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Section 1

The aim of this assignment is to critically evaluate how significant inclusive leadership is, within Early Years settings. This includes barriers and strategies which may challenge inclusive leaders and the effects which this can have for children, families and practitioners, as well as the wider community.
According to Childhood Education International (2021) inclusive leadership is the approach which appreciates diversity, welcoming everyone’s contribution whilst also encouraging full engagement with the process of decision making. The aim of inclusive leadership is to create change whilst also adhering to everybody’s different needs (Childhood Education International, 2021). Nutbrown (no date) states the importance of inclusive leadership, as this will create practices and attitudes as well as values, which will create communities that everyone feels comfortable and that they can contribute effectively. Hallet (2016) goes on to say that inclusive leadership is important as it will help to develop professional knowledge and skills, whilst working in partnership with children and their families to ensure that all children receive the best opportunities possible. Booysen (2014) believes that inclusive leadership involves respectful and relational practice which enables individuals to be included, whilst moving toward shared outcomes as well as enhancing authenticity and uniqueness. 
Similarly, Welsh Government (2016) go on to say that inclusion is a process in which schools and local authorities are to develop cultures, policies and practices to ensure inclusion of all children and young people.
Ferdman (no date) states that to have successful inclusive leadership, it is essential to have a strong understanding of all types of diversity and to enhance this in others. Additionally, Ferdman (no date) goes on to say that inclusive leadership involves equity and fairness across all identities. Inclusion is fundamental to the success of groups, organisations and societies which are diverse meaning that everyone should feel empowered as a full participant, without feeling as though they should give up their own individuality and uniqueness (Ferdman, 2020).
Furthermore, Randell et al. (2018) points out that to be able to achieve involvement from diverse individuals, opportunities should be provided for all members to reach their full potential by inclusion, ensuring that there is a feeling of belongingness amongst everyone.

The scenario to discuss is regarding a child called Daisy who has recently been taken into care as a result of her mother Sandra’s substance abuse issues. Daisy attends school regularly, but is very nervous and quiet in school, even though she has attended the school for some time. Staff have noticed that she has become very withdrawn since being taken into care and has also seems to be very unhappy. 
The designated child protection officer of the school will speak to staff who look after Daisy in school directly, to discuss any concerns which they may have. The designated child protection officer of the school should then discuss matters with Daisy’s social worker as well as organising a meeting with all professionals involved in Daisy’s care. 
Under the Children’s Act 1989, the local authority can apply for a care order if there is belief that a child is at risk of harm or is suffering. According to Welsh Government (no date) Social Services and Well-being (Wales) Act 2014 states that it is important to protect children from abuse and neglect.
The practitioner will then organise a meeting which will include the relevant professionals working alongside the family, to discuss the next steps to decide what is best for Daisy, as well as what support the family can receive. 
The designated child protection officer of the school should talk to Daisy to see how she is feeling whilst ensuring not to ask her any leading questions. The scenario mentions that Daisy has become very withdrawn since being taken into care. Di Maria (2020) suggests that if a child seems withdrawn, you should try to talk to them, and ensure that an effective treatment plan is in place, which will help the situation. A delay in this can make the child’s mental health decline significantly (Di Maria, 2020). It is important for the practitioner to take into consideration the child’s needs and wants as this can be a very scary and unpredictable time for them. Article 12 of the United Convention of the Rights of the Child (UNCRC) (no date) states that children have the right to express their views and feelings of matters which involve them, and their views must be taken seriously, as well as article 13 of the UNCRC (no date) mentioning that children have the right to express their thoughts and opinions and also access information which concerns them. According to Care Inspectorate Wales (2020) section 12 of the Children and Families (Wales) Measure 2010, states that local authorities must make arrangements to include children in decisions which may affect them.

