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AI Acknowledgement
I acknowledge the use of ChatGPT ChatGPT on 30/04/2025,02/05/2025, 03/04/2025 to support my research. I used the prompts: 
1. Are there theorists or educational research that criticise Epstein’s (2018) research on school-community partnerships?
2. A theorist who disagrees with Vygotsky’s (1989) research on social the social aspects of language development.  
3. Can you proofread my work?
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Carefully proof-read work to ensure all sentences make sense. 

	
Reading my final draft several times and using online proof-reading programmes to ensure everything is as it should be. 

	
Avoid using contractions in academic work. 

	
Making a conscious effort to avoid contractions. 





This proposal outlines a community project designed to enhance Welsh language confidence among English medium learners through a structured Welsh Buddy Scheme. Aligned with the Welsh Government’s aim of reaching one million Welsh speakers by 2050 (Welsh Government, 2017), schools play a crucial role not only in teaching Welsh but also in promoting positive attitudes and encouraging everyday use. Research by Baker (2011) emphasises that developing bilingual proficiency depends on meaningful and sustained use in every day social settings, rather than relying solely on classroom instruction. Whereas May (2012) notes that social pressures can make it difficult for learners to use a second language outside of the classroom. To address this, the Welsh Buddy Scheme creates fun social opportunities to help learners use Welsh naturally with their peers. This project proposes 7–11-year-old learners from an English medium school, which will be referred to as School X in line with BERA (2024) ethical guidelines of anonymity. These learners will be paired with peers from the local Welsh medium school. The aim is to create informal and enjoyable opportunities for English medium learners to use the Welsh language in authentic contexts, such as games, simple conversations, shared storytelling or music and songs. Drawing on Baker (2011) and May (2012), the project recognises that meaningful social use is key to developing bilingual confidence, as classroom learning alone rarely transfers into daily life. Additionally, Cen Williams’ (2000, cited in Makoni and Pennycook, 2007) concept of translanguaging highlights the value of flexible, real-world language use, where learners need space and opportunity to live the language outside structured lessons, so Welsh is viewed as more than merely a school subject. A Welsh Buddy System offers learners in School X enjoyable, authentic opportunities with Welsh speaking peers, helping move the language beyond formal lessons. By building confidence, motivation, and positive attitudes, the scheme helps learners see Welsh as a living community language, rather than being confined within school (Williams, 2000). 

