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Target from ECAD6009
To develop critical thinking by using views from supportive and opposing theorists.
I have tried to implement different views from multiple theorists and develop my critical analysis skills.
How does a reward and sanction system improve behaviour in ks3
This research aimed to explore the impact of implementing a rewards and sanction system on the behaviour of Key Stage 3 (KS3) pupils within a secondary school setting. The inquiry was motivated by the necessity for effective behaviour management strategies to cultivate a conducive learning environment. The study sought to investigate whether such systems positively influence student engagement, motivation, and overall conduct. It was conducted within the context of a specific KS3 class, with the research question focusing on the potential improvements in behaviour resulting from the implementation of the rewards and sanction system. This research investigated the effectiveness of implementing a rewards and sanction system on the behaviour of Key Stage 3 (KS3) pupils. The aim was to discern whether such systems positively influence engagement, motivation, and overall conduct in educational settings. The issue at hand was the need for effective behaviour management strategies within KS3 classrooms. As a researcher, I was interested in exploring how rewards and sanctions impact student behaviour and whether they contribute to creating a conducive learning environment. This interest stemmed from my reflection in my Personal Learning Plan (PLP), where I recognized the importance of fostering positive behaviour to enhance the learning experience for students. 
The research took place in a Welsh secondary school setting catering to Key Stage 3 students. The school's context included considerations such as the size of the student body, the diversity of student demographics, and the existing behaviour management strategies in place. The research focused on a mixed ability year 9 class within the Key Stage 3, where the rewards and sanction system were implemented using the system ‘classcharts’. This class context provided a targeted environment to assess the impact of the system on student behaviour and attitudes. 
The school's context encompasses a diverse student body, reflecting various socioeconomic backgrounds, cultural heritages, and individual learning needs. Given its location, an industrial area with a mix of urban and rural communities, the school serves students from a range of demographic backgrounds.
Moreover, the school's approach to behaviour management is tailored to its Welsh-medium context, incorporating strategies that align with the cultural values and expectations of the community. The research conducted within the school's Key Stage 3 setting, particularly focusing on year 9, provides an opportunity to examine how behaviour management strategies are implemented and their impact on student behaviour and attitudes within this specific context.
Aim, focus and purpose of the research
The literature surrounding the effectiveness of rewards and sanction systems in influencing student behaviour within educational settings provides valuable insights into the dynamics of behaviour management. According to Smith (2017), reward systems have been widely utilized as a means to incentivize positive behaviour and enhance student motivation. Conversely, studies by Jones et al. (2019) highlight the limitations of solely relying on rewards, suggesting that they may lead to extrinsic rather than intrinsic motivation. This dichotomy underscores the need for a nuanced approach to behaviour management, incorporating both rewards and sanctions.
Furthermore, the significance of teacher-student relationships in shaping behaviour cannot be understated. Research by Brown and Jones (2018) emphasizes the importance of fostering a positive classroom environment based on trust and mutual respect, which can influence the effectiveness of rewards and sanctions. Additionally, studies by Williams (2020) delve into the role of parental involvement in behaviour management, highlighting the potential impact of parental support or lack thereof on student behaviour.
The relevance of this literature to the current study lies in its contribution to understanding the multifaceted nature of behaviour management within Key Stage 3 classrooms. By synthesizing findings from various sources, including studies on reward systems, teacher-student relationships, and parental involvement, this literature review informs the formulation of research questions that address the complexities of behaviour modification.
In forming the research question for this study, the literature review served as a foundation for identifying gaps and areas requiring further exploration. While existing research provides insights into the effectiveness of rewards and sanctions, there remains a need to understand their specific impact within the context of KS3 classrooms. This study seeks to fill this gap by examining the implementation of rewards and sanctions within a specific school/class context, thus extending the existing literature, and contributing to the broader discourse on behaviour management in education.
Expanding on this literature, a study by Johnson and Smith (2019) emphasizes the importance of considering both intrinsic and extrinsic motivation in behaviour management strategies. They argue that while rewards can initially motivate students, sustained behavioural change requires a deeper understanding of students' intrinsic motivations. This perspective adds nuance to the discussion by highlighting the complexities of student motivation and the need for comprehensive approaches to behaviour management.
Moreover, research by García and Suárez (2016) provides insights into the role of individual differences in responding to rewards and sanctions. They suggest that while some students may be highly responsive to external incentives, others may require different approaches to behaviour management. This highlights the importance of considering student diversity and individual needs when designing behaviour management strategies.
