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In this assignment the writer will critically explore how increased parental engagement can help to overcome barriers to inclusion.  Firstly, a couple of definitions of Parental involvement will be looked at and what kind of barriers there are to inclusion to do this Joyce Epstein’s partnership model will be incorporated into the assignment. A critical analysis of how current policies for inclusion and education have developed and impacted on inclusive practice will be looked at next. After exploring the various policies, the writer will move on to discuss the Welsh Government perspective on the subject.  Theorist Lev Vygotsky will be discussed and his views on parental involvement in child development explored before moving on to take a brief look at the Human Rights Act and Article 2 of the first protocol – Right to Education and Article 14, protection from Discrimination which will follow on to the Equality Act 2010. 
Parental involvement can be perceived to be an important strategy in the development of the quality of education. Parental involvement can be characterised in different ways. According to Althoff (2010) parental involvement refers to how much participation a parent has when it comes to schooling and their child’s life. (Abdullah, Seedee, Alzaidiyeen, Al-Shabatat, Alzeydeen, Al-Awabdeh, 2011) define parental involvement as the activities which occur between a child and a parent or between a parent and teachers at school that may contribute to the child’s educational attainment. Essays, UK (2018). Both these statements are relevant however the development of the quality of education when parental participation occurs poses the question what if parents are illiterate or have their own additional needs? This in itself can pose a barrier to parental involvement and can it work as a strategy in the development of the quality of education, maybe not unless the parent’s own issues are addressed first which will lead on to this eliminating the barrier to parental participation.


At this point it would be useful to explore some barriers to inclusion that parents may experience which could limit their engagement in their child’s education. Research identifies parent involvement as an important factor in the standard of a child's education. Joyce Epstein's School-Family-Community Partnership Model is an influential model in parent involvement research. The model reformulates the relationship between schools, families, and communities as one of overlapping spheres of influence that share a concern about the success of the child (Epstein,2019). As a framework for increasing parental participation in education, the model identifies six types of educational involvement and implores schools to develop activities that engage schools, families and communities within the six types. The model has been significant in developing social policy regarding parent involvement in education.
To take a closer look there are six general types of involvement that have been identified:
Type 1, Parenting: activities that parents participate in to raise their children happy and healthy to become able students. Barriers to this would be poor parenting skills, from their own upbringing not having the tools to be proactive parents. Teachers with positive, attitudes towards parental involvement will encourage parents no matter what their background, this will inevitably increase the effectiveness of the involvement of the parent (Eccles and Harold 1993).
Type 2, Communicating: Families and schools need to communicate with each other in various ways but to be effective and inclusive it needs to be a two-way process.  Schools can communicate the child’s development through parent’s evenings, annual questionnaires, termly newsletters. Technology plays a bigger role these days and the use of social media, texting, e-mails and school websites are all inclusive ways of communicating which schools use. The use of technology alone however is not inclusive as rural communities do not always have signal at their home or internet access. Parents can communicate any worries or developments within the family home to schools, this is imperative for the child’s continual development, if a death within the family has occurred or break up this could affect the child’s learning. Barriers to this would include illiterate parents or parents with their own bad experiences from school not wanting to communicate because of bad feeling. Parents level of education will influence their view on whether they can participate in aspects of school involvement (Green et al.2007).
Type 3, Volunteering can be undertaken by parents as part of the P.T.A, helping out in gardening club or cooking and reading within the school.  Teacher volunteer their time in attending local activities with the children singing and performing outside school ours. A barrier to this would be parents feeling that they have no knowledge to pass on to students or not having the confidence to do so and the threat of stereotyping, Stereotyping can affect a person’s ability. For example, if a tattooed parent with piercings wanted to volunteer, stereotyping tattooed people as thugs could be a barrier when this particular parent could have an important skill to pass on. Differences in class, gender and ethnicity could play a role in deciding the degree in which parents will involve themselves with schools (OECD 1997)  
Type 4, Learning at Home: if parents are encouraged to participate in the school curriculum and themes through visiting castles or a museum and reporting back to school for example, this can be a powerful tool for parent-school relationship enabling parents to be a part of their children’s learning. A barrier to this could be financial not having the money to go places, living in poverty also illiterate parents not being able to help with homework, Hoover-Dempsey and Sandler (1997) found that parents with insecurities about their ability to help their children are more likely to elude contact with school because of their own shortcomings.  
Type 5, Decision making: becoming part of the P.T.A or Governors allows the parents to be included in the school’s decision making.  If parents think that their involvement is not valued by the schools or the teachers, then they are unlikely to get involved (Hoover-Dempsey and Sandler 1997).
Type 6, Collaborating with the Community: is an important part of school parent relationship involving parents in school trips to local attractions, school choir singing at local events and entering local art competitions all involve the school in their community.  Barriers could include the threat of Stereotyping and attitudes.  One author (Hornby 2000) claimed that parents are viewed as “problems” by teachers or “less able” and best kept out of schools.
It is clear to see that these six types of involvement can enhance parental engagement within school but as outlined by Hornby & Lafaele (2011) there are many barriers to parental involvement in education.
