

	
	ECEY4009
2307571
3279 Words




[bookmark: _Int_5fMZpkFI]Personal Development Plan

  I am currently in my second year as a Level 3 LSO working in a Catholic Primary school for 5 days a week on a rolling temporary contract. My 5-year plan consists of completing this degree course and then moving on to do my PGCE. Although I would ideally prefer to do this in a year, I cannot leave my job for a year while I study. So, I will have to do this over 2 years via the salaried route. From there I will hopefully gain employment as a teacher in a school in my local area. I plan on developing professionally in as many ways as possible between now and then, in the hopes that it will help me to not only become a more desirable candidate during recruitment processes, but also make me a more confident and capable educator. Below are a few of the ways in which I hope to develop in the near future.  

	No
	Improvement and development goals
	Success criteria
	The actions I will take to achieve my goal
	Timelines
	What will this help me achieve

	1
	Become more comfortable speaking incidental Welsh within my setting.
	I will be more confident having conversations in Welsh with my peers and issuing tasks to my students.
	I have recently enrolled myself on a “Welsh for Primary Education Staff” course run by Learn Welsh Glamorgan. Completion of this course will grant me the knowledge I need to improve my teaching in this area. 
	6 months
	I will become a more desirable candidate when applying for teaching roles. I will also be more confident in my abilities as a EYP. And be able to give my students a better grounding in basic Welsh. 

	2
	Become more confident in my knowledge of RE topics.
	I will become more comfortable with the topics being taught & therefore deliver more cohesive lessons to my students.
	I have recently enrolled onto the CCRS course run by Life Light.  Completion of this course will grant me the knowledge needed to improve my teaching in this area.
	1 year
	I am hoping to go into teaching Catholic Education, as there are three well thought of Catholic Schools in my area. Having this qualification and a better understanding of RE topics will benefit me when the time comes to apply for teaching positions. 

	3
	Achieve the relevant qualification to lead outdoor, forest school lessons in my setting.
	The children in my care will benefit from daily, quality outdoor learning.
	I have recently enrolled on Level 3 Forest School Leader programme. I have completed all of the practical work and just need to finish putting together my portfolio in order to receive my qualification. 
	3 months
	There are a lot of schools with vast outdoor learning facilities in my area. Being a qualified Level 3 forest school leader will be advantageous when applying for roles in certain schools in my area.  As outdoor learning is something that I am particularly passionate about I want to become as knowledgeable as possible to give my students the best possible experiences in this area. 

	4
	Become a qualified teacher by the time I’m 40. 
	I will have completed all relevant qualifications and have achieved my first teaching post. 
	The first step to achieving this goal was signing up to do this degree.  After this I plan to go straight on to do my PGCE.
	4 years
	Becoming a teacher (hopefully in a Catholic School) is my main objective and the driving force behind most of the decisions around my education recently. When I have finished this course and subsequently my PGCE I will have achieved what I set out to do.














Briefing Paper
	
What is reflection and reflective practice?


			
  Reflective practice is 'learning through and from experience towards gaining new insights of self and practice' (Finlay, 2008).
Schón (2017) argues that reflection is a basic part of teaching and learning. It aims to make you more aware of your own professional knowledge and action by ‘challenging assumptions of everyday practice and critically evaluating practitioners’ own responses to practice situations’ (Finlay, 2008). Reflective practice can be very useful when collaborating with peers and drawing on them for support. Ultimately, reflection makes sure all educators are continuously developing their teaching styles and effectively tailoring their lesson plans towards achieving the best possible learning environments for their students.












































	
Why is reflective practice important to EY practice?


  It encourages a cycle of assessment, adaptation, and refinement that leads to better educational outcomes. It is particularly important in Early Years settings as it leads to;
· Enhanced Child Development: Reflective practice allows early years practitioners to gain insights into children's individual needs, strengths, and areas for development. This understanding helps them tailor their teaching practices to support each child's growth and learning effectively (Reed and Canning, 2010).
· Quality Care and Education: Early years practitioners play a significant role in a child's formative years. Reflective practice helps ensure the quality of care and education provided to young children. It enables practitioners to continuously improve their teaching strategies, curriculum, and interactions with children (Lindon, 2010).
· Building Positive Relationships: Developing meaningful relationships with children, their families, and other professionals is a key component of early childhood education. Reflective practice helps practitioners become more attuned to their interactions, fostering positive and nurturing relationships that support children's well-being and learning (Early Education on behalf of the Early Years Coalition, n.d.).
· Cultural Competence: Early years practitioners work with children from diverse cultural backgrounds. Reflective practice encourages practitioners to examine their own biases, values, and beliefs, promoting cultural competence and equity in the classroom or childcare setting (Derman-Sparks and Julie Olsen Edwards, 2010).
· Better Assessment and Planning: Reflective practitioners use observations and assessments to inform their planning and curriculum decisions. This ensures that activities and experiences are developmentally appropriate and aligned with each child's unique needs and interests (Mcafee, 2016).




