








Qualitative report: Thematic Analysis
Factors affecting motivation.




Abstract
Motivation is an internal drive to pursue and achieve goals. This paper explores the factors that influence students’ motivation to apply and pursue a university degree program. Thematic analysis is used to develop themes in a focus group transcript. The Self-determination theory (Ryan & Deci, 2000) has been applied to the results to understand and explain the results. Intrinsic and extrinsic motivation studies have been used in the field of education and to explore what influences students to choose to and stay in education. 
Introduction
Motivation is a multi-faceted construct and is influenced by various factors. In 1980s, psychologists, Edward Deci and Richard Ryan developed the Self-determination theory (SDT) to get a better understanding of motivation. Since then, various fields like education, work, health and sports have used SDT to explore motivation. According to Ryan and Deci (1985), motivation is one of the psychological processes that influence behaviour and action towards a goal or an outcome.  Motivation encompasses the activation, direction, and persistence of behaviour, and can come from within which is intrinsic or due to external sources, extrinsic (Ryan & Deci, 2000, 2017). 
Intrinsic motivation was the focus for the research in SDT for Ryan & Deci (2000). According to the researchers, this type of motivation emerges from within and is fuelled by vested interest and enjoyment of the task. With regards to education and motivation to study it is the driving force that an individual has, to grow, learn and acquire new skills. 
Extrinsic motivation in contrast to intrinsic comes from external factors like rewards, punishment, praise or financial. Extrinsic motivation can be further divided in to four subcategories; external regulation, introjected regulation, identified regulation, and integrated regulation (Ryan & Deci, 2020)
Ryan and Deci (2020) state that external regulation involves rewards or punishments from external sources that drive an individual's behaviour. This could be anything from grades to money or praise. Introjected regulation involves internal pressure or guilt that drives behaviour, tasks may be performed to avoid shame or gain approval, and motivation is determined by an individual’s internal emotional state. Identified regulation is driven by personal values and goals. Individuals who believe that a task is important or meaningful are more likely to be motivated to complete the task, as it aligns with their personal values. Finally, integrated regulation is when a task becomes a part of an individual's self-identity. This means that the individual is motivated to perform the task not just for external or internal factors, but because the task is a part of their identity.
The overarching principle of SDT is that humans have innate tendencies to grow, learn, and integrate new experiences, but these tendencies require a supportive environment to flourish (Guay, 2022). This could be dependent on the relationship with the teacher, environment or social interactions. Every year, numerous students drop out before completing further education. This can be due to feeling like schools are too restrictive or feeling inadequate. (Vallerand et al., 1997 as cited in Guay,2002). 
This to report aims to explore and identify the factors that influence university students' motivation to apply for and maintain engagement with a university degree programme.



Method

Participants
Two male and two female participants between the ages of 22 and 45 were recruited to take part in the study. The study recruited participants based on their expressed interest, which was reported by a cohort of university applicants during their application process over the previous two years. Subsequently, an email was sent to interested individuals, with a brief description of the study's purpose and a focus group was organised. From the group of interested individuals, the four participants mentioned above were selected as they were available to attend the focus group at the designated date, time, and location.
Data Collection
The researcher designed a semi-structured interview schedule that aimed to investigate the motivation of university students. The schedule consisted of ten open-ended questions, with additional prompts included to encourage participants to provide specific examples. The interview was conducted in the form of a 60-minute focus group with four participants, which was audio recorded. After the focus group, the researcher transcribed the participants' responses verbatim to prepare for data analysis. To ensure confidentiality, pseudonyms were used instead of participants' names in the final report. Additionally, any identifying information within the final transcript was either removed or replaced with another pseudonym to prevent the identification of any participant from any quotes used. The final transcript was provided to students for the purpose of a second-year research report.
	

