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Introduction
Storytelling supports children's language, communication and early literacy development from before birth to seven years. The neural responses of newborns to speech are affected by prenatal exposure to language (Mariani et al., 2023). Storytelling supports vocabulary and listening skills, imagination and early reading throughout childhood through meaningful interactions (Grolig, 2020).
This analysis examines my storytelling abilities by engaging in two activities with children aged 3-5 years: traditional storytelling with Bing: Dressing Up, and digital storytelling with I Love You More Than Anything on a laptop. It explores the use of my own voice, question types and narration methods, based on Tomasello's (2019) theory of shared intentionality. 
Both activities foster oracy and emergent literacy in the context of adult interactions, and digital storytelling also helps to incorporate technology skills and digital literacy (Kucirkova, 2018).



Traditional Storytelling: Language, Interaction and Shared Attention
My traditional storytelling activity involved Bing: Dressing Up, featuring Bing, Coco and Flop. The book tells the story of imaginative play, disagreement and collaboration as the characters settle a dispute with another character over a crown by making two crowns. Its familiar context provides opportunities to develop vocabulary, emotional understanding and oral communication. Grolig (2020) states that shared storytelling is an active listening experience that promotes language development.
One of the key behaviours to assess in storytelling was the use of expressive intonation in character dialogue. Sayings like “I`m a princess!” and “King Bing!” are opportunities to change pitch and to communicate excitement. But words spoken in an expressive way do not ensure children's comprehension. Murphy et al. (2023) emphasise the importance of repetition and shared reading with characters and propose that using character voices with repeated opportunities for familiar expressions may increase verbal engagement.
Another relevant behaviour was directing attention towards the illustrations, particularly the crown. Using gestures when naming objects can aid the correlation of verbal words with visuals. Shared intentionality is a theory of Tomasello (2019) that explains how coordinated attention aids in communication. However, with no children being recorded, it is not possible to demonstrate joint attention or language development.
Another area that could be enhanced is questioning and response. Instead, I could ask open questions such as: “What do you think is inside the dressing up box?” and give plenty of time for the children to answer. Dowdall et al. (2020) show how interactive reading of picture books can have a positive impact on children's language learning.  There is a balance between expressive storytelling, engaging visuals, and thoughtful questions, and teachers are aware of the limitations of assessing practice without children's involvement.



Developing Oracy Through Questions and Emotional Understanding
An important aspect of Bing: Dressing Up was the disagreement over the crown, which created opportunities to explore emotions, fairness, sharing and problem-solving. These can foster social understanding by providing appropriate communication (Tomasello, 2019; Underwood, 2025).
Looking back on my own storytelling, I see that sometimes it can reduce opportunities for a child's verbal participation. The disagreement between Bing and Coco gave us a natural chance to have questions like, "Why are Bing and Coco upset? and "What can they do to make things fair? But these are suggested ways in which the child might respond, not actual interactions. Interactive shared reading has important implications for the development of oral language (Dowdall et al., 2020).
Tomasello (2019) emphasises cooperation and shared understanding in children's social communication. The children could consider ideas in relation to possible solutions and explore differing viewpoints through purposeful questioning. Likewise, words like sparkly, crown, jewels and zigzag might be repeated, a visual stimulus might be used, and the word could be discussed in response (Dowdall et al., 2020; Grolig, 2020).
A flaw in my method was that it concerned itself with providing character speech but didn't always create opportunities for interaction. While the findings of Ong and Aryadoust (2023) cannot directly demonstrate the effectiveness of my traditional storytelling, it is important to note that they raise issues related to digital storytelling and language learning. I would add more open-ended questions and make more deliberate pauses to give children time to think through their responses, for improvement. Combs and Higgins (2024) agree that sharing pictures together is important, and Grolig (2020) highlights the importance of responsive communication. However, with no children involved, the effectiveness of such strategies remains hypothetical rather than demonstrated. 




Supporting Early Reading and Writing Development
Emergent writing opportunities are also provided through the story. Children could draw crowns, create marks to represent jewels or write their names. Older children might be encouraged to describe what would happen to them if they wore the costumes or to create alternative endings to the Traditional storytelling can be used to enhance early reading by enabling children to identify a relationship between the pictures and the spoken and written language. Through regular storytelling, students become aware of conventions of books, character relationships and sequences in stories (Lisenbee and Ford, 2018).

In Bing: Dressing Up the narrative progresses from selecting costumes to experiencing a disagreement and subsequently resolving the conflict.
 This may support children's understanding of the concept of beginnings, problems, solutions, and endings. Following the reading, children could be asked to identify what happened first, next, and finally to reinforce comprehension. Use of picture cards might be used for younger children, and older children might retell the story independently (Kamaruddin et al., 2025).
Shared book-reading interventions showed small overall language benefits, though there was less evidence against active controls (Noble et al., 2019). This suggests that storytelling alone may not be sufficient for literacy development; it requires the quality of interaction. Therefore, it is essential that adults engage responsively with children and story. These activities provide opportunities to connect storytelling with symbolic representation and develop writing skills (Pinto and Incognito, 2022).
My recording, however, did not include any writing activities, therefore, these are only suggested extensions and were not observed in practice. In the future, I would incorporate follow-up drawing, mark-making, or writing activities that would fit the developmental levels of the children (Weadman et al., 2022).



