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[bookmark: _Toc228284928]Reflective commentary:
Description & What I Learned:
This reflective commentary explores my placement experience at an asylum seeker charity working with children. It draws upon my reflective log and is structured using Gibbs reflective cycle (1988), which includes description, feelings, evaluation, analysis, conclusion, and action plan. Throughout this placement, I developed a deeper understanding of how to work with vulnerable children, particularly regarding communication, safeguarding, and emotional support (Galli et al., 2022). This experience also contributed to my emerging professional identity, particularly in understanding the responsibilities involved in working within an ethically informed role.
Before this placement, my understanding of working with asylum-seeking children was largely theoretical. However, I now recognise the complexity of their lived experiences, including trauma, displacement, and language barriers. For example, on my first day, a child disclosed that her mother had died. This was something I had not previously encountered. This highlighted how quickly children may share significant life experiences when they feel safe. Additionally, I gained practical knowledge of safeguarding procedures and their importance in real-life contexts. During the treasure hunt activity, I observed how easily children could wander off, reinforcing the need for constant vigilance and proactive safeguarding. I now understand that safeguarding is not just a policy, but an ongoing responsibility embedded in all interactions. 
Feelings:
Throughout the placement, I experienced a range of emotions, including confidence, uncertainty, and empathy. Initially, I felt unsure when responding to sensitive disclosures or supporting children with limited English. However, over time, I became more confident in my role.  I also experienced emotional impact, particularly when children displayed distress or conflict, such as during the football session, where one child became upset. These situations required me to remain calm while managing my own emotional responses, which was both challenging and developmental. 
Evaluation (What Went Well and Challenges):
A key strength throughout my placement was my ability to build rapport with children. Activities such as painting, drawing, and creative play allowed me to engage with children in a relaxed way. I used active listening, empathy, and non-verbal communication, particularly where language barriers existed. For example, during English learning and puzzle activities, I used encouragement and positive reinforcement to build confidence. Similarly, when working with children under three, I relied on non-verbal communication, such as facial expressions and tone of voice, which proved effective in building connections. I also encountered challenges, particularly in managing group dynamics and conflict. During activities involving shared resources, such as football, children often argued or struggled with emotional regulation. I sometimes felt unsure about when and how to intervene, while balancing authority with a supportive approach. This highlights the complexity of maintaining both empathy and boundaries.
Analysis:
This placement allowed me to develop transferable skills, including communication, teamwork, adaptability, and problem-solving. In particular, my interpersonal and helping skills improved significantly as I learned to adapt my communication style to meet the individual needs. The importance of non-verbal communication became evident, especially when working with younger children with limited English. This aligns with counselling principles of empathy and attunement. It can also be linked to the work of Lev Vygotsky (1934), as children require varying levels of support to engage with tasks (Berk et al., 1995). A key example of supporting emotional awareness within the setting was the use of a weekly “how are you feeling” chart, which allowed children to identify their emotions using simple visual cues. This practice aligns with Goleman’s (1998) emotional intelligence framework, as it supports children in recognising and labelling their emotions, which is essential for regulation (Culver, 2020). This reflects trauma-informed practice, which emphasises the importance of creating safe, predictable environments. Additionally, this aligns with the person-centred theory developed by Carl Rogers (1995), which emphasises empathy and unconditional positive regard. The chart created a non-judgmental space where children could express emotions at their own pace
Creative activities, such as painting and drawing, highlight the role of creative expression as a form of communication. This reflects elements of a person-centred approach, where individuals are given the space to express themselves freely without judgment. Conflict situations, such as those observed during football, provided insight into emotional regulation and behaviour as communication. I learned that children's behaviour often reflects underlying emotions or unmet needs. In these situations, I used empathy and validation while reinforcing boundaries. I recognise that earlier intervention may have prevented escalation. 
Problems and How I Resolved Them:
A recurring challenge was managing conflict between children. During the football session, disagreements escalated into distress. I responded using calm communication, separating children and acknowledging feelings. If faced with similar situations again, I would aim to intervene earlier and set clearer expectations at the beginning of activities. This would help prevent escalation and create a more structured environment. Another challenge was supporting children with varying abilities. I addressed this by adapting my approach and encouraging independence, though I aim to further develop this balance. 
What Surprised Me:
One of the most surprising aspects of the placement was how quickly children formed connections and shared personal experiences. The disclosure on my first day demonstrated the level of trust that can develop rapidly. I was also surprised by the effectiveness of non-verbal communication and the emotional intensity that could arise during simple activities. This highlighted the importance of being prepared for a range of responses and maintaining a calm and supportive presence.
What I Found Satisfying:
I found it rewarding to see children engage, develop confidence, and express themselves. Supporting learning activities was particularly satisfying when they demonstrated progress or increased confidence. I also found it fulfilling to build relationships with the children and create a safe, supportive environment where they felt comfortable participating. Observing their enjoyment during creative and outdoor activities reinforced the positive impact of this work.
Conclusion:
Overall, this placement has significantly contributed to my personal and professional development. I developed confidence in my communication skills and a deeper understanding of safeguarding and emotional support. Moving forward, I aim to further develop my understanding of trauma-informed practice, enhance my use of reflective practice to support ongoing development, and continue to build my confidence in managing group dynamics. In conclusion, this experience has strengthened my interest in working with vulnerable children and has provided valuable insight into the skills required for counselling and supportive roles. It has highlighted the importance of empathy, adaptability, and self-awareness in professional practice.
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[bookmark: _Toc228284931]3 pieces of Evidence:
Employee well-being strategy of the organisation:
Reviewing the employee wellbeing strategy document enhanced my understanding of the importance of supporting not only service users but also practitioners within emotionally demanding roles. The document emphasised the value of supervision and peer support, which aligns with my growing understanding of reflective practice as an essential tool for maintaining professional effectiveness.
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Organisations' mission or values statements:
Engaging with the organisation’s mission and values statement enhanced my understanding of the principles underpinning its work with asylum-seeking children. It highlighted a strong commitment to inclusivity, empowerment, and providing a safe and supportive environment, which aligns closely with counselling values such as empathy, respect, and non-judgment.  
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Safeguarding policy:
[image: ]Engaging with the organisation’s safeguarding policy significantly enhanced my understanding of my responsibilities in protecting vulnerable children. It provided clear guidance on recognising signs of harm, appropriate reporting procedures, and maintaining professional boundaries. This contributed to my skill development, particularly in risk awareness, ethical decision-making, and professional responsibility. The policy reinforced the importance of prioritising the child’s safety at all times and highlighted how safeguarding underpins all aspects of practice. 
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Hours completed – 33 
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Placement log book

