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Does physical education need to change?

Does physical education have a future? (Kirk, 2012). This paper was written over a decade ago and still today it is a very valid point. This essay will look at the history of physical education, current physical education alongside the new curriculum. Comparing model-based practices which could help shape physical education into a dynamic subject which encompasses health and wellbeing, enabling a holistic, positive attitude for all students towards a physical literacy journey for life. 

The delivery of physical education has not changed much in many decades, with competitive games still being the main focus of many students’ physical education experience. Kirk (1992) suggests that physical education has been the same for almost a century. Alongside competitive sports, which has been part of private schooling since the late 1800, s and was accredited to give status to schools and means to measure quality of such schools. Competitive sports were then introduced to the masses in the 1940’s, alongside gymnastics which was part of the preparation for war, the focus of physical education was on building strength and health in the way of Swedish gymnastics, building strong and healthy individuals for the possibility of going into battle.
 After the war the country employed soldiers to teach physical education within schools, predominantly men who were not qualified, as only lessons conducted indoors needed to be taught by qualified teacher status (Kirk, 1992). The nation wanted to build strong healthy individuals ready to hit the battlefield if required to. The teaching style and approach from the teachers, was very much a didactic approach with a military style delivery.
 This focus changed slightly to strength and fitness in the post-civil war years (Bryan et al, 2013). The emphasis of competitive games and sport was introduced in the 1940s with the introduction of secondary schooling for the masses, which saw all children having to attend secondary school to the age of sixteen (Kirk, 2012). This brought competitive sports within schools for not only the private sector. Mangan (2012), states the reasons as to why competitive games became so highly thought of, was because some of the benefits that come from competitive sports, were elements such as, building team spirit, enthusiasm, and a way of letting off steam and controlling bourgeoisie behaviour and social control. Furthermore, competitive games were able to instil characteristics such as ‘englishness’ with ‘fair play’ and ‘the British way’ (Kirk, 2009).  There was a rise in school fields and sports equipment with the ethos of raising the standards of facilities, would raise the standards of the nation in sport and games. The ideology was those students that have been part of competitive games would be more un-selfish, co-operative and self- sacrificing compared with those who were not involved with competitive games and sport (Kirk, 1992).  
Where competitive games and sports have dominated physical education for most of its existence, the materialisation of education as sports techniques with the advancement of exercise science and medicines in the 1980’s, brought arguments of the role of physical education within the curriculum (Kirk, 2010).  However, with a public health crisis now formulating with the increase of obesity in adults and children.
 Bryan (2013) recognises that physical education has historically been able to reaffirm its direction from influences around the world and current in society. One of these influences has been the Olympics. Griggs and Ward (2013) state that in March 2013 £150 million per year of funding was promised from the government to last a two-year period, the government released a statement after the 2012 Olympics stating they wanted to ‘inspire a generation of young people’ and would put ‘competitive sports at the heart of Olympic legacy (HM Government 2012).

