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Introduction
Critical evaluation upon reflection of case studies has been fundamental to the ongoing development of the learners needs within the classroom, alongside their own personal professional development as an educator. Arguably reflection upon critical incidents is key to the understanding of progression and the absolute need of developing different methods to adapt to varying demands within the classroom environment. The objective within this essay will be to evaluate the very critical incident’s that have appeared within the class and to discuss the importance of reflection on these incidents. Imperative to this, reference to a mass of theorist’s and how they explore the very reasonings and adaptions to these critical incidents will be used to further enhance to argument given. As the British Educational Research Association summarised it perfectly, ‘Good teaching is developed by examining the practices of the educator and understanding the assumptions and values that underpin it’, (British Educational Research Association BERA, 2014 P.20). Arguably what is imperative whilst being critical around these incidents is the ability to be completely open minded. This is something that J Dewey proposed, alongside this demonstrating that with taking complete personal responsibility and to commit whole-heartedly to the work (Dewey,1993). As I learn of the teaching profession it is clear to see that there a variety of different reflective methods to be used to make sure of a successful educator. 
The role of critical reflection
Much like most of the professions, teaching requires the absolute necessity of critical reflection upon one’s work. Arguably what makes for a successful educator is not of their content knowledge and how much they know, rather their ability to transfer this knowledge in a clear and comprehensive way to the learners in which they understand. What this ultimately leads to is the ability to recognise that all learners are individuals, and that one method does not suit all. An outdated mindset that has been seriously demoted within the profession across the years. Now more than ever there is a great amount of pressure on the education sector to provide children with a successful and mindful education. Following such an epidemic as Covid-19, it is plausible to argue that the old Welsh Curriculum does not reflect the new and upcoming advanced technical world that children will grow up to live in. Therefore, the demand and reform of the New Welsh Curriculum was imperative to ensure educators were fully prepared for the new adjustments. What the New Curriculum also diminishes is the idea of children/young adults developing with age and move towards the idea of progression steps. Works of Graham Donaldson are particularly profound within the education sector, his findings have been astronomical to us as progressing teachers. He believed that the purpose of the new Welsh Curriculum would mean that learners would have a ‘clear line in sight’ with the ability to connect to before and how does it connect to the future. 
The requirements of the new Curriculum show that the outcome for the learners is to leave as ‘able and ambitious learners, healthy and confident individuals, enterprising and creative contributors, and principled and informed citizens’ (HWB Website for Wales). Here we see the clear four purposes of the new Curriculum again reinforcing the idea that learning is meaningful and progressive and not based on content coverage at phases and stages. 
Whilst uncovering the importance of the role of critical reflection it is imperative to shine light on theorist’s that have many different approaches to the activity which will allow us to delve into the various methods. D A Kolb’s use of reflective practice emphasises reflective observation as a way of analysing and drawing conclusions to progress as an educator (Kolb, 1984). Contrast to this we see the works of G Gibbs who solely believed in the reflective cycle in which he believes gives structure to the learning from experiences. Gibbs six cycle theory consists of: Description, emotions, evolution, analysis, conclusion and lastly action plan (Gibbs, 1998). 
Then we have the likes of Tripp who believes that a ‘critical event is an interpretation of the significance of an event, and they are made critical events by analysing them (Tripp, 1993). Therefore, the various methods to reflective practice are imperative to distinguish how different methods apply to different types of educators.

Observation School & Class context
Observing in a local Welsh Primary school specifically allowed me to observe the changes and adaptions they have made to follow the new requirements of the Welsh Curriculum and how they have implemented them into the school. To maintain anonymity of the school, no names will be disclosed. The ages of the school learners ranged from ages three to aged eleven, the total number of learners at the school reached five hundred and twenty-three. The school strictly provides its education through the medium of Welsh only. All learners are receiving their education through the Welsh medium from the very beginning of nursery years. School guides report online notes that the estimated percentage of pupils that receive free school meals at this school is greatly lower than the national percentage of twenty percent. Only eight percent of the total pupils at this school are entitled to free school meals (School guide, website) Estyn also reported these numbers within their 2018 inspection report, they also concluded that the school is a pioneer school that works alongside the Welsh Government and the surrounding schools to proceed with developments relating the New Curriculum (Estyn, 2018).
During my observation period I followed two classes from key stages one and two classes from key stage two. This opportunity was fundamental in gaining knowledge from across the ages, from the differentiation methods, teaching methods and behaviour management methods. The new onsite building has allowed the school for a more spacious classroom layout, this meant that the Nursery class and Reception class were open planned with one another. 