Date:

27/2/26

Tasks completed:

Got to know the children, made faces out of
wool and cardboard. Meeting on safeguarding

Reflection

I attended an initial safeguarding meeting
where policies and procedures were explained,
including recognising signs of harm and
appropriate reporting processes.

After this, | met the children for the first time
during a creative activity session. We made
faces using cardboard and wool, which
encouraged expression and interaction in a
relaxed environment. I supported the children
in engaging with the materials and building
rapport.

During the session, one child disclosed to me
that her mother had died.

The creative activity appeared to help the
children feel more comfortable and allowed me
o get to know them.

The disclosure from the child appeared to come
unexpectedly and was shared matter-of-factly,
suggesting this may be part of her lived
experience that she communicates openly, or
possibly without full emotional processing. |
ensured | responded with empathy and applied
active listening skills.
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Date:

28/2/26

Task completed:

We went on a treasure hunt around Swansea
for St David's Day

Reflection:

I'supported a group of children during a
supervised treasure hunt activity around town.
My role involved helping guide the group
between locations, ensuring their safety, and
encouraging participation.

1 worked alongside other staff to monitor the
children, particularly in public spaces, and
responded when some children wandered away
from the group.

The activity created excitement and high energy
among the children, which sometimes led to
impulsive behaviour such as running ahead or
becoming distracted.

Some children appeared less aware of
boundaries in public spaces, possibly due to
differences in previous environments, levels of
supervision, or developmental factors. Group
dynamics also played a role, with some children
following others who moved away.

This experience highlighted the importance of
maintaining boundaries and ensuring safety,
which is a key aspect of ethical and effective
practice with children.

1 used clear communication and gentle
direction to guide children back to the group,
aiming to remain calm rather than
authoritative.
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Date:

6/3/26

Tas|

English learning puzzles

Reflection:

Children engaged in puzzles and games
designed to develop vocabulary and basic
language skills.

My role involved supporting individual children
with understanding instructions, encouraging
participation, and helping them complete tasks.
Ialso modelled language use and provided
positive reinforcement.

Children engaged with the puzzles at different
levels depending on their existing English
ability. Some children were confident and eager
to participate, while others were quieter and
appeared hesitant, possibly due to limited
language skills or lack of confidence.

I felt more comfortable and settled in the
environment compared to previous days. |
enjoyed supporting the children's learning and
found the session rewarding.

At times, | felt unsure how best to support
children who were struggling with language,
particularly in finding the balance between
helping and encouraging independence.

1 used encouragement and positive
reinforcement to build the children’s
confidence, recognising that learning a new
language can be challenging and potentially
anxiety-inducing
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Date: 7/3/26
Task: Went on a walk to the marina and a playground
Reflection: I'accompanied a group of children on a walk to

the marina and supported them during free
play at the playground. My role involved
supervising the group, ensuring safety in a
public environment, and engaging with the
children during play.

linteracted with the children through
conversation and play, helping to build rapport
and maintain a positive group atmosphere.
The outdoor environment appeared to have a
positive effect on the children, with many
showing increased energy, excitement, and
willingness to engage. Free play allowed
children to express themselves more naturally
and form social connections.

Some children took more physical risks during
play, requiring closer supervision. Others
appeared more reserved but gradually became
more involved over time.

The outdoor environment appeared to have a
positive effect on the children, with many
showing increased energy, excitement, and
willingness to engage. Free play allowed
children to express themselves more naturally
and form social connections.

Some children took more physical risks during
play, requiring closer supervision. Others
appeared more reserved but gradually became
more involved over time.
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Date: 13/3/26
Task: Maths puzzles and | read books
Reflection: I assisted children in completing maths puzzles

designed to develop their numeracy skills.
provided support where needed, helping them
understand instructions and encouraging
problem-solving.

Ialso read to a small group of children,
supporting their engagement with the story and
encouraging participation through listening and
discussion.

Children demonstrated varying levels of
confidence with the maths tasks. Some were
eager to attempt the puzzles independently,
while others required reassurance and
guidance.

During the reading activity, most children
appeared engaged, particularly when the story
was interactive or expressive. Some children
responded well to tone and expression,
suggesting that storytelling helped maintain
their attention and understanding, even where
language barriers existed.