Rouse (2012) acknowledges that by leaders who engage and collaborate alongside children, this can help to enable the child from feeling powerless to feeling valued, resulting in the outcomes for the child improving due to strong partnerships being formed between professionals, families and children. Bortini, et al (2018) goes on to say that for inclusive leadership to be valuable, building relationships is essential. The family will learn to trust those adults trying to help them resulting in a smoother process moving forward. Similarly, Brown (2020) states that an inclusive leader believes that when power is shared with others, it will grow and be limitless, resulting in ideas developing and the voices of people who may usually feel powerless and unconfident enough to voice their opinion, will then do so, creating an environment of equality, value and belonging. Moreover, Murray (2019) states that if we do not listen to the child’s voice, the child will believe that their voice is ultimately not valued which will result in a feeling of powerlessness. 
However, there are barriers when being inclusive towards each child, such as age (Hornby and Blackwell, 2018), whether they have learning difficulties (Runswick-Cole, 2011) as well as any behavioural problems (Botha and Kourkoutas, 2016). Murray (2019) goes on to say how the child’s age can act as a barrier. Learning difficulties can also be a barrier to the child’s voice being heard as some children who may have learning difficulties may not have the capability with participating and explaining their opinions fully (The Challenging Behaviour Foundation, 2017). 
According to the Association of Child Psychotherapists (ACP) (no date) many children grow up in homes which are unstable, resulting in the child becoming looked after, as well as suffering from emotional distress. ACP (no date) recommends supporting the family, as well as providing insight into social and emotional issues which are providing obstacles for the child’s learning and relationships. ACP (no date) can also help schools to make referrals to relevant agencies such as Child and Adolescent Mental Health Service (CAMHS) who can help the family directly. Furthermore, Park and Park (2014) go on to say that negative stigma can affect the whole family, resulting in emotional and social distress, therefore, this could be a main factor as to why Daisy is feeling withdrawn as well as Sandra’s addiction problems.
It is increasingly important for the family and practitioners to work together accordingly. NSPCC (2019) explain the importance that practitioners should work together to gain insight of the child’s situation. Scanlan and Park (2020) claim that by having authentic partnerships which are respectful amongst professionals, families and the community, can build positive relationships through communication and sharing the same goal for the child or children involved. Bowers, Robertson and Parchman (2012) state that the inclusive leader should encourage each member of the group to speak up, especially those who do not usually feel confident enough to do so. Lekh (2021) explains that for inclusive leadership to be effective, the practitioner must be seen as approachable and ensure they listen to each child and professional. This is an essential factor to consider whilst moving forward, considering whether the practitioners are indeed all approachable. Gerritsen (2020) states that for inclusive leadership to be useful, leaders must be willing to listen to all staff members and share the decision-making process.
Additionally, Aubrey (2011) mentions that there can be a range of factors which may lead to challenges between various professionals. These include poor communication between professionals, different policies and procedures which each professional may have which may then coincide with one another as well as the number of professionals which are involved (Aubrey, 2011). Although, Cheung and Kam (2019), mention that some practitioners lack confidence when needing to communicate with parents and carers which will then reflect on the outcomes. To help overcome this, further inclusive leadership training will help practitioners to feel more confident when speaking with families, to ensure that they feel that they have an increased knowledge of what they are discussing, although Bwanga (2020) highlights that time constraints and a lack of financial support can be a barrier of continuous professional development for professionals, which then results in professionals not receiving any further training. Furthermore, research carried out suggests that the majority of practitioners are willing and want to take part in professional development courses to continually improve and enhance their practice and ability to be an inclusive leader, although they must be provided with the opportunities for this (Bautista et al., 2016). 
