	What is reflection and reflective practise?


Brock, (2015) Reflection is a continuous cycle of self-observation this can be done daily within the moment or after a situation in personal or professional life. 
Providing yourself time to reflect allows support of the process of understanding own emotional intelligence, actions and feelings, in the long-term providing benefits on own wellbeing, igniting new ideas and helping managing whilst working with a team. 
It allows you to see things in a different perspective good or bad, providing time to reflect and evaluate to make changes. 

Johns (2013) suggests that reflection is a learning journey on route to becoming a reflective practitioner.
Reflective practice is a process of reflecting on a situation and acting on the thinking, by learning and developing ideas for the future. 
From reflecting on a situation it will encourage learning, building confidence and allow growth. 
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Early Years Practitioners (EYP) use reflective practise daily according to Hallet (2013) use practical and professional knowledge to respond to everyday situations that occur in a setting. 
It is important that Early Years Practitioners reflect as they learn, self-questioning can help ensure they understand the effect and efficiency, they can improve and modify the setting and/or themselves to provide better quality experiences for children and their families. 

Within Early Years teams, reflective practice can be used as formal communication within a team. Practitioners can identify problems or greatness within the setting or practice, having observations will allow the view of others perspective, this can provide new ideas and can develop continuous professional development (CPD)

	Theory of reflective practice.
Schon, 1976 theory on reflection is based on reflection on experiences of doing. 
Reflection-in-action, where reflection of the situation takes place within the situation, action can take place to reflect the learning benefiting form direct action reflection. 
Reflection-on-action takes place after the situation has occurred. Reflecting back on a situation providing thinking and reflecting on how to learn from the situation with deeper thought, considering the good and the bad. 

Dewey 1859 believed ‘We do not learn from experiences…we learn from reflecting on experiences’ (1933:78).
This is accomplished by thinking, problem solving, sequencing events or ideas, being open minded and creating a plan to improve and develop further. 
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	Analysis of models

Gibbs model, published in 1988 is based on a six structured approach, with the focus of teaching.
Starting with the three areas related to making sense of the situation:
Description, of the practice. Based on where you were and what happened.
Feelings, and thoughts of the practise/experience. How were you feeling? 
Evaluation, of the experience, both good and bad. What went well or not so well, what knowledge was used, how did you contribute. 
Following with three areas are to develop and create plans to improve the situation:
Analysis, to make sense of the situation. What went well. 
Conclusion, about what was learnt. What was learnt, how could be more positive/be changed. 
Action Plan, how to deal with similar situations in the future or general changes that can be made. 

Driscoll’s model was published 1994, 2007, it was based on 3 simple questioning stages and the focus of investigation and evidence. 
What? Based on thinking, describing the situation, what happened. 
So What? Based on feelings, how did you feel, react.
Now What? Based on doing, what has been learnt, how could changes be made. 

Both models are different, yet there are some similarities between them, both models give a simple overview of what each area requires in their image of the model, yet both require the application of questioning; who, what, where, when, why and how, to deepen the reflection.

Gibb’s model is more structured and requires depth of understanding and encourages improvement for learning.
Driscoll’s provides support will little reflection of self, it lacks analysis. 

Both models require thinking back and reflecting on what happened. Both enforce the need for acknowledging the practitioners’ feelings and both require future action, yet only Gibbs, pushes further and requests an action plan for develop or improve practice. 

Driscoll’s model is easier to remember and question during situations enabling the practitioner to improve or amend within the moment. Where Gibb’s model is more structured and not easy to apply in the moment, and reflection is applied after the situation.  

Regarding Continuous Professional Development (CPD) Gibb’s model from being structured, this could be used for teams and CPD, there would be a formal layout of this model. Whereas Driscoll’s model would be more of a self-thought, or in a conversation between colleagues. 

	Conclusion

Comparing both models is has become apparent that Gibb’s model follows the theory of Dewey, where the learning comes from reflecting on the experience. 
After the experience has passed and reflection can take place, only then can the practitioner reflect on their practice. 

Driscoll’s model has similarities from Schon’s theory. Where reflection can take place within the situation ‘reflection-in-action’, providing immediate action. This model also provides ‘reflection-on-action’ by reflecting with thinking, feelings and how to do it differently next time. 

Both models are worthy for reflection and reflective practice. Both are beneficial within working in the Early Years. 
Dewey’s model is most likely followed more regularly than practitioners realise in practice. 
Where Gibb’s model is more likely to be used if a situation occurred and practitioners need to reflect on what happened, for improvement, or feedback. It could also be used as CPD. 
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