			


			


					

	The theory of reflective practice:


  The theory of reflective practice is founded on the principle that individuals can enhance their performance and learning through thoughtful reflection on their experiences. This concept has been shaped by the work of notable theorists like Donald Schön and David Kolb. Reflective practice emphasizes the value of examining one's experiences, actions, and decisions to gain valuable insights and improve future performance. It is used in various fields, including education, healthcare, and professional development. 	


Key elements of the theory of reflective practice include:

· Learning through Experience: Reflective practice is rooted in the understanding that individuals learn from their experiences, whether positive or negative. It encourages active engagement with experiences and critical contemplation of the lessons learned.
· Thoughtful Analysis: Reflective practice entails critical thinking and analysis of one's actions, decisions, and experiences. It prompts individuals to examine the assumptions, values, and beliefs that influence their behavior and decision-making processes.
· Continuous Development: Reflective practice is geared toward continual improvement and professional growth. It underscores the importance of using insights gained from reflection to make constructive changes, refine skills, and enhance overall performance.

(Roffey-Barentsen and Malthouse, 2013b)

	
Gibbs’ Model


			

[image: ]
			


  Graham Gibbs is known for developing the reflective cycle, a structured approach to reflection that has been widely used in various fields, including education, healthcare, and professional development. While Gibbs' work is not specifically tied to childhood education, his reflective cycle has been adapted and applied by educators and practitioners in the field of early childhood education as a tool for promoting reflective practice (The University of Edinburgh, 2020).
Gibbs' reflective cycle typically consists of six stages, guiding individuals through a structured process of reflection:
· Description: Describing the specific event or experience being reflected upon in detail, providing context and background information.
· Feelings: Exploring the emotions and feelings experienced during the event or experience, considering personal reactions, thoughts, and initial perceptions.
· Evaluation: Assessing the positive and negative aspects of the experience, examining what worked well and what could have been improved.
· Analysis: Analysing the experience in depth, considering the factors that contributed to the outcome and identifying any patterns or underlying issues.
· Conclusion: Drawing conclusions from the analysis, reflecting on what was learned from the experience and how it can be applied to future situations.
· Action Plan: Developing an action plan based on the insights gained from the reflection, outlining specific steps or strategies for implementing changes and improvements in future practice.

			


	(Bolton and Delderfield, 2018)		


			

	
What, So What, What Now?
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 Another well -known reflection model developed by Rolfe et al (2001) is based upon three simple questions: What? So what? Now what?
"What, So What, Now What" is a simple and effective framework for guiding reflective practice and critical thinking in various fields, including education. While it is not associated with a specific theorist, it is widely used as a structured approach to reflection and problem-solving. Educators often employ this framework to encourage thoughtful analysis and decision-making in early childhood education contexts. The framework can help educators reflect on their teaching practices, interactions with children, and classroom dynamics, leading to improvements and better learning outcomes (Jacoby, 2019).
Here is a breakdown of the "What, So What, Now What" framework:
1. What: This stage involves identifying and describing the specific event or experience being reflected upon. Educators focus on objectively detailing what happened, what was observed, and what the key elements of the experience were.
2. So What: In this stage, educators analyse the significance and implications of the experience. They explore the impact of the event or experience, considering its relevance, consequences, and potential lessons learned. This stage encourages deeper reflection on the underlying meaning and significance of the experience.
3. Now What: This final stage involves formulating an action plan based on the insights gained from the reflection. Educators consider how they can apply the lessons learned to improve their teaching practices, enhance the learning environment, and promote positive outcomes for children. This stage emphasizes proactive decision-making and the implementation of practical solutions to address any identified issues or areas for improvement.
  By following the "What, So What, Now What" framework, educators can systematically evaluate their experiences, make informed decisions, and take appropriate actions to enhance their teaching practices and promote the holistic development of young children in early childhood education settings.