Sandra was invited to the meeting but did not attend. Anna Freud National Centre for Children and Families (no date) mention the importance of ensuring that meetings are scheduled at times when the parents or carers are likely to be available to ensure their full participation. As Sandra has a record of substance abuse, a group of multi-agency workers will be involved to support the family in any way in which they can (NSPCC, 2019). During the meeting, one of the practitioners asked if Sandra was receiving any support for her substance abuse. NSPCC (2022) offer advice, services and support to those families affected by substance abuse. It was mentioned by the Social Worker that Sandra has been offered help and support for her substance abuse issues but is yet to respond. The social worker explains that Sandra is feeling very ashamed of her actions and is feeling very guilty. Julle-Danière et al. (2020) explains that those who feel guilty can move away from forming relationships although by Sandra feeling guilty, she is more likely to want to repair relationships in the future. Mosel (2021) explains that fighting addiction is not always fought from will power, but it is being aware of when you need help and realising that carrying on being an addict could become a significant problem. Mosel (2021) goes on to say that time and persistence will have to be at the forefront and also by having the commitment to recovering is the first step to taking back control of the addict’s life.
Early Years Alliance (2019) state that working in partnership with parents/carers is important within the Early Years Foundation Stage (EYFS). Some parents/carers may require different strategies to involve them on what might work best for the child, including those which may live apart from their child (Early Years Alliance, 2019). Welsh Government (2021) go on to say that professionals should be working together to safeguard and promote the welfare of the child, and that all the organisations which are involved should have a child-centred approach. There are many benefits when working collaboratively and as part of a team. Baginsky (2022) states that schools are often a source for referrals, who are then required to work in partnership with other agencies which will then coordinate support for various families.
However, there are barriers with working alongside families. This can include families which have various cultural family beliefs, as well as perceptions of their involvement in any decision-making processes (Hornby and Blackwell, 2018). Similarly, if families have had any negative experiences whilst working alongside other professionals in the past, or a lack of understanding of the importance of working with the professionals, this then can result in prolonged outcomes and hostility for all (Murray, Mereoiu and Handyside, 2013). Furthermore, Social Care Wales (2020) mention that practitioners must understand that most parents know what is best for their children and must be trusted, as they know their child better than most. However, according to Cottle and Alexander (2014), practitioners can be rather judgmental of parents, by labelling them as problem families due to their lifestyles. Similarly, judgements can be made by practitioners, that parents are irresponsible if they do not wish to communicate with professionals (Epstein, 2018).
The practitioner recognises that the school has an ‘open-door’ policy and would like parents and carers to feel welcome within the school and community. Welsh Government (2016) states the importance of ensuring a welcoming school, which involves respecting all cultural values, having good communication as well as creating a warm environment for everyone to feel comfortable and at ease. Reza (2021) goes on to say that inclusive leadership should involve engaging, accepting, and encouraging people’s views to ensure that everyone involved feels as though their voice is getting heard and that their opinion matters. The practitioner enhances that the school does have an open-door policy. Klein (2012) mentions the positives of having an open-door policy within the school to ensure that everyone associated with the school feels comfortable and able to discuss any matters which may arise. Having an open-door approach also links in with collaborating and working in partnership with families (Ocean et al., 2021). 
It is important to overcome barriers and to build positive relationships to ensure that the best outcome for the child is achieved (Kelly, 2016). Swansea Council (2017) state that a Care and Support Plan should be written up after a meeting has taken place regarding Daisy’s welfare which will involve all those involved in her care and support. This will then need to be shared with those caring for Daisy to ensure that everyone knows what is best for her and the next steps to take, although Mathivet (2022) goes on to say the importance of confidentiality when working in partnership, and information should only be shared with those directly working with the child. However, information sharing is very important as well as collaboration between various agencies involved, to ensure that professionals are able to fully understand the risk in which the child may be exposed to and will then be able to act upon this accordingly, and keep the child safe (NSPCC, 2019).
To conclude, it is very important for inclusive leadership to take place in order to gain the best outcome for the child and the family. It is essential for professionals to work together and collaborate to ensure that the family receive sufficient support and that the child is kept safe. In the scenario mentioned, the practitioner showed good use of inclusive practice by organising the meeting with the relevant parties involved as well as making sure that Daisy was kept safe. Practitioners do need to have regular and relevant training to ensure that they are confident with themselves in practice and to also increase and enhance their own professional development.