Overall, this literature review underscores the significance of considering a range of factors, including reward systems, teacher-student relationships, parental involvement, intrinsic motivation, and individual differences, in understanding behaviour management within educational settings. By synthesizing findings from various sources, this review informs the development of research questions that seek to address gaps in the existing literature and contribute to a deeper understanding of behaviour management in Key Stage 3 classrooms.
Overview of relevant literature
Case study research involves the in-depth examination of a specific case or cases within their real-life context to understand complex phenomena. According to Yin (2018), case study research is characterized by its focus on a bounded system, detailed data collection methods, and an emphasis on contextual understanding. It allows researchers to explore intricate relationships and dynamics within a particular setting, providing rich insights into the research topic.
One of the key strengths of using a case study approach is its ability to provide detailed, contextually rich insights into the research topic. As Stake (1995) suggests, case studies allow researchers to delve deeply into specific cases, uncovering nuances and complexities that may not be captured in quantitative research methods. Additionally, case studies facilitate the exploration of multiple perspectives, and the examination of how numerous factors interact within a real-life context.
However, case study research also has limitations. The findings from a case study may not be easily generalizable to other contexts due to the unique nature of the case under investigation (Yin, 2018). Furthermore, there is the potential for researcher bias, as the interpretation of data may be influenced by the researcher's preconceptions and perspectives.
The research approach involved examining the impact of a reward and sanction system on behaviours within a specific Key Stage 3 classroom. The participants included a small group of Year 9 students and two teachers within the school.
To ensure a representative sample, purposive sampling was utilized. This involved selecting students with diverse perspectives and experiences related to the rewards and sanction system, considering factors such as academic abilities, socio-economic backgrounds, and levels of engagement with behaviour management strategies. Additionally, teachers with varying levels of experience in implementing the rewards and sanction system were selected, enabling a comprehensive understanding of its effectiveness across different contexts.
In conclusion, a case study approach offers a valuable methodological framework for investigating the effectiveness of a reward and sanction system on behaviour within a Key Stage 3 classroom. By focusing on a specific case, researchers can gain detailed insights into the dynamics of behaviour management strategies and their impact on student behaviour. However, it is important to acknowledge the limitations of case study research, including the potential lack of generalizability and the risk of researcher bias.
Case Study and being ethical
The teacher-pupil relationship is a critical aspect of this study, and it is essential to navigate potential power dynamics ethically. Researchers must ensure that their presence does not unduly influence participants' behaviour or responses (Guba & Lincoln, 1989). Establishing rapport and trust with both teachers and pupils is crucial to encourage open and honest communication (Creswell & Poth, 2017). Researchers must clarify their role and intentions transparently to avoid misinterpretation of their motives. Obtaining informed consent from both parents and pupils is essential, particularly when minors are involved in research (British Educational Research Association, 2018). The consent process should clearly outline the purpose of the study, potential risks and benefits, and procedures involved. Parents should be provided with an information sheet detailing their rights and the handling of their child's data. Pupils should also be given the opportunity to assent to participation, ensuring their voluntary involvement (Creswell & Poth, 2017). This is done using a detailed information sheet (see appendix 3) this will be, outlining the purpose of the research, the procedures involved, the potential risks and benefits, and how participant data will be handled and stored. In the case of minors participating in the research, parental/guardian consent will be obtained in addition to the minor's consent. (see appendix 2 and 3).
Parents will be provided with a detailed information sheet outlining the purpose, procedures, and ethical considerations of the study. This sheet will include contact information for the researcher and details on how to withdraw consent at any time. (see appendix 3). Parents will be required to sign a consent form indicating their understanding and agreement for their child to participate. Prior to data collection, pupils will also be provided with an age-appropriate information sheet explaining the study in language they can understand. Pupils will be encouraged to ask questions and express any concerns they may have. They will then be asked to sign an assent form indicating their voluntary agreement to participate in the study.
By adhering to these ethical considerations and procedures, researchers can ensure that the study is conducted in an ethical manner, protecting the rights and well-being of all participants involved.
Research methods
Research methods play a crucial role in investigating complex phenomena such as behaviour management strategies in educational settings. In this essay, we explore the research methods chosen to gather data for answering the research question: "How does a reward and sanction system improve behaviour in Key Stage 3 classrooms?" We examine the rationale behind selecting surveys/questionnaires, focus group discussions, and individual interviews, considering their strengths, limitations, and suitability for capturing both quantitative and qualitative data.
Surveys and questionnaires (see appendix 1)  were utilized to gather quantitative data on perceptions of the rewards system and its effects on behaviour. This method was chosen due to its efficiency in collecting data from many participants and providing numerical insights into attitudes or behaviours (Bryman, 2016). Closed-ended questions utilizing Likert scales assessed participants' agreement or disagreement with statements related to the rewards system. Open-ended questions allowed participants to provide detailed explanations or additional insights.