During the reading activity, | used tone of voice,
pacing, and expression as forms of non-verbal
communication, which are also relevant in
counselling to convey warmth and engagement.
Ialso demonstrated active listening by
responding to children’s comments and
encouraging them to share their thoughts.
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Date: 20/3/26
Task: Painting
Reflection: I supported a group of children during a

painting activity. My role involved helping set
up materials, encouraging participation, and
engaging with the children as they created their
artwork.

linteracted with the children through
conversation about their paintings and provided
positive reinforcement to support their
engagement and confidence.

The painting activity allowed children to express
themselves freely and creatively. Some children
appeared very engaged and expressive, using
bold colours and discussing their work, while
others were quieter and more focused on the
process itself.

This session highlighted the importance of
creative expression as a form of
communication, which is highly relevant in
counselling, particularly when working with
children.
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Date: 21/3/26
Task: Made crowns and played with clay
Reflection: The crown-making activity was generally calm

and engaging, with children enjoying the
opportunity for creativity. However, during the
slime activity, there was a noticeable increase in
conflict, with several children arguing over
access and control of the materials.

Some children appeared to struggle with
sharing and turn-taking, which led to frustration
and verbal disagreements. The sensory nature
of the slime seemed to increase excitement,
which may have contributed to heightened
emotions.

This session highlighted the importance of
managing conflict and supporting emotional
regulation in children. | used calm
communication to address disagreements,
encouraging children to take turns and consider
each other’s feelings.
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Task:

Cooking and Children had to draw the favourite
thing they have seen in Swansea so far.

Reflection:

The cooking activity promoted teamwork and
cooperation, with children showing enjoyment
in being involved in a practical, hands-on task.
Some children required more guidance, while
others were more independent.

During the drawing activity, children expressed
a range of experiences and preferences. Some
were eager to talk about their drawings, while
others preferred to communicate non-verbally.
The task appeared to encourage reflection on
their experiences, with some drawings
representing places or activities they had
enjoyed.

This session highlighted the importance of using
everyday activities as opportunities for
connection and communication. During the
cooking activity, | used clear communication,
encouragement, and patience, supporting
children to feel capable and included.

The drawing activity reinforced the value of
creative expression as a tool for reflection,
allowing children to share experiences in a way
that felt safe and accessible. | used active
listening and open-ended questions, while also
respecting when children chose not to
elaborate.
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Date: 4/4/26

Task: Building blocks and puzzles with younger
children (below 3)

Reflection: The children engaged mainly through sensory

and physical interaction with the materials.
Building blocks encouraged exploration,
stacking, and problem-solving, while puzzles
supported early cognitive development.

Communication was largely non-verbal or
involved very simple language. Children
expressed themselves through gestures, facial
expressions, and sounds. Some children played
independently, while others sought adult
interaction and reassurance.

This session highlighted the importance of non-
verbal communication, which is highly relevant
in counselling, particularly when working with
young children or individuals with limited
language.

1 used facial expressions, tone of voice, and
physical presence to engage with the children,
demonstrating warmth and attentiveness.
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Date: 11/4/26
Task: Football
Reflection: The competitive nature of the game led to

increased tension among the children. Several
disagreements occurred over rules, turn-taking,
and perceived fairness.

Some children struggled with emotional
regulation, which resulted in arguments and
physical reactions. One child became
particularly upset

I attempted to use empathy and validation,
acknowledging feelings (e.g. frustration or
upset) without reinforcing negative behaviour.
Supporting the upset child required active
listening and emotional presence, allowing
them space to calm down while showing
understanding.
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Date: 18/4/26
Task: Puzzles and alphabet learning
Reflection: Children showed a range of abilities in

recognising letters and engaging with the tasks.
Some were confident and eager to participate,
while others required more support and
reassurance.

There were moments of frustration for some
children when they found tasks difficult, while
others appeared motivated by completing the
activities successfully. Non-verbal
communication and repetition were important
in supporting understanding.

This session highlighted the importance of
patience, encouragement, and adaptability
when supporting learning. | used positive
reinforcement to build confidence and motivate
participation.
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Date: 24/4/26
Task: Played outside, did painting
Reflection: I supported the children during outdoor play,

followed by a painting activity. My role involved
supervising the children to ensure their safety
while encouraging engagement and
participation in both activities. | interacted with
the children through play and conversation,
helping to build rapport and maintain a positive
environment.

Overall, this day supported my development in
balancing safeguarding responsibilities with
building relationships, and highlighted the
importance of flexibility in supporting children’s
emotional and social needs.
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Date: 1/5/26
Task: English learning and playdough
Reflection: I'supported the children during a playdough

activity alongside an English learning session.
My role involved encouraging participation,
supporting language development, and
ensuring the safety and well-being of the
children. I engaged with the children through
conversation, modelling language, and assisting
with tasks where needed.

Most children engaged positively; however, one
child with additional learning needs displayed
challenging behaviour, including running away
from the group, hiding under tables, and
attempting to eat the playdough.
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Swansea Asylum Seekers Support
Registered Charity: 1175186

Web: www.sass.wales

Email: vol sbassg@gmail.com

e
Health, Safety and Wellbeing Policy

1. General Principles
“The trustees of SASS are respansibl for the health, safety and wellbeing of everyone taking part
in our acivties ~ for example, adults and chidren, visitors, users, members, volunteers,
sessional workers and employees in SASS.

