction and fewer resources. (Oakes, 2005).
Stigmatisation and poor self-perceptions may be experienced by students put in lower ability groups, which may have an effect on their academic performance and long-term educational achievements. (Dweck, 1999). Fixed ability groupings may restrict students’ opportunities for academic growth and development. Research suggests that students placed in lower ability groups may not receive the support they need to reach their full potential. (Lou et al., 1996). There's a chance that teacher prejudice will skew placement judgements, making it harder to accurately assess students' talents. As a result, pupils who are not in the right place may receive education at the wrong level. (Mickelson, 1990)

Explanation of case study
In a classroom of 29 pupils, aged 7-8, they were grouped into three categories based on their understanding of the material. The ‘lower ability’ students occupied one table, the ‘higher ability’ students sat at a separate table across the room, while the ‘able group’ was placed in the middle. This division was acknowledged by the students, who were aware of the rationale behind the arrangement. Recognising this as a prevalent classroom structure, I identified it as a critical incident warranting improvement in classroom layout and instructional practices.
The important issue of ability-based grouping in the classroom is highlighted in this case study, with particular attention paid to how it affects students' views and possible ramifications for their educational experiences. We can use constructivist and socio-cultural theories to analyse this issue by drawing on the work of educational theorists like John Dewey and Lev Vygotsky.
The socio-cultural theory of Vygotsky places a strong emphasis on the role that social interaction and cultural background play in education. In this instance, the division in the classroom caused by the physical separation of pupils according to perceived skill levels may reinforce a hierarchical system in which kids feel better or worse than their colleagues. Their sense of self and desire to participate in educational activities may be affected by this.

The zone of proximal development (ZPD), which is the difference between what a learner can accomplish on their own and what they can accomplish with assistance, was also established by Vygotsky. Students may lose out on opportunities for peer collaboration and scaffolding when they are placed in ability groups. These experiences are crucial for enabling students to realise their maximum potential within their zone of proficiency.
John Dewey, who advocated for experiential learning and student-centred learning, would probably object to students being placed in strict groups based only on their apparent academic aptitude. Dewey stressed the value of developing inclusive learning settings where students actively participate in fulfilling learning opportunities that play to their strengths and areas of interest. There is a chance that dividing children into ability groups will reduce their access to a variety of educational opportunities and group problem-solving techniques.
According to Piaget's theory of cognitive development, it is crucial for each learner to actively explore and engage with their surroundings in order to form their own understanding of the world. According to Piaget, ability-based grouping may impede students' chances for cognitive growth by restricting their exposure to difficult assignments and a variety of viewpoints. Piaget thought that in order to foster intellectual development, cognitive conflicts and interactions with peers of different skill levels are crucial.
According to Gardner's theory of multiple intelligences, intelligence is made up of a range of skills, including musical, linguistic, spatial, bodily-kinesthetic, logical-mathematical, interpersonal, intrapersonal, and naturalistic intelligences. Because ability-based grouping generally concentrates on traditional academic skills, it may ignore the unique talents and strengths of pupils. By creating learning experiences that address the various intelligences present in the classroom, educators can create a more inclusive and all-encompassing approach to teaching by utilising Gardner's theory.
In order to explain how behaviour and cognition are shaped, Bandura's social cognitive theory highlights the importance of self-efficacy, social modelling, and observational learning. Bandura contends that ability-based grouping may have an impact on students' academic self-concept and self-efficacy beliefs since it separates pupils based on perceived skills. While students in higher ability groups could feel excessive pressure to preserve their standing, those placed in lower ability groups might internalise unfavourable opinions of their abilities. Bandura emphasises how crucial it is to provide kids the chance to see and emulate positive behaviours and skills in people with a range of skill levels.
According to Bruner's constructivist theory, knowledge is actively constructed through social interactions and interactions with the environment. He presented the idea of scaffolding, in which experts offer assistance and direction to students while they work on difficult assignments. capacity-based grouping may reduce the amount of time that students have for collaborative learning and peer scaffolding, which will impede their capacity to make sense of the material and comprehend it more deeply. Bruner supports teaching strategies that encourage students of different skill levels to engage in active inquiry, problem-solving, and discourse.