Over the last few decades there has been an increase in obesity and sedentary living, therefore more childhood illnesses have been linked to individuals sedentary time increasing and physical activity levels decreasing. Therefore, a more health-based rationale has been adopted (Kirk, 2006).  The World Health Organisation (2020) recommends that children should be achieve for 60 minutes of vigorous to moderate physical activity daily. Research has shown that children’s physical activity is a key attribute to controlling and preventing childhood obesity (Lindsay et al, 2017, Kirk, 2009, whitehead, 2011). Furthermore, if the government would visualise the importance that physical activity holds on a child’s overall health and wellbeing, by increasing physical education within schools, this would promote more physical activity, therefore making the world health organisation guidelines more achievable for all children. 
Arguably, Cale and Harris (2013) acknowledge, that physical education should not be the main focus of addressing obesity, and that every child, of every size and physical ability, should be provided with opportunities to gain the skills and knowledge, enabling them to achieve the confidence and understanding to participate in physical activity. Therefore, physical education’s main role cannot be part of addressing the obesity problem, which is currently happening around the world, and maybe a whole school approach would help to spread the pressure that physical education departments are being put under. 
 Most primary and secondary schools only have one lesson of physical education a week which equates to sixty minuets of timetable lessons, Hollis et al., (2017) states that, within a lesson of physical education, children were only vigorous to moderately active for forty per cent of the allocated sixty minuets. However, some forms of physical activity which takes place within physical education lessons, maybe more conditioned to balancing and stretching like in gymnastics and yoga. Which are also an important component within physical education and overall health. However, these types of physical activity would not achieve the daily recommended vigorous to moderate intensities (Hollis et al., 2017). Furthermore, alongside the sixty minuets of moderate to vigorous physical activity, the world health organisation does also recommend that, two further sessions of physical activity which will help strengthen bones and muscles, should be done weekly (Adams, Johnson and Tudor-Locke, 2013).  
For many children physical education is the only platform that is available for physical activity to take place, with parents working longer hours, the rise in traffic and unsuitable routes for children to safely walk or ride to school in active travel to school programmes being part of the problem (Jacob et al., 2021). Louv (2009) states, we are raising a generation of ‘back seat children’. Children are chauffeured around by parents and carers to and from school, to after school clubs.llis 
 For many they only get to connect with the outdoors through the window. With parent’s wanting to keep their children safe from stranger danger and unsafe places to play as suburbs grow, with lack of green space available for children to play safely (Palmer, 2007). Parents anxieties have increased dramatically in one generation. Palmer, (2007) argues this is down to the media and us having access to stories from all over the world at our fingertips, the Soham murders in 2002, was one of the first nationally televised stories, which gave news through increasing levels of technology and coverage on daily news programmes.
 Even though most parents know that the chances of something terrible happening to children is so small, they are still afraid. Gill (2009), suggests that on average two primary aged children are killed by strangers each year, this figure has stayed the same for some decades and there are no more predatory killers in the 1990 as there was in 1975, therefore, why are parents today less likely to allow their child to play outside with their friends. Additionally, Gill (2009) argues that children who are allowed to spend time with friends in the outdoors and running errands, will enhance and build their confidence, and competences through everyday interactions and is good for their mental health (Palmer,2007, Cale and Harris 2013). Screen time is also another attribute to children’s sedentary time increasing, although the value of technology in our lives is so great, many things could not be achieved without it, as we now use them for shopping, banking, television for leisure time viewing. However, Palmer (2007), proclaims that they should not become a replacement or substitute for real play. Also, after school sports clubs maybe to expensive for some children and they may not have transport to attend, so socioeconomic status is a barrier, this would impact and hinder physical activity levels for some children (Santos et al., 2010).
The current curriculum has a focus on four areas. Health, fitness, and wellbeing, which is delivering different areas of physical activity which are not competitive. Some of these lessons maybe classroom based and where discussions on friendships, social etiquette and hygiene can take place. However, good practice would be to combine these into some physical activity-based lesson. For example, orienteering with questions and answer sheet in small groups. This area is also for learning health and fitness goals and encouraging students to find other opportunities, to be physical active outside of timetabled physical education lessons. Before and after school, during lunch and playtimes. Encouraging active travel to school by walking and cycling where appropriate and promoting links to sports clubs outside of school (Sammon and Bowler, 2020, Welsh Assembly Government  (WAG) 2008).
 Creativity is used to build balance, strength and movement using the floor and apparatus, learning to work independently and in groups. Transforming weight to and from hands and feet. With changing of levels, speed, shape, and rhythm to create routines and sequences, with control and poise. Children learn to work together and can create their own routines allowing autonomy and take ownership. Groups are encouraged to give feedback to other students enabling the skills to be developed further (WAG, 2008).
Adventurous activities, these activities are to develop and enhance skills of communication, team building, leadership and problem solving. Encouraging students to come together, collaborate and put into practice solving tasks, with an element of risk, to help students to learn adapt and overcome. This is a great way for students to think creatively, assess possible risks, all while considering their own and the teams safety. With elements of personal survival and water safety, how to use a map and compass and build a shelter. These activities are predominantly done in the outdoors enabling students to connect with nature, learn about conservation and sustainable development. (Wainwright and Williams, 2016, WAG, 2008).  
Competitive activities where children are given the opportunity to grow their skills and techniques, enabling students to take part in different types of sport by combining, sending, and receiving, jumping, catching, changing direction. Understanding the rules and roles within games such as defence, attacking, how to outwit opponents. Alongside, being able to improve on skills through peer evaluation. Establish characteristics like cooperation, being part of a team, communication. (Siedentop, Hastie, and Van der Mars, 2019, WAG 2008)
Within all four of these areas of the physical education curriculum, there is an emphasis of inclusion with all students been given the same opportunities to experience, thrive and develop on pre-existing skills in a creative and holistic way (WAG, 2008).
Thorburn, Jess, and Atencio, (2011) suggest that children of today have become more sophisticated within their emotions and feeling towards friendships/relationships, health, and well-being. Therefore, the current physical education curriculum (WG, 2021) has been criticised. Kirk (2004) argues that the current curriculum models are unable to support students’ ability to endure and embed lifelong behaviours and participation within health and physical activity. Similarly, Whitehead (2010) advocates physical literacy with the importance of fundamental movement skills and object control, being important elements of students becoming physically literate, just as students do in math and English.  “The aim of physical education is to develop physical competence so that all children are able to move efficiently and safely and understand what they are doing. The outcome physical literacy-is as important to children’s overall development as literacy and numeracy” (Affiliation of Physical Education, 2008). 
If students can learn such skills with mastery, this will instil confidence and competence for student participation. By allowing students to build yearly upon skills and experiencing a multitude of different games and sports this will lay the foundations of Clark and Metcalf’s (2002) Mountain of motor development. which argues that most competitive games hold a similar concept of sending and receiving, hitting, catching, attacking, defending and therefore, once these skills have been learnt they can be adapted to engage in most competitive sports. Furthermore, enabling students to explore and try different sports in the hope of finding one which they strike a passion and develops into their physical literacy journey for life.   

