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Blog 1: Critically Evaluating the Digital Competence Framework (Wales)(Quebec, 2020)
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Introduction
In today’s rapidly evolving digital world, the ability to use technology effectively and responsibly is a vital skill for learners of all ages. The Digital Competence Framework (DCF) in Wales provides a structured approach to developing these essential digital skills, ensuring that learners can navigate online environments confidently, creatively, and critically. Embedded across the Curriculum for Wales, the DCF positions digital competence alongside literacy and numeracy as a fundamental cross-curricular skill, highlighting its importance not just for academic success but for life beyond school.
This blog critically evaluates the DCF, exploring how it supports learners’ development of digital literacy skills, and examines how these skills can be applied across subjects and in real-life contexts. By analysing the framework’s progression steps, its alignment with broader UK digital literacy initiatives, and its practical applications in schools, this discussion highlights both the strengths and limitations of the DCF in preparing learners for the complex digital landscapes they will encounter in education, work, and civic life.
Defining Digital Competence and Digital Literacy
Digital competence is defined by the Welsh Government (2018) as the set of skills, knowledge, and attitudes that enable learners to use technologies confidently, creatively, and critically. It combines technical ability with awareness of ethics, online safety, and communication in digital contexts (Welsh Government, 2018).
Digital literacy extends this concept, encompassing the access, interpretation, creation, and communication of digital information, while understanding socio-cultural and ethical implications (Rennie & Smyth, 2020). Digital literacy focuses on understanding and critically engaging with digital content, while digital competence focuses on the practical skills to use digital tools effectively (Ilomäki et al., 2023).                                                                              1                               
What Is the Digital Competence Framework (DCF)?
The Digital Competence Framework (DCF) is a key part of the Curriculum for Wales and became mandatory in September 2022. It supports learners in developing the digital skills needed to use technology confidently, creatively and critically across all areas of learning, and is recognised as equally important as literacy and numeracy (Welsh Government, 2022).
The framework consists of four strands:
· Citizenship: digital identity, wellbeing, rights, and ethics
· Interacting and Collaborating: digital communication and teamwork
· Producing: creating, planning, and evaluating digital content
· Data and Computational Thinking: problem-solving, data literacy, and algorithmic thinking
Each element is structured into five progressive steps, from early exploration to independent and critical application. This ensures a developmental trajectory in digital competence across the learner’s school journey (Welsh Government, 2020).
The DCF in the Curriculum for Wales
Within the Curriculum for Wales, digital competence is one of three mandatory cross-curricular skills, alongside literacy and numeracy (Welsh Parliament, 2024). Embedding these skills across subjects promotes authentic, contextual learning, where digital competence is developed in meaningful scenarios, not taught in isolation (Rennie & Smyth, 2020).
This cross-curricular approach ensures alignment with the curriculum’s four purposes: developing learners as ethical, informed citizens and ambitious, capable learners. It also mirrors recommendations from UK-based practice guidance, which emphasises embedding digital skills into real-life tasks and problem-solving (Estyn, 2023).
Focus on the Citizenship Strand
The Citizenship strand addresses digital identity, online wellbeing, rights, and ethical behaviour. As Stocchetti (2020) highlights, digital environments shape how individuals present themselves and are perceived, making this strand critical for preparing learners for online life.
Within this strand, the element “Identity, image and reputation” helps learners understand how online actions affect their personal identity and reputation over time. It aligns closely with child safeguarding and e-safety frameworks in UK schools (Childnet, 2025).
Progression Steps: Identity, Image and Reputation
The five progression steps guide learners from awareness to independent management of their digital identity:
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1. Early Steps: Learners recognise personal digital identity and understand that online information relates to real people (Welsh Government, 2021).
2. Developing Understanding: Learners understand the consequences of digital actions through guided activities, supported by school e-safety policies (Welsh Government, 2020).
3. Intermediate Steps: Learners begin to analyse how digital content, including language and images, can influence how individuals are represented and perceived online, reflecting wider debates about identity and self-presentation in digital environments (Stocchetti, 2020).
4. Advanced Steps: Learners critically evaluate multiple digital contexts and the ethical implications of their digital presence (Rennie & Smyth, 2020).
5. Independent Application: Learners proactively manage their digital identity, linking online conduct to employment, learning, and civic participation (Welsh Government, 2020).
This progression supports learners to transition from passive consumers of technology to reflective and responsible digital citizens.
Comparison with Digital Literacy Frameworks
A comparison with broader UK digital literacy frameworks highlights strengths and limitations of the DCF:
· Structured Progression vs Conceptual Breadth: The DCF provides clear, measurable progression steps that support teacher planning (Welsh Government, 2018). In contrast, frameworks like Jisc’s Digital Capability model emphasise reflective practice and adaptability without fixed national scales (Jisc, n.d.).
· Curriculum Integration vs Critical Theory: The DCF’s integration into the curriculum ensures widespread implementation. However, broader digital literacy research stresses critical evaluation of power, identity, and inequality online — areas less deeply explored in the DCF (Stocchetti, 2020).
· Policy Focus vs Pedagogical Challenge: The DCF provides a practical roadmap for schools, but teacher confidence is critical. Estyn (2023) reports variability in how schools implement the framework, highlighting the need for ongoing professional development.
Application Across Subjects and Real-Life Contexts
The Citizenship strand is embedded across subjects to ensure relevance:
· English: Learners analyse online texts and social media language (Estyn, 2023).
· Health and Wellbeing: Learners explore self-image, mental health, and online safety (Childnet, 2025).
· Humanities: Learners examine online civic engagement and activism (Common Sense Education, n.d.).
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Real-life relevance is clear: skills developed in schools directly support learners managing online portfolios, professional networking, and civic engagement (Qualifications Wales, 2025).
Conclusion
The Digital Competence Framework (DCF) plays a pivotal role in equipping learners in Wales with the skills required to navigate the digital world safely, ethically, and creatively. By providing structured progression steps across its four strands—Citizenship, Interacting and Collaborating, Producing, and Data and Computational Thinking—the framework supports the systematic development of digital competence from early exploration to independent application. Its integration across the Curriculum for Wales ensures that digital skills are embedded meaningfully in all subjects, enabling learners to connect classroom learning to real-life contexts, including online safety, civic engagement, and professional development.
While the DCF offers clear practical guidance and measurable outcomes for teachers, comparisons with broader UK digital literacy frameworks highlight areas for growth, particularly in encouraging critical reflection on power, identity, and inequality online. Nevertheless, the DCF provides a robust foundation for fostering responsible, reflective digital citizens, helping learners transition from passive technology users to confident, ethically aware participants in the digital society.
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Blog 2:    Critically Analysing the Effects of the Digital World on Children and Young People(Slideshare, 2025 )
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Introduction
Digital technology plays a central role in the lives of children and young people (CYP), offering opportunities for learning, creativity, and social connection through collaboration, content creation, and online communities (OECD, 2025; Ofcom, 2023; Welsh Government, n.d.; Knowles & Danzi, 2025). However, excessive screen time and social media use can negatively impact sleep, mental health, self-image, and wellbeing, while exposing CYP to cyberbullying, harmful content, misinformation, and exploitation (Stiglic & Viner, 2019; United Nations, n.d.; Scully, Swords & Nixon, 2023). Digital inequality can further limit access to technology and skills, reinforcing social and educational disparities (Nuffield Foundation, 2023). This blog critically examines these positive and negative effects and explores how Critical Digital Literacy and UK policies support safe, responsible, and ethical digital engagement in schools.