Data Analysis
Thematic analysis was chosen as a method to analyse the data obtained from the focus group to identify patterns and themes within the data. Using Braun and Clarke’s (2006) six-phase framework, first, the transcripts were read through to gain familiarity with the data. Next, comments and initial codes were identified in the margin to condense large data segments into smaller, meaningful codes, followed by searching for patterns in the codes and notes to develop themes. Individual statements were reviewed to determine whether they represented a single person's opinion, or a general opinion shared among the participants. In the fourth phase, the preliminary themes were reviewed and modified, and data recorded in the margins to view themes being developed. At this stage, the data proposed to relate to each of the themes were considered to determine if they genuinely supported the theme. The final phase involved defining the themes and constructing a final list of themes and associated sub-themes.













Results
The primary aim of the research was to explore factors that influence university students' motivation to apply for and maintain engagement with a university degree programme. The qualitative analysis was conducted using the Braun and Clarke (2006) thematic analysis. Four themes have been interpreted within the data, two of the themes have been divided into four and three sub-themes.  The way the themes are organised and discussed in the result section is presented in Table1. For all the themes and sub-themes developed see Table 2. 
Table 1. 
Table of Themes, Sub-Themes and Supported Quotes
	Themes
	Sub-Themes
	Supported Quotes

	Personal reasons
	Life circumstances
	“I dunno if my reason for choosing to go to uni now is really a reason but I got injured at work – quite badly, obviously (laughs) so that’s sorta out of the picture to go back into manual labour work now.” (Mark)

“I had my kids quite young so, like, I didn’t have the option really to do anything.” (Sarah)

	Role of others
	Parents
	“I think because like my dad wanted me to do something in uni.” (Alex)

“I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me.” (Alex)

	
	Children
	“I want to do something for me now and to show my girls that, like, I can do it.” (Sarah)

	Role of a teacher
	
	“the only thing I can really think of now is something that I enjoyed because the lecturer was alright” (Alex)

“they're all great at what they do and they really do help in that motivation for me to turn up as well.” (Sarah)

	Environment 
	University campus
	“I mean, the campus I'm at is really new and it's all modern. And theres loads of places you can go to and hang out if you want to. And there's like a bar and you've got the cafe of course and it's just nice” (Mark)



It is important to acknowledge that the themes developed offer only one perspective on the factors that impact students' motivation to pursue higher education and don't encompass all aspects of the participants' experience and that the interpretation is subjective. 
Theme 1: Personal reasons
Participants stated several different reasons as to why they had chosen to go to university from physical, family circumstances to personal interest and career goals. This will be further discussed in the sub-themes.
Sub-theme 1.1: Life Circumstances
Mark had an accident at work and was unable to return in the same capacity, so he decided to study further in the same field of construction. 
“I dunno if my reason for choosing to go to uni now is really a reason but I got injured   at work – quite badly, obviously (laughs) so that’s sorta out of the picture to go back into manual labour work now.” (Mark, Line 80-81, Line 84-85)
For Sarah the drive was her children as she wanted to set a good example and provide for them. 
I think like for me it was .. like.. I dunno how to word it. I had my kids quite young so, like, I didn’t have the option really to do anything. I don’t think I would have been in the place to even without having the girls anyway but, like, …yeah I want to do something for me now and to show my girls that, like, I can do it. (Sarah, Line 102 -105)

Theme 2: Role of others
This theme was developed because the participants mentioned the influence of parents, children and their social interactions as one of the factors of motivation. 
Sub-theme 2.1: Parents
For Alex, his dad was main motivation for him to decide to go to university and finish his course “I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me.” (Alex, Line 777-778)
	
Sub-theme 2.2: Children
Sarah’s children are the source of her external motivation “I want to do something for me now and to show my girls that, like, I can do it.” (Sarah, Line 104-105)

Theme 3: Role of a teacher
The role of lecturer was mentioned by the participants as one the factors that made them enjoy their course and increased their willingness to learn. Alex described his lecturer as “cool” (Line 429) and said “the only thing I can really think of now is something that I enjoyed because the lecturer was alright” (Line 421)
Theme 4 Environment – university campus
Mark and Emily liked being on their campuses as it was a nice environment and they enjoyed it. Alex described his campus as “drab” (Line 263) and that he preferred to work in a room on his own. For Sarah the nice environment did not make much of a difference due to lack of time she gets to spend on campus as her parenting duties take priority. 
“I mean, the campus I'm at is really new and it's all modern. And theres loads of places you can go to and hang out if you want to. And there's like a bar and you've got the cafe of course and it's just nice” (Mark, 256 -259).
I like my campus. The one I’m at it's nice, you know? And I feel like I've got some decent friends on the course now - not that that's what I'm there for. But like yeah, I don't spend a lot..I mean, I've got kids so I don't really feel like I have the time to be able to sit around and have fun when I'm studying and I'm mothering all at the same time (Sarah, Line 273 -277).






