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1. Introduction
[bookmark: _Int_bxYgVjzS][bookmark: _Int_Gahj6GTJ]This handbook has been designed to help early years’ practitioners navigate a smooth transition of a nursery child into full-time education in a primary school setting. The handbook will explore the meaning of transition and how positive attachments can be formed to support the child at this crucial time. When a child moves from one setting to another, the prospect can be a daunting and unsettling experience. As the practitioner, it is your job to facilitate a positive and welcoming environment to ease the child’s anxieties. The child should have the opportunity to talk and ask questions of all adults involved in their care, (Drake, 2006).  The United Nations Convention of the Rights of the Child states, in article 12, that “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously. This right applies at all times, for example during immigration proceedings, housing decisions or the child’s day-to-day home life.” It is vital that the child’s emotional well-being is at the forefront and should be supported sensitively throughout the transition process.
The handbook will also explain the skills and knowledge required in the adult's role as an early years' practitioner along with the child's needs. Following this handbook will ensure consistent quality of care and support the setting's good practice with the aim of achieving a secure attachment between the child and key adult. The handbook will also look at the importance of building positive relationships with partners, useful intervention strategies and the proposed outcomes for a smooth transition between the child, family, and practitioner.




2. Transition
Transition is defined as the process or a period of changing from one state or condition to another, “student in transition from one programme to another.” (Oxford English Dictionary, 2022). “Transitions are milestone events for children and have a definite effect on their development” Early Years Matters (2018). Research suggests that there are two types of transition: horizontal and vertical (Vogler, Crivello, Woodhouse, 2008). Horizontal transition refers to less formal changes during a typical day when the child may move around the school for example, going to the canteen for lunch or to another classroom for an activity. Vertical transitions represent significant changes such as starting school for the first time or moving between schools and classes permanently. In this handbook, the focus is on vertical transition, although horizontal transition will form part of the child’s journey as they learn the behaviours expected of them within different situations. 
When transition in an education or early years setting is referred to, it is a period of change from one significant stage to another. As children grow and develop, they experience many different transitions which can impact them in numerous ways. Multiple transitions during a child’s early life are common, and can usually be predicted, however on occasions, some can be unexpected. In either case, transitions can be challenging, and the child will need to be supported in a range of ways to help them cope with the change. Considerations and planning are fundamental to ensuring the child and their family’s needs are met to provide a smooth transition into the new, unfamiliar phase (Twinkl.co.uk). High quality transitions recognise the importance of being “known” and ensure continuity between home, key people and all the settings that make up the child’s individual learning journeys (Birth to 5 matters).
Transition into full time school from home or nursery is a milestone in a young child's life and practitioners need to work collaboratively to support the whole family during this period. It is vital that the child, and parents, are given opportunities to familiarise themselves with the school environment and staff so that relationships can begin between them. Parents need to be well informed about the transition process to be able to support their own child's individual needs.
Practitioners must ensure that clear and consistent information is shared between themselves and the parents, prior to the child starting in reception, including arrangements for the child to visit the classroom and associate staff. Dowling (2014) believes that like adults, children feel safe and secure when with familiar faces and environments. Article 3 of the United Nations Convention of the Rights of the Child states that “the best interests of the child must be a top priority in all decisions that affect children.”
The importance of good practice can be highlighted during transition. Consideration must be given to the child's needs whilst respecting parents as partners in their child's learning and development throughout the transition process. Successful transitions are dependent on the commitment of all staff and the need to develop robust communication procedures and information sharing etiquette (Welsh Government, 2017). 
As transitions are a crucial and unavoidable part of childhood it is important to understand what might make this period difficult for each individual child, to be able to make it easier. Transitions can be more challenging for children with additional learning needs or a child who may have English as an additional language, so careful consideration and planning to remove distress and limit anxiety is vital. Change is a normal part of life and as the practitioner, managing a smooth, secure transition can provide an opportunity to develop a child’s resilience (mentallyhealthyschools.org). Remember, transition is a gradual process that requires professionalism and sensitivity to ensure a high-quality experience for every child and their family.



