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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
· Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Since qualifying as a social worker I was successful in gaining employment within a Local Authority fostering team as a Supervising Social Worker. My main role involves supervising and supporting foster carers and acting as an important link between the foster carers and the Local Authority fostering service. I ensure that the placement remains safe for the individual child/ren placed and that the carers understand the fostering task, competencies to be achieved and the standards expected as a foster carer.
Within my role as Supervising Social Worker I am required to complete numerous assessments for example health and safety checks, apply for medicals, DBS checks, assess changes of circumstances, unannounced visits, supervision sessions, Foster Placement Agreements, identify training needs, support foster carers when moving children on to identified placements and create transition plans. I attend and contribute to discharge meetings, LAC reviews, strategy meetings, health and safety meetings and adoption meetings. 

I also complete foster carers annual reviews, potential foster carer assessments and learning event/ disruption meeting reports. Whilst completing these assessments it is important that I work collaboratively with foster carers, household members, children in placement, training department, health and education, childcare social worker and independent reviewing officer to gather information, which will inform the assessment process. Information gathered from many sources along with my own observations will then inform the assessment for example ‘annual review report’ or ‘potential foster carer assessment’ and through careful analysis identify strengths, weaknesses and areas for development contained within an action plan. The review will then be presented to the fostering team manager and fostering panel for quality assurance and if in agreement ratified by the head of service. These assessments are competency-based reports evidencing if the foster carers remain suitable and competent to remain or be approved as foster carers. I have identified that I would like to strengthen my critical thinking and analytical skills when completing these assessments, which will inform my decision-making. I would also like to develop my skills and confidence when working with individuals, families and professionals to gather such information and when presenting to large groups. 
As part of my professional development as a supervising social worker I would also like to further my knowledge around the processes and timescales for assessments and statutory checks. It is also important for me to make time to keep up-to-date with research and changes to policies and legislation that inform my practice. 
During supervision I have spoken to my manager and identified many learning needs and how I can address these in the future to become a more competent practitioner.  
Learning needs identified:
· Strengthen my critical thinking and analytical skills when completing fostering assessments which will inform my intervention and professional judgement

· More confidence when working collaboratively with carers and many professionals and presenting information to large groups

· More understanding of the research, policies and legislation informing my practice 

· Make time to access research and good practice guidance for example ‘life journey work’ 

· Gain increased awareness of the services available in the community and training and resources available to support foster carers with this important task of caring for children

Word count 521
Section 3
Observation from an individual using services, their family and carers
Observation Summary 

Date of observation:  _ _ 11/7/18_ _ _ _ _ _ _ _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The objective of this piece of work was to meet a foster carer who will be identified as citizen 1 to protect their identity, to complete a supervision session. Citizen 1 has one child in placement age 4 and is currently going through the Court process for Adoption. Legislation informing such meetings are in line with The Fostering Service (Wales) Regulations 2003 and National Minimum Standards (NMS) for Fostering Services. These regulations and standards form the basis of the regulatory framework under the Care Standards Act (CSA) 2000 for the operation of fostering services. The Local Authority (LA) have a duty to support and supervise foster carers under standard 22 of the National Minimum Standards for Fostering Services (WAG, 2003). Within such supervision sessions there is a duty for supervising social workers to provide foster carers with a safe space to discuss; wellbeing, foster carers family commitments, placement, health, education, holidays, social activities, safer care, foster carers skills, learning needs, recordings, feedback and actions.  

The observation took place in citizen 1s home. Citizen 1 and her family reside near the North Wales coast and have full access to GP, shops, schools and transport links to neighbouring communities. On the first meeting with citizen 1 and her family I assured that I gave the family the ‘active offer’ to enable them to have the opportunity to communicate in their chosen language in line with the Social Services and Wellbeing (Wales) Act 2014 (SSWBA, 2014) the family speak English. The Welsh Language Act (2011) requires that when offering a service, Welsh and English languages should be treated as equal. Davies (2012) suggests that individuals who are bilingual are able to express emotion and discuss situations in more depth using their first language than in their second language. Offering bilingual services adheres to the Local Authority’s Welsh language policy and the Codes of Professional Practice in that service users’ and carers’ rights and preferences are promoted including respecting different cultures.
Word Count 323
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to the observation I contacted citizen 1 via telephone to ask permission for the supervision session to be observed by my mentor. I explained to citizen 1 the purpose of the observation and that any feedback given will be used as part of my Continuing Professional Education and Learning and used to help me to develop my practice. Citizen 1 gave verbal permission. I prepared for the meeting by printing off the template used to record supervisions and to use as a framework to ensure I cover many points during the visit. I also read the actions from the previous supervision to ensure that these had been completed such as payment authorised for adoption application, holiday payment and DBS application processed for support network. Wysocki and McGary (2006) state that preparation and planning reduces uncertainty, increases understanding and improves efficiency.

On arriving at citizen 1s home I met with my mentor who was outside the property at the agreed time. We went to citizen 1s home together and both were welcomed into her home. I introduced my mentor to citizen 1. I was aware that the environment in which communication takes place can have a significant impact on the outcome of the interaction (Thompson, 2012), I asked for the session to take place in a private room within the house free from interruptions where confidential and sensitive matters could be discussed. 
As mentioned above in line with the Welsh Language Act, 2011 and the Social Services and Wellbeing (Wales) Act, 2014 citizen 1 has been offered the ‘active offer’. The Local Authority also provides a bilingual service and offers literature and documents in the service user’s preferred language should this be needed. In 2011, the population of the Local Authority was 111.724 with 30.600 (27%) Welsh speaking (Welsh Government, 2011). The Welsh Language Act (2011) requires by law that when offering a service, Welsh and English languages should be treated as equal. It is therefore imperative to offer the service in the Service User’s preferred choice of language. Citizen 1 does not speak Welsh however citizen 2 (husband is bilingual). I had offered previously for literature to be issued through the medium of Welsh to ensure the ‘active offer’ to promote this and respect his choice.  Offering bilingual services promotes equality and inclusion for citizens accessing services.  Communication barriers can contribute to inequality in that citizens cannot fully participate in meetings. Communication is a human right and involves an exchange of information, which will ensure individuals have an input in terms of decisions that impact their lives, communication promotes independence, expresses feelings and promotes participation (Godsell et al., 2006).