Discussion
This study was carried out to explore what factors influence motivation in students to apply for and continue studying in a university degree programme. Braun and Clarke’s (2006) thematic analysis method was used to develop themes from a focus group transcript. Four themes were developed: personal reasons, role of others, role of teachers and environment. The results aligned with the points proposed by SDT.
 The participants agreed on increased motivation when they felt that the lecturer was connecting to them and having peer interaction was one of the factors in increased motivation. This is supported by studies done by (Bolkan & Goodboy, 2015: Reeve & Jang, 2006) that showed that the teachers that supported their student’s ‘autonomy, competence and relatedness’ saw increase in the students motivation to learn (Goldman et al., 2017). The participants also discussed facing challenges like adverse life events (accident) and parenting which motivated them to continue the university program and fulfil the need for competence (Guay, Marsh et al., 2003).The need for relatedness came up when participants indicated that parents were the encourager for them to enrol on the course. Studies by (Ratelle et al. 2004,2005) show that parental support has a positive effect on a student’s motivation (Guay, 2022). The need for autonomy their personal interest in the topic to being studied was an important reason to pursue the course.  As cited by (Zhoc et al., 2019) a study by Batson (1998) indicated that motivation is higher in individuals that have a focus on future goals and a need to help others. 
The strengths of the study were that it was a focus group and allowed participants to express views without restrictions of a questionnaire or a scale. The limitation of the current study was that it was designed and carried out by someone else and future suggestions could be to design the questions that explore the relationship of parents and social interactions. 
In conclusion motivation in students comes from many intrinsic and extrinsic factors and some of those can have a significant effect on their drive to do stay in education. 
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Participant Consent Form 


Title of the Study: Exploring motivation in university students
Research Team:  Stacey Coleman
Date: 06/09/23


Please review the statements below and indicate your response by circling either 'Yes' or 'No':

	1. I confirm that I have read and understand the Information Sheet for the above study.
	Yes
	No

	2. I had an opportunity to ask questions and have them answered satisfactorily.
	Yes
	No

	3. I understand that I may ask further questions at any time.  
	Yes
	No

	4. I understand that my participation is voluntary, and I am free to withdraw from the study at any time without penalty or giving any reason.
	Yes
	No

	5. I understand that my fully anonymized data will be utilized for a second year research methods project whereby students will be provided with the focus group transcript to analyse.
	Yes
	No

	6. I understand that I may decline to answer any particular questions.
	Yes
	No

	7. I agree to the interview being recorded for transcription purposes. 
	Yes
	No

	8. I understand that I have the right to ask for the recording to be turned off at any time during the interview.  
	Yes
	No

	9. I understand that any data collected will remain confidential and that any identifiable information provided by me will be removed or replaced with a pseudonym.
	Yes
	No

	10. I understand that I may withdraw my consent at any time during the focus group and up to one week later (up until 13/09/23). After this point, my data will be stored anonymously and confidentially.
	Yes
	No

	11. I understand that the anonymised data provided will be securely stored and accessible only to the members of the research team directly involved in the study, and that confidentiality will be maintained.
	Yes
	No

	12. I give my permission for the anonymised transcript of the focus group to be used for learning activities by students. 
	Yes
	No

	13. I agree to maintain the confidentiality of all members involved in the focus group and will not discuss any of the conversations had during this focus group with anyone outside of the focus group.
	Yes
	No

	14. I confirm that I am over 18 years old.                                                                                     
	Yes
	No

	15. I agree to take part in the above study.
	Yes
	No


Participant Name 	Date 	Participant Signature
________________________	__________	________________________

Researcher Name	Date	Researcher Signature
________________________	__________	________________________
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Participant Debrief Sheet

Title of the Study: Exploring motivation in university students
Research Team (include contact details): Stacey Coleman – stacey.coleman@uwtsd.ac.uk
Date: 06/09/23

Thank you for taking part in this study. The aim of the study is to explore the motivations of university to attend university, and to maintain their engagement on their chosen university programmes. We hope that you have found the focus group today interesting and if you would like to speak to the researcher about any of the topics discussed today, please feel free to contact them at any time on the email address noted above.