The decision to focus on enhancing Welsh language confidence among English medium learners through a Welsh Buddy Scheme stems from the Welsh Government (2017) aim to have one million Welsh speakers in Wales by 2050. Additionally, School X has an aim to “utilise the skills and expertise that exist in our wider community” (School X website). This project is firmly grounded in both the needs of School X and wider academic literature. Vygotsky (1978) argued that language development is fundamentally social, and that learning is constructed through interaction with more knowledgeable others. His concept of the Zone of Proximal Development (ZPD) suggests that learners develop best when engaging in collaborative and supported tasks slightly beyond their current independent capabilities. The Welsh Buddy Scheme draws on this by allowing Welsh speaking peers to serve as linguistic role models, enabling learners from School X to take small and supported steps towards greater Welsh language confidence. Supporting this, Long’s (1980) Interaction Hypothesis highlights that meaningful, real-time interaction pushes learners to notice gaps in their understanding, thus modifying and adapting with support from their peers. While Vygotsky’s (1978) emphasis on social interaction highlights the importance of peer supported learning, scholars such as Lightbown and Spada (2013) point out that learners also require opportunities for independent practice to enhance their knowledge. Without space for self-directed activities, such as reading or reflective language, learners may struggle to transfer skills they have acquired through social interactions with their Welsh speaking role models. Gardner (1985) extends this view, emphasising the role of individual differences in language acquisition, suggesting that learners must have the determination to engage in independent practice, reflecting on Lightbown and Spada’s (2013) argument. Therefore, only by combining social interaction, such as the Welsh Buddy Scheme, with individual reflection and application can learners achieve lasting understanding and proficiency. 
Another key justification for this project comes from the Welsh Government’s emphasis on cynefin. Cynefin is a sense of belonging and identity (Welsh Government, 2017). The Cymraeg 2050 strategy, which aims to reach one million Welsh speakers by 2050, and the Curriculum for Wales both highlight that learners need confidence in Welsh not merely as a school subject, but as part of their cultural identity and daily life. Pairing learners from School X with Welsh speaking peers may help them connect more deeply to their cynefin, building pride in their community and strengthening bilingual confidence. This also aligns with the Welsh Government Language Charter (Siarter Iaith, 2025), which promotes developing learners’ confidence and integrating Welsh into everyday interactions.  Additionally, by encouraging inclusive, community rooted connections, the Welsh Buddy Scheme helps learners understand the diverse identities and cultures shaping Wales. Drawing on Epstein’s (2018) research on school community partnerships, such collaborative initiatives are shown to enhance motivation, engagement and a broader sense of belonging, which helps to embed Welsh across daily life. While the Welsh Buddy Scheme draws on Epstein’s (2018) model of school-community partnerships, it is important to acknowledge critiques of this approach. Vincent (1996) argues that such initiatives often assume all families have equal time, resources and willingness to engage, overlooking inequalities which may limit participation. Similarly, Harris and Goodall (2008) caution that without sustained support and clear structures, initiatives risk becoming unsustainable or short lived. Expanding on this point, Cunliffe et al. (2013) highlights that attitudes towards Welsh vary across communities, and not all learners see it as central to their identity, which affects application beyond classroom lessons. This consideration becomes particularly relevant given that, as highlighted by Estyn (2023) in its report on School X, no learners currently speak Welsh at home. Together, these perspectives underline that for the Welsh Buddy Scheme to achieve a lasting impact, it must address issues of inclusivity, local attitudes and long-term sustainability. Nonetheless, when carefully designed, initiatives may offer opportunities to strengthen bilingual confidence and community connection in line with the aims of Cymraeg 2050 and the Curriculum for Wales. 
The Estyn (2023) report on School X provides a clear justification for introducing the Welsh Buddy Scheme. While the report highlights that learners enjoy learning Welsh, confidently greet others and show their pride in their Welsh heritage, it also points out a significant gap where most learners are not progressing in their Welsh language skills to the level they are capable of achieving. Inconsistent use of Welsh in teaching and learners’ limited responses to simple commands point to gaps in language development. Given the school’s strong community links and success with local projects, a Welsh Buddy Scheme offers an ideal way to extend Welsh use beyond the classroom, providing authentic contexts with support from peers to build bilingual confidence. 

The Welsh Buddy Scheme aims to boost Welsh language confidence, motivation and authentic use among 7–11-year-old learners in School X by pairing them with peers from the local Welsh school. This directly supports the aims of Cymraeg 2050 (Welsh Government, 2017) to embed Welsh as a living community language. Key objectives include creating enjoyable, low-pressure opportunities for English medium learners to practice Welsh, enhancing positive attitudes towards bilingualism and strengthening learners’ sense of cynefin (Welsh Government, 2020), in line with Cunliffe et al. (2013). Therefore, the scheme aims to strengthen learners’ sense of cynefin, which is their sense of belonging to a place and community. This aligns with School X’s goal to “utilise the skills and expertise that exist within our wider community” and can be implemented by including community spaces into our scheme, such as local parks or community halls. The advantages of peer-assisted learning were carefully considered when designing this scheme. Researchers such as Topping (2005) highlights that peer-assisted learning strategies can enhance both cognitive and social outcomes by allowing learners to co-construct knowledge in supportive environments. However, while peer collaboration is valuable, it is important to consider how pairing is done, whether the interactions are mutual and if all involved can work harmoniously. Slavin (1996) supports this, arguing that cooperative learning improves both academic outcomes and social relationships, though its success depends on student motivation and appropriate support structure. Bandura’s (1994 cited in Ramachaudran, 1998) theory of observational learning further supports the idea that peer models can reinforce language skills. Yet, the scheme must ensure that peer interactions can go beyond simple language use and create authentic learning opportunities. Overall, while peer-assisted learning offers strong potential, careful consideration of pairing, motivation and support will be key to the scheme’s success in promoting Welsh as a living language. To ensure the Welsh Buddy Schem is both sustainable and impactful, practical considerations include running fortnightly sessions after school, using local community spaces such as parks or halls to minimise venue costs. The decision to hold sessions after school is based on practical considerations, since scheduling sessions during school time would reduce valuable learning hours and complicate travel arrangements between the two schools involved. The decision to hold sessions after school is supported by research by Lauer et al. (2006), which highlights that extracurricular programmes can be effective without detracting from essential classroom learning time. Staff involvement will include teachers and teaching assistants from both School X and the partner Welsh medium school, as well as opportunities for parental engagement, creating a broad network of support. Importantly, this project could seek financial support through initiatives such as the UK Shared Prosperity Fund, which is designed to support local communities and improve social cohesion (UK Government, 2022). Accessing such funding would allow the scheme to cover minimal costs related to resources, transport (especially if visiting events that support Welsh language use in authentic contexts), or additional staffing. This is to ensure the scheme can be implemented without placing strain on the schools’ existing budgets. Drawing on Bronfenbrenner’s (1979) ecological systems theory, which highlights the influence of community and environment on child development, the scheme also seeks to engage families and community members by involving them in co-designed activities, informal sessions, or celebration events. By incorporating Bronfenbrenner’s ecological systems theory (1979), the Welsh Buddy Scheme aims to create a supportive, interconnected learning environment where both individual development and community engagement are central to fostering long-term bilingual confidence. 