In order to cary out this responsibity the Commit
nominated volunteers wil

. employeesisessional workers and

Do risk assessments for our regular activi

5. special events and occasional
actiites.
« Ensure that

fon to reduce risk for requiar actities s communicated to people
responsible for each activy.

 Ensure that everyone associated with our activies is covered by appropriate
insurance and that we keep our insurers up to date with any activites or employment
ot currenty covered.

« Follow the guidelines n relevant policies. For examl:

'SASS Chid Protection Policy and Discipiinary Policy

Recruitment Policy

Volunteering Policy.
Our Events Checklist

Gty and County of Swansea Play Team Advice Pack

 Inform volunieers and staff of any actions which they need to take to ensur their
safety or those of others. Staff and volunteers will be informed of health and safety.
practce during their induction.

2. Monitoring practice and reviewing the policy
‘The commitiee willappoint a health and salety oficer who wi:

 Make sure that everyone responsible for particular actvities or for particular groups of
people (e.g. volunteers) is informed of current health and saety procedures.

 Review health and safely procedures wih the commitiee and with everyone directly
responsible for actvties at least once a year.

 Update health and saley procedures when additonal rsks are identiied.

 Monitor the implementation of this policy on a regular basis and report to the
commitiee that this has been done at least twice a year.

Swansoa Asylum Seokers Support - Hoalt, Safely and Welbbong Poicy Page ol 4

Monitoring must be done by a midure of
Direct observation

Discussion at staff meatings and action on problems as they arise
o Structured discussion with people responsible for putting specifc areas of this
policy into practice at least twice a year.

3. Health and Safety Procedures for each of our activities.

2 Welcome o lay
T lay loador il the supportof th vokreer Py adiatr must e tht 1 play
tean
" Do rk assessments and plan atn for ach sesslon — o axape blng pariculary
WAl ana kg sl o frs dots, e, aqapment and e i, oo
ot bang bockes o, Geaninss i sl warng oephones, ra Guads,
Sangorons o
+ Gomplts detald rgataon fr for aach chi, which nchude et ofmdical neds,
oo, sontatdotal, .
+ Koop rogtrs ofchirn i sessons
. Followape etedraios o holpor o e
Wi i ohancassgeemats i vaous anguagos wichaxln th osonsiiis
i protswho aro sl oxpode 0 b e ki 1o i, and 7 e
o tmir S i 1o rosant
+ Enauroha sl o ranod n sfe play practce st a,chld protcton and hesn and
i
+ Enre that OBS chks ar carid ot o vokraersand s wrking with e, and
it o cheds are koo p 0 Gt
+ Falow gudance on avodn workng kne wh chcie, as a safe pacice bh for
Chananato homashes
. Follwshr tanc i doun inour Chid Prfcton ol
oot st and vlutoors aualfio n it adar prosnt a ach session o
comtots fth st ad b s st and ke e, hat cda ook a1 ko
oot ad adtsde
B eady o v st for i thoyar uafod i o chidrn and s
Weabadgeswith photgrphs for a sessrs.
Keap vitors s i forms,
P an ploment v o prococures ad il
. Follow nicoins for boraveura proceresandsaniors.
. Eosure tat oneotfortsar inedfor e csasions e acvies ok pac vl
ot
+ Falow any othr heathand safaty guiance fm the iy and County o Swanses Play
Team
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Responsibilities and lisison

« The play leader i responsibie for ensuring that t i clear who s responsibl for the above
at each session.

« Sessional workers allocated tasks related to health and safety are responsible for carying
them out.

« Those organising special actviies must give the play leader adequate nofice of changes
in ikely numbers of children, and any actvty involing risk to children.

B) Twice-weekly drop ins

Managing risks for children
“To manage risks that might arising from chiren being present n the adult drop i, the drop in
manager need to ensure that they do the following wih the support of the health and safety.
offcer
A risk assessment of our requiar actviies is undertaken and appropriate acton taken.
Minimum standards include:

« The door (0 the street is saffed at al times to ensure that no chid “escapes” and
that aggressive visitors are deterred and the buikling protected from infruders

« Food and drink are not served at very high temperaures.

I hot food is served this needs to be carefully planned in advance to ensure that
parents are informed, food is kept in a contained place where chidren are not
running around, appropriate “carying areas” are blocked olf so that chidren will
ot be “passing through” them on the way between Weicome to Play and seeing
their parents.

« Checking heavy equipment e.g. the table tennis table. If this shows any signs of
instabilty it must be put away immediately.

« Discussing with the welcome to play leader in advance of any activy which might
pose an additonal isk to chidren or any event where more play workers or trained
play volunteers need to be preser

Welcome to play staff and volunteers need to ensure that:

« Parents know that they are responsible for supervising thei chidren directly i they are not
in the Welcome o Play room.
« Parents are aware that it is not approprate for chidren o go 1o the toilet unaccompanied.

Swansoa Asylum Seokers Support - Hoalt, Safely and Welbbong Poicy Pago3ol4

Managing risks for adults
The Drop in managers need to:

Ensure that food hygiene procedures are followed at al times. For example:

© There must be a supply of clean tea towels, dish cloths, washing up liquid, toilet
paper, hand towels and soap fo each session.

Anyone preparing food must wash their hands at the sink provided in the kitchen

before startng.

No-one prepares meat on the premises unless they have a food hygiens certicate or

are under the supervision of someone who has one.

Know that the Welcome to Play team can supply First Aid in an emergency.
Ensure that aceidens ar reported on the forms kept for aduits by the Welcome to Play
toam.