At the start of the supervision session I engaged with citizen 1 in general discussion relating to her personal interests for example a marathon she had recently completed. Thompson (2012) states this approach can maximise the potential for gathering more information and puts the service user, in this case citizen 1, at ease. I initially utilised open questions with knowledge that they can enable individuals to express their thoughts and feelings in their own time (Trevithick, 2005). Aware that closed questions are useful to elicit factual information (Trevithick, 2005). As the discussion progressed, I asked some closed questions, to gain factual information and to open up new areas of discussion. Such questioning techniques enabled citizen 1 to share details of her recent experience of completing paperwork for the adoption process and submitting the paperwork to court. Citizen 1 highlighted that this had been a very stressful time. Moreover, her body language conveyed that she was upset. Koprowska (2010) asserts that non-verbal communication is a very powerful medium for conveying feelings and conveying emotions; in view of this I displayed open and attentive body posture and a balanced amount of eye contact. I was conscious that too little eye-contact could convey lack of interest and excessive eye-contact could be intrusive (Thompson, 2012).  I ensured that I used active listening skills when communicating with citizen 1 by paying careful attention to what citizen 1 was saying and reflecting back key points to confirm understanding (Koprowska, 2010). 
Citizen 1 and I engaged in discussion around her recent trip to visit family following the birth of her grandson. She reflected how difficult it had been that her husband and child 3 could not attend due to child 3 not having a passport.  This is despite citizen 1 completing the paperwork that had been lost by the passport office. Parrot’s (2006) concept of the importance of empathy, is to literally inhabit the world of the ‘other’, informed my actions here, I was able to recognise citizen 1s feelings and attempted to view the situation from her standpoint. Mindful of Parrot’s (2006) account, that empathy involves putting the individuals feelings into words, I made comments such as “it sounds like that must have been difficult for you”, when citizen 1 communicated her feelings. This enabled her to articulate certain feelings and explore these further. Having this conversation with citizen 1 at the start of supervision was vital in terms of building a relationship and ensured that she felt listened to and valued (Brown, 2014).
Formal topics as previously listed were then discussed. With recognition of the importance of record keeping and its essential function in terms of accountability (Trevithick, 2000) I followed the local authorities recording procedures and recorded the content of discussions on the supervision pro forma. Receptive to the fact that poor presentation of written communication can produce a negative impression and can reduce clarity (Thompson, 2012) I ensured that the information was clear and understandable, with correct spelling, grammar and punctuation. Mindful that citizen 1 would read and sign this document (to agree what was recorded) I avoided jargon or abbreviated words. Moreover, I ensured that information was accurate, understandable and sensitive. 
During this supervision session I believe I demonstrated many values within the Codes of Professional Practice (CoPP, 2015) for social workers reflecting trust, openness and honesty and Carl Rogers’ person centred approach (Rogers, 1951) and his idea of unconditional positive regard, treating individuals with dignity and respect. One example of demonstrating the values of the CoPP is when I asked citizen 1 permission for the supervision to be observed and if she would be happy to give feedback at the end of the session, which will inform my practice. This demonstrates openness and honesty to help build trust. Citizen 1 discussed all aspects of life as a foster family in confidence that information documented will only be shared within the organisation. 

Citizen 1 used supervision as a safe environment to share and discuss all aspects of life as a foster carer in confidence and to ask for support from the fostering service, which is one of the purposes of supervision (Brown, 2014). It was essential within this supervision that my communication skills mirrored the CoPP which allowed citizen 1 to feel that she could have an open and honest conversation in a safe and secure environment. Brown (2014) states that supervision provides a link between citizens and the Local Authority and ensures that its citizens remain supported with all aspects of foster care. 

Feedback received by my mentor highlights that citizen 1 feels like she is listened to and supported. The only learning I can take from this feedback is that citizen 1 commented that ‘she doesn’t want to lose her to ‘burn out’ as she knows that social workers in general have a lot on their plate’. This comment reminds me that I must look after myself as a social worker and learn to be more assertive and say no if I do not have capacity to complete tasks empowering citizens to do more for themselves. This is a fundamental principle of the SSWBA, 2014, which focuses on enabling individuals. 
Word Count 1262
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

The individual using the service is a foster carer who works for a Local Authority. The Observer will therefore refer to service user as a foster carer.

	Was the social worker on time?  Or if delayed did he or she contact you?


	The social worker was on time for the observation.

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?


	The social worker contacted the foster carer twice prior to the day of the observation.  The foster carer reports that the social worker spoke to her a few weeks prior to the day of the observation as well as the day before as a reminder. The foster carer states that the social worker told her that she was in the process of completing a CPEL qualification during her first three years of practice as part of her professional development. As part of the portfolio she would be observed and feedback obtained which will be included in the portfolio. Being observed was one of the standards that was a measurement of this.



	Were you clear why the social worker met with you today?
	Yes as part of the fostering regulations the social worker will visit the foster carer every 6 to 8 weeks for Supervision.

	How well prepared do you think, the social worker was for his or her meeting with you?


	The social worker is always well prepared and uses a pro forma as a prompt; the foster carer reports that she uses a notepad to write down questions prior to Supervision. Following Supervision the social worker will go through all they have discussed and the foster carer will sign the pro forma.  If there have been matters arising from previous Supervisions, these are dealt with first. 

	  How has the social worker listened to you and respected your views and wishes?


	The foster carer reports that she finds the social workers approach to be friendly but professional. The foster carer feels that the social worker and she have a good relationship because the social worker works with her; she feels there is no hierarchy and because of this the foster carer says she feels valued and feels part of a team. The foster carer explains that when she talks to the social worker about issues the social worker will listen to her without interruption and the social worker will reflect back to the foster carer confirming she has understood and heard the foster carer correctly. The foster carer says that the social worker asks her for her opinion which she appreciates. 



	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?
	The foster carer says that the language the social worker uses is clear and she does not use jargon. The foster carer says this gives her reassurance and confidence and reiterates the rapport they have developed with each other.  


	How has the social worker’s involvement met your expectations for this visit?


	The foster carer reports that as the social worker always uses a pro forma the foster carer knows what points will be discussed and what is coming next and this enables the foster carer to write her own notes for her Supervision with the social worker. The foster carer says the social worker involves her in finding solutions, which she appreciates.  The foster carer states that the social worker will tell her what steps she will take to resolve any issues and she also informs the foster carer what she can do as a social worker and what things are out of her remit. The foster carer believes that the social worker values her opinion. The foster carer states that she welcomes Supervision with her social worker; that she is asked about her thoughts and feelings and feels that decisions made in Supervision are reached together. The foster carer says she feels happy and confident in her role as a foster carer and Supervision with her social worker enables her to feel this way. 