To evaluate the impact of the Welsh Buddy Scheme, a mixed-methods approach will be implemented, integrating both quantitative and qualitative measures. This approach aligns with Estyn’s (2023) recommendations to use clear, well-rounded evaluations that look at both academic progress and wider social and cultural effects. Quantitative data will include pre and post intervention tests to gauge changes in learners’ self-confidence, motivation, Welsh language proficiency and use. These tests will be based on the Siarter Iaith framework, measuring progress in Welsh speaking, listening, reading and writing skills, as suggested in Estyn’s guidance for Welsh language development in schools. Additionally, Assessment for Learning strategies, such as quizzes, learning journals, and progress tracking charts will be implemented within the sessions. As Black and Wiliam (1998) highlight, these methods engage learners in reflecting on their own development and encourage meaningful feedback. Qualitative data will be gathered through reflective learning journals and semi-structured interviews with learners, teachers and parents. This data will provide insights into shifts in attitudes towards Welsh language learning, cultural identity, and community engagement, as outlines by Epstein (2018) on the importance of family and community involvement in education. According to Cohen, Manion, and Morrison (2017), combining these research methods strengthens the validity of the evaluation, as quantitative data offers measurable patterns, while qualitative data captures the richer personal experiences and meanings that numbers alone cannot fully explain. However, as Cohen, Manion, and Morrison (2017) note, combining both types of data can be difficult, and it is important to analyse them carefully to avoid bias or misinterpretation. This approach aligns with the Welsh Language Commissioner’s reports by outlining how initiatives that involve the local communities, such as pairing learners with Welsh speaking peers, help increase the daily use of confidence in Welsh. These agencies highlight that a well-rounded evaluation that includes both academic progress and social impact is vital for measuring long-term success in language development. Regarding evaluating social impact, observations made by teachers and teaching assistants will form a core part of the data collection. These informal observations will focus on peer interaction, collaboration, and the use of Welsh in social and educational settings. This reflects the approach by Cohen, Manion, and Morrison (2017) on triangulating observational data with other sources of information, such as interviews. Teachers will specifically track improvements in peer interactions and language application, using a simple rubric to assess engagement, communication, and peer support. Moreover, drawing from Gardner’s (2010) theory of motivation and bilingualism, the evaluation will not solely measure language proficiency, but will also focus on the learners’ sustained motivation and positive attitudes toward Welsh. As research suggests, motivation is a key driver of long-term success in bilingual education (Baker, 2011). Therefore, one of the key indicators of success will be how often and with what enthusiasm learners choose to use Welsh outside of formal activities, including at home or within the community. Finally, to ensure the sustainability of the project and reflect best practice in school-based evaluations (Harris and Goodall, 2007), findings will be shared with staff, parents and relevant community members through collaborative discussions. These sessions will allow for critical reflection on the scheme’s successes and areas for improvement, creating a cycle of continuous feedback and development. 