Do a risk assessment for special activies for example careful siing of ive music so that
rip hazards are avoided.

©) Special events
A named person must be responsibi for health and safety when we run special evens outside.
the crop in. The event must be discussed in detai with the heaith and salety officer, and a report
given to the commitee.

Essential procedures include completing a fulrisk assessment and a plan o manage each risk.

This wil include for an assessment and action on, for example:

tisks for chidren present - in conjunction with “Welcome to Play Team
tisks relating 1o the venue. - .. exis,fre safety, stais, capacity

isks to do with the event fself — entertainment, movement of people, activiies, equipment
food hygiene

risks from unfriendly outsiders — e.9. BNP (we need to think about that in the way we
advertise. We want people to know about our events, but we don't usually advertise in the
newspapers or compltaly publicy)

‘Supplying First Aid Volunteers (Contact the Red Cross or St John's ambulance at least a
‘month before the event. They may help with risk assessment)

Informing the emergency services.

Updated March 2020

‘Swansoa Asylum Seokers Support - Hoalth, Safely and Wellbeing Polcy Pagodols
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Join us for friendship,
chat, support, games,
learning English, healthy
hot meals and more...

Friday drop-in
Every Friday 4pm - 7pm
atSt James' Church Parish Centre,
Walter Road, Swansea SA14QA

sy

Saturday drop-in

Every Saturday 12pm - 3pm
at York Place Baptist Church,
York Street, Swansea SA13LZ

v ——
For more nformation, contact us:

’/ © info@sasswales

Staff contact details available on our website

é @ sasswaes ..

People Support (George): 07719 876193 ..
Team Leader (Sue): 07707 850898 o

Did you know?

« About 900 asylum seekers
live all over Swansea.
Around 30% of them are
children.

Swansea Asylum
Seekers Support

egstms o o 1780

« Asylum seekers geta
weekly allowance of
£49.18. That has to to
cover food, clothing,
hygiene, transport, and all
other costs (A FirstBus
day ticket is now £7 - a
whole day's allowance)

SASS brings together asylum seekers,
refugees and other local people to
provide welcome, welfare, wellbeing
and empowerment.

All good people are welcome at our
two weekly drop-in sessions, where
we offer hot meals, English classes,
donations, wellbeing activities,
practical support, and conversation
groups to build skills, confidence, and
friendship.

« People seeking asylum
are not allowed to work,
and cannot claim any.
benefits

« Many asylum seekers are
skilled people such as.
doctors, poets, engineers,
teachers, designers, etc.

How can you help?

Volunteer with us! We have a fantastic
team of volunteers at SASS and always
welcome new people to join in a range
of roles. Interested? Visit a drop
register at sasswales/volunteer, or
contact us via phone or email - see
details below.

« Many wait years for their
case to be decided. Many
cannot find legal
representation.

The grants we receive are
never enough

IDonate! 10% of our income comes from
the public - people like you. We thank

all who already give £5, £10, or £20a
month by standing order! R
Children
Scan to donate via

regular payment.

“Thank youl /v‘ info@sass.wales  puigny

orconactus @) www.sass.wales w
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Our Aims

To develop a community of asylum seekers, refugees and locals in Swansea and the

surrounding area which will;

* Promote equality and diversity by providing activities to foster understanding
between people from diverse backgrounds.

¢ Preserve and protect the mental and physical health of asylum seekers and
refugees and their dependants through developing community and combating
isolation.

¢ Provide facilities for recreation or other leisure time occupation with the object
of improving the conditions of life of those persons who have need of such
facilities by reason of their youth, age, infirmity or disablement, financial
hardship or social and economic circumstances.

* Provide education and training to asylum seekers, refugees and their
dependants to advance them in life and help them to adapt within a new
community.

¢ Advance the education of the public in general about issues relating to asylum
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Swansea Asylum Seskers Support

egitered . 175185
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Safeguarding Children, Young People and Vulnerable Aduts Policy

Adopted by the Trustses on 21/11/2024. o ba reviawed annully
Fevisuscandrevised February 2026

Designated Safeguarding Lead: John Sayce

TNTA certfied Designated Safeguarding Person Group C (Wales) - corificate 205219949, complant to
21 November2027.  Contact: johin sayce@ ntiworld.com

Deputy DSL, initial contact: Sue Maw Tel: 07707 850898 / lead@sass.wales

OTHER CONTACTS
10 an emergency,if an adult o child may be at immediate rsk of harm, call 332,

To report a non-emergency crime, callthe police 0n 101

10 an urgont case, ifthe SASS Safeguarding Offcer is not available, you should contactthe Local Authority
forreporting and advice, using one of these numbers:

Inaftice hours (Monday-Friday, 09.00-17.00)

For CHILD-related issues:
« Swansea Single Point o Contact (SPOC}: 01782 635700

For ADULT-related issues:
« foradvice and information: CAP Tearn: 01792 638518
« toreport suspected abuse: Adult Safeguarding Team: 01792 36854
Outot affice hours
Emergoncy Duty Team: 01782775501

Deputy DSL, initial contact: Sue Maw Tel: 07707 850898 / lead@sass.wales

This policy document should be read alongside all SASS Policies which can be found online at
wwwsass wales

OVER-ARCHING PRINCIPLES

+ Swansea Asylum Seokers Support Group (SASS) is committed o providing a safo and inclusive anvironment
forallwho ara involved inour organisation.

« This policy sats outforstaff anc voluntaers as wll a5 cult aslum seekers,refuge
people the cverarching principles that guide our approach tosafoguarding.

