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Introduction.
According to Tripp (2012) a critical incident stems from history where it refers to an event or situation which marks a significant turning point, or change, in a person’s life, or within an institution, such as highly momentous events/situations that can occur within a classroom environment. Alongside this, Thuynsma (2001, cited in Bruster and Peterson, 2012) offers that a critical incident is a turning point which results in a change to the perception of success or effectiveness. Furthermore, Tripp (2012) states that not all critical incidents are dramatic and obvious but are more likely to be straightforward events which can happen on a more frequent basis within professional practice. These kinds of incidents can appear to be of a ‘typical’ nature at first glance, however, it is the analysis that takes place following the incident which then classes these incidents as critical. Therefore, the purpose of this assignment is to provide a critical evaluation, alongside the identification of next teaching and learning steps through focusing on a case study of a group of learners, based on an observed critical incident. This further supports the work of Tripp (2012) who offers that there are two stages involved with the creation of a critical incident, the first one being an event is observed and noted with a description of what happened. The second stage is the explanation of the incident, which results in the ‘what’ and the ‘why,’ thus creating the critical incident.

The role of critical reflection.
Griffin (2010) offers that a critical incident can be used as a tool in which teachers and practitioners are able to think critically and reflect on their practice as these kinds of incidents provide a deeper and more intense level of reflection. Furthermore, Bruster and Peterson (2012) suggest that reflective thinking, alongside reflective practice have become more familiar concepts within teacher education, through encouraging teachers and practitioners to reflect on their lesson plans, as well as experiences within the field. In addition to this, Dewey (1933, cited in Voulgari and Koutrouba, 2021) states that reflective teachers and practitioners are those that are able to look back on an event, make a judgement, and then change their way of teaching due to the research they have undertaken and their ethical knowledge. This can be done through active processing and independent thinking, which will encourage individuals to critically analyse and challenge themselves and their teaching. Critical reflection enables teachers to self-correct, research and adjust their teaching techniques in ways that can enhance the effectiveness of their teaching practice, as well as their professional development (Malva, Leijen, Arcidiacono, 2021). 
Schön’s reflective model includes the theory of reflection in action, which offers the importance of teachers being able to reflect during their practice, encouraging them to develop their own concept of themselves, whilst being in the moment. This kind of reflection is based on individuals own actions within their work environment, with little consideration to research-based knowledge (Schön, 1983, cited in Winch et al, 2015). Whereas the ‘scholarship’ based reflection method as suggested by Boyer (1990, cited in Winch et al, 2015) is heavily influenced and linked to educational theory, with teachers critically reflecting on their practice through considering the role of teaching from the past as well as the present. This has resulted in this method of reflection underpinning the theoretical side of university-based teacher training programmes since the 1960’s. Brookfield (2017) can further support this as he offers that theoretical literature can influence teachers’ ability to critically reflect as the structures and practices that are in place to inform teachers actions, which are meant to make their life easier, can actually work against them and make things more difficult in the long term. As a way in which to improve and further develop the teaching profession across Wales, the Welsh Government (2017) introduced the new Professional Teaching Standards, which were designed to replace the QTS Standards (2009), Practising Teachers Standards (2011) and the Leadership Standards (2011). The idea behind the new standards was to be able to bring together professional standards for teaching and leadership in order to better help support and reflect career pathways. The Professional Teaching Standards describe the skills, knowledge and behaviours that underpin excellent practice, whilst enabling teachers to be able to reflect on and further develop their practice through collaboration with colleagues as a way to support their professional development (Welsh Government, 2017). Donaldson’s review in 2015, highlighted the need for the standards to be revised, in order to better reflect the vision for teaching and leadership across Wales, with the new standards being better equipped to help support the new curriculum that has recently been introduced throughout Wales, as they place greater emphasis on the process of teaching, rather than the product. Alongside this, the descriptors that are outlined within the professional standards all serve a purpose as a way to support teachers in reviewing their own practice and to aim to improve their learner’s knowledge and whole school development (Welsh Government, 2017). 

Observation.
Following the guidelines from within British Educational Research Association (BERA,2018), confidential and anonymous treatment of all participants’ data is the normal practice when conducting educational research, therefore, the school, staff and pupils observed for the purpose of this assignment will remain anonymous throughout. 
