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Task Three: Reflective Portfolio - Professional and Career Development
1. Audit your own skills and competencies using the analysis tools learned in the class using a Personal development Plan (PDP)
I used the Project Based Learning (PBL) technique to audit my current skills and competencies. The method proved invaluable in auditing my current skill levels in child care. It facilitates a more novel way to assess my course objectives and achievements. The assessment entailed the initial auditing of my competencies and skillsets followed by the continual reviews that allowed me to monitor the child care course progress. The skills assessment proved useful in enabling me to be more effective in grouping children according to their respective skillsets. The evaluation allowed me to group students into the most appropriate discipline areas to form well-balanced teams. In turn, the balance facilitated efficient team mentoring among the children. It provided new insights about the role of improving individuals and groups collectively using formal assessments. The PBL course showed me the importance of encouraging mentoring and class discussion for better performance. 
Skills and Competencies 
The assessment revealed that I have skills, competencies, and a knowledge set that demonstrate the importance of tailoring their current skills to enhance advancements. Specifically, it revealed that I have excellent time management skills to plan for the child care activities in advance. I possess other skills, including report writing, clear communication, and computer literacy, enhancing my professionalism. The approach improves overall competence by showing the risks of striving the minimum child care standards. According to the PBL learned in class, the ability to tailor the learning needs to the specific abilities of the students is a valuable skill because it significantly improves the effectiveness of child care programs. Furthermore, the novel system provides the flexibilities needed for equitable assessment across different skills and competencies levels (Maloney 160). The approach highlighted the need to track progress to motivate students towards attaining objectives (Zein 291). It revealed their current lack of achievement portfolios for students I intend to review following the comprehensive PBL courses.
2. Skills Required for the Future
Some of the concepts I learned in the module include mental models and learning trends and opportunities that improved content delivery in the professional setting. The PBL assessment revealed the need for child care professionals to be effective in decision-making, communication, and demonstrating great skill in administering the new lessons in the most efficient manner possible. Child care requires profound care and responsibility, and such workers have the sole responsibility of developing educational and fun activities to support growth and development. It revealed the importance of gaining formal accreditations, including certificates in child care. The courses instill the skills required for good child care practice. I plan to take these courses to meet the professional skills requirements, including the basics of childhood development, the best ways to demonstrate care for children and ensure that they learn and grow in safe and supportive environments. The child care courses are imperative in boosting knowledge aside from assisting in developing and enhancing some of the skills required to be a successful child care worker.
During child care, there are numerous instances during which I had to act quickly to make the most appropriate and correct judgments intending to fix the situation. For example, on several occasions, I had to resolve minor conflicts among children by asking them to share resources even when there were adequate resources to instill values such as kindness and sharing. Besides, I sometimes had to deal with more complex situations where my decision-making skills intervened to make the correct call for the parties involved. These incidents revealed the need for skillful decision-making in my current and future child care experiences. 
Consequently, I plan to acquire analytic skills to identify the specific needs of each student. During my child care practice, I noted that each child was going through a different development phase and learning. The finding revealed the importance of dealing with situations individually by monitoring and observing the unique needs of each child (Reime). Besides the professional skills, I plan to incorporate other values, including patience and listening to understand individual needs better. Oss notes the importance of patience in supporting the educational and emotional development of children and highlights it as an essential skill that child workers should have (168). I will need report writing skills since I realized the need for clear reports with relevant details during the exercise. During the program, the facilitators asked us to create an individual log that would be used to note our skills and competence achievements. It was interesting to observe the similarities of the approach with others adopted by child care professionals in Australia. In these countries, the professionals hold the legal responsibility of assessing child care practitioners against the national standards to ensure the quality of services. Report writing skills will enable me to handle portfolio logging correctly. Analytic skills will enhance my interpretation of the data stored in reports and allow a more practical approach to monitoring their skills.
3. Assess the Concepts You Have Learned from This Module 
The PBL course comprised several consecutive methods that positively affected my child care professional development program. The primary objectives of the PBL course, which the faculty made compulsory, were to enable the development of the primary skills needed to be exemplary child care professionals (King 170; Lloyd et al. 360). The second objective was to support the acquisition of skills needed to participate actively in multi-disciplinary teams. The course played a leading role in exposing me to a full spectrum of problem-solving tools and enabled me to gain a broad range of skills. The problem-solving courses that were part of the PBL program were well designed with clear structures, pedagogy, and content. Together, they helped me to develop and expand my child care skills and, at the same time, allowed me to improve and acquire the skills needed to impart valuable content to the children. 