To effectively evaluate the Welsh Buddy Scheme, it is essential to consider both the strengths and challenges that affect its success. The strengths of the Welsh Buddy Scheme include the expertise of staff from the Welsh medium school (see Appendix 1), who are experienced in bilingual learning, ensuring effective language acquisition (Baker, 2011). Agreeably, Cummins (2000) argues that bilingual learners may face challenges if they lack proper educational support, suggesting the importance of expertise from staff. However, García (2009, cited in Zabrodskaja, 2013) argues that bilingual learners can thrive through more independent learning, and too much structure may potentially limit their ability to develop language. Another strength to this scheme is increasing learner enthusiasm for Welsh language and creating a sense of belonging, also known as cynefin (Welsh Government, 2020). Strong relationships between staff, learners and families create a supportive environment for the Welsh Buddy Scheme, which aligns with Epstein’s (2018) research on school-community partnerships. However, weaknesses such as limited staffing and no pupils speaking Welsh at home (Estyn, 2023), may create challenges such as limited retention and few opportunities for practical applications, thus hindering development (Cummins, 2000). Additionally, limited staffing could restrict the number of participants, and the quality of support learners receive (Hall et al., 2007). Therefore, using external grants, such as the UK Shared Prosperity Fund, could encourage teachers to take part in a long-term project by gaining compensation for additional responsibilities and time. Considering a strength includes access to local Welsh speaking role models and community members, it provides opportunities to strengthen the relationship between school and local communities (see Appendix 1).

In conclusion, this proposal has highlighted the critical role of school-community partnerships play in supporting bilingual learning, aligning with the Welsh Government’s Cymraeg 2050 vision for one million Welsh speakers by 2050. The Welsh Buddy Scheme offers a community driven approach to language learning that uses authentic contexts beyond the classroom. By pairing English medium learners with Welsh speaking peers, the scheme aims to build bilingual confidence and strengthen learners’ sense of cynefin (Welsh Government, 2017). Reflecting on this proposal, I recognise the importance of inclusive, community-based approaches to language learning, as highlighted by Cummins (2000) and García (2009). This research has allowed me to reflect on my own practice and deepen my understanding of the importance of inclusive community-based approaches, which also allow opportunities for independent learning. As a student teacher, this aligns with the Professional Standards for QTS (Welsh Government, 2017), particularly the standard of collaboration, which includes seeking advice and support, in this instance working with other schools and employing their expertise, as well as collaborating with families and the wider community. The Welsh Buddy Scheme offers a unique opportunity to bridge the gap between classroom learning and authentic language use, which supports learners to view Welsh as a language embedded in their community, rather than a subject only taught in school. Moving forward, I aim to become a positive Welsh language role model, using my developing expertise to inspire and motivate learners. Active involvement in initiatives like the Welsh Buddy Scheme can bring Welsh into everyday school life and use teacher skills to build learner confidence. This aligns with the Professional Standards for Teaching and Leadership (Welsh Government, 2017), supporting my professional growth as a bilingual practitioner. 
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

Staff expertise in bilingual learning from Welsh medium school.
High learner enthusiasm for Welsh culture and language.
strong relationships between staff, pupils, and families.

Existing commitment to promoting Welsh language use in line
with school values,

Access to local Welsh speaking role models and community
partners.

Teachers and teaching assistants already skilled in delivering
engaging extracurricular activties.

Providing leamers with a sense of cynefin, as per the Welsh
Curriculum (2022).

Weaknesses

Limited available staffing to consistently support the scherne.

Varied pupil motivation, with some learners potentially less
enthusiastic

No pupils currently speak Welsh at home, reducing personal
practice (Estyn, 2023),

Limited time during the school day, requiring after-school
scheduling that may clash with other commitments.

Organisational challenges around transport and communication
between two schools

Minimal budget, making the project dependent on community
spaces and external support.

EXTERNAL
(outside the school)

Opportunities

Strengthening the relationship between school and community.
Developing the Four Purposes.
Supporting the Welsh Government’s Cymraeg 2050 strategy.

‘Wider community involvement and creating authentic contexts by
utilsing community venues such as parks or halls.

Increased parental engagement.

Threats

Budget constraints, potentially restricting the ability to provide
necessary resources.

Inconsistent support from teaching staff or community could
comprommise the effectiveness of the scheme.

sustainability of peer relationships may be difficult if bonds
between learners are weak.

Learners with limited Welsh exposure may struggle to keep up,
‘which could affect their confidence and participation.





image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David





1           MODULE CODE:   EC AD 5 01 3     STUDENT NAME:   Millie Cayford     STUDENT  NUMBER :   2305218          