3. The Needs of the Child 
When considering the child's needs, particularly their development needs, early years practitioners should be well versed in different theories of child development. These theories have been used to shape and define the new curriculum and policies in the education of children in Wales from 2022. Although it is vital that practitioners recognise each child is unique and therefore the needs of each child will differ.
Maslow (1943) suggests that for a child to reach their full potential, their basic needs must be met to progress through the hierarchy as shown in the diagram below.
[image: ]
(Simply Psychology, 2023)
Starting at the bottom, the child’s most basic needs will need to be met before they can progress into feeling safe and secure. This is especially important during the transition period because it is unlikely, they will continue their journey into forming friendships and connecting with others, developing self-esteem, and fulfilling the ambition of becoming, happy, confident, independent learners. 
Strategies to support the child could include:
· Taster Play Sessions 		Visiting the new setting with peers to build 				familiarisation with peers, staff, and environment.
· Daily Check In		Use of a photo board to show how the child feels on 		arrival will help practitioner to understand emotional 			well-being.
· Circle Time		Gives an opportunity for all children to discuss 			feelings and share news.
· Visual Timetable		Allows the children to see what is happening throughout 		the day and will aid any communication difficulties.
· Responsibilities		Having classroom responsibilities, such as a milk 			monitor, can boost self-esteem by providing some 			control over their environment.
· Review		A settling in review by parents and practitioners 			allows reflection about the child's progress. What 			have they enjoyed or disliked? This will allow both 			parents and practitioners to overcome dislikes and 			promote the areas the child has enjoyed.
Dewey is credited for being one of the most influential theorists who placed the child at the centre of the entire process. In fact, many educational theorists followed his thinking including Montessori who also believed in child centered environments (Aubrey and Riley 2022). By placing the child at the heart of everything the practitioner does including the centre of all planning, it creates a learner-centered pedagogy, fostering an environment to feed curiosity and motivation, climbing Maslow’s hierarchy from basic needs into psychological and self-fulfilling needs.
Creating a safe, fun, and stimulating learning environment is vital to promote brain development. The plasticity of a child's brain is very apparent in the early years and science tells us the experiences we have in these early years physically affect the architecture of the developing brain. Positive reactions such as “Serve and Return” between the child and the practitioner can help strengthen the child's brain connections, and build relationships essential to the child’s lifelong learning, health, and behaviour (Harvard, 2023).
Froebel (1826) recognised the importance of play and believed that play is the principle means of learning in early childhood (Froebel.org). Piaget’s (1936) stages of cognitive development also emphasized the importance of play and both theorists saw the child as active, curious, creative learners who learn best through activity and engaging with nature (SimplyPsychology.org). Keenan, Evans, and Crowley (2016) state that Piaget's theory of cognitive development is thought to be one of the most influential theories in human development. The right to play is also enshrined in the UNCRC, article 31 states “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities.”
Play is used in the National Curriculum for Wales for learning and development but can also be used as part of the transition process. Children enjoy role play and will often act out their own experiences, this gives the practitioner an insight to the child's life and can help to see things from their perspective (Dowling, 2014). 










4. The Role of the Adult
Pacey (2016) explains that building a secure attachment between the child and adult is paramount for a smooth transition. Bowlby’s (1969) attachment theories suggest that children come into the world biologically preprogrammed to form attachments to survive. These attachments have an enormous impact which can stay with them throughout their life. Consequently, it is vital that the adults involved in the care are sensitive and responsive to the child’s needs, providing consistent and predictable care that meets the child’s needs quickly and reliably (Pacey, 2016).
Bronfenbrenner’s model (1977) suggests that the child is at the centre of an ecological system. This model consists of five parts:
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SimplyPsychology.org
The Microsystem – is the immediate environment, where the child spends most of their time and who they spend their time with, such as parents, siblings, and teachers.  Relationships at this level are very influential and long lasting. They can directly impact on the child’s development.
The Mesosoytem – is the level where relationships between influential people in the child’s life interconnect and influence one another, for example parent and teacher relationships. A strong, interconnected community surrounding the child is believed by Bronfenbrenner to help a child’s holistic development.
[bookmark: _Int_9b1CfDXC]The Exosystem – is the environment which does not directly involve the child’s but can still impact their development. This can include media, neighbour’s, politics.
The Macrosystem – is much wider and represents cultural influences, wealth or poverty, values, and traditions.
The Chronosystem - refers to the constantly evolving experiences and transitions that occur throughout a person's life, like major transitions and historic events (SimplyPsychology,2023).
The responsibility of the practitioner in forging a secure attachment is paramount. Although they must work together with the child and their family so the child feels happy, welcomed, and can gain a sense of belonging (Birthto5matters). Parents play a crucial role in their child’s transition. According to Nursery World, effective partnership working between families, carers, and practitioners is key to supporting transition. Open and honest communication will ensure the practitioner has all the relevant information to be able to provide a tailored transition to a unique child. Parents know their child better than anyone so are often one of the best resources a practitioner can have!
During the transition into reception, it is important the practitioner creates a supportive and nurturing environment for the child. A well-organised and structured physical environment can contribute to the child’s sense of safety and well-being. It is worth remembering, children have not yet fully developed language skills so are not always able to convey their feelings. The practitioner must observe behaviours, as this is often the way a young child will communicate, or act out, their feelings. The practitioner should promote a peaceful, calm, and organised environment with routines so the child can feel safe and secure, and this should then be reflected in the way they behave.





