I would like to remind you that you have provided consent to maintain confidentiality of the information disclosed here today, so please ensure you do not discuss anything that has been shared today with anyone outside of the focus group.

Your data will be stored confidentially in accordance with the Data Protection At (2018). If you wish to withdraw your data from the study at this point, please tell the researcher now. If you wish to withdraw your data at a later stage, please note that you will be required to contact the researcher to make this known by no later than 31st September 2023, as after this point the data will be transcribed ready to provide to undergraduate students for use for their assessments.


Once again, thank you for taking the time to participate in this study.

Stacey Coleman CPsychol
University of Wales Trinity Saint David


Focus group: Exploring factors affecting motivation in undergraduate students.

Interview Schedule:
1. As a starting point, could you please tell me what you think is meant by the term ‘motivation’?

2. What motivated you to apply for the course you are currently studying?

3. What are either your short or long term goals related to your education?

4. What parts of your studies do you find most enjoyable? why is this?

5. Can you share an example of a time when you felt genuinely excited and motivated to work on a particular assignment or project?

Prompt: what contributed to that feeling?

6. Can you explain whether there are any external factors - outside of your enjoyment in the subject - that influence your motivation to perform well at university?

7. How do you manage your motivation when subjects or modules don't fully align with the things you're interested in?

8. Can you explain how you think interactions with other people on your course can impact your motivation to learn and success?

Prompt: for example, interactions with lecturers, or other people on the course

9. Is there anything about the university you are studying at itself that contributes to your overall motivation to attend?

10. One of the main things reported by university students all across the UK is balance between academic commitments and personal life - or work-life balance. how do you maintain a positive work-life balance and how does this affect your motivation?

11. Finally, if you had to choose just one thing that you would say has been the most influential in making you motivated to carry on with your course, what would it be?






Table 2. 
Table of Themes, Sub-Themes and Supported Quotes
	Themes
	Sub-Themes
	Supported Quotes

	Personal reasons
	Life circumstances
	“I dunno if my reason for choosing to go to uni now is really a reason but I got injured at work – quite badly, obviously (laughs) so that’s sorta out of the picture to go back into manual labour work now.” (Mark)

“I had my kids quite young so, like, I didn’t have the option really to do anything.” (Sarah)

	
	Interest in topic studying
	“suppose I started being interested in psychology at a-level when we did some stuff on personality.” (Emily)

	
	Learning new skills
	“There are things I’m studying now that I never thought was related to construction either, you know and it’s like a new thing but it’s really exciting.” (Mark)

	
	Career prospects
	“Long-term my literal dream would be to have my own game development studio or company or something. I don’t really want to work for someone else” (Alex)

	Role of others
	Parents
	“I think because like my dad wanted me to do something in uni.” (Alex)

“I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me.” (Alex)

	
	Children
	“I want to do something for me now and to show my girls that, like, I can do it.” (Sarah)

	Role of a teacher
	
	“the only thing I can really think of now is something that I enjoyed because the lecturer was alright” (Alex)

“they're all great at what they do and they really do help in that motivation for me to turn up as well.” (Sarah)

	Environment 
	University campus
	“I mean, the campus I'm at is really new and it's all modern. And theres loads of places you can go to and hang out if you want to. And there's like a bar and you've got the cafe of course and it's just nice” (Mark)

	
	Social interactions
	“I do think that’s really important yano. To have those people there when, if you need them to have a chat with and just be like look what have you been doing for this?” (Mark)

“I've made a really good group of friends…, if they are there, I will go because I know what that I can get through even things I don't particularly enjoy when they're there because it just makes it a bit more fun.” (Alex)
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