Critical incident linked to Donaldson’s Four Purposes
During my observation period at this primary school, I endured many critical incidents’ that would be worthy of referring to for such a question as this. Being in a school environment you truly face critical incidents on a large scale on a day-to-day basis. But the incident I primarily decided to critic and research into on a deeper scale was the use of differentiation. Differentiation is pivotal to each classroom and each individual learner. Although I am Secondary PGCE student, the usefulness of observing within a primary school was of great use. Being that the use of differentiation across the board really made me delve into how I could possibly differentiate within my subject. 
My observation of a year 5 group specifically is where I encountered my critical incident. Observation started at the beginning of the school day around nine o clock on a Monday morning, factors like this were also prominent within my mind and how they could possibly play a part of the learning. The incident took place almost immediately, the teacher conducting the class started by recalling previous learning from the last lesson. We know as future teachers is the importance of recalling learnt information, this is to ensure that the information that is taught is then transferred to the long-term memory of the learner rather than the short-term memory. Which is inevitably wasted information. J B Watson summaries it perfectly, ‘remembering is dependent on frequency and recency’, (J B Watson, 1928). Although recalling information was not my critical incident, I think it is imperative to understand how this may have played a factor in to what was to come. 
The teacher began the lesson with getting the pupils to recall what they had done last lesson, which was look at the Welsh legend/myth of Bronwen before moving onto the pupils under her guidance, following the reading of the story on the projector screen. Now that the pupils had fully recalled the learning of their previous lesson the task was set. Here is noticeably where the differentiation played its role. The pupils of higher abilities were able to fully place the story onto a story wheel using their own sentences along with visual pictures, whereas the lower abilities were given sentence structures to follow to be able to recreate a visual to match onto the story wheel. 
There were multiple times during the observation period where differentiation was prominent. This highlights the teachers understanding of each individual and diminishing the narrative that one style fits all. One of Graham Donaldson’s four purposes is that the outcome of each learner is that they come ‘capable learners’ (Donaldson, 2015). I believe that with differentiation among abilities truly allows each pupil to achieve this aim. Without differentiation the lower abilities would be faced with great hardship and great deal of confidence loss throughout their work. And vice versa without differentiation those of higher abilities would never be challenged further. 
Differentiation was prominent not only within this key stage but key stage 1. Reinforcing just how imperative the need for differentiation within the classroom is. 

Literature Review
Whilst the task of observation was fundamental, the uncovering of research was interesting. Providing the many different viewpoints researchers have made regarding differentiation within the classroom. Ultimately what this section will provide is the ongoing debates and comprehension on the efficiency of differentiation within the classroom environment and how this is supported or criticised.
Furthermore, the focused critical incident under research here is differentiation, however the ability of the teacher to be able to recognise and support the students are various stages shows how fundamental the understanding of everyone within the classroom is. Dyson argues that differentiation can ultimately leave a negative effect within the classroom, stating that he appreciates that in every classroom there should be some form of differentiation. He then goes on to argue that institutions such as schools are ‘in real danger of creating a “ghetto” of students with much more complex difficulties who have no real part to play’ (Dyson, 2001). This argument is plausible to some degree and whilst there are on-going debates regarding differentiation, one form of differentiation that is under great debate is choices. The idea of ‘choice’ within differentiation is arguably one of the most debated areas upon research. Many academics have differed opinions about giving the pupils choice within the classroom. While others such a Titchmarsh believe that the element of choices within differentiation reinforces the idea that pupils are not segregated within the classroom and in turn is actually very beneficial to the learners, (Titchmarsh, 2013). Dismissing this idea is Kartz and Assor, they argue that providing the class with a ‘choice’ can only be so successful. That success they note is dependent on whether it satisfies the learners desire for autonomy, competence, and relatedness’, (Katz and Assor, 2007). They also demonstrate that giving learners a choice alone does not warrant the increase of motivation and their performance levels within a lesson, (Katz and Assor, 2007). Furthering this belief is A Waters, where it is believed that such different approaches to differentiation within the classroom is much more beneficial to the learners. Such methods include ‘questioning’ and ‘pace learning’, (A Waters, 1995). Whilst all approaches are vital, it is justifiable to argue that the methods chosen at the given moment is solely dependent not only the class but the individuals that benefit the most from differentiation. 
Carol Ann Tomlinson was a great pillar during my research, she argues the fundamentals of differentiation is to offer support to the whole class. The term differentiation can often be misunderstood and applied only to the lower abilities of the classroom environment. She argues that ‘differentiation encourages the lifting of ceilings and testing of personal limits and advocates “teaching up”, otherwise known as working from a complex curriculum that will challenge advanced learners and providing scaffolding for other students to enable the greatest number possible to access and succeed with the key elements of the complex curriculum and meaning- rich learning experiences’, (C A Tomlinson, 2017). She also states that the purpose of differentiated classroom is to demonstrate how we are teachers are continuously learning of how our students learn, (C A Tomlinson, 2017). This is a direct link to the imperativeness of reflective practice, which is where I have argued throughout is the fundamental catalyst in the making of a good educator. Dewey aligns his statement to this argument greatly, ‘the ultimate goal is to find a solution to improve the effectiveness of your teaching to enhance pupil learning’, (Dewey, 1933). Munro also coincides his viewpoints with Tomlinsons argument, he states that differentiation ‘is a framework or philosophy to enable students of all levels to attain their full potential’, (Munro, 2012). 