5. Partnership Working
Partnership working is another crucial aspect of child development, as it allows for a coordinated approach to a child’s transition. Collaborating with a variety of agencies and parents can lead to meaningful interventions that can make a difference in a child’s life, (Trodd, 2013).
According to Early Education (2021), partnership working can be for single events or on a more long-term basis, such as working together to benefit children and families who attend more than one setting. This will provide an opportunity for consistency of approach, advice, and support.
The Welsh Government has created an Early Years Outcomes Framework that aims to ensure all children feel safe, are cared for, supported, and not disadvantaged by poverty. The framework is aimed at everyone who leads and delivers services for children and families to ensure the well-being and development are at the heart of early childhood play, learning and care in Wales (Welsh Government, 2015).
This model illustrates how the child centered approach works.      
                                                              
                       [image: ]
By listening to and observing the child it may become apparent that additional support is required. The aim of a multi-agency approach is to work with practitioners and families to identify what professional support is available to support the child in a practical way. Multi-agency working is key to effective safeguarding and child protection. It is vital that practitioners work together to gain a full overview of a child’s needs to have a coordinated approach to support (NSPCC, 2023). 

 
                            


















6. Interventions
Several intervention strategies have been implemented to support the child and provide additional information for families during transition. According to Nursery World (2021), supporting children and their families through transition is crucial in early years. Changes can be daunting but are unavoidable for many children. Whether starting a new school or progressing to a new class, the first few weeks can be a challenging time. Parents can also find this process stressful, but with careful planning, clear communication, and intervention strategies widely available, the child and family can be fully supported at the start of their journey into full time education.
Taster Sessions should be arranged so that the child can visit their new classroom and meet the staff, familiarise themselves with the environment, where their coats belong, where the toilets are, the playground and outdoor spaces and so on. This should be done with their peers so they can start the process of making new friends.
[image: ]
“Meet the Teacher” meetings for parents and carers are an invaluable opportunity for the practitioner to discuss the transition process, what they can expect, and daily routines. This can help alleviate parental concerns and provide an opportunity for discussions and a starting point for the relationship between the practitioner and family (Trodd, 2013).
An “All About Me” one page profile can give the practitioner a valuable insight on key information about the child including who the important people in their lives are such as siblings, extended family and pets, any additional learning needs, and their likes and dislikes. Welsh Government (2015) recommend person-centered practice in education for all learners in Wales.

Creating a Visual Timetable for children to follow during the first few weeks of school can help develop the classroom routine, allowing the child to independently access and understand what is expected of them now and what is happening next. It can help an anxious child settle by visually communicating what will happen without relying on verbal communication.
[image: ](Twinkl)
Children are encouraged to wear school uniform to help develop a sense of belonging to the whole school community (theconversation.com, 2023).










7. Proposed Outcomes
[bookmark: _Int_Oog49Yl9]Every child is unique so the desired outcomes may take slightly more time with some children than others. In general, it is hoped that the outcome of a smooth transitional process would lead to the child feeling happy, safe, and secure in their new environment and that both the child and their family experience practical and emotional support throughout the process. A successful outcome would mean that the child will be happy arriving at school and beginning to build secure attachments with the practitioner and exploring new friendships with their peers. As confidence builds, an understanding of the classroom expectations and what the day ahead will look like, will inspire curious, imaginative, and creative learners, in line with the Welsh Governments ambition of creating life-long learners.
The New Curriculum for Wales (Welsh Government, 2020) has been developed and emphasizes four key purposes:
Ambitious, Capable Learner
Children should be free to explore and develop skills and knowledge and continue their learning throughout their lives.
Healthy, Confident Individuals
Children should be supported to develop their physical, mental, and emotional well-being and be confident in themselves and relationships with others.
Enterprising, Creative Contributors
Children should be encouraged to be enterprising and creative, to play a full part in life and work.
Ethical, Informed Citizens
Children should be supported to develop their understanding of their own values and beliefs and to be informed and responsible citizens of Wales and the world.
The foundation Phase Framework is statutory in Wales, and it ensures the elements of the Curriculum for Wales are embedded within an appropriate pedagogical framework.
Parents should feel confident that they are included in their child’s learning and that the best interests of their child are at the forefront of the practitioner's approach.
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