Positive and Negative Effects of the Digital World on CYP
Positive Effects
Digital technologies provide CYP with enhanced access to learning, creativity and social participation. Online platforms support collaboration, communication and personalised learning, allowing learners to engage beyond traditional classroom boundaries (OECD, 2025). Digital tools provide children and young people with opportunities to express their identity, showcase creativity, and share their perspectives through creating content such as blogs, videos, and social media posts (Ofcom, 2023).
7
Using digital tools in education can boost students’ motivation, support them in learning on their own, and help them build skills like problem-solving, communication, and critical thinking (Welsh Government, n.d.). Online communities can also serve as a source of social support, particularly for children and young people who feel excluded or isolated in the offline world (Knowles & Danzi, 2025).
Negative Effects
Although digital engagement has its benefits, spending too much time on screens has been linked to poorer sleep, lower emotional well-being, and a decreased overall quality of life in children. Research has shown connections between high screen use and symptoms of depression and reduced well-being (Stiglic & Viner, 2019). CYP may also face various online dangers, such as cyberbullying, harmful or unsuitable content, false information, and exploitation (United Nations, n.d.).
Social media use can affect adolescents’ self-image, encourage social comparison, and increase anxiety, especially during the critical period of identity development (Scully , et al., 2023). Digital inequality limits access to technology and skills for some CYP, contributing to ongoing educational and social disadvantage (Nuffield Foundation, 2023).