(Jacoby, 2019b)

	
Analysis of Models

Comparison:

· Complexity: Gibbs Reflective Cycle is more detailed and comprehensive, while What, So What, What Now is more straightforward and concise.
· Sequence: Both models follow a sequential process, but Gibbs has more stages, including an exploration of emotions.
· Application: Both models are widely applicable, but Gibbs is more commonly used in healthcare and education, while What, So What, What Now is used in various professional and personal development contexts.


Pros and Cons:

What, So What, What Now:
· Pros: Simple and easy to apply, effective for quick reflections, and suitable for various fields.
· Cons: Might lack depth in exploring emotions and could overlook some critical aspects of the experience.


Gibbs Reflective Cycle:
· Pros: Comprehensive and structured, allows for a thorough examination of emotions and actions, and provides a detailed action plan.
· Cons: Might be time-consuming, may be overly detailed for some situations, and could be challenging for those new to reflective practice.
			


	
Conclusion 						

   In conclusion, the application of reflective practice in the context of early years practitioners is fundamental to fostering high-quality care and development for young children. By engaging in thoughtful reflection, practitioners can gain valuable insights into the individual needs of each child, adapt their teaching methods, and create nurturing environments that promote optimal growth and learning. Through this process, early years practitioners can refine their approaches, identify effective strategies, and continuously enhance their skills, therefore ensuring that they provide the best possible support for the holistic development of the children in their care. By embracing reflective practice as an integral part of their professional journey, early years practitioners contribute significantly to the positive and holistic development of the children, laying a strong foundation for their lifelong learning and well-being.	




















Exploring the Elements of Professional Practice in Meeting the Diverse and Inclusive Needs of Children