Digital Storytelling: Communication and Technology
My digital storytelling activity used I Love You More Than Anything, which explores emotions such as happiness, sadness, anger, fear and frustration. Rather than traditional printed story, I placed a laptop and demonstrated how children could use the mouse and touchpad to navigate between pages and adjust the screen size with the arrow keys. This method incorporated emerging digital literacy skills with language development. If used appropriately, digital books can be a useful tool for children's language learning and engagement (Kucirkova, 2018).
In traditional storytelling, I paid attention to the physical book, while with digital storytelling, I had to keep my eyes on the story, the screen and technology. In contrast, I noticed that my introduction was quite extensive with the equipment, which might have diverted children's attention from the story. Evidence indicates that digital elements that are not well integrated may capture children's attention away from the comprehension of the story (Takacs, Swart and Bus, 2015).
I would simplify my explanations and would show only one function at a time, like saying, "This arrow will take us to the next page. I'd also like to ask predictive questions about how digital navigation and real-world communications will be linked.
Self-Reflection on My Digital Storytelling Skills
When reflecting on my digital storytelling transcript, I noticed that I was less confident when using the laptop.  During the introduction, I repeated words and corrected myself while explaining the functions of the laptop and mouse. I also mentioned, "I hope you can see the screen," which is to say that I was splitting my time between talking and orienting myself in technology.
Self-correction is part of communication, but frequent hesitation may affect the fluency of the story and children's engagement. Interactive and responsive interactions between adults and children play a significant role in supporting children's language development, according to research (Dowdall et al., 2020). Therefore, I recognise that I need to enhance my pace, clarity and confidence.
In the future, I would practice navigating the digital story in advance, as well as give clear instructions and make eye contact with the audience. This would enable me to focus more on the expressive storytelling.
The story also includes a range of emotional vocabulary: worried, frightened, proud and frustrated. I could ask questions such as " How do you think the character feels?" and " Why do you think they feel that way?" to discuss these feelings. Language development is achieved through meaningful and shared social interaction (Tomasello, 2019).
In my recording, however, there was limited questioning during the narration. I would therefore add more pauses and questions to prompt children to respond, express emotions and take turns in conversations (Grolig, 2020).
Repeated hesitation and self-correction may break the flow of the story and distract from the story. This is an indication of the need to increase technical awareness to ensure expressive performance and meaningful language interaction (Dowdall et al., 2020; Grolig, 2020).
Comparing Traditional and Digital Storytelling
Both storytelling approaches can support language and literacy development, although they provide different learning experiences (Furenes et al., 2021). Traditional storytelling, in the form of Dressing Up, fosters imaginative play, character dialogue and problem-solving. Children could look at the pictures, touch the book and use the dressing-up moments to follow the story (Kılınçcı et al., 2021).
Digital storytelling with I Love You More Than Anything, on the other hand, adds emotional vocabulary and technological navigation. My traditional approach was more about the characters and interaction within the story, while my digital approach emphasised the operation of the laptop (Gündoğmuş, 2024).

Munzer et al. (2019) reported that print-book reading led to more parent–toddler verbal engagement and collaboration than the electronic reading formats studied. On the other hand, Takacs, Swart and Bus (2015) found that the use of suitably designed multimedia elements can aid vocabulary and comprehension, while distracting elements hinder learning.
This indicates that neither format is necessarily better. Adult engagement, purposeful interaction and appropriate resources are key to the effectiveness of storytelling. Collaborative communication is also highlighted by the concept of shared intentionality (Tomasello, 2019).
I did not use a lot of interactive animation, relying primarily on electronic pages. To conclude, I cannot confirm from my recording whether the multimedia features were effective in supporting learning in the future, I would incorporate interactive questions alongside digital navigation to better facilitate meaningful interaction.

Digital Literacy and Inclusive Practice
Digital literacy is not just about the use of technology as a tool, but about "purposeful communication, creativity and participation in digital environments" as well (Kucirkova et al., 2019). I introduced some basic operational skills in my demonstration of how to navigate the pages and adjust the screen. However, children's learning might be enhanced through guided participation, for example, selecting pages or explaining why the images need to be enlarged.
This could be extended by giving children the opportunity to make a digital picture story about feelings, combining images, speaking and simple text. Kucirkova (2018) proposes that children can be active participants and develop literacy skills through digital story making.

Inclusive Practice is also a key priority. Depending on the child's communication needs, visual supports, extra processing time, enlarged images, or gestures may be helpful. For younger children, responsive speech and shared attention, and familiar voices should continue to be the core components of storytelling (Tomasello, 2019).
Both activities have been a reminder to me of the need to match the storytelling approach to children's developmental capabilities, communication skills, and their digital experience. This would increase opportunities for accessible and meaningful language and literacy development.

Conclusion
Both storytelling activities have enhanced my understanding of how language, interactions, and technology can support early literacy development. Imaginative dialogue, vocabulary development and collaborative problem - solving were used with the traditional story and the digital activity was used to discuss emotional language and for a basic sense of technological navigation. 
My key strengths included selecting age-appropriate and accessible stories and attempting to explain unfamiliar concepts clearly. However, my digital storytelling recording highlighted areas for improvement, particularly in relation to fluency, pacing, and balancing technical explanations with expressive storytelling.

Both approaches emphasise shared attention and communication, which is supported by Tomasello's (2019) theory. While results differ across studies, design age groups, and technologies, the research reviewed provides valuable information. So, it is not possible to conclude that either one or two formats are always superior.
I would continue to develop questioning further and introduce additional planned pauses to prompt children to respond in the future. These are only expected learning outcomes and do not represent actual learning outcomes, as no children were involved in the recording. 


Acknowledgement of AI Use:  No generative artificial intelligence (AI) tools were used in the preparation or completion of this original assignment.
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