	Are there any other comments or suggestions that you would like to make?
	The foster carer says that she appreciates the manner in which Supervision is delivered; that her social worker is kind and friendly. She reports that her social workers always puts in 100% effort in her work and because she has such a good rapport with her social worker, she doesn’t want to lose her to ‘burn out’ as she knows that social workers in general have a lot on their plate.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study is based on a referral being received by the Local Authority (LA) with regards to an allegation that a male foster carer known throughout as citizen 2 assaulted a young person at his home.  The family reside in the North Wales area, it is identified that within the LA that the family reside 60.7% of the population identify themselves as Welsh speakers although this family do not speak Welsh this had been offered as part of the ‘Active offer’ (Social Services and Wellbeing (Wales) Act, 2014 referred to as SSWBA, 2014) when being allocated thier supervising social worker to ensure they could communicate in their chosen language (Davies, 2012: LA Policy, 2017: SSWBA, 2014). 
The foster carers recently adopted two children age 2 and 4 years of age whom they previously fostered and also have 16-year-old daughter living within the home. A study, Belonging and Permanence: Long-term Outcomes in Foster Care and Adoption outlines the general permanence advantages to be found in adoptive placements opposed to fostering placements (Ellison et al., 2009). 

The referral received indicated the category of the referral as child protection. When a referral is received the Local Authority must make enquiries to ensure that a child or young person in their area are not exposed to harm or abuse (Children Act, 1989 known as CA, 89 throughout, SSWBA, 2014). The LA also has a duty to consider other children in the household or situations were the alleged offender has had contact with children and young people (AWCPP, 2008 s3.8.4). Wales have a single set of procedures known as All Wales Child Protection Procedures 2008 that must be followed by all professionals working to safeguard children and young people. This ensures that the threshold for intervention is the same both local and regional (AWCPP, 2008).
Throughout the UK there are a number of different pieces of legislation informing and underpinning safeguarding. The primary legislation that has led to the current safeguarding framework in England and Wales today came from the Children Act 1989, Children Act 2004 and guidance Safeguarding Children: Working Together under the Children Act 2004a (forthwith referred to as CA89, CA04 and CA04a).  In Wales the latter has been replaced by Social Services and Well Being (Wales) Act 2014 (SSWBA, 2014) which came into force in April 2016. The SSWBA (2014) and has replaced much of the welfare provisions within the CA89 (McGee et al, 2018), and now provides the legal framework for social service provisions in Wales. However, concerns with regards to child protection within the court arena will continue to be dealt with in the same way as England following the CA89. The other two nations within the UK follow the Children Act (Scotland) 1995 and Children Order (Northern Ireland) 1995. 

All UK nations produce and update guidance in response to the legislation and orders giving clear guidance of individual roles and the responsibilities to protect and promote the welfare/wellbeing of children. The key outcome in promoting well-being is protection from harm and abuse (AWCPP, 2008, SSWBA, 2014). 

Wales has adopted the principles from the United Nations Convention on the Rights of a Child (UNCRC, 1989: Welsh Government, 2015a) and summarised them into seven core aims specific to the children in Wales. The seven core aims are enshrined through all Welsh policy and legislation relating to children and young people (Welsh Government, 2004; Welsh Government, 2011: SSWBA 2014). Protection from abuse can also be defined from a rights perspective for example The third core aim states that children and young people should ‘enjoy the best possible health and are free from abuse, victimisation and exploitation’ and core aim six states children and young people should ‘have a safe home and a community which supports physical and emotional wellbeing’. With regards to the case study and children being exposed to possibly hearing violence and threatening behaviour their right to being ‘free from abuse’ and have a ‘safe home’ are not being upheld. Other articles in the UNCRC could also be said to encompass issues pertaining to abuse.
The children in the household were reported under s130 of the SSWBA (2014) the LA were duty bound to make enquires as necessary to decide what action should be taken to either promote the child’s wellbeing or safeguard them. S130 (4) of SSWBA (2014) defines a child at risk as a child who ‘is experiencing or is at risk of abuse, neglect or other kinds of harm; and has needs for care and support’. The children within the case study may have been experiencing ‘other kinds of harm’ for example being exposed to ‘emotional abuse’ from hearing arguing and aggressive behaviour. 

Emotional abuse may involve seeing or hearing the ill-treatment of another, bullying and causing children to feel frightened (AWCPP, 2008). Some level of emotional abuse is involved in all types of maltreatment of a child, though it may occur alone (Wilkinson et al., 2017). Research suggests that a large number of children registered under the category of emotional abuse are aged 0 – 4 years of age (McGee et al, 2018; Bunting et al, 2018). This early intervention approach is due to understandings of attachment. Research suggests that early years have been identified through neuroscience as an important time for brain development and the need for attuned care givers (Allen, 2011). McCrory et al., (2012) supports this claim when he asserts that exposure to maltreatment changes the hypothalamic-pituitary-adrenal (HPA) axis stress response impacting on the structure of the brain which can compromise child development. This research is particularly important to this case study as the children in the home are also age 2 and 4 years of age. 

Child maltreatment falls into the category of physical, sexual, emotional abuse, neglect (AWCPP, 2008) and in many cases financial abuse (Welsh Government, 2018) or a combination. 
Daniel et al., (2009) states that there is compelling evidence to show that a high proportion of parents and carers who maltreat their children are experiencing one or a combination of the following stressors; difficulties with poor mental health, alcohol and substance misuse, domestic violence, learning disability supported by research completed by Brandon et al., (2014). When completing the investigation as support for the foster carers alongside the investigating social worker I had a duty to consider these elements as part of the assessment. Another crucial element of any safeguarding enquiry is any significant information held by professionals working with families will be shared as a requirement of Children Act (2004), strengthened by SSWBA (2014). All professionals have a duty to safeguard children and young people and report abuse.
Case study 

The referral was third hand information stating that Citizen 1 and 2 had held a 16th birthday party for their daughter child 3 in their home. There was alcohol present and that citizen 2 had assaulted a young man known as citizen 6. The referral stated police were called to the home and two police vans attended. Had the police had reasonable cause to believe a child was suffering or likely to suffer they have the legal right to move the children under s46 (CA, 1989). The threshold was not met and the children remained at the property. The police did not report that they had attended the address to the LA and when enquiries were made there was no record of this on the police database. However, given that a referral was made by a third party the LA had a duty to make appropriate enquiries. The primary concern being that citizen 1 and 2 are foster carers who are on hold (adoption leave) as they have recently adopted a sibling group and as such are professionals in their own right. 

Following the receipt of the referral this was shared with the Safeguarding Officer for a management decision in line with the referral process stipulated within the AWCPP (2008), a strategy discussion took place between the safeguarding officer and police to discuss the allegation/referral received, as mentioned, no information was held on the police system as to police attendance at the location as had been suggested. It was agreed at this time that the referral did not meet criteria for a part IV Strategy Meeting (investigation against a professional) (AWCPP, 2008). It was decided child 3 did need to be spoken to and parent’s citizens 1 and 2 to gain further information. It was agreed this would not be under s.47 Child Protection Investigation (Children Act 1989, s47) because the information did not reach the threshold, which is ‘reason to believe that the child is suffering or is likely to suffer significant harm’ (CA, 1989). On completion of further enquires it would then be discussed if the referral meets the criteria for a Part IV (AWCPP, 2008). 