Section 2

This section aims to critically evaluate if the Social Services and Well-being (Wales) Act 2014 enables inclusive leadership within early years provision and also comparing Georgetown Primary School (2020) well-being policy as well as macro and micro policies.
According to Baldock, Fitzgerald and Kay (2013) the term ‘policy’ can be used in several different ways. These include a stated intention, action taken regarding an issue with those responsible, an organizational or administrative practice, and also an indication of the formal status of a course of action. 
Saved you a Spot (2021) claims the importance of having policies in schools, as they will help schools to establish and create quality standards for learning and teaching, and also set out expectations which are required. If schools do not have policies in place, schools would lack structure which is necessary with providing the educational needs of students therefore, policies are essential for the success of schools (Saved you a Spot, 2021). Similarly, Ulla M (2018) agrees that policies are important as they help schools to establish basic modelling procedures which the create standards of quality for safety and learning, and also accountability and expectations. Liddicoat (2015) mentions that language used in policies at Government level is macro-level whereas language used in School policies are considered micro-level and easier to understand. Micro-level policies are often more specific and easier for the practitioner to understand what is expected of them as Casico (2019) agrees that micro-level policies lead to a better understanding of requirements needed in policies. 
Additionally, Finnigan (2012) goes on to say that an inclusive leader is needed to set out such policies. Dallimore (2019) states that Early Years settings need to have inclusive environments which go on to focus on every child’s individual needs, which will then lead to empowering children to achieve their best possible outcome. However, Early Years settings can also face barriers whilst facilitating such an environment such as a lack of training (Swain et al., 2013). Furthermore, Casico (2019) mentions that barriers include training needs for professionals with regards to micro and macro level policies to gain a better understanding of both. According to Naumann (2018) many settings are not equipped to facilitate to these inclusive learning environments, as a lack of resources and quality practitioners contribute to this. 
According to Hallet (2016) if staff are trained in inclusive leadership, it can be very beneficial for their professional practice, which will contribute to providing effective strategies and gaining an overall approach to ensuring that everyone within the setting feels included by all. Practitioners within schools have a responsibility to understand what inclusive leadership is and how to implement it (Gibson and Blandford, 2005).
Social Care Wales (2017) mentions that the Social Services and Well-being (Wales) Act 2014 came into force in 2016, and the act provides legal framework for improving the well-being of all those people who require care and support as well as carers in transforming social services in Wales. WCVA (2021) claims that the legislation encourages people to become independent, giving them a stronger voice to be heard and control over their lives, and promoting consistent and high-quality services throughout Wales. 
When looking through the policy, it is noticed that there are quite a few words used such as ‘imposes’, ‘reasonably’ and ‘have regard to’ which can be deemed as limiting or indecisive. This can then make the policy seem unclear to the practitioner which would be a barrier for the policy to be implemented successfully. Practitioners need to have a clear understanding of what is expected of them as according to Pietarinen et al. (2017) inclusive leaders are placed challenging positions if they are not provided with clear guidance and understanding of how to establish policy, its intentions, as well as its concepts. Similarly, Neideck (2016) states that all policies and procedures should be clear and concise as well as being user friendly and should also be compliant with legal obligations. The word ‘reasonably’ was highlighted, but it can be limited with its meaning as Collins Dictionary (2022) claims that the word ‘reasonably’ is if you think that something is fair, but this is then the judgement of the reader and not by the policy itself as people will have different opinions on what is fair and what is unfair.
To overcome this barrier, a micro-policy should be written by the practitioner, giving clear guidance on what is expected in their workplace. Doucet (2021) claims that there is a gap between education policy as well as practice which will then prevent such progress throughout education. To help solve this, open and effective communication between policy makers and practitioners needs to take place (Doucet, 2021).
Georgetown Primary School (2020) state in their wellbeing policy a statement of intent, outlining what exactly the school currently implements, as well as using words such as ‘we will’ and ‘we pursue our aims’ showing practitioners and visitors of the school what is always expected of them. The language is much clearer for the reader to understand therefore, the reader is more likely to implement the policy and gain understanding of it within the setting. 
The creation of the settings own policy is essential alongside policies which allow for inclusivity and for inclusive leadership to be successful within a setting, and it should be included with everyday activities and also involve the children, their families and also the community (Ryan, 2006 and Naraian, 2017).
To conclude, it is evident that the Social Services and Well-being (Wales) Act 2014 does not always promote inclusive leadership due to the language implemented throughout. It is important that a micro-policy is made when macro-policies are too vague to ensure that practitioners are aware of the standards which are expected of them in their setting as well as the appropriate guidelines followed. For successful implementation of policies within educational settings, it is essential for inclusive leadership to take place as well as training is carried out where needed. 


Section 3

This blog highlights how to promote inclusive leadership within an Early Years setting.
Inclusive leadership is essential in any Early Years setting which facilitates an environment creating a sense of belonging for children, families, and the wider community (Siraj and Hallet, 2013). It is important that for successful inclusive leadership to take place, listening to children and their families is important as it is a way in which a leader can be inclusive (Children’s Commissioner for Wales, 2017). UNCRC (No date) supports this by stating that children have a right to express their opinions and that they should be heard and listened to, and their individual needs should be met.
Scanlan and Johnson (2015) claim that creating an inclusive environment requires practitioners to develop their own professional skills which they may not have been able to before. For example, the practitioner may ask questions which they would not usually feel comfortable doing so, such as: ‘Which values are important to you and your family?’ (Scanlan and Johnson, 2015). By doing this, the practitioner will gain a level of respect from the family, and they will begin to feel more accepted into the community as well as the practitioner gaining more of an understanding of the family.
Borkett (2018) supports this by mentioning that all children and their families all live differently with not one family being the same, thus meaning that practitioners must acknowledge this by communicating with families to gain the relevant information about them. Borkett (2018), Cornwall (2018), Scanlan and Johnson (2015) discuss that when practitioners leave their comfort zone and move away from familiar questions and ask questions which are related to the child’s beliefs, values, and backgrounds, this can have beneficial effects on inclusive practice and the practitioners own professional development.
The Black Nursery Manager (no date) is an anti-racist training consultant within the Early Years sector, who states how the importance of race, culture and ethnicity has in practice, and offers various courses and support sessions to promote this. This also highlights the importance for practitioners to attend regular training for inclusive leadership to enhance their own professional development, as well as being aware of any new policies and procedures which may come into force. 
Welsh Government (2016) state that inclusion is a process by which authorities develop their cultures, policies and practices to include all children and young people. Inclusive education offers excellence and choice as well as seeking response and views of parents, carers, children and young people (Welsh Government, 2016). It is important to ensure that every child and every family is accepted into the school and community, no matter what their ethnicity or beliefs are, and every family should be treated as equals. 
To conclude, to promote inclusive leadership successfully within a setting, it is important to be honest and open with families to gain their trust, and to make them feel comfortable within the setting and the community. It is also important to attend regular training to enhance professional development in current and future practice.
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