Furthermore, during the problem-solving courses, the instructors presented different technical problems. They asked us to create, justify, and deliver effective solutions for these problems. The programs were invaluable in ensuring that we acquired the skills and knowledge needed by the course specifications. I intend to apply these lessons in my professional child care practice continuously.
Presently, each of the assessments used in child care varies slightly from those outlined in the courses (Avidov-Ungar 653; Avidov-Ungar, and Herscu 835; Dvir 2; Hope 7). During the course, I learned that the proper forms of course evaluations that span across students, staff reviews, anecdotal evidence provided by stakeholders, and quality audits revealed significant deficiencies of the current learning and assessment strategies. Specific shortcomings that I observed include the tendency of some students to prefer completing tasks themselves. Often, I noticed that the children with better learning abilities rarely relied on others to complete group tasks. Simultaneously, I noticed that some of the students lacked motivation and made very minimal contributions towards team efforts.
Noting these differences allowed me to learn about the importance of a well-balanced assessment strategy to ensure that none of the participants is disadvantaged. In sum, the exercise revealed the prevailing limitations of the current assessment schemes. During the training, I noted the overall lack of tangible incentives for child care students to acquire new skills. I noted that proficient children with exceptional reading and writing skills in the current system tended to maintain top performance in other projects and extra curriculum activities, including sports and arts. Therefore, these students were more likely to get higher grades and be motivated toward learning.
I noted the general lack of mentoring incentives among the child care attendees. The assessment required evaluating mentoring and its importance and alignment to the learning goals. The evaluation revealed the need for more tangible incentives to the children and staff by providing constructive feedback. Mentoring evidence can effectively demonstrate the need for immediate action on the feedback to improve learning outcomes (Karsenty 1). Although the assessment offered new insights into my skills and competencies, I intend to carry on with personal reflection to better my professional ambitions. I plan to reflect on the lessons and how the PBL course improved my child care skills and competence levels.
The initial skills audit was an essential part of the PDP course. The program facilitators created and tailored a unique method to develop and validate my initial skill levels. The technique enabled the program facilitators to assess students based on the course objectives continuously. The approach increased my self-awareness of my progress through the PDP courses and how to apply the new lessons to my child care program. The first segment of the evaluation entailed a detailed assessment of my current child care skills and unique competencies.
By contrast, the second part of the shift entailed a continuous assessment of the skills to map my learning progress throughout the PBL courses (Alibakhshi and Dehvari 28). I intend to integrate the findings of the skills audit in my current professional practice for better outcomes. For instance, I could allocate assignments based on the skill levels of students and apply the course insights to form well-balanced teams for better learning. I firmly believe that the approach will enhance mentoring and group work among children learners. I plan to evaluate their skill levels by assessing how well they work with others. It allows me to use PBL recommended techniques to identify the skills that can be improved, such as class and team participation.
Furthermore, the skills audit was different from the formal assessments, although it formed an excellent starting point for my portfolio that highlighted my skills achievement. The skills audit was still essential for my traditional evaluation of the skills informed by PBL techniques like reflection and self-evaluation (Wermke 670). The focus was on skills and competencies advancement and the strategies that would be effective in new skills acquisitions. The assessment revealed the need for excellence and why we should not focus on attaining the minimum professional standards.
During the assessment, facilitators asked us to choose our objectives, skills, and competencies for the PBL course. They asked us to submit our portfolios to provide overviews of particular competency levels and note how well we addressed each objective using our professional skills. I learned the importance of formally demonstrating skills achievement, which for this program includes verification from my peers, the program facilitators, and the course examiner.
The processes outlined above provided valuable insights about peer agreements and performance documentation when assessing team projects. Professionals should carry out this assessment according to the predetermined team roles and learning objectives. I learned the value of effective mentoring when working with teams. Individual requests should be accompanied with conduct evidence in the course of the project. I learned the importance of enrolling students with advanced standing with grant exemptions and the value of recognizing the achievements of those who meet the facilitator's standards. These high learning students should be motivated towards mentoring their peers to improve outcomes. 
As I learned about the skills that I will require for my future professional practice, I gathered that report writing is essential because it will enhance performance monitoring and assess skills achievements and competencies in the relevant skill areas. Recording the performance using known techniques such as excel will foster the formal recognition of skills achievement. The reports will be readily accessible to course facilitators and examiners. It is essential to only disclose the initial skills audit results to others at their discretion. The process is appropriate because it will allow the facilitators to identify and acknowledge the current specialization areas using documentary evidence of student skills and competencies. Therefore, it is essential to note down the specialization areas to ensure that students at least attain better results than the minimum skills levels, competency, and knowledge. The PBL outlines stringent steps that outline the requirements used to recognize, assess, and credit practitioner performance.
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