Teaching and learning methods.
There are many different teaching and learning methods that may be adapted into primary schools. Students in ability groups have comparable skill or competency levels. With this method, educators may better adjust their lessons to meet the needs of each group. To push pupils at the right level, teachers can offer focused interventions or extensions. Teachers can more successfully target particular learning standards or objectives when they are organised into ability groups. Ability grouping enables educators to customise their lessons to the unique requirements and skill levels of each group, which may result in more potent instructional techniques Hattie (2009). This method may also increase confidence in learners. When placed among peers who have comparable skills, students may feel more at ease and secure taking part in conversations and activities, which can boost their self-esteem. Slavin (1987). Students may be able to participate in specialised assistance or extension activities through ability grouping, which is based on each student's unique learning needs. (Tomlinson, 2005).
Although ability grouping has many positives within educational institution, concerns may also arise. Students who are labelled as "low achievers" may feel stigmatised and stereotypes reinforced by ability grouping, which can lower their motivation and cause them to view themselves negatively. (Gamoran et al, 2007). Pupils in ability groups would not have as many opportunities to socialise with classmates who are at different skill levels, which could impede the growth of empathy and social skills. (Hallinan, 1994). Ability grouping may lead to an unfair distribution of chances and resources, with less support and resources for education going to kids in lower groups. (Oakes, 1985).

A teaching and learning technique that could be adopting in order to address the critical incident in discussion may be mixed ability grouping. This entails putting pupils of different skill levels together to work on particular tasks or projects. Mixed ability groupings encourage collaboration among students with diverse abilities. Research by Slavin (2014) indicates that cooperative learning strategies within mixed ability groups can lead to improved academic outcomes and positive social interactions.
Incorporating students with varying skill levels fosters tolerance and diversity within the classroom. Every student has the chance to contribute to the assignment, which promotes a feeling of community and lessens the stigma attached to ability grouping (Hattie, 2009).
Mixed ability groupings usually consist of students who are at different ability or proficiency levels in a given subject. This method encourages group learning and teamwork because more capable students can assist less experienced ones. In addition to fostering diversity and tolerance in the classroom, mixed ability groups help students recognise and benefit from each other's advantages and disadvantages. Students with different backgrounds and skill levels are brought together in mixed ability groups to facilitate the sharing of ideas and viewpoints. Cohen and Lotan (2014) found that variety can promote more thorough problem-solving and critical thinking.
Working in mixed ability groups provides opportunities for students to develop social and emotional skills, such as empathy, communication, and teamwork. This aligns with research by Juvonen and Wentzel (2017), which emphasises the importance of social relationships in academic settings.
Mixed ability grouping aligns with the Four purposes of the curriculum, promoted by Donaldson, 2015.  
1. Ambitious, capable learners: Mixed ability grouping gives all students the chance to take on difficult assignments and reach their maximum potential in terms of knowledge and skill development. Students who collaborate with peers of different skill levels can benefit from each other's talents and encourage one another along their learning path.
2. 2. Healthy, confident individuals: Students in mixed ability groups can cultivate empathy, communication, and teamwork, as well as positive connections and social and emotional abilities. This enhances their general well-being and builds their resilience and confidence.
3. Ethical, informed citizens: Mixed-ability grouping encourages inclusion and diversity by cultivating an appreciation for and understanding of other viewpoints and backgrounds. Students gain empathy, respect, and a feeling of social duty through working with peers of different skill levels. These are critical traits of morally upright, knowledgeable citizens.
4. Enterprising, creative contributors: Mixed ability grouping fosters critical thinking, creativity, and invention. Students are exposed to a range of concepts and methods when they work with peers who have varying ability levels, which sparks their creativity and problem-solving talents. This equips students to become enterprising people who can flourish in a changing and unpredictable world.