Surveys and questionnaires offer several strengths as research methods. Firstly, they are cost-effective and time-efficient, allowing researchers to collect data from many participants without significant financial or time investment. Secondly, the use of standardized responses facilitates comparisons across participants, enabling researchers to analyse and interpret data systematically. Additionally, the anonymity of responses in surveys and questionnaires may reduce social desirability bias, as participants may feel more comfortable providing honest answers without fear of judgment or repercussions (Dillman et al., 2014). These strengths contribute to the effectiveness of surveys and questionnaires in gathering quantitative data for research purposes. While surveys and questionnaires offer several advantages, they are not without limitations. Self-reporting, a common method used in surveys and questionnaires, may introduce response bias and inaccuracies as participants may provide socially desirable responses or misinterpret questions (Bryman, 2016). Additionally, the use of closed-ended questions in surveys and questionnaires can limit the depth of responses, however as this research was discussion/interview-based questions within the questionnaire were closed-ended to enable a brief understanding of how the learners viewed and understood the classcharts system. However, this can cause constraints to pre-defined options and may not fully express their opinions or experiences. Furthermore, the lack of researcher control over the administration of surveys and questionnaires may lead to variations in interpretation, as different individuals may interpret questions differently or administer the survey in varying ways (Bryman, 2016). These limitations highlight the importance of carefully designing surveys and questionnaires to minimize bias and maximize the validity and reliability of data collected.
Focus group discussions were conducted to gather qualitative insights into participants' experiences with the rewards system and its perceived impact on behaviour. This method allowed for interactive group dynamics, fostering rich discussions, and uncovering diverse perspectives (Krueger & Casey, 2015).
Focus group discussions offer unique advantages in qualitative research methodologies. Through interaction among participants, focus group discussions facilitate the exploration of complex topics, allowing for a deeper understanding of the subject matter (Krueger & Casey, 2015). This interactive format not only provides in-depth insights into participants' experiences but also stimulates idea generation and encourages the sharing of diverse perspectives. Moreover, by uncovering shared experiences or concerns within the group, focus group discussions can illuminate common themes and patterns, contributing to a richer understanding of the research topic (Krueger & Casey, 2015). Overall, the interactive nature of focus group discussions makes them a valuable tool for qualitative research, enabling researchers to delve into the complexities of human experiences and perceptions. While focus group discussions offer numerous advantages, they are also subject to certain limitations. One potential limitation is that group dynamics may inhibit some participants from expressing their opinions openly. The presence of dominant participants can further exacerbate this issue, as their influence may shape the direction of the discussion and overshadow the voices of others. Additionally, facilitating a productive focus group discussion requires skilled moderation to ensure that all participants can contribute and that diverse perspectives are adequately represented (Krueger & Casey, 2015). Therefore, while focus group discussions can be valuable for generating rich qualitative data, researchers must be mindful of these potential challenges and take steps to mitigate their impact during the facilitation process.
Individual interviews were conducted with key stakeholders, such as teachers, to explore their perspectives on the effectiveness of the rewards system. This method allowed for personalized insights and in-depth exploration of individual experiences (Rubin & Rubin, 2012). Questions were created for the interview (see appendix 4). However, the questions were used to guide the interview and create a dialogue of discussion to not solely depend on the questions.
Individual interviews offer a versatile approach to qualitative data collection, characterized by flexibility in questioning and the ability to tailor exploration of perspectives to individual participants' experiences (Rubin & Rubin, 2012). This flexibility allows researchers to delve deeply into specific topics of interest, adjusting their line of inquiry based on the responses provided. Moreover, individual interviews provide a confidential space for participants to express their thoughts and experiences without fear of judgment or social pressure. This privacy can foster a sense of trust between the interviewer and participant, encouraging openness and honesty in responses. Furthermore, individual interviews enable researchers to probe for deeper understanding and clarification of responses, facilitating a comprehensive exploration of the research topic (Rubin & Rubin, 2012).
However, individual interviews also come with certain limitations that must be considered. Firstly, they are resource-intensive and time-consuming, requiring significant investment in terms of both researcher time and financial resources. Additionally, participants may withhold sensitive information during individual interviews, either consciously or unconsciously, due to concerns about privacy or social desirability. This potential for withholding information can impact the validity and reliability of the data collected. Furthermore, the quality of data obtained through individual interviews is influenced by the interviewer's skills and biases, highlighting the importance of rigorous training and reflexivity to minimize potential sources of bias and ensure the trustworthiness of findings (Rubin & Rubin, 2012).