+ Safoguarings always everyone's responsivily.

+ We rocognise that abuse o any ind is unacceptabla and that overyone (children and adults) has therightto
equal protaction, rgardlss of thar age,disabily,rac, eligon or belie, gendar, o soxual rontation.

+ Allchildren, young paops and acits who are iniotved with Swansea Asylum Seskars Support (SASS) must
o protected from harm, dangor,abuse o aggression

+ Alincividuals aduts and chidren)involved n SASS must be protactad from physical, motional, ogal, and
roputationatisks.

+ Alvoluntoers and paid staf ava guidance and undergo compulsory taining o safeguarding policies and
practices whan they join SASS. Refrasher sessions ae hel st leasttwice year to ansura that everyone
romains updated on the latest poticy, guidelines and suppr networks

+ Voluntoers and stafhave access to and are encouraged t attend taining sessions providod by partners for
examplo Swansea Councilof oluntary Services. Thase courses include safeguarding, first aid, mental
healtn support

+ Al policy documents ar available on SASS website, Members, oluntasrs and staf are strongly sncouraged
taraad and re-read them regulaty.

+ English anguag classes willincude discus
is veryons'sresponsibily

+ Wo il use our safeguarcing and child potection procedures to shara concarns and relo
with agencies who e o know and inuolve young peple, parents, families and carers s appropriate.

- SASS works closely with partners such as SCVS and Ciy and County of Swnsea chilchen's

+ We continually strve to maintain open and honest communication, rovide comprehensive taining and
acknowladge the mitations of our organisatonin handling certain saegt

+ We sim o buid a safeguarding culture whers staff and volunteers, chicren, young peops
ot oach othr with respoctand aro comfortabls about sharing concarns.

+ 5455 staff and voluntaer ecruitment polcy ensures the charactor of applicants and their aptituds for the
tolo aro assesaed i afairway: Alljob descrptions include  requirement o take responsibly for
satoguarding

+ This poicy appies o everyone working on behalf of SASS including the board of rustass, pad sa
Voluntaers and sessional workers.

+ This policy has baen drawn up o the basis ofagilation, policy and guidance tha seeks toprotect children

i Wates.

ehigren and young

1 of topics around openness, awareness of ik,

o——

ntinformation

rding matters

i their famies,

and vuinerabla acul

CHILD SAFEGUARDING.

5455 and spacifically the Welcome to lay Scheme s s
Wwelfar of chicran. Wo acknoiedge our paramount responsibilty o shield children rom harm and ansure their

dfesty comitted tosafeguarding and promoting the

A5 charity decicated 10 human rghts, SASS s acutely aware of all acets of humanrghts. Despite our modsst
size and lmitod resources, SASS consistanty strvas tofacltate chldren's experionces that mirtorthe
uidines and assentialcriteia outlned n the United Nations Convention anthe Rights of the Chid. Thase
ncludo theighttoplay [Aricle 31), reedom of exprossion (Arice 13), safatyfrom violance (Artcte 19),
ducation (Arcla 28, protection ofidenity (Aviclo 8, a uffcient standard ofving (Aricla 27, knowlsdg of
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thair rights (Articta 42), and ccass ta health and heslth sevices Articl 24). Given the multingual nature of ur
Servica users, wa placa partcular emphasis on non-ciscrimination (Atcls 2),the bt nterestsof the child
rticla 3), therght to Lfe, surival, an development (Artila ], and th right o b heard (Aricla 12).

Insummary

+ We beliave that ildron and young people should never experienca abusa of any kind

+ We have aresponsibilty o promot the welfarsof all chldren and young peopl, to keep then
practisain away that protects them

+ We recognise that the wallaraof chilcon s paramount n al the work we 6o and n al the decisions wa take

+ We il seok o keap chlcren safe by valuing, Ustening o and respecting them

+ Workingin partnership withchicen, young people, thirparents,carers and other agencies is ss
promotingyoung people’swelfare

+ Some childran ara mora winerabi because of theimpact of previous experiences, hei lovel of dependency,
communication nseds or other ssuss.

+ Any concarns sbout achic's saety r welf
Lead, amamberof saffor Trustes.

- We ensura that wa provid a safe physical anvironmant for our cildren,young paop, staf and volunteers,
by appiying health and safety measuros inaccordance with the Law and regulatory guidance.

+ Weillappaint  chld potoction aad, a deputy and alead Trustea for safoguarding.

+ We il record, stora and use nformation sacurelyin line with data protection legislaion and guidance.

fosndto

ntistin

should beraported immaiataly to Desigated Sateguarding

ADULT SAFEGUARDING

The Gara Act statutory guidance defines adult safoguarding as "Protoctng an adult’s right to e in safty, r
rom abuse and neglact. Itis about people and organisations working togather o prevent and stop both the
tisks and experience of abuse ornegleot, whils a the same time making sure that the adult’s wellbeing is
promoted, whls havin rogard o thei iows, wishes, foalings and belets n deciding on any action.”

InWales, the Social Services and Wallbsing Act 2014 describes an “adult trisk” s an adult who:
+ 15 experioncing oris atisk of abuse orneglact.
= Has neacsfo cara and support (whether o ot the suthory is mestng any of those need, and as @
el of thoss nseds s unabis toprotact imsel o hersef sgainst buse or neglact r the sk of .