Although mixed ability groupings display an array of positive influences on learning, it is also crucial to consider the negative affects on learning outcomes. The possibility of unequal contributions within groups is one of the challenges associated with mixed ability grouping. While less accomplished pupils could find it difficult to participate completely, higher achievers might dominate the task. The efficiency of group work may be hampered by this imbalance (Kulik & Kulik, 1992).
Differentiating education to address the varied needs of students in mixed ability groups presents a challenge for teachers. It might be difficult to sustain instructional pace while giving each student the right amount of assistance and challenge (Tomlinson, 2000).
	Compared to homogenous groups, mixed ability groups may take longer to finish activities because some students may need more assistance or clarification. This may have an impact on the pace of instruction and the quantity of material covered in a particular amount of time (Hess & Biggs, 2004).
	Mixed-ability groups can result in social comparison among students, which can cause lower-achieving students to feel inadequate or low on self-worth. Marsh's (1987) research emphasises the detrimental impacts of social comparison on academic motivation and self-concept.



 
Discussion. 
Pedagogy is the umbrella term for the various strategies and tactics teachers use to help students learn in the classroom. It includes a variety of methods, approaches, and tactics for teaching that are customised to each student's needs. Scholarly literature emphasises how education is multidimensional and how it shapes students' cognitive, social, and emotional growth (Hattie, 2009). In order to be effective, pedagogy must provide meaningful learning experiences that captivate students and promote in-depth comprehension in addition to imparting knowledge (Shulman, 2005). Teachers can maximise the efficacy of their pedagogical techniques and foster positive learning outcomes by utilising evidence-based strategies and making adjustments to meet the different requirements of learners (Slavin, 2014).
Through this research of ability groupings within the classroom setting, it is essential to weigh up the positive and negative impact on learning and teaching. In reviewing the literature throughout, a mixture of both ability grouping and mixed ability grouping would be a strategy I would use within my classroom, working toward. 
By using a blended approach to these groupings, I would be ale to address the negatives of ability groupings and allow the learners to receive a variety of opportunities of discussions through these groupings. 
In primary settings, a blended approach that includes both ability groupings and mixed abilities offers advantages like social skill development, inclusion, and peer learning (Tomlinson, 1999; Hattie, 2009). But it also brings with it difficulties with instructional differentiation, the possibility of achievement inequalities expanding, and effects on students' motivation and attitudes (Wiliam, 2011; Slavin, 2014). Effective application of this strategy requires rigorous analysis of pedagogical approaches, ongoing evaluation, and teacher assistance in order to maximise its benefits and minimise its drawbacks (Tomlinson & Imbeau, 2010; Hattie & Timperley, 2007). Vygotsky's (1978) research highlights the significance of scaffolding in mixed-ability groups for promoting peer development and learning. Furthermore, research by Piaget (1976) emphasises the value of offering individualised education based on each student's requirements in order to solve the difficulties posed by students' differing ability levels in the classroom. Additionally, Darling-Hammond's (2010) research emphasises how important it is for teachers to collaborate on planning and continue their professional development in order to successfully apply blended learning strategies. Teachers can improve their techniques to better meet the different needs of their students and create inclusive learning environments by incorporating the insights from these scholars.

Conclusions
In summary, the examination of ability grouping and mixed ability grouping in the framework of pedagogy highlights the significance of using a blended learning strategy to meet the needs of a wide range of students. Teachers can better negotiate the complexities of classroom dynamics by incorporating ideas from academics like Hattie, Tomlinson, Vygotsky, Piaget, and Darling-Hammond. Ability grouping runs the risk of escalating inequality and restricting social relationships, even though it provides specialised education and chances for customised solutions. Conversely, mixed ability grouping encourages diversity, inclusion, and peer cooperation but presents difficulties for instructional differentiation and motivation maintenance.
A balanced pedagogical strategy that capitalises on the advantages of both ability grouping and mixed ability grouping while minimising their respective limits arises as a result of acknowledging the pros and cons of each approach. This sophisticated strategy is in line with the complex nature of education and the requirement for ongoing evaluation and modification of instructional strategies. Adopting a blended learning strategy allows teachers to support students' academic, social, and emotional growth in a holistic way, emulating the transformative education philosophy promoted by top educational thinkers.
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