There have been concerns over the last few decades about how physical education is being delivered, with the new curriculum being brought into Wales in 2022 (WG, 2021). Physical education has now fallen under the umbrella of health and well-being. The new curriculum recognises that for students to be successful learners’ good health and wellbeing needs to be understood and infused into their educational journey. With an emphasis on a whole school approach permeating this ideology across all areas of learning. Thus, will develop healthy, confident students equipped to lead fulfilling lives as a valued member of society. Other attributes that this new curriculum purposes are, ethical, resilient individuals who are able to collaborate, make decisions and are empathetic capable, ambitious learners. 

 Although competitive games have some benefits including elements from all four of the domains, cognitive, emotional, affective, and physical. Teamwork, communication, empathy, learning to take the highs and lows through failure and success, growth in self-esteem, and self-confidence. Sprake and walker (2015) suggests that competitive games do not suit everyone. Therefore, physical education having a large focus in competitive sports could affect some student’s relationship with sport and physical education. A BBC sounds article PE- A History of Violence, hears people’s views of how they felt humiliated during their physical education lessons.
Model based practices are becoming more popular in physical education with Teaching Games for understanding (Werner, Thorpe and Bunker, 1996) Health Based Physical Education (Sammon and Bowler 2020, Haerens 2011, Cooperative Learning (Dyson & Casey, 2012; Metzler & Colquitt, 2011), Sports Education (Siedentop, 1998). There are elements across all these models that can encompass the four domains of physical education, social, affective, cognitive, and physical. However, Metzler, (2011) argues that one domain can take precedence over another depending on the learning outcome and aims of lessons. Although, most teachers will combine all the domains within a unit of work. Similarly, Metzler, (2011) recognises that although one domain may dominate over the other, students will still always learn something in the other domains alongside the overarching domain, and this is called domain interaction. In Metzlers book Instructional Models For Education (Metzler, 2011), against each model the main domain is highlighted, enabling teachers to best choose which model will help deliver the learning goals with their unit. 
The nature of models-based pedagogies in physical education, gives learners a high level of autonomy. Research by Chanal et al., (2019) found that this had a positive effect on the way students engaged within physical education. Gil-Arias et al., (2020) states that a hybrid approach of combining models such as teaching games for learning and sports education, could give students a deeper and broader level of learning, with achieving higher quality learning outcomes. Both boys and girls improved in engagement, it was also more inclusive as students were able to have non-playing roles which best suited their skills. This gave them autonomy and the sense of belonging within a team. 
Another model which could combine a whole school approach is health based physical education. Sammon and bowler (2020), argue that most students continue with physical activity due to their intrinsic motivation, such as personal enjoyment, social aspect, challenge, and joy, rather than the extrinsic motivation for health, disease prevention and weight loss.  Teacher style and practice is important for the success of these models, by becoming a facilitator and allowing more student led opportunities and autonomy (Gil-Arias et al., 2020), teachers should be a positive role model, with enthusiasm and energy.  This model expresses the importance of physical activity outside of school, with links to extra-curricular sessions after school, access to gymnasiums before and after school and during lunch times. 

In conclusion, there is a place for competitive games and sport in today’s physical education, there are many positive attributes that it brings, such as communication, empathy, a sense of belonging and its ability to increase moderate to vigorous physical activity levels. However, it is not inclusive for all. With the new curriculum (WG, 2020), the emphasis is of inclusion, and all students having the same opportunities. Therefore, with growing research in modal-based pedagogies proving students will have more autonomy and achieve deeper, higher levels of outcomes, and higher level of participation (Gil-Arias et al., 2020) compared with a more traditional physical education delivery, in an inclusive holistic manner. Intrinsic motivation has been seen as a good motivator for students’ participation, due to enjoyment, social connections and being challenged. Modal- based pedagogies can combine all these attributes through using a hybrid approach, achieving the four domains. Therefore, encouraging students to become confident, habitual movers, whilst engaging in meaningful physical activity, laying the foundations, and injecting the confidence and competence, so students can move through the proficiency barrier (De Meester et al., 2018) and have a life of enjoyment with health benefits. Physical education is able to reaffirm itself depending on society and health related issues (Bryan, 2013). Therefore, as research and knowledge develop a combination of pedagogies which will support the nation’s children to develop positive behaviours in physical activity that will last a life time.   
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