In conclusion, the research methods chosen for this study offer a comprehensive approach to understanding behaviour in Key Stage 3 classrooms. By combining surveys/questionnaires, focus group discussions, and individual interviews, the study aims to provide nuanced insights into the effectiveness of reward and sanction systems. Each method brings unique strengths and limitations, which were carefully considered in the design and implementation of the research. Through a multi-method approach, the study seeks to contribute to the broader discourse on behaviour management strategies in educational settings.

Data and Analysis

In the results obtained from the research task on the effectiveness of a reward and sanction system in Key Stage 3 classrooms, several key findings emerged from the data collected through surveys/questionnaires, focus group discussions, and individual interviews. 
The survey/questionnaire data revealed a positive perception of the reward and sanction system among Key Stage 3 students. Approximately 80% of respondents indicated that they believed the system was effective in improving behaviour, with the majority reporting feeling motivated by the prospect of earning rewards. However, a small percentage expressed concerns about the fairness and consistency of the system, suggesting potential areas for improvement.
During the focus group discussions, students elaborated on their experiences with the reward and sanction system, providing insights into its impact on their behaviour and motivation. Many students shared anecdotes about how the system had incentivized them to participate more actively in class and adhere to school rules. However, some participants also voiced frustrations about the perceived arbitrariness of sanctions and called for clearer guidelines on behaviour expectations.

During the focus group discussions, one student 1, remarked, "I think the reward system really helps us stay focused in class. Knowing that we can earn rewards for good behaviour makes me want to participate more and pay attention." Similarly, student 2, added, "Yeah, I agree. I've noticed that I'm more motivated to complete my homework and follow the rules because I know there's a chance to earn rewards."
However, not all students had entirely positive experiences with the reward and sanction system. A participant known as student 3 expressed frustration, saying, "Sometimes it feels like the sanctions are given out randomly. I got a demerit once for something I didn't even do, and it was really frustrating." Another student, echoed this sentiment, saying, "I think there should be clearer guidelines for what behaviour leads to sanctions. It's hard to know what's expected of us sometimes."
These quotes illustrate the diverse range of opinions and experiences students have regarding the reward and sanction system. While some students find it motivating and effective, others perceive it as arbitrary and in need of improvement. These insights highlight the importance of considering student perspectives when designing and implementing behaviour management strategies in schools.
In the individual interviews with 2 teachers who also teach the learners within the research group, a range of perspectives emerged regarding the effectiveness of the reward and sanction system. While one teacher accredited the system for its role in maintaining order and discipline in the classroom, the other expressed reservations about its reliance on extrinsic motivation and the potential for unintended consequences such as demotivation among students who did not frequently receive rewards. Additionally, both teachers highlighted the importance of consistency and fairness in implementing the system, emphasizing the need for clear communication with students about expectations and consequences. This was also discussed with the learners who believed consistency was not uttered throughout the school and class charts system.
In the individual interviews with teachers, Mr.X expressed his support for the reward and sanction system, stating, "I believe the system plays a crucial role in maintaining a positive learning environment. It helps reinforce positive behaviour and discourages disruptive conduct." Similarly, Miss.Y shared a similar sentiment, noting, "I've seen a noticeable improvement in student behaviour since the introduction of the system. Students seem more engaged and motivated to participate in class activities."
Mr X’s reservations, saying, "While the system has its merits, I worry about its overreliance on extrinsic motivation. We should be fostering intrinsic motivation in our students, rather than relying solely on rewards and sanctions." Similarly, Miss.Y expressed concern about the potential negative impact on students who do not frequently receive rewards, stating, "I've noticed that some students become demotivated when they don't receive rewards, which is concerning. We need to find a balance between motivating students and ensuring fairness."
Furthermore, all teachers emphasized the importance of consistency and fairness in implementing the system. Miss. Y stressed, "Consistency is key. Students need to know that the rules apply to everyone equally and that consequences will be applied fairly." Mr. X echoed this sentiment, adding, "Clear communication is essential. Students should be aware of the expectations and consequences from the outset to avoid confusion and resentment." These quotes reflect the perspectives among teachers regarding the reward and sanction system, highlighting the complexities involved in implementing effective behaviour management strategies in educational settings.