 The CA04 requires each LA in England and Wales to establish a Local Safeguarding Children Board (LSB) for their area to include the LA, Health, Police, Education and Probation to name a few. This has been strengthened under part 7 of the SSWBA 2014. S130 of the SSWBA (2014) places a duty on all professionals working with children and young people to work collaboratively and to report to the LA if they have concerns that a child is experiencing harm or neglect (McGee et al., 2018). Following enquires it was established that no additional concerns have been raised by professionals relating to this family, that would suggest they are having difficulties in other domains.
Throughout the referral process I worked collaboratively with my line manager during supervision to discuss the referral and with the safeguarding officer, social worker investigating the referral, police and family to gather information. The safeguarding officer and police asked that I spoke with the family however during supervision, my line manager was not in agreement with the management decision for me to speak with child 3 given that there was requirement for an investigation under a section s47 as the threshold for significant harm or likely to experience significant harm was not met. It was agreed that a social worker not involved with the family would gain further information. AWCPP (2008) state that when an allegation of abuse is made against foster carers child protection concerns or investigations should not be carried out by the person who assessed the applicants or the supervising social worker who supports and supervises the foster carers i.e. In this case myself (AWCPP, 2008 s4.3.2.1). The guidance states the fostering team can provide information and support and consider if an independent advocate is necessary. 

Before, during and after the visit I used Schon’s (1991) model of reflection (in action, on action) adding Thompson’s (2005) additional concept reflection before action. Before I attended the visit with Social Worker 5 I began to reflect on the purpose of the visit and the legislation that was informing my practice. 

I contacted citizen 1 to make her aware that the LA had received a referral and asked if a social worker could speak with her daughter child 3 to gather more information. Understandably citizen 1 asked what the referral was regarding and I was unable to disclose the information contained in the referral at this time. Citizen 1 agreed that child 3 could be spoken to and asked if the social worker could come straightaway. It is important to obtain consent to interview children or complete an assessment and if this is not given give reasons why it was not obtained (SSWBA, 2014a). Citizen 1 contacted her husband citizen 2 who came home from work and collected child 3 from school.

Reflecting in action I was aware that I felt uncomfortable that I had made the telephone call to citizen 1 and 2 and that I could not disclose the information within the referral at that time. Social work values reflect partnership, listening, building trusting relationships, being open, honest and reliable, (Care Council for Wales, 2015) and most importantly working together. I felt that when I did not share the information held in the referral this felt in conflict with my social work value of being honest. However, I also reflected that safeguarding children and young people would override. Revisiting the AWCPP (2008) reminded me that many reports and serious case reviews have confirmed that as professionals we must gather information from many sources as individually they are not significant but when accumulated together they can then start to build a picture that a child or young person is suffering or likely to suffer. I did not know if the information contained within the referral was true or not therefore additional information needed to be sought to ascertain how to move forward. 

Prior to the interview social worker 5 gathered information from the safeguarding officer. Police had no information and there was no other information held on the LA system or previous referrals. Social worker 5 asked myself for additional information with regards to child 3, which included age, stage of development, disabilities, members of the household and preferred language within the home. This is information I knew as I have worked with the family. Confidentiality of citizens information is protected by the Data Protection Act 1998 and the General Data Protection Regulations 2018. Whenever possible, consent should be obtained before sharing personal information with third parties, but the public interest in child protection always overrides the public interest in maintaining confidentiality or obtaining consent (CA89; AWCPP, 2008). The Human Rights Act (HRA, 1989) further recognises the right to private life unless the information disclosed protects the welfare of a child. Public enquiries have identified that information/referrals on their own may not be of significance however when collected from a number of sources this can build a picture and indicate that a child or young person may be at risk of significant harm (AWCPP, 2008). 
Citizen 1 and 2 asked what grounds we had to be visiting their home and I explained that as they were on hold as foster carers and had two adopted children in their care this gave the LA grounds to ask further questions. The CA89 introduced ‘significant harm’ as the threshold to intervene in family life in order to safeguard children and young people When intervening in family life article 8 of the Human Rights Act (HRA, 1989) provides that ‘everyone has the right to respect for his private and family life, his home and his correspondence.’ Article 8 requires LA’s to balance conflicting rights, it also proceeds on the basis that a child’s welfare is paramount (CA, 1989) and this principle can justify interference with a parent’s Article 8 rights. 
Citizens 2s negative reaction when he said ‘what grounds have you got to be here?’ enabled me to reflect on how child protection work can be very oppressive as it creates an actual or perceived power imbalance between the worker and individuals. A study completed by Maiter et al, (2006, p175) found that during child protection enquiries ‘Parents mentioned the following positive qualities that they appreciated in workers: caring (51%); genuine (43%); empathetic (31%); exceptionally helpful (21%); listening (18%); non-judgmental (13%); and accepting (10%)’ reflecting the values of social work (Care Council for Wales, 2015). As apposed to ‘negative qualities about their workers: judgmental (46%); cold and uncaring (44%); poor listeners (38%); critical (38%); and insincere (20%)’. Many of the positive values could be evidenced in the way that myself and social worker 5 presented ourselves throughout the visit to the families home. We worked in a professional manner respecting the families culture, language and rights, we were honest and trustworthy communicating in an appropriate, open, accurate and straightforward way (CoPP, 2015)

Citizen 1 and 2 gave permission for social worker 5 to ask child 3 a number of questions without parents and in the presence of myself (supervising social worker).  

When interviewing children within my LA social workers must have received ‘Achieving Best Evidence’ (ABE) training used when video interviewing young people but can be used as a model when making enquires as a framework to follow (Welsh Government, 2011). ABE guidance gives structure to the interview following four phases. Phase one established rapport, building a relationship and the importance of telling the truth, phase two initiated a free narrative account, followed by phase three directive questions, checking inconsistencies and key points. Phase four closed the interview by summarising key points followed by recording and storage of the information (Welsh Government, 2011).  Whilst I did not have appropriate training to complete the investigation, my involvement was key in terms of eliciting necessary information from the child. The child already had a rapport with myself and I believe my presence made her feel at ease. I consider that I would benefit from accessing the required training to interview children and young people and recognise that without such training my practice can be limited. I felt that I had learnt a lot from this experience and observing the practice of another social worker although my involvement was in a supporting capacity (Thompson and Thompson, 2008). 