Aithough most asylum seskers and efugoes would not seem to diracty fallwitin his descriptin, they are
Vulnerabie. They have been/may have baen traumatisad b the dangers thay have flac, and aften by the
Jourmey they have endurad to gt o tha UK.

(Once hers, thay e winarabla ot anly to indvidual abuse but also the challenges of the asylum system such as
prolonged delays in decisions relatng to thelr asylum case; poverly, racism an, for soma, sta
destitution, and the over-prosent fearofdetantion and dsportaion. To keep our community safe wo nad o focus
ol thess dange

imposed

RESPONSIBILITIES OF ALL TRUSTEES, VOLUNTEERS AND STAFF IN SASS

with this potcy.

of what abuse and neglect means; o be awaro of the sighs of abuse and neglect; o take
any disclosures of abuse orneglact seriousty and know how o 19spond t them. Sea Appancix2)

+ To actin line with the SASS Voluntaer Policy, i partiular thelstof "rights and responsibilies’

+ Tothink about what they seo and as s acceptabla practice
+ Toreport suspectsd sctsof buse or ny other risk factors.
+ Todsctare sny exstng or subsequent convictions that ae ot protactect as dfined by the Rshabilfation of

Offenders Act 19747

TRUSTEES have overal responsibilyforSafoguarding. They must ensure that

- SASS s arobust safeguarcing policy nd that s implamented ffectvaly

+ 5455 has a Desighted Safaguar Load to versea safoguarding practices, provide aining, and act 25 point
of contact fo concarns.

+ Al staf ant voluntears comply withtha safeguarcing polcy, follow procedures and eport any concerns
promotly.

+ Rogular training andrefosher taining s availabe or staf and voluntoers inluding emphasis on types of
abuse, howto acoghise i, how o raspond sansitvely 1o disclosuros of buse t anisura appropriatshelp and
adics s sought.

- Parents and carers are encouragec o iorkin partnership with SASS to nsure thei childssafety snctwall
being

+ oviowthe safeguarding policy annually o ensuro tha it ffective and complies with currnt egistaton.

DISCLOSURE PROCEDURE

This procedur s fordealing with a safeguarding raport apples whethar s aganst o parpet
voluntoers, members of SASS.

o by SaSS saf,

Inthe oventof a safeguarding disclosure, SASS will promty aport the incident to ane o more of our partne
organisations, including schools, the City and Countyof Swansea safeguarding team, S.James Church (which
will2port o the Church in Wales) ant York Place Baptist Church. These organisations have the experise and
duty o handla such disclosures efectively.

1. Areport may ba received through a formal routa such
of an nformal discussion, chat or oven rumou:

fany membar ofstff,voluntaer o member hears something i an nformal discussion o chat that they
think s a safoguarding concorn, they must immediatly oport this {0 the Designated Safoguarding Lead,
member o safor Trustse.

mail or text. It may aso be nthe orm

2. 1 safeguarcing cancern s isclossd, the parson receiving the epert should
2 s
P—

+ Askwho,when, where and what but ot why.
+ Repeatto chackthat your undorstanding of thefacts s accurate
+ Reportto the Designsted Safeguarding Lesd/appropria

taff membaror Trustee.

3. Tha person racaiving thatreport must then document th information:

+ Name of person making the report.
= Name ofthe allgectvictmof the safeguarding ncident f iferent)
+ Namelsof the lleged perpatrators.

+ Description of the ncident

+ Datess, tmels and locations o incident.
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4. Tha parcon receiving thareport should than forward the information o City and Courty of
‘Swansoa Safoguarding team within 43 hou

5. Confidntialtymust b meintained during all sta
toknow” basi

6. Provida support o the victim where neadcdraquested.

7. Assess any protection or

curiyrisks 0 others in SASS b:

- Uncertaking a risk assessment to ctarming whather thers ars any other potential iss ather o SASS
staffor membrs.
+ Developa mitigation lanif equired.

5. Store sl information elting o the apart confidentialyand in accordance with GDPR.

9. Racord anomymisad data relating ta he case to 5o hat it can b reported o the SASS Trustees. The
Trustaes in collaboration with the Designated Safeguarcing Offcer il assess whethar policies or
practices nead to changa inorder to ensure a similar case coss not Happen n the futur.
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‘Appendic 1. Definitions of Abuse:
‘hsial skl s g, lppin, pushing, Kicking, misse of medicatio, unlawlol o nappropristerestsint
ornsppropriate physcl sanctons.

Domestic abuss ~ s an inddent o paism ofcdents of contiolin,cosfvs o hresningbehaviour, Vilenc o s

iy semeone who!s o has been an intimat prtnr orfamiy memberregardles ofgender o sexualty (Home Offie
00,

Senual abuse  nclodes rape and senual asoul o sl acts 1o which the adlt t sk hs ot conented orcould ot

consent o waspressured no consenting,
Esacholgial huse - ncodes emotons buse hreatof harm o shandonment, deprhation o contat, humiaion,
Blaing, contralling, ntimidation, cosrcive hrassment,verba abuse, bulingandcyberbulying, latonoruneasonable
and ujusified withdrwal from seriesor swppartiee netwarks,

Einancisl nd materis sbuse - icludes thf, raud,exlatton, presure i connection with il poperty o ihertance
orfnancial ansacions, or th misuse o misapproprision of propery, possssans o benels.