The observation took place in a mixed gender, English medium Primary School based in the Bridgend area. The school has strong links with the local community, and this is reflected in their curriculum. At present there are around five hundred pupils on role, ranging from 3-11 years-of-age, with a large nursery unit and sixteen classes for pupils from Reception to Year 6. The school caters for both part time and full-time nursery places. Each year group consists of two classes, with the exception of Year 6 which has three. During September of this year, the overall attendance average for the school was 95.8% and at present, all of the children in Reception classes are eligible for the new free school meal initiative being rolled out. The most recent Estyn report for this school was published in 2018 and at that time there were 582 pupils enrolled in the school. During this time, the three-year rolling average for pupils who were eligible for free school meals was only 6% which is significantly lower than the national average for Wales of 19%. Alongside this, the percentage of children recognised as having additional learning needs was also lower with a figure of 11%, compared with the national average of 21% (Estyn, 2018).

The critical incident.
Within the reception class, the Researcher tuned into a group of 6 children who were completing an activity in their writing books. The teacher was modelling what the children had to do through drawing a pig on the white board for the children to copy it into their individual writing books. The teacher gave clear, concise, and small instructions of what they wanted the children to do and drew the pig step by step to allow the children to have time to observe and think about how they were going to draw their pigs. Throughout the activity the teacher was extremely positive and gave lots of praise and support to the children. Next the children were asked to draw a pigsty, which again the teacher demonstrated and explained well with an example on the board. When the teacher asked the children to colour their pictures in, it was observed by the Researcher that the teacher gave every child a pink pencil for the pig and a brown pencil for the mud, the children weren’t given the opportunity to choose what colours they wanted to use for their picture, and this is the critical incident that the Researcher chose to focus on for the purpose of this assignment. The Researcher was curious as to whether the children would usually be offered the choice of colours and if something had happened previously in the classroom before the activity had been observed and this sparked the Researcher to want to research further the importance and benefits to children having choices, as a way of developing their independence, as well as researching the concept of child-led learning. Through offering the children a choice of colours for their picture, it could have opened up opportunities for discussion between the children and the teacher as they could have discussed why they chose that particular colour to colour in the pig, they may have visited a farm and saw pigs of that colour, for example. This would have promoted the child’s independence in making simple choices, helping them to connect their knowledge to create their individual pictures. 
Enterprising, creative contributors and healthy, confident individuals are two of the four purposes from within the new curriculum for Wales (Donaldson, 2015) and between them both they offer the importance of children being able to connect and apply their knowledge and skills to create ideas and products, as well as using these skills to enable them to develop their independence and be seen as valued members of society. Underpinned within the four purposes are integral skills which include creativity and innovation, as well as personal effectiveness, whereby children are given opportunities to become confident, independent individuals (Welsh Government, 2022). By encouraging the children to make their own choices, they will feel that they are being listened to and that their ideas are respected and valid within the classroom, again helping them to develop their confidence to support the ethos behind the four purposes within the new curriculum for Wales (Welsh Government, 2022). 

Literature Review.
[bookmark: _Hlk118214864]According to Eke and Lee (2009) a positive teaching method should be used within classrooms that will enable learners voices to be heard, as a way in which they can express their feelings, views, and ideas, which can be supported further by Articles 12 and 13 from within the United Nations Convention of the Rights of the Child (UNCRC, 1992), as these articles state that all children have the right to freedom of expression, as well as having their views listened to and respected. Alongside this, Hill et al (2004, cited in Graham and Fitzgerald, 2011), highlighted the importance of children having the right to ‘have a say’ and that adults should be respectful of this and listen to the children’s voices concerning matters that affect their everyday life. This subject of discussion supports the questions and area of research that has been highlighted from the observed critical incident. According to Graham and Fitzgerald (2011)  children should be allowed to participate and contribute to matters that are prevelant in their everyday lives in order to help develop their social and emotional well-being, with teachers helping to promote these areas of development in pupils within the classroom. In order to help achieve this, teachers can provide a learning environment whereby pupils are listened to in all aspects, and their individuality and rights are recognised as suggested by Lansdown (2006, cited in Graham and Fitzgerald, 2011), therefore helping pupils feel like they have a place in society and have a sense of empowerment in relation to their learning environment. However, De Winter et al (1999) offers that allowing pupils to have a say on their learning environment has become a forgotten factor in relation to promoting individuals health and well-being, further suggesting that pupil’s participation needs to be encouraged and should be seen as a basic right and a necessity in promoting these factors. In addition to this, Eke and Lee (2009) state how teachers talk to pupils within the classroom environment can empower children to learn more effectively and how this can be developed further by ensuring that pupils have opportunites to use their voice throughout their learning, leaving them feeling that they have been listened to and their opinions are seen as valuable and valid. Furthermore, Graham and Fitzgerald (2011) suggest that at the centre of authentic pupil participation should be recognition of individuals and what they each have to say in order for conversations to develop between teachers and pupils, which should result in trust being developed between all involved, alongside demonstrating mutual respect. In addition to this, Lansdown (2006, cited in Graham and Fitzgerald, 2011) states the importance of teachers establishing positive relationships with children, in order to be able to best support children, as well as pupils supporting and encouraging each other to participate within the classroom through modelling and scaffolding, supporting the work of Vygotsky and his Zone of Proximal Development theory (Aubrey and Riley, 2019). However, a study by Sharp and Green (1975, cited in Moyles et al, 2003) offers that even though teachers believed that pupils should be able to and encouraged to express their own ideas and follow their own interests, they still felt the pressure to teach literacy and numeracy in the way that was expected of them, as stated in the National Curriculum that was implemented in 1988. 
