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Environmental learning and Outdoor Adventure Education, in my eyes, should go hand in hand, but there are many arguments on both sides of this debate which must first be considered in order to come to a well-informed conclusion. Environmental learning was described by Scott and Gough (2003, pg.14 in Rickinson et al, 2009, pg.11) as ‘learning which accrues from an engagement with the environment or environmental ideas. I interpret this as essentially being learning through or in the environment. This can be seen as essential to Outdoor Adventure Education as this is, in some opinions, the only place adventure can happen. If this is true, other barriers then arise that prevent environmental learning. These seem to be the main issues and arguments in terms of the importance of environmental learning to outdoor adventure education.

In order to truly understand the importance of it to outdoor adventure education, we must first better familiarise ourselves with the term ‘environmental learning’. The best way I have found it to be explained was by Willis (2012, pg. 136-148) who said 
‘The David Suzuki Foundation believes that environmental education seeks three closely interconnected goals: to foster an appreciation of the outdoors, to provide an understanding of our interdependence with the natural world and to instruct on the ways humans can reduce their negative impact on nature’. 
This idea of splitting environmental learning into three main goals makes it so much easier to understand and apply to Outdoor Adventure Education. Looking at the first stage of appreciation for the outdoors, we can see that this would support the point that environmental learning is important to Outdoor Adventure Education, as without an understanding of the outdoor environment in which the learning takes place one cannot hope to succeed in their education. The second stage looks at developing and interdependence with the natural world. This emphasis the point that without giving back to nature, the natural world would suffer and change beyond recognition, making it impossible for any kind of Outdoor Adventure Education to take place, but also that there is a reliance on taking from nature in order for learning to take place. The third stage, in suggesting that instruction into how humans can reduce their negative impact on nature, shows that actually, outdoor adventure Education is important in the preservation of nature, without which environmental learning can’t take place.

Van Matre (1990, pg.4) suggests that ‘environmental education may well have been the most important movement of this century in terms of the health of our home, the troubled planet earth’. Taking this with the works of Willis I mentioned previously, we can begin to see a theme that actually, Outdoor Adventure Education is important to the environment and, by extent, environmental learning. In order to try and protect the environment through environmental learning, delivered through Outdoor Adventure Education, research has been done into the steps we can take to protect it, but also an outline of teaching content to ensure it is protected. Research by Mullins (2013, pg. 126-148) shows that
 ‘The growing outdoor adventure industry—including outdoor and adventure education, recreation, and tourism—has been challenged to reduce its negative environmental impacts (Leung & Marion, 2000), develop sustainable approaches to global environmental changes (P. Williams & Soutar, 2005), and promote participant connections to the natural world (Nicol, 2003)’.
 Promoting these three preventative measures will ensure the protection of the natural environment meaning environmental learning can keep happening. This point, similar to my last, essentially reverses the initial thought that environmental learning is important to Outdoor Adventure Education, and shows that it is in fact the other way round; Outdoor Adventure Education is important to the continuation of environmental learning. 

A study by Amini (2015) gives supporting evidence to the point that better education will lead to a more sustainable human effect on the natural environment, as well as improving student learning outcomes. ‘Results of research on outdoor based learning environment tested on PGSD students showed that outdoor learning-based environmental education is effective in improving student learning outcomes, especially the attitude of caring toward the environment’. This is evidence to show the vitality of Outdoor programmes, such as Outdoor Adventure Education, but also that environmental learning is beneficial to the learner and can aid in better learning outcomes, not just in terms of Outdoor Adventure Education, but across all 

Although so far the focus has been on the importance of Outdoor Adventure Education to environmental learning, the other side of this discussion still stands. Environmental learning is important to Outdoor Adventure Education as ‘outdoor experiences that involve understanding and experiencing nature can change behaviour and attitudes’ (Barnes & Sharp, 2004 in Cooper, 1998). This, when taken positively, means that environmental learning can positively change the behaviour students demonstrate and their attitudes to both the natural environment and to learning in general. This really emphasises the importance of environmental learning to Outdoor Adventure Education.

