A case study to evaluate the effectiveness of Speech and language therapy programmes within a nursery setting.
The setting is a small nursery located in the heart of mid Wales. The setting implements the Foundation phase curriculum for children aged 3 years and over, and it is registered to have 19 children at any one time, aged between 2 – 4 years. Currently the nursery is full, with 36 children on the register. Of that 36 children, 8 have speech and language difficulties, two are on the autistic spectrum, and one has behavioural needs. These figures show that a third of the children who attend this setting have additional learning needs.
The figures also indicate a large proportion of those children who have ALN, have speech and language difficulties. The 2 children who have a diagnosis of autism also receive speech and language therapy. Therefore, there are 10 children in total who have speech and language programmes in place in the setting. Because the setting is a nursery, it can apply for additional staff to help with any additional learning needs. Mudiad Meithrin’s cynlln cyfeirio has an allocation of money that is to be distributed to settings in the county to fund extra staff. Each setting has to put a case forth for each child, it then goes to a panel meeting and it is decided if the child should have hours allocated for additional support. In total, the setting receives 8 hours of funding. Also, not every child who has additional learning needs receives funding, some have ‘access to’, which means that they are to be included in the small sessions of speech and language therapy or intensive interaction that happen during the day.
I focused on one child and for the purpose of this case study, the child has been anonymised and will be referred to as Child A. Child A has had a speech and language program in place since April 2017, he accessed the flying start scheme and is also a looked after child (LAC) and is in the process of adoption. Child A has a great understanding of speech and language but is very unclear when he speaks. He is very nasal sounding and tends to put a ‘n’ sound at the end of words. Child A has now been referred to a cleft palate specialist to asses if his speech impediment is because of a physical barrier. His health visitor has also expressed concerns that he may also have dyspraxia.
With Child A transitioning up to school next term, I’ll be looking at the question of, ‘Does the transition process between Nursery and primary schools provide adequate information for children with ALN?’
The reason I felt that this is to be asked is because I have been a part of many transitions, some of which were children with ALN, and there appears to be a lack of continuum in the information and practices that are passed over from Nursery to Primary school. Very often, the Nursery will be the first setting a child will have attended, and if a child has ALN, very often it will be he nursery that will highlight their need, and/or will initiate the process of possibly getting a diagnosis and put the necessary steps in place to obtain additional help.
When children with ALN transition up to primary schools, a meeting is called the term before the child is due to start in the school. From experience, these meetings can range from just myself, the parents and the class teacher attending, to a whole team of professionals being involved. These include speech and language therapists, educational psychologist, ALNCo and the head teacher. The process differs depending on what school they attend, and also on what their needs may be.
I have used various methods to collect data, but most of the information has come from the other professionals involved in the transition process, child A’s foster parents, and personal experience, as I am a participant researcher as I have the role of the manager in the setting. It is important to bear this in mind as I strongly believe that the nursery does its utmost to provide the schools with as much information as possible. 
Starting primary school is a big step for any child and their family. Their degree of ‘readiness to learn’ will have a big impact on their first impressions of school and can also have a lasting impact on their educational attainment. Early years settings and primary schools can work both with families and with each other to help smooth the transition and encourage more families to support their children to be ‘ready to learn’. (Theme 3: Welcoming families to engage with the school, 2015)
Estyn recommend that nursery settings and primary schools work closely together during the transition process. In order for the school to have as much information as possible, the Nursery pass on the child’s profile which gives a baseline of their targets and achievements so far, a transition book which the children complete, wellcomm screening results, IDP’s and any other additional relevant information that the nursery feels relevant. All of these were prepared and ready for Child A’s transition meeting that was held mid-January. During the transition meeting, there was me – nursery manager, the school’s ALNCo, the class teacher and foster parent, soon to be adoptive parent.
The meeting begun by Child A’s foster parent giving us all a summary of what child A personality, his likes and dislikes, general behaviour and his speech. I then expanded on Child A’s speech impediment and how the nursery had been supporting him. I explained that we had been allocated 2 hours per week to aid with his speech and language, and that during this time, we implemented his speech and language programme that had been set by the speech and language therapist. The meeting went on to discuss how the school would possibly get funding, but that the LA normally let a child with ALN begin, then asses in their second term whether they need additional support. The ALNCo also explained that because there were a group of children in the class who require speech and language programmes, that Child A could possibly merge with them for small group time. Transition days were also set during the meeting.
Having spoken to Child A’s speech and language therapist following the transition meeting for an informal chat, I understood that he would be passed on to a different therapist once he started in the school. I asked if there was a meeting to transfer all the information, but it was confirmed that only the paperwork was to be passed over to the new therapist. I questioned if she felt this was sufficient in the transition process, to which she replied “I do not feel that certain cases are presented in the correct manner during transitioning periods. Speech and language therapists are very rarely, if ever invited to transition meetings.” (Child A’s SLT,2019)
In a document published by the Royal collage of speech and language therapists, it states their aims should include ‘Planned and well-managed transition at key points’ (Howe, 2016), but after this transition meeting and many others, I do not believe this to be the case. However, some responsibility lays on the school and the LA, as they are the organisation calling the meetings, therefore, questions should be raised as to why the SLT’s are not invited.