Theoretical Framework: Critical Digital Literacy
Critical digital literacy goes beyond simple technical skills by emphasising an understanding of how digital information is influenced by social factors, power dynamics and cultural contexts. Rennie and Smyth (2020) describe digital literacy as the ability to find, interpret and create digital content while being mindful of its ethical, cultural and political considerations.
Influenced by critical pedagogy, this approach supports learners in critically exploring digital content and understanding how technology affects identity and behaviour (Stocchetti, 2020). It positions CYP as active participants in digital culture rather than passive users.
Applying Theory to Practice
In schools, Critical Digital Literacy can be incorporated through curriculum planning and classroom tasks. Learners might examine social media content to identify bias, misinformation, and representation, fostering an understanding of how digital narratives shape opinions and identity (LSE, 2024).
Digital literacy skills, including assessing online sources, understanding algorithms, and managing digital identities, equip CYP to navigate the online world responsibly. Teaching them to create content ethically — such as blogs, presentations, or digital campaigns — emphasises their role as active contributors rather than passive consumers (UK Safer Internet Centre, 2025).
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The Welsh Digital Competence Framework (DCF) supports this approach by integrating digital citizenship, online safety and ethical awareness throughout the curriculum, enabling learners to use critical digital skills in real-life situations (Welsh Government, 2019).
Policy and Practice: Keeping CYP Safe in a Digital World
UK policy plays a key role in protecting children and young people in digital spaces. The Education for a Connected World framework provides statutory guidance for schools on online safety, digital wellbeing and responsible use of technology (GOV.UK, 2020).
Schools are required to adhere to Keeping Children Safe in Education, which outlines safeguarding responsibilities, including online safety protocols, staff training, and established reporting procedures (GOV.UK, 2025). These policies ensure that digital risks are addressed systematically.
Organisations like Childnet and the NSPCC assist schools and families by offering guidance, educational resources, and support for parents on online safety, digital wellbeing, and managing children’s online behaviour (NSPCC, 2025). Training professionals to recognise online risks ensures consistent support for CYP across educational and care settings.

Research Evidence Supporting Policy and Practice
Balanced digital engagement is crucial for children and young people (CYP). Teaching online safety, ethical content creation, and digital wellbeing is more effective than limiting access alone (UK Safer Internet Centre, 2025). Digital tools allow CYP to be creative, connect with peers, and access online support, especially for those feeling isolated offline (Ofcom, 2023; Knowles & Danzi, 2025).
Excessive screen time can harm sleep, wellbeing, and mental health, and CYP may face risks like cyberbullying, misinformation, and online exploitation (Stiglic & Viner, 2019; United Nations, n.d.; Scully, Swords & Nixon, 2023). Digital literacy and critical skills reduce these risks. Policies such as the Welsh Digital Competence Framework, Education for a Connected World (GOV.UK, 2020), and Keeping Children Safe in Education (GOV.UK, 2025) guide schools in embedding online safety, ethics, and digital citizenship (Welsh Government, 2019; LSE, 2024; NSPCC, 2025; Welsh Government, n.d.).
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Critical Evaluation
Although UK policies and frameworks provide robust guidance, implementing them consistently remains a challenge. Variations in teacher confidence and training across schools can lead to uneven delivery of digital literacy education (Estyn, 2023), and rapidly changing technologies often outpace policy.
Critical Digital Literacy offers a practical approach to these challenges by emphasising adaptability, ethical awareness, and reflective practice rather than fixed skills. Successfully embedding this approach requires ongoing professional development and a whole-school commitment.