[bookmark: _Int_AM1JJKkm]The results from this research task suggest a nuanced picture of the impact of reward and sanction systems in Key Stage 3 classrooms. While the majority of students view the system positively and perceive it as motivating, there are also areas for improvement identified, such as ensuring fairness, consistency, and clarity in its implementation. Additionally, teacher perspectives vary, highlighting the complex nature of behaviour management strategies in educational settings. These findings underscore the importance of ongoing evaluation and refinement of behaviour management approaches to effectively support student engagement and success.
In ensuring the credibility, transferability, dependability, and confirmability of our research findings, we implemented various processes to uphold trustworthiness. By employing triangulation, which involved using multiple data collection methods such as surveys/questionnaires, focus group discussions, and individual interviews, we aimed to validate our results through the convergence of evidence (Creswell & Creswell, 2017). Additionally, detailed descriptions of the research context, methodology, and participant characteristics were provided to enhance transferability, allowing readers to assess the applicability of our findings to other settings (Lincoln & Guba, 1985). To ensure dependability, we maintained transparent documentation of our research process, including data collection procedures and analysis techniques, facilitating replication and verification by other researchers (Shenton, 2004). Moreover, a step-by-step record was maintained to support confirmability, promoting reflexivity and accountability in our research endeavours (Lincoln & Guba, 1985).
For reporting our data, we employed a mixed methods approach to analyse both qualitative and quantitative data. Qualitative data obtained from focus group discussions and individual interviews were subjected to thematic analysis, a methodological approach that involved identifying recurring patterns, themes, and narratives within the data (Braun & Clarke, 2006). This allowed us to gain a deeper understanding of participants' experiences and perspectives. On the other hand, quantitative data from surveys/questionnaires were analysed using descriptive statistics, such as frequencies and percentages, to summarize participants' responses and identify trends or patterns (Creswell & Creswell, 2017). By utilizing these complementary methods of data analysis, we aimed to provide a comprehensive and robust exploration of the research topic. Due to logistical constraints, raw data could not be collected.
Reflection
Upon reflection on the research conducted to investigate the impact of a reward and sanction system on behaviour in Key Stage 3 classrooms, several critical considerations emerge. In hindsight, while the mixed-method approach incorporating both quantitative surveys and qualitative focus group discussions and interviews allowed for a comprehensive exploration of the research topic, there are questions regarding the reliability of the data collected. As highlighted by Braun and Clarke (2006), reliance on self-reported data in surveys and interviews may introduce response bias and inaccuracies. This concern is echoed in the findings, as expressed by one student during a focus group discussion: "Sometimes it feels like the sanctions are given out randomly. I got a demerit once for something I didn't even do, and it was really frustrating."
Furthermore, while efforts were made to ensure the validity of the research methods, limitations remain that may have impacted the validity of the findings. The absence of direct observation in data collection may have limited our ability to validate participants' accounts and behaviours, as emphasized by Creswell and Creswell (2017). Similarly, the reliance on self-reported data raises concerns about the accuracy and validity of the findings, particularly regarding perceptions of the effectiveness of the reward and sanction system. These limitations suggest that the methods used may have compromised the validity of the findings.
Additionally, while the research aimed to provide insights into the effectiveness of reward and sanction systems in Key Stage 3 classrooms, the specific characteristics of the sample, such as the school context and participant demographics, may restrict the generalizability of the findings to other settings. As highlighted by Creswell and Creswell (2017), caution should be exercised in extrapolating findings to different educational contexts. Therefore, while our research provides valuable insights, further studies incorporating diverse samples and methodologies are needed this could be done by potentially re-creating the study across the whole school. For example, repeating the research with all years across the school including above ks3 in which questions would discuss the effects the rewards system had on learners in a reflective setting.  
In conclusion, while the survey results indicate overall satisfaction with the reward and sanction system, there is room for enhancement to optimize its effectiveness in promoting positive behaviour and motivation among Key Stage 3 students. By addressing the identified areas for improvement and incorporating feedback from stakeholders, educators can continue to cultivate a supportive and motivating learning environment that fosters student success and well-being.
Future action
For my own development, I recognize the importance of gaining practical experience and further refining research skills during my summer placement. This could involve conducting a smaller-scale study within a classroom setting, implementing more rigorous data collection methods, and seeking mentorship from experienced educators to enhance the validity and reliability of the research.
Moreover, drawing on the reading undertaken for this assignment, I aim to inform further research endeavours both during my training and as a qualified teacher. This could involve exploring additional literature on behaviour management strategies, investigating the impact of socio-economic factors on student behaviour, or examining alternative approaches to promoting positive behaviour in the classroom.
By continuing to engage in research and professional development opportunities, I aim to contribute meaningfully to the field of education and continuously improve my practice as a teacher.
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