Child A’s foster parent felt differently and stated that she didn’t follow the programme that the SLT had set for him as she believed it wasn’t appropriate for his needs, consequently she felt there was no need for the SLT to attend the transition meeting. I emphasised that his programme was being delivered in the nursery setting regularly, and that his wellcomm screening scores had improved dramatically as evidence to this. But she still felt strongly that this was a natural progression of achievement, rather than the benefits of having a SLT programme. 
To truly understand what was necessary in the transitional period for children who have ALN, I felt it was essential to look at the guidance the SEN code of practice. There is no clear guidance set out, the SEN code of practice has very specific information for children who have or are inclined to have a statement, but for those LAN children who’s needs aren’t quite so complex, it is a very grey area. It does state that ‘In some instances a child under 5 may have received considerable support without the necessity of making a statement. Any record drawn up by an early years setting for a child with a possible special need should be passed on to the school with the parent’s consent. The importance and benefits to their child of providing these records to schools should be carefully explained to parents.’ (Welsh Government, 2004) This does underpin the usefulness of keeping parents well informed and working in partnership with schools and nurseries.
The more recent Additional learning needs and education Wales tribunal act states that one target is to ‘Improve transition between early years education providers, schools and post-16 education.’ (Beta.gov.wales, 2018), and that the Welsh Government require there to be much more unified approach to children with ALN. The act conveys the relevance that working in continuum is essential, and at how the child will now play an active role in their own IDP. The Welsh government are aiming for a person-centred approach towards working with children with ALN.
Over the past 5 weeks, I have been discussing briefly with the class teacher about what she feels is important in the transitional process for children with ALN. She explained that the profiles in the nursery that we complete and pass onto the school setting don’t fit in with their Foundation phase profiles, therefore she felt there was not much use to them. She also expressed that although the wellcomm screening scores gave her a rough indicator to the child’s speech and language ability, that she did not fully understand them. She explained, that they are not used in schools and on occasions she has been in meeting with SLT who have referred back to the screening, but without a better understanding, she felt these also had no use in the transition process. This was an interesting find, because to wellcomm screen all 36 children, and to complete their profiles 3 times during their time with us takes up a lot of the staff’s time.
A week after the transition meeting, I informally met with the school’s ALNCo. I wanted to find out what were the chance of Child A having any support once he began in the school. She explained that she had spoken to the LA and that they were keen for him join in with the other children who have speech and language programmes in the classroom, and due to him not being a high-risk health and safety wise, that the probability of there being funding to help deliver his programme was very small. We discussed why she though this was the case, and we both felt it relates to there not being enough funding in the local authority to deal with the increasing numbers of children with ALN, although this was speculation on both our parts.
During my time of researching this question, I found that many of the professionals that I spoke to had similar views. Each individual, I included, felt that the transition process is a daunting one for any child, but especially those with ALN, and that there is not enough support and information that goes up to the next setting with the child. But things are changing, and with the draft Additional learning needs code currently being reviewed, it’s encouraging to see that this new code looks closer at the transition process between early years settings and primary schools. Chapter 19 of the code lists examples of how to support the transition for children with ALN. These include planning in advance; this enables the new setting to be prepared and set up ready for when the child begins, it also emphasises introductory visits, inviting parents along, visiting the child in their home and making assessments based on the child behaves in an environment that they are confident and comfortable with. The code also documents that staff should have training if required, and making the best choices based on what is best on the child. IDP’s are also crucial in the transition, and these will now be more child cantered. IDP’s will aim to have everyone’s input including the parents, the child and staff from the early year’s settings, and the professionals that will have been working with that child.
One-page profiling will also be introduced into early years settings and schools. These will give a more personal outlook about the child. They will include the child’s likes and dislikes, any personal interests, any ALN and a piece of the child’s work to give the child a sense of ownership. This also weaves into the person-centred approach the Welsh Government are aiming for.
With Child A will be attending primary school during the Summer term, having looked at the information the nursery was providing the schools, I have since reviewed this and will be implementing a one page profile, additional transitional sessions, I have also asked child A’s SLT to get into contact with the ALNCo to provide a better understanding of his needs. Having looked at the current targets set for the nursery, I have since worked closely with the local authorities additional learning needs co-ordinator and we have reviewed the nursery’s Self-evaluation framework and included some targets into the document to improve transition. (See appendix A) The nursery has already began working towards these targets with Child A to ensure a smooth and more informative transition.
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