Following on from the critical incident that was observed, the second area of interest the Researcher chose to look into further was the idea and application of child-led learning within the classroom environment. The concept of this style of learning has been around since the 1960’s, with the Plowden Report (1967) stating that schools should place the child at the heart of the learning and all subjects should be interlinked and work together, as this was believed to be the most efficient and effective way in which pupils would learn. In addition to this, the Plowden Report (1967) suggested that pupils should be agents of their own learning and the curriculum they follow should be one that focusses on activity and experience, and not just based around the knowledge that needs to be acquired. However, during the introduction and implementation of the National Curriculum (1988), the method of whole class teaching became more apparent as the guidance stated that pupils were expected to learn specific subject content over a specified period of time, leading onto formal assessments. As a result of this guidance, the belief that children’s learning stems from their own natural curiosity and interests is not fully supported in a system that defines the content of the knowledge, alongside the order in which it should be taught to pupils within schools. 
The National Curriculum (1988) was designed as a more formal way of teaching and over the years it became more apparent that things needed to change in order to adapt to the ever changing world in which we live, and because of this notion, as well as drawing on good practice from countries, such as, New Zealand, Finland, and Italy, The Foundation Phase Framework was introduced in Wales in 2008 (Maynard, Waters, and Clement, 2013). The framework was influenced by approaches such as Reggio Emilia, and was designed to have a balance between teacher-led and child-led activities, which would help support children’s personal and social development, alongside their well-being, with a child iniaitated approach having a positive impact on children’s self esteem. Donaldson (2015) also believed that this was the most efficient way of learning and interwove these concepts into the design of the new curriculum for Wales (2022) with a cross cirrucular approach being at the fore front, alongside highlighting the importance of meaningful learning for pupils and not just a content based approach. Furthermore, Malaguzzi (1993, cited in Maynard, Waters, and Clement, 2013) offers that children need to be seen as strong and competent, as well as being active participants in their own learning. In addition to this, Sargeant (2014) states that in order for teachers to accept children as competent and capable individuals, they must show a greater awareness and understanding of the evidence and research that is available to them to understand the volume of children’s capabilities. This can be further supported by the four purposes from within the new curriculum for Wales, as these state the aim is for all children to become ambitious, capable learners, healthy, confident individuals, ethical informed citizens, and enterprising, creative contributors (Donaldson, 2015). 
Throughout the new curriculum, Donaldson emphasised the importance and relevance of collaboration and partnership working between all parties involved with education, including the pupils, providing them with opportunities to share how they feel they learn best and how teachers can best help support them in the classroom environment (Welsh Government, 2021). This can be supported further by Eke and Lee (2009) who also believed that pupils should be the investigator to their learning, with the teacher working alongside them as a guide or facilitator, moving away from a whole class approach method of teaching. Furthermore, Niemi (2019) supports this as she feels that pupils should have a recognised role as agents within the classroom and be able to influence decisions that are made with regards to their learning, with the teacher acting as a facilitator and offering ways to improve the learning outcomes, allowing the pupils to develop their independence. Alongside this, Iversen et al (2015) offer that all pupils have their own individual approach to how they learn best, enabling them to co-construct learning methods that are best suited to their needs, therefore moving away from the teacher leading the teaching and switching the focus onto learners leading the learning. This method of learning environment follows a constructivist learning theory as it draws on active learning strategies, such as, pupil directed teaching and learning, as well as enquiry based learning, supporting the work of Piaget and Vygotsky (1954; 1978, cited in Iversen et al, 2015). This kind of learning environment can be sustained over long periods of time as planning is co-created between pupils and teachers and developed successfully within the curriculum, and can be adapted as and when is needed to best support each group of pupils (Iversen et al, 2015). Furthermore, Mezirow (1997, cited in Iversen et al, 2015) suggests that if education can develop critical reflection skills, as well as problem solving skills, then it is an interactive, participatory, pupil led approach to learning. However, Alexander, Rose, and Woodhead (1992, cited in Eke and Lee, 2009) offer that this method of learning and teaching has been depicted as the pupils doing whatever they wanted to do, with the teacher just following, which has led to a number of schools moving away from this style of teaching.