I was however responsible for taking the notes. With recognition of the importance of record keeping and its essential function in terms of accountability (Trevithick, 2000) I ensured that my recording was accurate concise and understandable, mindful that such notes could be used as evidence in a court of law. 

It was elicited from the interview that the events of the evening were consistent with the information contained within the referral however child 3 had only mentioned that she had observed two friends at the party arguing with each other. Child 3 believed they were arguing and fighting as one had taken the others alcohol. At this stage her father citizen 2 intervened and the youths became verbally aggressive towards him and ‘in 2’s face shouting and swearing … they were both drunk’. Citizen 1 telephoned the police and the party ended and child 3 was sent into the house away from the confrontation in the garden and did not witness what happened after this time.

Social worker 5 asked child 3 of the whereabouts of children 8 and 9 during the party. Child 3 confirmed 8 was in bed and 9 was in the living room with parents and sister in law 4 before going to bed.  Although the children were in bed ’Harm’ is defined in section 31(9) of the Children Act 1989 as:  ‘ill-treatment or the impairment of health or development, including, for example, impairment suffered from seeing or hearing the ill-treatment of another’. The children may have heard the altercation coming from the garden area.
Child 3 was asked additional questions such as if she had been drinking? She confirmed she had. When asked who had provided her alcohol she confirmed citizen 2 (her dad) had provided the alcohol and her friends had brought their own alcohol with them.  Child 3 stated ‘the party started at 8pm and finished by 11pm’ due to ‘the boys kicking off’ Social worker 5 asked child 3 if anyone had been physical aggressive when 6 and 7 had been shouting at citizen 2. Child 3 said she did not think so but could not be sure as she couldn’t see as at the time other boys at the party would not let her through. Social worker 5 asked child 3 if the police had attended. Child 3 believes the police were called but did not arrive until after the party had ended at which time she was in her bedroom and did not see them. Interviewer 5 summarised what had been said and thanked child 3 for her time bringing the interview to an end. 
Throughout the interview I observed social worker 5 using active listening skills, giving appropriate eye contact, nodding and listening allowing child 3 to give her own narrative. I also used these skills after the interview reassuring child 3 that she was not in trouble (Koprowka, 2010). 

Citizen 1 and 2 were interviewed immediately and the information contained in the referral was shared with them and they were asked if they could share the events of that evening. Again their answers were similar to the referral and information received from Child 3. The Foster carers citizen 1 and 2 had said that they were alerted that two young adults were throwing garden furniture at each other and citizen 2 intervened to try and de-escalate the situation. The Foster carers had said that 6 had said that another youth had been racist towards him and called him a ‘p***’. Citizen 2 asked 6 who this was and that they would speak to them as they do not tolerate racism in their home and would ask him to leave. 6 was shouting at 2 and 7 joined in. Citizen 2 said he felt his safety was threatened as the young men were the same height as him and their faces were inches from his and he asked them to leave. A girl shouted that one of them had a knife at which point citizen 2 restrained 6 and pinned him to the floor. Citizen 2 said he was concerned for everyone’s safety especially as one of them potentially had a knife. At this time Citizen 1 had called the police. 
Once 6 calmed down he got up and it took a while to get him to leave the property at the same time 6 and 7 continued to hurl abuse. The police arrived and spoke with citizen 1 and 2 and then the police dispersed the groups and sent them on their way. Citizen 2 confirmed the police had not taken their details. 
Social worker 5 explained that it was alleged in the referral that he had assaulted 6. Citizen 2 denied this saying he had not assaulted him but restrained 6 as he had feared for his own safety and the safety of others. 
Citizen 1 and 2 were very reflective and had said that at the time they thought they were doing the best for their daughter by having a birthday party in a controlled environment in the garden area of their home where she would be safe with supervision of three non drinking adults. At no time were the friends allowed into the main parts of the home other than a large kitchen and access to the toilet. A large safety gate prevented access to the main areas of the home as the two adopted children were in bed prior to the party. Citizen 2 admitted he had purchased two bottles of alco-pops which was low in volume for child 3 and both citizen 1 and 2 reflected on the impact alcohol can have on young people who may have drunk too quickly and the impact it can have on individual behaviour. Citizen 1 and 2 have said they will not be having any parties with young people in their home in the future.  Referring to Prochaska and DiClemente’s transtheoretical model of change (Prochaska and DiClemente’s, 1983) engaging in dialogue with citizen 1 and 2 enabled me to recognise that they were at the action stage having demonstrated an awareness of the problem and finding their own solutions. To sustain this change we discussed working together to up date their safer care policy to include alcohol, recording and reporting incidents and managing young peoples behaviour and that I would share with them again the LA policy of managing the behaviour of young people. Myself and social worker 5 were satisfied that these measures coupled with citizen 1 and 2 ability to reflect had created the desired outcome to ensure the environment was safe for the children in the home. 

Social worker 5 and myself thanked citizen 1 and 2 for their time and I made 1 and 2 aware that I would share the outcome of the referral with them very soon and that if they needed any support in the interim they could contact myself. They understood that although being questioned is not a pleasant experience the LA had a duty to make further inquiries with regards to the referral. 

I typed up the information and asked social worker 5 to read through the recordings to ensure they were accurate and a true recollection of what had been discussed. The typed interview was then sent to the safeguarding officer. 

The outcome of the referral was no further action based on the information myself and social worker 5 gathered. The family had put measures in place to make the party safe. There would be no part IV investigation as the threshold of significant harm was not met. Had the investigation escalated guidance regarding allegations against a person of trust and what should be followed are detailed in section 4.3.2 of the AWCPP (2008, p 289). The LA has implemented its own policy Managing Allegations Against a Foster Carer which reflect and refer to the National Protection Procedures. 

Had the threshold been met for significant harm (CA, 89) following the interviews with citizen 1, 2 and 3 a part IV strategy meeting would have been called (AWCPP, 2008) and decisions made if the investigation were to be single or multiagency. A multiagency investigation would commence if a criminal offence had been committed. Citizen 1 and 2 would be offered an independent advocate (SSWBA, 2014). Once all interviews and evidence is gathered a meeting would be held and the outcome of the meeting would then be shared with 1 and 2. There could be four outcomes from this meeting a) the allegation is substantiated and evidenced, b) the allegation is not proven but concerns remain, C) standards of care need to be addressed or d) the allegation is not founded (LA Policy, 2017a). Outcomes of Part IV processes would find allegations substantiated or unsubstantiated and identifies future learning, training needed to enhance skills or recommendation of being deregistered. These meetings are convened under the safeguarding officers direction under part IV (AWCPP, 2008).