Many barriers for parents can stem from their own experience of the education system.  Even though there have been many changes in the education system from the days of corporal punishment in the 20th century, rights and policies such as the Children’s Act 2004 and the Human Rights Act 1998 meaning corporal punishment being abolished.   Inclusion has greatly improved from the days of boys and girls being educated separately because of the understanding that boys were more clever meaning girls were being discriminated against.  Children with special needs were separated from mainstream education and put in specialist school with the education system following the Medical model.  Some parents still have these experiences engrained in their mind.  An overview of historical and Political Influences on Inclusive Education in the UK by WordPress (2013) sees how from the 1944 Butler Act coming into force seeing the leaving age rise to 15 and children with any disability of mind and body being provided with alternative educational provision to the Warnock report of 1978 in which he argued all students should be taught in mainstream education and not segregated or stigmatized as they had been by the 1944 Butler Act.  The 1981 Education Act which saw parents getting more of a say and teachers required to identify children who needed extra assistance and local authorities to formally assess children.  Parents were given the right to appeal LA decisions under this act.  Following on the 1988 Education reform Act and National curriculum was introduced which all children were to follow.  School inspections and standardised testing were also introduced.  This led to consequences of the return in teachers focusing on pupils who could achieve and deterring the inclusion of SEN students as they affected the achieving results of the school.  The 1993 Education Act and SEN code of practice combated this somewhat by requiring schools to show they have done everything possible to help Children before statements were given, this Act gave parents more rights to appeal any LA decision about their child’s needs.  The Social Educational Needs and Disability Act was introduced in 2001 giving school 3 extra levels of support to give SEN students.    The Equality Act 2010 legally protected people from discrimination, it basically simplified the law and schools cannot unlawfully discriminate against SEN children.
Despite all these acts and legislation aimed at improving the equality and quality of children’s education  a further Green paper was drawn up in 2011 and it plans to make changes to the shortcomings of the system as it is such as needs being identified late, parents having limited choices with regards to schools and to lessen the bureaucracy parents have to go through.  The draft ALN code consultation document 
The welsh Government have children’s rights at the heart of its new policy it   quotes:
‘Most schools will have had experience of families that appear (in the eyes of the school at least) to be persistently refusing to engage, or who may even engage in an inappropriate or aggressive way.  Developing a working relationship in these cases is more challenging for schools, and yet schools have most to gain with precisely these families’ (WG,2016, P29). 
By ‘schools have most to gain’ the writer sees it as meaning the children of these families are most at risk of exclusion or need help in school because parents do not engage.  Various evidence seems to indicate a connection of low attainment in children and parents not engaging with the school.  Therefore, by engaging these parents it could mean possibly, better achieving children and less exclusions to deal with thus schools having most to gain.
The Equity Matters Research Review No,5 states;
“One of the most powerful but neglected supports for children’s learning and development is family involvement both in and out of school.
Over 40 years of steadily accumulating evidence show that family involvement is one of the strongest predictors of children’s school success, and that families play pivotal roles in their children’s cognitive, social, and emotional development from birth through adolescence.” Weiss et al. (2009)
This can be backed up by the theorist Lev Vygotsky who gives parents a pivotal role in supporting children’s growth (Brooks,2011).  His theory that a child learns through its interactions with ‘Knowledgeable partners’(Brooks,2011) reinforces the importance of parental involvement in their Education. 
[bookmark: _GoBack]As a child spends most of their time with their Parents during early development.  Vygotsky’s ‘ZPD’ theory looks at the scope of things a child can do alone and how a more knowledgeable other such as a parent and teacher can guide and enhance what the child already knows (Brooks,2011). Thus, reinforcing the evidence gathered by Weiss (2009).
The writer found that research discovered at the age of seven the extent to which families engage with their child’s learning has six times more influence over the child’s educational attainment than the quality of the school. Desforges & Abouchaar (2003).
These findings alone contribute to the statement that increased parental engagement can help overcome barriers to inclusion. 
Article 2 of the first protocol in the Human Rights Act 1998 states that every person has a Right to Education in the current education system, no person shall be denied a right to an education.  Article 14 of the same Human Rights Act gives protection from discrimination which is given further protection by the Equality act 2010 giving legal protection from discrimination such as disability, religion or belief, race, sexual orientation, sex and being married or in civil partnership.  
To conclude most of the research shows that parental involvement can lead to an increase in attainment and is an important element of effective education (DES1967). Education professionals need to achieve a greater understanding of the barriers to parental involvement if we are to gain more effective parental involvement in order to gain a more effective education for children, after all, research studies repeatedly reveal that high student achievement and self-esteem are closely linked to positive parental involvement in education. Parents and schools need to work together so all children can succeed in school. Joyce Epstein’s Partnership model as outlined in this assignment indicates possible solutions to parental involvement barriers.  
Maslow’s Hierarchy of needs show that if children feel that they belong are respected and valued as part of the school then they can move on to the next stage of learning.  Parents equally need to feel that their children’s needs are being met to be able to reach fulfilment thus in turn the parents needs are met. 

Parental involvement in education is a complex matter, looking at the findings in this assignment parental involvement is determined by a range of barriers related to parents, children, teachers and social values.  There is overwhelming evidence that parental involvement can lead to an increase in attainment within the educational process.  Despite all the legislation and policies outlined the barriers are still prevalent and exist to this day but the situation is improving with regards to SEN and inclusion but still has a way to go.
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