Much to my findings surrounding differentiation, many scholars have noted how they agree with differentiation to an extent, yet their use and method vary. Harris argues that creating accessible content within the lesson alongside capturing their curiosity and fuelling their enthusiasm is the greatest form of differentiation, (Harris, 2005). Aligning their thoughts with this argument is Gershon who believes that ‘finding effective and efficient ways through which we can ensure access and through which we can stretch and challenge the thinking of all pupils’, (Gershon, 2015). Differentiation can come in a multitude of ways, such as questioning, grouping, delivery/instructions and technical resources.
Questioning is a great method of differentiation, arguably questioning may leave many pupils isolated given that the questioning is too hard for some learners to digest. Meaning that they gravitate to silence and fearfulness. Yet the method of questioning using differentiating can have the opposite effect. Targeting more complex progressive questions to higher abilities also allows them to participate, and scaffolded questions with support to the lower abilities. This inevitably allows all learners and abilities to work and think coherently. Marie Menna Pagliro argues that ‘the core of all learning is the ability to ask questions…’using questions to promote and enhance learning’, (M M, Pagliaro, 2017).
Grouping as part of differentiation however was a much more complex and criticised area within my research. Grouping in terms of differentiation seems to cause a lot of controversy and mixed opinions within the profession of teaching. As stated, previous Dyson argues that this can lead to learners with certain difficulties feeling less superior within the learning, (Dyson, 2012). Grouping has been argued by West, that teachers had little or no training in the use of differentiation techniques and, therefore, lacked confidence, efficacy, and perseverance in its application, (West and West, 2016). Grouping can be a complex matter as suggested by West, examining that most teachers plan their lessons targeting the ’middle’ audience which inevitably perpetuates the narrative of ‘one size fits all’, which arguably is outrageously outdated within today’s society and education sector, (West and West, 2016).
Arguably, for an educator to be successful at delivering differentiation within their classrooms much thought must be given to inclusion. Inclusion on a scale is very broad, from additional learning needs to social and economic backgrounds, gender, and culture. During my observation period, I witnessed a pupil with additional needs within the classroom, this student’s case was still on going and no formal diagnosis had been made. The teachers use of differentiation here was pivotal to the pupil’s inclusion to the lesson. Without the teacher’s ability to be able to differentiate to meet their needs, ultimately what that would’ve led to is a child not reaching their full potential. Under the developments in the Equality Act of 2010, there are now developments in the provisions relating to auxiliary aids in schools. Sue Cowely argues that ‘differentiation is about a belief in what learners can achieve. Having respect for the learner’s diversity of who and what they are now…Differentiation is an invitation for learners to participate in lessons and a statement that their needs, wishes, and interests are valued’, (Cowley, 2018). 
The complexities of differentiation have been explored vigorously throughout my research, one element that shone was Vygotskys intervention theory of 1978 and how it applied to the topic of differentiation. Where his theory is based around the idea that the learning leads to development and progression rather than on the curriculum. The complex nature of differentiation and the use of implementing it into a lesson was a great part of my research. I found the likes of Terwell the misconceptions of differentiation and how the conflict of ‘traditional approaches to teaching and the concept of differentiation’, (Pollard and Filer, 2007). In contrast to Terwells beliefs, Petty argues that ‘differentiation is delineated as a technique for faciliting learners as unique learners, providing the opportunity for optimal learning’, (Petty, 2004). 
One critic of the use of differentiation within lessons was Mike Schmoker, he truly fuelled the question of the effectiveness of differentiation. He argued that teachers had taken the use of differentiation too far, he believed that it had a negative effect and hindered many of the teachers within the profession. His observations concluded that the paramount of teachers ‘used differentiation as a vehicle to expect less of their students’. (M Schmoker, 2016). Arguably what the above scholars have generated is that this argument is not plausible due to the nature of how differentiation can be used to actively challenge the higher abilities and yet adhere to the needs of the lower abilities. But what Mikes argument displays greatly is the complexity once again surrounding differentiation within the classroom.