Conclusion
In summary, digital technologies offer children and young people significant opportunities for learning, creativity, and social connection, but they also bring risks to wellbeing, safety, and equality. Critical Digital Literacy equips learners with the skills to navigate these challenges thoughtfully, promoting ethical awareness, critical thinking, and active engagement online. UK policies and frameworks, such as the Welsh Digital Competence Framework, Education for a Connected World, and Keeping Children Safe in Education, guide schools and families in embedding online safety, digital citizenship, and responsible technology use. Through the combination of strong policy, practical teaching, and supportive resources, learners can be empowered to participate confidently and safely in the digital world.
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Blog 3: Reflecting on the Benefits of Digital Teaching and Learning and Barriers to Digital Inclusion[image: Hand touching a mirrored but geometrical and digital-looking hand, separated by a geometric plane]


Introduction
Digital learning is now a key part of education, offering flexible, engaging, and personalised opportunities for children and young people (CYP). In my experience as a Teaching Assistant, I have seen how technology can boost creativity, collaboration, and independent learning. At the same time, challenges like unequal access to devices, differences in digital skills, and online safety concerns can limit these benefits. This blog reflects on my experiences, exploring the advantages of digital learning and the barriers to inclusion, supported by theory and research.

My Role and Experience
As a parent of school-aged children, I have engaged closely with digital learning through online homework platforms, communication apps, and blended learning activities used by schools. I have supported children in accessing online lessons, completing digital assignments, and using educational tools at home. This involvement has provided insight into how digital teaching can enhance learning, as well as the difficulties some families face in accessing technology, maintaining engagement, and developing digital skills. Observing both the benefits and challenges has highlighted the importance of inclusive digital practices supported by clear policy and guidance.

13


Benefits of Digital Teaching and Learning
One major advantage of digital teaching and learning is the flexibility it offers. Digital platforms make it possible for learning to continue outside the traditional classroom, allowing learners to access materials in their own time and return to content whenever necessary. This approach is especially helpful for pupils who need more time to understand information or who learn best through visual and interactive resources. Evidence suggests that digital learning promotes personalised learning and learner autonomy, supporting the development of independence and self-confidence (GOV.UK, 2021). 
Digital tools can also increase learner engagement and motivation. Activities such as videos, quizzes, interactive tasks and online collaboration often make learning more interesting than traditional approaches alone. From my experience, children tend to be more enthusiastic when lessons include technology they already use and recognise. Research supports this, showing that digital learning can help develop creativity, problem-solving and communication skills, which are important for lifelong learning (Jisc, 2024). 
Digital teaching also helps improve communication between schools, students, and families. Teachers can quickly share updates, feedback, and resources online, making it easier for parents to support learning at home. For staff, digital tools can make planning, assessment, and communication easier, though they can sometimes add to the workload. Used well, digital teaching encourages collaboration and strengthens learning relationships (Scottish Government, 2015).
Impact on Learners and Staff
Digital teaching and learning can help make education more inclusive by giving learners different ways to engage with content. Tools such as subtitles, audio support, and visual materials can assist those with additional learning needs. Online platforms and collaborative spaces also provide opportunities for social interaction, especially for learners who may feel hesitant in face-to-face environments (GOV.UK, 2025). 
However, the effect on staff is variable. Digital tools can enhance efficiency and support innovative teaching, but they also demand confidence, training, and time to use effectively. Evidence indicates that differences in staff digital skills can result in inconsistent learning experiences for pupils across schools (Jisc, 2025). This highlights the importance of ongoing professional development to ensure staff feel supported and capable of delivering high-quality digital learning.
Theoretical frameworks like Critical Digital Literacy are especially applicable in this context. This perspective prompts both learners and educators to engage critically with digital content, consider how information is created, and reflect on its ethical and social impacts (Rennie & Smyth, 2020). Applying this theory supports meaningful digital learning rather than surface-level technology use.
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Barriers to Digital Inclusion
Despite the advantages of digital learning, significant barriers to inclusion persist. A key challenge is unequal access to devices and reliable internet. From a parental perspective, families with limited financial means may find it difficult to provide enough devices or stable connectivity, especially when multiple children are learning from home. Research indicates that digital inequality continues to deepen existing educational and social disparities (RM.Com, 2025). 
Another challenge to digital inclusion is the differing levels of digital literacy among learners, parents, and school staff. Some families may feel uncertain or lack confidence when using digital platforms, making it difficult to support learning at home. Likewise, staff may feel unprepared to implement new technologies effectively without adequate training, which can lead to frustration, lower engagement, and inconsistent learning experiences. Additionally, concerns about online safety and wellbeing remain significant. Excessive screen time, exposure to inappropriate content, and risks such as cyberbullying can have a negative impact on children’s mental health and overall wellbeing (Good Things Foundation, 2024). These risks may discourage families from fully engaging with digital learning unless clear safeguarding measures are in place.