Professional practice in the context of early childhood education forms the bedrock for fostering an environment that promotes the holistic development and well-being of children. Focusing on incorporating learning experiences for nurturing the “heart, head and hands” (Chalke, n.d.). Informed by the foundational work of renowned theorists such as Jean Piaget, Lev Vygotsky, and Maria Montessori, it encompasses a set of values, effective communication, safeguarding knowledge, multi-agency collaboration, observations, planning, and adherence to the principles of the UNCRC (United Nations Convention on the Rights of the Child). In this setting “Professional Practice” refers to the application of specialized knowledge, skills, and ethical principles in early childhood education. It encompasses a range of responsibilities and actions aimed at providing a nurturing and supportive environment for children, facilitating their intellectual, emotional, and social development.
[bookmark: _Int_7lvQc7SY]   In early childhood education, several values underpin the role of an effective practitioner (Brock, 2014). Compassion, empathy, respect, inclusivity, and integrity are essential values that contribute to the creation of a nurturing and empowering educational setting (Mcleod, 2023). These values serve as guiding principles, fostering a culture of understanding, acceptance, and support, thereby laying a solid foundation for the healthy development of children. These values are crucial in fostering a supportive and inclusive environment where every child feels valued, respected, and empowered to participate actively in their learning journey (Early Years Coalition, n.d.). By upholding these values, educators create a nurturing atmosphere that celebrates diversity, promotes inclusivity, and cultivates a sense of belonging among all children. Empathy, for example, allows professionals to understand and resonate with the unique emotional and psychological needs of each child. It cultivates a compassionate and supportive environment where children feel valued and understood. Through integrity, professionals establish credibility and trust, thereby creating a secure and reliable environment for the children to thrive in. Professional practitioners, much like everyone else, hold values close to us that were shaped by the things we have experienced throughout our lives. They form the basis of our belief system and who we fundamentally are as people. Our life experiences play a crucial role in shaping the values we have as early years educators. Several theorists in the field of early childhood education have contributed valuable insights into how those life experiences influence the development of principles for early years practitioners.
   A comprehensive understanding of safeguarding measures are also vital for early years practitioners (NSPCC, 2020). It enables them to identify and address potential risks and ensure the safety and well-being of children. A sound knowledge of safeguarding also empowers practitioners to create a secure and nurturing environment that protects children from harm, promoting their physical and emotional security.
   Alongside a sound understanding of safeguarding goes effective communication. Open and transparent communication fosters a collaborative environment among educators, children, and families, enabling the exchange of information and ideas that contribute to the comprehensive development and well-being of children. Strong relationships built on trust and respect create a sense of belonging and security, allowing children to thrive and reach their full potential. Effective communication acts as the bridge that connects professionals, children, and families (Rege and Almeida, 2014). It helps us share information, concerns, and progress. By building transparent and open communication channels, professionals can ensure that the needs of every child are accurately understood and addressed, thereby facilitating their holistic development and well-being. A supportive and nurturing environment is cultivated through open and respectful communication, where students feel valued and understood, fostering a sense of belonging and motivation to engage actively in the learning process (Early Education on behalf of the Early Years Coalition, n.d.). Collaboration among educators is also facilitated through effective communication, promoting the sharing of knowledge, best practices, and resources. This collaborative approach encourages continuous professional development, ensuring educators remain well-informed about the latest research and innovative teaching methodologies. Additionally, maintaining transparent communication with parents and guardians is crucial in keeping them informed about their child's progress, development, and any potential challenges.
   Multi-agency work also plays a crucial role in the holistic development of children, as it involves collaboration among various professionals and agencies to provide comprehensive support. This collaborative approach ensures that children receive integrated care, addressing their diverse needs effectively and fostering a cohesive and inclusive learning environment. By drawing upon a diverse range of resources, expertise, and services, educators can cater to the multifaceted needs of children, addressing not only their educational requirements but also their health, social, and emotional well-being. This comprehensive approach ensures that no aspect of a child's development is overlooked, allowing for a more integrated and effective support system. The collaborative nature of multi-agency work is also pivotal in addressing the diverse and complex needs of children. By engaging with various agencies such as healthcare providers, social services, and community organisations, professionals can ensure that children receive comprehensive and tailored support (Cheminais, 2008).
   Hand in hand with effective communication and multi-agency work go regular and insightful observations. As they stand as an essential tool for understanding each child's development, learning styles, and individual needs (Birth to 5, n.d.). These observations provide professionals with a deeper understanding of the children's strengths, challenges, and preferences, enabling them to design personalised learning experiences that cater to their specific requirements (Roffey-Barentsen and Malthouse, 2013). Through careful observations, educators can gain a comprehensive understanding of a child's development and progress over time. They can observe how children interact with their peers, engage in learning activities, and respond to various stimuli in their environment. These observations provide educators with a holistic view of a child's cognitive, social, emotional, and physical development, enabling them to identify any potential areas for growth or additional support (Plone site, 2018). Observations serve as a powerful tool for early years professional practitioners, allowing them to assess and understand the individual needs and learning styles of children. These insights inform the planning process, enabling practitioners to develop tailored strategies and activities that cater to the unique requirements of each child. Effective planning, guided by observations, ensures that educational experiences are structured, engaging, and meaningful, promoting the holistic growth and development of children.
   These various areas of professional practice in childcare and education are all interconnected and when put into to practice alongside The United Nations Convention on the Rights of the Child (UNCRC) an inclusive and supportive environment is achieved for every child, as the UNCRC underscores the rights and well-being of children. By adhering to the principles outlined in the UNCRC, professionals ensure that every child's rights are respected, protected, and upheld. This framework pinpoints the importance of creating a nurturing and supportive environment that fosters children's overall well-being and development, regardless of their background. The United Nations Convention on the Rights of the Child (UNCRC) stands as a fundamental framework that underpins the professional practice of educators, serving as a guiding compass for creating a nurturing, inclusive, and supportive learning environment for children (UNICEF, 2023). This international treaty outlines a comprehensive set of rights inherent to all children, emphasizing their entitlement to protection, provision, and participation in matters affecting their well-being and development. The UNCRC holds paramount importance in the realm of education, as it shapes the ethical principles, policies, and practices that educators adhere to in their daily interactions with children and families (Lievens, 2023). One of the primary reasons the UNCRC is critical in professional practice for educators is its emphasis on the holistic well-being and development of every child. By recognising children as individuals with distinct rights, the UNCRC highlights the importance of creating a supportive and nurturing environment that fosters their physical, cognitive, social, and emotional growth.           
   In Conclusion, professional practice in early childhood education is grounded in a set of values, effective communication, safeguarding knowledge, multi-agency collaboration, observations, planning, and adherence to the principles of the UNCRC. By upholding these principles and incorporating these elements into their practice, early years professional practitioners create a nurturing and empowering environment that supports the holistic growth and well-being of children. Their commitment to these fundamental aspects ensures that children receive the care and educational experiences that are essential for their development and future success.
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