Moreover, it is clear to see that the complexity of differentiation is prominent throughout scholars. Whilst most agree on implementing its use within the classroom environment, the basis of how and when to implement differs among them. Majority of the scholars differ in opinions of the types of differentiation that is provided to the learners, but the main aspect of differentiation is clear. To obtain all learners attention and motivation to the work. Evidently, combining my personal experience of observation within the primary school sector and further research into my critical incident of differentiation, it is plausible to argue that I have notified the positives and the complexities of differentiation. 

Reflection, evaluation, and next steps
Following my observation period within the primary school it is now clear to me on the complexities and differed opinions regarding differentiation, and how each individual educator implements it into their classroom. As a trainee teacher, I believe that this observation period has enlightened my beliefs of the imperativeness of differentiation. Differentiation is a diverse and complex element as noted within this piece, yet the clear conclusion is that a form of differentiation must be utilised within the classroom.
Whilst my research was based on differentiation within the classroom it was clear to see that a multitude of things contribute towards the success of differentiation. Many of the applied arguments have been of the varies of differentiation and how they conflict of the methods. Whilst some agreed that grouping and was a negative aspect of differentiation many agreed that differentiation must be used for all abilities. Without displaying any form of segregation among the learners. 
Most scholars argued that the fundamental basis of differentiation within the class is to provide all learners with equal opportunities and that everyone of all abilities can reach their full potential. 
It became clear to me during my observation that the main element that I wanted to focus on was differentiation, but with research and my knowledge of factors that effect a child’s learning the concept of differentiation was much more complex. The factors such as a child’s social and economic background, gender, and if a child has any additional learning needs contribute towards how successful differentiation can be. 
Alongside my focus of differentiation some credit must be given to revising those methods of differentiation within my own practice as a trainee teacher. Critical reflection will be vital during my placement, and I intended on applying the reflection fully whilst discovering what differentiation methods work within my lessons. As Donaldson Schon is one of the most influential scholars regarding reflective practice where he argued the vitality of reflective practitioner on a much broader scale than just content knowledge. He argued that a ‘reflective practitioner acts as a skilled tailor, using the knowledge base of his or her profession as a cloth from which to cut appropriate solutions to fit the requirements of the specific practice situation’, (Thomson, S and Thomson, N, 2018). It is with this method of reflective practice that I will be able to digest the positive elements of my use of differentiation and what are the foundations to work on within my lessons. 
During my observation I noted that the teacher had seated the learners within similar ability tables, although a great way to be able to recognise where the differed abilities are I believe that I will encourage leaners of all abilities to be mixed seating among their abilities. Under differentiation the higher abilities I believe mixing with the lower abilities can attribute their support when needed, acting as an additional support encouraging the lower ability learners. 
Arguably, many scholars have differed within the extent of differentiation, Schmoker being a profound figure in believing that differentiation has gone too far. During my training I will refer to Schmoker’s view and consider that although the imperativeness of differentiation within lessons it is important to recall ‘Constructive School’ of thinking and the importance of the learner’s role in their learning’. What I mean by this is that pupils will be given the differentiation if appropriate to meet their needs.
As a secondary teacher I believe due to the damage of Covid-19 on the progression of children, now more than ever it is imperative to implement differentiation. Differentiation within my class will include scaffolding such as sentence starters and word maps for the lower abilities and for the higher ability’s differentiation will look like something like an extension challenge for every finished task. I will continue my research into differentiation extensively throughout my practice as it is clear to see that there are many ways to apply it, with experience and knowledge I believe I will tackle differentiation within my lessons to the best of my ability with the use of reflective practice supporting my decision


Conclusion 
Throughout observation it was clear as developing teachers of the various methods and pedagogy that is used within the profession. The approaches to teaching and their styles vary from class to class, which gave a great insight to the type of methods and styles that I would find most practical within my teaching in the future. I believe that this observation period alongside further research into the topic of differentiation has truly opened my viewpoint of the teaching profession and the imperativeness of differentiation to be able to achieve the goals of the New Curriculum outcomes for the learners. Observing such experienced and skilled teachers within this school has allowed me grow in ways that not only can the learners learn from me and their sole responsibility over their education but how I can learn from them.
I have learnt that the use of differentiation within the classroom enhances the environment of it, instilling confidence into the learners and promoting their motivation that they can reach their full ability. The clear connection that draws differentiation to the requirements of the Current Curriculum for Wales and the children’s right to an education with the basis that an overcomplex Curriculum and teaching style dismisses those that require differentiated methods.
My role of undertaking observation for several days also aligns with the teaching standards here in Wales, in terms of observing an incident and then evaluating it as a critical incident. Linking both together and achieving fundamental skills under ‘Wales and the New Professional Standards for Teaching and Leadership’. (Welsh Government, 2019). Indeed, applying these methods is vital but alongside my ability to able to differentiate effectively and purposely to understand the needs of each individual pupil to ensure they reach their full potential within my lessons. 
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