Safeguarding is informed by children rights and research findings that evidence the impact that maltreatment has on human growth and development (AWCPP, 2008).  ‘Safeguarding is everybody’s business’ (CA, 2004). The rights of the child are central and their best interests should always be paramount (SSWBA, 2014a)
Word count 4365
Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The legislation governing adult (and childrens) safeguarding in Wales derives from part 7 (s126 – 142) of the Social Services and Wellbeing (Wales) Act, 2014 (SSWBA, 2014). An adult at risk within this part of the act is:
(a) experiencing or is at risk of abuse or neglect;

(b) has needs for care and support (whether or not the authority is meeting any of those needs); and

(c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it
(SSWBA, 2014, s126 (1))

Abuse means physical, sexual, psychological, emotional or financial abuse. Neglect means ‘a failure to meet a persons basic, emotional, social or psychological needs, which is likely to result in an impairment of the persons well-being’ (SSWBA, 2014 s197). 
The policy that guides safeguarding of vulnerable adults in Wales has continuously evolved from ‘In Safe Hands, 2000’ to ‘Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse, 2010 known as POVA, 2010). POVA, (2010) defines a vulnerable adult as: 
A person who is 18 years of age or over and who is or may be in need of community care services by reason of mental or other disability, age or illness and who is or may be unable to care for him/herself, or unable to protect him/herself against significant harm or serious exploitation. 
The difference in the two definitions is the threshold was ‘significant harm’ in POVA (2010), which is higher than SSWBA (2014), which uses ‘at risk’ (Williams, 2017) strengthening safeguarding.
The ten stages within adult protection detailed in POVA, (2010) are:

1. Alert 

2. Referral 

3. Initial evaluation

4. Strategy Discussion 

5. Strategy Meeting 

6. Investigation

7. Reconvened Strategy Meeting

8. Case Conference

9. Reviews

10. Closure 
POVA (2010) guidance promotes a consistent approach to safeguarding adults in Wales and timeframes.
The SSWBA (2014b) have put safeguarding adults on a statutory footing and placed additional duties on relevant partners to protect adults at risk, preventing abuse and neglect from happening and responding to any concern raised. The SSWBA (2014, s128) further states that relevant partners have a ‘duty’ to report to the Local Authority  (LA) if they believe an adult is at risk strengthens protection in comparison to POVA (2010). William (2017) believes this to be a step forward in safeguarding adults however, he also criticises the SSWBA (2017) as ‘it does not take the opportunity to include statutory powers of barring and removal’.
The LA can now apply for an Adult Protection and Support Order (s127) as a last resort replacing (S47 National Assistance Act,1948):
· to enter premises

· to speak in private

· to check decisions are made freely;

· to determine ‘adult at risk’ and action needed

Similar to children the SSWBA (2014) has also created six regional safeguarding boards who’s main function is to protect and prevent and a National Safeguarding board to advise and support the safeguarding boards (SSWBA, 2014, s132). 
The Adult Safeguarding process varies slightly from county to county. When a referral is received it will be dealt with by the LA where the abuse took place and not where the adult is resident (LA Policy). LA website also gives guidance with regards to reporting adult safeguarding concerns. Booklets/information can be obtained from the LA  
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)



As stated above safeguarding sits under part 7 of the SSWBA, 2014.  Sections 127 – 130 define the new statutory dutys on professionals to report any concerns in relation to Adults (S.128) and Children (S.130) ‘at risk’ of harm, abuse or neglect.
 
Volume 5, Part 7 – contains the Code of Practice in relation to an Adult at Risk and sets out the processes and guidance for Adults (SSWBA, 2014b). Volume 6, Part 7 – contains the Code of Practice in relation to Children at Risk (SSWBA, 2014a). The SSWBA (2014) puts Adult Safeguarding on a similar statutory footing to Children. Child protection concerns continue to be investigated under s47 of the Children Act 1989 whilst Adult Protection and Support Orders sit under the SSWBA (2014). 

The difference between safeguarding children and safeguarding adults is that the adult may have capacity and if they do they can refuse intervention. ‘Consent is the distinguishing factor between safeguarding children and adults to determine if an action is abusive. Consent is determined in relation to the individuals age (adult v child) and mental facility in relation to people with learning disability or mental health’ (Scragg et al., 2011). Adults have a right to make unwise decisions about the way they live their lives (Human Rights Act, 1998 Article 5). Principle 1 of the Mental Capacity Act, (MCA, 2005 Code of Practice) states ‘Every adult has the right to make his or her own decision and must be assumed they have capacity unless proven otherwise to do so’. When working with citizens practitioners should always presume they have capacity unless this is proven otherwise. Principle 2 states they should be supported to make their own decisions, principle 3 states that individuals are allowed to make unwise decisions. If the citizen is assessed as lacking capacity any decision must be made in their best interest (principle 4) and principle 5 states this must be the least restrictive option (Scragg et al., 2011) . 

The four part functional test applied states that the individual does not have capacity at that time if the top three statements when applied together are met:  

1. understand information about the decision to be made (the Act calls this ‘relevant information’)

2. retain that information in their mind

3. use or weigh that information as part of the decision-making process, or

4. communicate their decision (by talking, using sign language or any other means)











Mental Capacity Act (2005) 

LA policy suggests that many referrals received have been in response to: 

· Self neglect/ hoarding 

· Modern Slavery

· Concern of a professional (similar to a part IV for children (AWCPP, 2008))

· Deprivation of Liberties 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Whilst completing this portfolio I have been able to reflect on many parts of my practice and recognise areas that I feel competent and skills that I need to develop further.  
Whilst completing the safeguarding sections of the portfolio this reminded me of the many policies, procedures, codes of practice and legislation guiding my practice when safeguarding children and adults and the importance of sharing information and working together (CA, 2004; SSWBA, 2014).
Throughout my social work career I have always accessed research and literature and good practice guidance to inform my practice. I’m fortunate that within my team we have a quarterly subscription to fostering and adoption journals, which are up-to-date information and a credible source of information, which has been, peer reviewed. The team also have access to the organisations intranet which holds a wealth of information and tools, we have a community care log in which again gives access to up-to-date research and Social Care Wales Website advising changes to legislation. 
Whilst completing this portfolio I have reminded myself of the many skills needed when communicating with others and the importance of the Welsh language and why it is important to offer citizens a service in their own language. During a supervision session with my line manager I was given two new cases whom both sets of family speak Welsh as there first language. I told my manager that I did not believe I would be the best supervising social worker for them, as I would be doing them a disservice, as they would not be able to communicate in their first language. My manager immediately reflected on this and the families were allocated to Welsh speaking social workers in line with the SSWBA (2014).  
Within each case I have been involved in I have strengthened my knowledge base to inform better decision-making. I have gained a good understanding of the Local Authority Policies, All Wales Child Protection Procedures (2008), Children Act 1989 and Social Services and Wellbeing (Wales) Act 2014 and the imperative pieces of legislation used within the fostering agency for example Fostering Regulations 2003 and National Minimum Standards for Fostering Agencies (2003). I have also gained a good understanding of children’s and adults rights and touched on Mental Health Act (1983) and Mental Capacity Act (2005) which I have identified as an area I need to develop further. 