Overcoming Barriers to Digital Inclusion
Promoting digital inclusion requires joint efforts from schools, families, and policymakers. Ensuring that learners have access to devices and reliable internet is a key starting point, with many schools and local authorities providing device loans or connectivity support to reduce gaps.
Equally essential is building digital skills. Schools can support learners and parents through clear guidance, tutorials, and workshops, while ongoing professional development for staff helps them feel confident and capable in using technology effectively for teaching and learning (Government Technology, 2025).
According to Estyn (2019), ongoing training helps ensure more effective digital teaching and better learning outcomes (Estyn, 2019).
Policy guidance plays an important role in promoting safe and responsible digital practice. UK frameworks, including Education for a Connected World and Keeping Children Safe in Education, provide schools with clear, structured direction on online safety, digital wellbeing, and appropriate use of technology (GOV.UK, 2020).
In Wales, the Digital Competence Framework integrates digital skills, online safety, and ethical understanding across all subjects, helping learners develop inclusive and purposeful digital learning skills (GOV.Wales, 2022). 
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Applying Critical Digital Literacy further supports inclusion by empowering learners to question digital content, understand online risks, and participate actively and ethically in digital spaces. This approach moves beyond technical skills to promote reflection, adaptability, and resilience.

Conclusion
Digital learning offers children and young people valuable opportunities for personalised, flexible, and engaging education, fostering creativity, collaboration, and independence. At the same time, barriers such as limited access to devices, varying digital skills, and online safety concerns can reduce these benefits. Addressing these challenges requires coordinated support from schools, families, and policymakers, alongside ongoing staff training. UK guidance, including the Welsh Digital Competence Framework and Education for a Connected World, combined with Critical Digital Literacy, provides structured approaches to safe, ethical, and inclusive digital learning. With these measures, learners can confidently navigate the digital world while developing essential skills for lifelong learning.
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Blog 4: Reflecting on the Use of Google Classroom to Support Learners in Primary Education(Twelverays Agency, 2023)
[image: Using Google Classroom on a mobile device]

Introduction
Digital technology is now a regular part of learning in primary schools. When used well, digital tools can support children’s learning, increase engagement, and help meet different learning needs. However, their impact depends on how effectively they are used and whether staff feel confident using them.
This blog reflects on the use of Google Classroom in a primary school setting from my perspective as a Teaching Assistant. It explores how the platform supports pupils aged 7–9, including those with additional learning needs. The blog looks at how Google Classroom meets learners’ needs, links its use to learning theory, and considers both its benefits and challenges. It also discusses how the platform helps pupils develop important digital skills for the future.

Identification of the Software
The digital tool discussed in this blog is Google Classroom, created by Google. Google Classroom is an online learning platform that helps teachers manage learning by sharing resources, setting tasks, giving feedback, and communicating with pupils and families.
It is designed for school-aged learners, including those in primary schools, and is commonly used in UK education settings.
Key features of Google Classroom include:
· Simple access to learning materials and assignments
· Links with Google Docs, Slides, and Forms
· Tools for teacher feedback and assessment
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· Communication through messages and announcements
· Use on tablets, laptops, and Chromebooks
Google Classroom supports both classroom-based and home learning. This makes it a useful tool for blended and remote learning, helping pupils to stay connected to learning whether they are in school or at home (Google for Education, n.d.).

Learner Needs
The learners referred to in this blog are primary school pupils aged 7–9. This group includes children with additional learning needs, such as mild literacy difficulties and low confidence with written tasks. The class is made up of pupils from varied socio-economic backgrounds, and some have limited support for learning at home.
In my role as a Teaching Assistant, I have observed that these learners benefit from:
· Clear instructions and structured activities
· Visual and interactive learning resources
· Opportunities to revisit tasks at their own pace
· Regular feedback and positive encouragement
· Support to develop independence and confidence
Some pupils also find face-to-face learning challenging and may be less confident when contributing to class. For these learners, digital platforms can offer a more comfortable and supportive way to engage with learning (Education Endowment Foundation, 2021).