Reflection and next steps.
Following on from the research that has been gathered in relation to the observed critical incident, the Researcher has been able to gain a deeper insight and understanding of the importance of pupils having a voice within the classroom, and how these opportunities could potentially lead onto more pupil-led experiences and discussions within the classroom environment. As previously mentioned by Eke and Lee (2009), the Researcher agrees that a positive teaching method is needed in order for pupils to be able to feel comfortable to share their thoughts and ideas with teachers and peers, which will help support their social and emotional well-being, as well as developing their confidence. Pupils will feel that they are being listened to and their voices have been heard and respected, especially if discussions are created from their input as suggested by Graham and Fitzgerald (2011). 
Moving forward in relation to the observed critical incident and the next steps that could be taken, the Researcher would suggest that there would be a selection of coloured crayons/pencils available to the pupils, to allow each pupil the opportunity to choose which colours they would use for their pictures, in order to allow them to show their individuality and creativity, whilst sharing their thoughts and ideas with peers and the teacher. By doing so, opportunities may arise for discussions to be had about why a pupil chose a particular colour for their picture, is there a reason behind their choice? In addition to this, the Researcher would suggest that before asking the pupils to choose their colours, a discussion could be iniatiated by asking the pupils what colour they would use and for them to give their reasons why. This would allow for the pupils to express their views and share their reasonings within the classroom environment, which will help to build their confidence and their self-esteem, allowing them to show their knowledge and capabilities (Sargeant, 2014). 
From the research that had been gathered for this assignment, the Researcher noted that Bruster and Peterson (2012) stated that critical reflection also allows teachers to reflect on their daily lesson plans, as well as their general experiences, and by following this method of reflection, the Researcher will have opportunities to best improve their practice as a way in moving forward and making adjustments to their teaching approach, as and when needed. Alongside this, Schȏn’s reflective model and theory of reflection in action can also be used by the Researcher as a way of adapting or changing content or structure of lesson mid way if it is felt that the pupils are not understanding or engaging in the way it was intended. This will allow the Researcher to develop their critical reflection skills throughout their professional development, as well as having opportunities to further enhance their teaching practice. This can be done through researching and reflecting on the literature that surrounds the teaching profession, as a way in in which to develop their knowledge further, in order to improve their teaching methods in ways that will help best support pupils and their learning. In order to further improve and develop their practice, the Researcher will ensure to collaborate with all partners involved within the school environment to gain a wider range of knowledge and to listen to other people’s viewpoints and ideas, understanding the importance of pupils having a voice, which can help contribute to and co-construct a learning environment where pupils are leading the learning. This will support the Professional Teaching Standards to which the Researcher has to adhere to throughout their teaching practice and development, as the sections include collaboration and pedagogy, which emphasise the importance of partnership working, as well as learners leading the learning. These standards will be used by the Researcher to aid their professional development and to guide them on their teaching journey. 

Conclusion.
From carrying out the research for this assignment, the researcher discovered that not only is pupils voice important in developing individuals confidence, it is crucial to developing their social and emotional development, as well as their well-being. Pupil voice should be seen as a necessity and a basic right for all pupils, as outlined within the articles from within the UNCRC (1992) and should be encouraged within all classroom environments. Alongside this, the research that was undertaken for this assignment, highlighted the importance of pupils having a say with regards to their learning, and the benefits of moving towards a more balanced mix of teacher-led learning and pupil-led learning. Again, allowing pupils to be active participants in their learning, helps to further develop their confidence and skills, as well as increasing their self esteem and independence. The four purposes from within the new curriculum for Wales will help to support and promote the researchers findings, as they underpin the whole ethos of the curriculum as a way in which to help support pupils become ambitious, capable, confident, enterprising, healthy, creative, ethical learners and individuals (Donaldson, 2015). 
The introduction of the five Professional Standards for Teaching and Leadership across Wales will help to develop teachers and trainee teachers reflective skills as each standard as opportunities for this to occur and offers ways in which this can be achieved and maintained, allowing teachers to link their skills and knowledge to the new curriculum. The pedagogy standard can be best linked to this assignment as underpinned throughout this are strands, which include, listening to learners, and learners leading learning, and these are the areas of research that evolved from the observed critical incident. 
In conclusion, the researcher believes that the new curriculum for Wales, alongside the Professional Standards for Teaching and Learning, will help to develop more reflective teacher practice, as well as more pupil engagement and pupil voice within the classroom environment as a way in which to promote and develop children’s learning further. 
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