Meclctand acts o amisson - ncudes gnoringmedic o physia e nds,llur o provide acces 10 appropiate
heath,

soilcare o educationl senices, he withhlding ofthe ncesslties o e, such a mediction,adequatenatrtion
and hstig

emale genitl mutiltlon £GM) - ncudesprocdurs tht tentionallysher o caus inury o the female getal rgans or
on-medical essons.Proceduresca cause severe bleding and probles urintingand lte s, nections, ety 5
el s compliation nchdbrth and nrsssed ik of new-orn desths. I an accur i s couneyor the persos country
ot orign.

odern sovery - includes homan afcing, forced abourand domestcsnvtude.Tsfckers and love masters us the
means theyhave s her disposal o coece deceie nd foce ndiidusls nt e o abuse, seriude andinbuman

Honour". based vilence - wheresomeone s subjected 1 ilence committed o prtec r defendthe “honour” of the

famiy or partcal

Discrminstoy sbuse - ncludes sbus bsedon 3 perin's
Rarasment surs o simr estment o hat crime/hote ncdent.

e sexulty fith,sexulorietation, o age;ather forms of

‘rganisations Abus - ncudes nelec nd poor practice whthinaninstiution o secilc e setingsucha  hosial or

ome,for example rnrlation ta cae provded none's own e, This may range rom ane-af withi 3 organisation

mariage tha i formed under durssand without the ll nd formed consent e wilof both
paris.

Salual o teligousabus - Siitul sbuse s no cvered by the satutory defetons b i f concen both whthin and
utide.faithcommunities.Aspcts fsptual buse.can e recogised under the fou categriesofabuse such s emotional
buse rphysicl sbuse e lrced ealing tuals). Wihin ok commoriies,hrr can b coused by the inappropriae e
of egous ekt o ractice, Th ca ncudethe misus of the authrity o ladershipor penitenisl dcpline,opprsshe.
Leaching, btnsieor forced hesling and dehrance minstis or tuat,ay of whkh may resul i oméons experencng

Bhysclemotons or sexvat ham.
Senegec — covers 3 wide rangeofbehaiours such 5 neglecting o cre for one's ersona yglene, hth o surcundings

and can nclude behaviours such s oardig.
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Ruby Bretos “ &S o

To: sjmorton48@gmail.com Sat 2/14/2026 11:37 AM

Hello,
My name is Ruby and im currently on my second year as a student studying
Psychology and counselling at University of Wales Trinity Saint David.

As part of one of my level 5 modules, i am required to undertake the
equivalent of a ten day/ 60 hour volunteering opportunity.

Would this be possible for me to complete this with you? If so is any training
needed and how long does the training process take as i have to have had at
least 30 hours completed by may, but are more than happy to carry on
volunteering after that.

The volunteering itself is not assesed and there will be no visitors from tutors.
All that is required of you is the completion of an attendance form at the end
of volunteering .

Kind regards,
Ruby Bretos
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Sandra Morton<sjmorton48@gmail.com> “ &« o

To: You; Sue Maw Sat 2/21/2026 5:02 PM

Hello Ruby, First, thank you very much for your help yesterday at the drop-in.
It's much appreciated and I hope that you enjoyed it. Someone left a black
jacket in the office. Was it you by chance? I've brought it home to keep it safe.

Yes, it's fine for you to do your volunteering with SASS. Will you bring a sheet
for one of us (Sue, George or me) to sign with date and times? It would be very
helpful if we could do that each time you come because it would be much easier
to certify a total at the end of May if we have that weekly record.

Hope to see you next week. We can put you onto the SASS WhatsApp
community and volunteer group next week if you're happy to join.

Sandra
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Stacey Coleman O« « ~ Y
To: @ Ruby Bretos (2416785) Wed 3/25/2026 9:39 AM
Hi Ruby,

Thanks for this. | have contacted Sandra and | will et you know if/when she
responds (sometimes people don't - but carry on with the placement anyway!)

Cofion cynnes, | Kind regards,

Stacey.

If I have sent this email during the evening or at the weekend, it is because
this fits with my work schedule this week. | do not expect you fo read or
respond to this email outside of your working hours.

Stacey Coleman CPsychol
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Prifysgol Cymru

N ¥ s Do am Seicoleg a Cwnsela
Universityof Wales | Psychology and Counselling
[Placement Information Form
Name of student: Ruby Bretos

Proposed placement setting and address:

‘Swansea Asyum seekers support
‘Stlames church parsh centre, Walter oad, Swansea,
sata0a

Proposed dates of placement:

2702126 - 5105128

Name and position of contact:

‘SandraMorten
‘SASS chaitman of rustees

Contact email address:

‘Simorton4g@gmailcom

Contact telephone number:

07400805669

152 DBS required for you to attend this
placement?

o N

If¥es, have you appiid for ths?
O Yes applisdon___Gowuk.
o N

Explain how your role inthis
organisation/on this placement meets the
critera for the assessment for the module:
(a5, what dutiseaske wilyou be undertating.
thatar retsvant for the motue assessment)

I my role working with children at an asylum seeker charity,
my responsibltes closely allgn with the assessment
eritria of this module because they require me to apply.
theory to practice, demonstrate professional skils, and
engage in citcal reflection.

Acentralpart of my role nvolves supporting children who
have experienced displacement, trauma, and significant ife
transitons.  help facilate structured actities; these tasks
allow me to apply relevant theoretical frameworis from the
module. such as child development theory rauma-
informed practic, safeguarding principles, and inclusive
practice within areal-world context. Safeguarding and
professional boundaries are a key component of my dutes.
Working with winerable children requires adherence to
organisational policies, confidentility standards, and
ethical practce.