How Google Classroom Meets Learner Needs (Linked to Theory)
Google Classroom helps support learners by using scaffolding, which relates to Vygotsky’s Zone of Proximal Development (ZPD). According to Vygotsky, giving structured guidance allows learners to complete tasks they would struggle to do independently (Cole, et al., 1978).
Google Classroom allows learning to be organised in a way that supports pupils effectively. Tasks can be broken down into small, achievable steps, and instructions can be accessed again when needed. Visual resources such as videos, images, and examples help pupils understand what is expected, while ongoing feedback supports their progress. This supports learning within pupils’ Zone of Proximal Development and helps build confidence and independence over time. From my experience as a Teaching Assistant, pupils with literacy difficulties often feel more confident working digitally, especially when tools like spell check and voice typing are available to support their learning (McGinnis, 2025).
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Google Classroom also supports Maslow’s Hierarchy of Needs, particularly safety, belonging, and self-confidence. The clear structure of the platform helps pupils feel safe and know what they need to do. Positive feedback given online can help pupils feel valued and motivated, encouraging them to stay engaged with their learning (TES Magazine, 2019).
Benefits, Limitations, and Impact
A main benefit of Google Classroom is that it increases pupil engagement. Learning activities such as videos, quizzes and shared documents can be more engaging than traditional paper-based work. In my experience, pupils are often more willing to complete tasks online, particularly when they can share their work with teachers and peers (Jisc, 2025).
A further benefit of Google Classroom is its accessibility. Students can revisit lessons, instructions, and feedback whenever they need, which is especially useful for those who need extra time or support to understand the content. This is particularly valuable for learners with additional learning needs. The platform also improves communication between school and home, helping parents understand what their children are learning and how to support them. Evidence suggests that using digital tools like Google Classroom can strengthen the connection between home and school and encourage greater family involvement in learning (Gov.UK, 2021).
There are some challenges with using Google Classroom. Not all pupils have access to their own devices or reliable internet at home, which can make digital learning harder. In some families, siblings may have to share devices, limiting the time each child can spend learning. Pupils who are less confident with technology may also need extra help. Despite these issues, research shows that when used fairly and consistently, platforms like Google Classroom can increase engagement, build independence, and improve learning (Ofcom, 2024).
Supporting 21st-Century Skills
Google Classroom helps pupils learn important skills for the 21st century, such as using technology, communicating, working with others, and solving problems. These skills link to the Digital Competence Framework (DCF) in Wales, which focuses on:
· Using digital tools confidently
· Staying safe online
· Being responsible and ethical online
With Google Classroom, learners can:
· Use digital platforms safely
· Communicate politely online
· Complete tasks on their own
· Work together with other pupils (Welsh Government, 2022)
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Google Classroom also supports the Four Purposes of the Curriculum for Wales by helping learners to become:
· Ambitious, capable learners
· Ethical, informed citizens
· Enterprising, creative contributors
By using digital tools, pupils can build the skills, confidence, and understanding they need to succeed in future education and in a digital society (Welsh Government, n.d.).

Critical Reflection
As a Teaching Assistant, I have found Google Classroom to be a flexible and effective tool that supports inclusion, engagement, and learner independence when used correctly. Its success relies on staff confidence, consistent use, and access to training. Without enough support, some features that could benefit learners may not be used fully. Ongoing professional development is essential to help staff use the platform effectively. Research shows that teachers who receive proper training are better able to use digital tools to improve learning and outcomes (Literature Review on the Impact of Digital Technology on Learning and Teaching, 2015). Overall, Google Classroom works best when it is supported by strong safeguarding policies, clear guidance for parents, and a balanced mix of digital and face-to-face learning (Gov.Scot, 2015).

Conclusion
In conclusion, Google Classroom is a useful and effective digital tool in primary education when it is used properly. From my experience as a Teaching Assistant, it supports inclusion by providing clear structure, flexible access to learning, and helpful tools that build pupils’ confidence and independence, especially for those with additional learning needs. Learning theories such as Vygotsky’s Zone of Proximal Development and Maslow’s Hierarchy of Needs help explain why this approach can support both learning and wellbeing.
However, challenges remain, including unequal access to devices, differences in digital skills, and the need for staff training. These issues show the importance of ongoing professional development, strong safeguarding measures, and clear communication with parents. When these supports are in place, Google Classroom can improve engagement, develop key digital skills, and support the aims of the Digital Competence Framework and the Four Purposes of the Curriculum for Wales. Overall, Google Classroom works best as part of a balanced approach that combines digital learning with face-to-face teaching.
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