Despite the knowledge that environmental learning is important to Outdoor Adventure Education, it will not be successful without a mix of indoor learning as well. Drawing on research by Williams and Wainwright (2016), a valid point is presented in that indoor facilities such as pools or climbing walls ‘add to the breadth of outdoor adventure locations available for pupils and can be used by the teacher according to the level of challenge required by pupils’. Without this variety of locations and different ways of learning and teaching, environmental learning could be made redundant, as without a precursor to outdoor learning conducted indoors and without consolidation of what is learnt in the outdoors environment, the learning may as well not happen as it will have no relevance to the learner. 

Despite the known importance of environmental learning to Outdoor Adventure Education, there are still barriers to it preventing it from happening. One of the main issues blocking the younger generations from environmental learning is that ‘teachers and students alike spend increasing amounts of time indoors and out of touch with the natural environment outdoors. Children’s isolation from nature can produce fear when confronted by the real thing’ (Fenoughty, 2009, Pg.5-6). This shows that environmental learning can actually increase the confidence in children by presenting learning with a more hands on approach. Failure to administer environmental learning to children at a young age can lead to a lack of confidence or interest in any kind of learning, especially environmental learning later in life. Fenoughty (2009, Pg.5-6) also says, however, that there are ways to overcome this particular barrier. ‘Teachers need to be released from ‘teaching to tests and targets’ and given time to stand back and enjoy being outside, learning with their pupils about the surrounding environment which is full of exciting things waiting to be discovered’. Without enjoyment and understanding of the outdoors from teachers, how are students meant to understand or learn about the natural environment.

In conclusion, it is evident that although environmental learning is of course important to Outdoor Adventure Education, this statement can be reversed as well. Outdoor Education is vital in preserving the natural environment in which environmental learning happens, without which Outdoor Adventure Education would suffer massively. The three stages interconnected goals presented by Willis (2012, pg. 136-148) which I spoke about earlier are the key to the future and continuation of environmental learning and Outdoor Adventure Education. Both are reliant on each other, and neither one is more important than the other. They must be balanced and taught together in order for either approach to be effective.





[word count: 1250]
REFERENCE LIST
.Amini, R. (2015). ‘Outdoor Based Environmental Education Learning and its Effect in Caring Attitude Toward Environment’ Jurnal Pendidikan IPA Indonesia, 4(1), 43-47
Cooper, G. (1998) Outdoors with young people. A leader’s guide to outdoor activities, the environment and sustainability. Lyme House: Russell House Publishing.
Fenoughty, S 2009, 'The Barriers to Outdoor Environmental Learning', Environmental Education, 90, pp. 5-6, Education Source, EBSCOhost
Fenoughty, S 2009, 'The Barriers to Outdoor Environmental Learning', Environmental Education, 90, pp. 6, Education Source, EBSCOhost
Mullins. P.M. (2013) ‘A Socio-environmental Case for Skill in Outdoor Adventure, Journal of Experiential Education, Vol 37 (issue 2, pp. 129-143)
Rickinson, M., Lundholm, C. and Hopwood, N. (2009) Environmental Learning: Insights from Research into the Student Experience. Dordrecht: Springer Science.
Van Marte, S. (1990) Earth Education: A New Beginning, Institute for Earth Education, Greenville: WV.
Williams, A. and Wainwright, N. (2016) ‘A new pedagogical model for adventure in the curriculum: part two – outlining the model’, Physical Education and Sport Pedagogy, Vol. 21, Iss. 6, 2016.
Willis, V 2012, 'Environmental Learning Today', Our Schools / Our Selves, 22, 1, pp. 136-148, Education Source, EBSCOhost






	[bookmark: _GoBack]
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	  Poor
< 19%
	  Weak
20 – 29%
	Unsatisfactory
30 – 39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional 
85 – 100%
	
  %

	Range and sources of information (use peer reviewed sources only)
	1,2, 3

	
	
	
	
	
	
	
	
	50%

	Discussion & analysis of issues
	2,3,4
	
	
	
	
	
	
	
	
	30%

	Structure and organisation of argument
	1, 2,3
	
	
	
	
	
	
	
	
	10%

	Conclusion
	1, 2, 3
	
	
	
	
	
	
	
	
	10%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for poor referencing, spelling, grammar, punctuation, and presentation. 
	

	TUTOR COMMENTS:









	 Submission date: 

	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 



image1.jpeg
Prifysgol Cymru

Y Drindod Dewi Sant
University of Wales
Trinity Saint David