I have more understanding of the many functions of the Social Services and Well­being (Wales) Act 2014 that brings children's, adults and carers legislation together repealing parts of the Children Act 1989. The SSWBA (2014) further places a duty on LA to provide care and support for Looked After Children post 18 as part of the 'when I' am ready'. This new arrangement will have a positive outcome for young people in care and enable them to remain with their former foster carers beyond the age of 18.

I feel that informal and formal supervision from my colleagues and line manager has enabled me to enhance my professional skills and knowledge. I consider supervision to be crucial in enabling me to reflect upon my own attitudes and feelings in response to experiences of practice and to help me understand and manage difficult feelings and the impact they may have on future practices being involved in the safeguarding piece of work in section 4. I recognise the impact supervision has made in achieving competency in my own work and aiding my professional growth and development. I find supervision a meaningful process in enabling me to exercise professional judgment and discretion in decision-making, giving me confidence in my own work or identifying opportunities for development. 
I feel I have developed my practice over the year by attending All Wales Safeguarding (children and Adults), UNCRC, Advocacy, Refective Practice and Secondary Traumatic Stress which covers vicarious and secondary trauma which reminded me of the importance of looking after my own well-being. I have also attended ‘Moving Children onto Adoption’ and ‘Life Journey Work’ as these have been identified as learning needs through supervision.  
Looking back at section 2 I believe I have addressed many of the learning needs through reading literature (research, policies and legislation) and accessing training. I have gained more confidence when presenting to large groups through delivering ‘Skills to Foster’ training on two occasions and I have been part of creating a ‘Corporate Parenting’ presentation delivering a number of slides to county councilors.  I do feel that I would still benefit from additional training when completing assessments to strengthen my critical thinking and analytical skills and with this in mind I have attended an in-house workshop and booked to attend ‘Secure Base Training’ which provided tools to encourage analysis in assessments. I have also gained increased awareness of the services and resources available within my locality. 
I particularly valued shadowing a social worker and observing her practice when interviewing a young person using the ABE framework. When reflecting with my mentor we felt that I would benefit from accessing the required training to interview children and young people and recognised that without such training my practice can be limited. Throughout this portfolio I have enjoyed the learning that it forces you to do as it makes you a better practitioner. 
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	Consolidation workshop 
	Date Attended  



	1
	14/11/17

	2
	07/03/18 

	3
	17/04/18

	4
	18/07/18


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Danielle is based within a Local Authority Fostering Team. This is a busy team dealing with foster carer’s who are at various stages of their development as Local Authority foster carer’s and as such it is advantageous that supervising social workers have the professional responsibility to ensure that they have read and understood the expectations of their role, follow the national minimum standards for fostering services Wales, familiarise herself with fostering policies and procedures and become familiar with Local Authority protocols and procedures. Danielle understands her statutory duties and responsibilities within the legal framework as well as making sure timescales are being adhered to. 

This is Danielle’s first position of employment however Danielle did her final dissertation for her degree on Connected Person’s/Kinship Care. Danielle has blended extremely well in the team which can only be described as multifaceted individuals getting along collaboratively and working together cohesively. This has extended to her working alongside other professionals through a multidisciplinary approach and she has assisted her foster carers in their task of providing care to a child in their care to improve the child’s wellbeing and life chances. 

Danielle has a natural aptitude when it comes to people’s skills; I have seen her converse with foster carer’s which has taken place mainly at fostering functions or training events where she actively listens and engages in conversation with foster carers which I believe makes her foster carer’s as well as others feel seen and understood. I have no doubt that she transfers these skills when she is in one to one sessions with her foster carer’s and this has been confirmed by a few of her foster carer’s that I have spoken to. Danielle also understands others intellectually and emotionally and I feel she is naturally empathic. Where it comes to understanding critical thinking, it is more like a process rather than a discrete skill and involves a commitment to lifelong learning which is an ethical requirement of professional social workers. With this being one of Danielle’s identified learning needs in all probability she will strive to improve this infinite skill.  

Danielle is a committed and conscientious co-worker who is also inquisitive which is not a bad thing. She is aware of what is going on around her in the office and will ask if there is something she needs help with or will voluntarily offer help if she sees someone struggling. This is always done in a sensitive manner. 
Danielle appreciated shadowing a (child protection) trained social worker on a investigation to gain more information thereby learning first-hand the interviewing technique used when speaking to a child. The social worker reports that Danielle felt confident enough to record on paper the interview whilst the social worker conducted the interview.  The social worker informs me that Danielle dealt with this new situation in a competent manner and following the investigation the social worker and Danielle discussed and reflected on how information was obtained from the child for example listening to the child rather than directly questioning the child, asking appropriate questions, allowing the child to freely recount significant events and fully recording the discussion including time, setting and what was said.  Danielle has been encouraged to attend Achieving Best Evidence Training in order for her to feel confident in taking the lead in a Section 47 investigation.  
I have witnessed Danielle challenge a foster carer on the foster carer’s recording of an incident that happened between the foster carer and the child. The foster carers recording did not evidence that physical contact between the foster carer and the child during an incident was given in a manner that was safe and protective but rather the words used in the foster carer’s recording came across as uncaring and intimidating. Danielle’s approach with the foster carer was professional allowed the foster carer to explain the situation without interruption. As this discussion was initially conducted on the telephone, due to the possible severity of the situation Danielle decided not to continue the discussion via telephone but to visit the foster carer face to face in the foster carer’s house so that the foster carer could demonstrate what actually had occurred. This was preferable for the foster carer as well as for Danielle.  

Danielle has welcomed and treated learning as an opportunity to develop as a practitioner. Her knowledge of LAC procedures, protocols and policies in a relatively short space of time has to be admired. She has shown willingness and confidence in volunteering to allow a social worker to shadow her on her supervision visits for a day which culminated in the social worker now being the latest member of the fostering team. This social worker has reported that she found Danielle’s approach with her foster carer’s and her techniques used in supervising her foster carer’s as invaluable and used what she learnt with Danielle in her job interview. It is clear that Danielle finds supervision indispensable for her own practise with her own manager which I know she used when supervising her foster carer’s. 

In terms of future development I would suggest that Danielle take advantage of a job swap for a 6 month period with a social worker from the child care team which the Local Authority encourages so that she can learn first-hand and in the field working with children and children’s families who require the services of the Local Authority which will include children placed on the child protection register as well as more complex case management which would help in her becoming a more rounded social worker and develop her critical thinking which is an area she wishes to develop. I have every confidence that Danielle will rise to any challenge and continue to develop into a sound and experienced practitioner.   

Lee Shuman 
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
1. Name of Learner 

Danielle Dally 
2. Learner’s University Number:
1708371
Address for Correspondence:

49 Maes Y Gog, 
Rhyl,

LL18 4QA

Telephone:
07891924815

E-mail:

danielle.dally@conwy.gov.uk

Date of Professional Qualification: 

BA Honours Degree in Social Work awarded 26th October 2016
Date of registration with Social Care Wales:
Date of Registration 23/9/18  Registration Number W/5001958
3. Name of Learner’s Agency:

Agency Contact details:
Conwy County Council

Name:

Elin Lewis-Jones (Team Manager)
Address:

Conwy County Council, Civic Centre, Glan Y Don, Abergele Road, Colwyn Bay, LL29 8AR
Telephone Number: 01492 571111
E-Mail address: elin.lewis-jones@conwy.gov.uk 
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only ✓
Mentor’s details

5. Mentor’s details:

Name: Lee Shuman 
Address: 

Conwy County Council, Civic Centre, Glan Y Don, Abergele Road, Colwyn Bay, LL29 8AR
Telephone Number: 01492 571111
E-Mail address: lee.shuman@conwy.gov.uk 
	6. Observer details 
Name: Lee Shuman 
Work Address: 

Conwy County Council, Civic Centre, Glan Y Don, Abergele Road, Colwyn Bay, LL29 8AR

Professional Qualification and date of qualification:

I hold a DipSW from Coleg Manai, Bangor awarded in 2002 and a BA Hons Degree in Social Work awarded in 2004 from NEWI University, Wrexham. (now known as Glydwr University.
I have been employed by Conwy County Borough Council since 2004 in the role of Social Worker.

Email and telephone number: lee.shuman@conwy.gov.uk / 01492 571111



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK
PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT

Name of Learner Donetes el -

Name of Team/Agency F oSG s SELCLTOE -

Name of Mentor _ KEE StemAn -

Name of Line Manager Lo  RERNS =~ JONES

Study Duty

The learner will undertake all elements of the Graduate Certificate programme
diligently, including mandatory attendance at induction, 4 Consolidation
workshops, and participation in an evaluation survey or focus group on
completion of the programme.

The learner’s full and effective participation on the Graduate Certificate
is mandatory given that the Care Council for Wales has made
completion of the programme a requirement within the first (three year)
period of registration as a Social Worker.

Study Leave

The employer undertakes to support the learner by providing paid leave in full
to attend all agreed induction, Consolidation Workshops, programme
evaluation meetings or training agreed as required during the programme. In
addition, three additional paid days can be approved by managers as a
contribution towards the time involved in personal research and developing
the portfolio for submission. It is for learners to open a discussion with their
manager about when they want to take this leave. The study days can be
taken on any week-day (or combination of days) as long this is (i) appropriate
to the stage of portfolio preparation at the time, and (ii) agreed with the Team
Manager who will take into account team and service needs. The level of paid
leave described here assumes that the learner works full-time hours. Where
the learner works less than 37 hours a week, paid time will be approved in
accordance with the employer’s local policies.

Resources

Learners are able to access learning and library materials from their
employer’s existing resources or as described in the Programme Handbook
from the University. The employer understands that the Graduate Certificate
is to be completed by newly qualified Social Workers in their first period of
registration and will support this timescale. But there is also an expectation
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that as a professional development programme, Learners take responsibility
for their own learning and will also use their own time for personal study and
portfolio preparation.

The employer’s training department agrees to:

= Armrange for eligible staff to join the programme
= pay course fees directly to the University
o provide additional guidance and support by:

a) facilitating access to existing learning materials or library
resources

b) providing appropriate training opportunities from existing internal
training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops

d) providing learners’ with guidance and support about programme
requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by
the learner, mentor or service managers

The learner agrees to:

= work actively towards completing the qualification within the agreed
timescale of 12 months from the date of registration on the programme

» Identify with manager/mentor appropriate internal training and arrange
to attend these courses

= |dentify with manager/mentor and Training Manager any special
requirements e.g. dyslexia and contact the University’s Student
Services office directly about additional support that may be required

= attend induction and 4 Consolidation Workshops. These are mandatory
components of the programme

= produce work and evidence appropriate to the portfolio and learning
outcomes within agreed timescales

= make and keep agreed appointments with mentor/line manager

= ensure they are prepared adequately and obtain all necessary consent
for observed practice

= inform mentor/line manager and training department immediately of
any problems or changes in circumstances while undertaking the
programme, especially where this may affect completion of the
programme by the agreed deadline or ability to attend a mandatory
workshop.

= liaise with their line manager/mentor to confirm study days and use
their own time for self study, research and portfolio preparation

= take personal responsibility for preparing and completing all work
necessary to submit their portfolio

= act at all times in accordance with the Code of Practice, the employer's
and University's policies, procedures and processes

= ensure they understand the need to complete the programme within
the first (three year) period of registration with the Care Council for
Wales.
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Line Manager/Mentor agrees to:

= attend an induction meeting to become familiar with the requirements
of the programme

= provide or arrange to provide sufficient assessment opportunities in
order for the learner to evidence competency and undertake required
observations. Where opportunities may not be immediately available
within the team, arrange to provide these elsewhere within the Service,

= guide and support the learner for the duration of the programme

= release the learner for programme induction and Consolidation
Workshops, and any internal training courses agreed as being
appropriate to meeting agreed learning needs.

= agree with the learner, use of up to 3 additional paid leave days over
the whole duration of the programme, as a contribution towards time
needed for personal study, research or portfolio development

* Hold supervision with the learner, ideally monthly, and ensure this
incorporates mentoring support and monitoring of the work undertaken
and still outstanding. Maintain a full record of supervision dates and
record discussions and agreements.

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally
submit their portfolio within 12 months of attending induction to the
programme. Any Learner anticipating any difficulty in meeting this requirement
should immediately discuss the matter with their Training Manager/Co-
Ordinator

The portfolio submission process and dates for each programme cohort will
be published on Moodle. Once registered on a programme, learners
CANNOT change the due submission date without gaining agreement
from the employer and University.

Pressure of work is not regarded as a reason for non-attendance at any
Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement
as stated above.

Signed: 7. Lt .. Print Named-devcescd .. £ ity Date: 4, LG0 7
(Learner) // /

Signed: 2L
(Line Manager/

mEessosSe=... Print Name:

Signe s R
(Mentor, if different to above)
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