Part 1
In Iceland, and nearby Nordic countries children are encouraged to play outside as much as possible. In the Curriculum Guidelines they have put lots of emphasis on outdoor environments for learning to encourage children to exercise and play outside to learn about our natural world and healthy living. (Norodahl and Johannesson, 2014, 391-406) Iceland has been emphasising outside play with children aged 1 to 6 when they are in school each day, where children aged 6 to 16 are more structured and only go out at playtimes, consequently we do not know what teachers do outside to aid their learning and the differences between different teachers and schools. There are signs in Iceland that the teachers are encouraging outside education and learning more, and in the capital of Reykjavik, 70 percent of mandatory schools in that area do outside education frequently.
Adapted from: Norodahl, K. And Johannesson, I. (2014), ‘let’s go outside’ Icelandic teachers views of using the outdoors, Education. 3-13; International Journal of Primary, Elementary and Early Years Education.
Part 2a
The definition of forest school from the Forest School Network says, “It is an inspirational process that offers children, young people and adult’s regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment” (O’Brien and Murray, 2006.)  Professionals are worried that children are not getting to explore woodlands and outdoors as much as possible because of fears of accidents or indoor learning taking president over important outdoor learning time. (Obrien and Murray, 2006.) There is further research indicating that if they miss out on outdoors as children they may miss out as adults to the benefits of nature. (Thompson et al. 2004.) The welsh government are encouraging foundation phase schools to do their own forest school sessions and encourage outdoor learning as much as possible.
O’Brien, E. and Murray, R. (2006) A Marvellous opportunity for children to learn: A participatory evaluation of Forest School in England and Wales. Farnham: Forest Research
Thompson, C. et al. (2004). Open Space and Social Inclusion: Local woodland use in central Scotland. Edinburgh: Report to the Forestry Commission
Welsh Assembly Government, (2009.) Outdoor Learning Handbook. Cardiff: Welsh Assembly Government.
Part 2b
If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. Why is it important that students avoid this? 
The reason you shouldn’t copy peoples work is because you’re not thinking for yourself, your copying other people’s views and opinions and not having any of your own. “So that you don’t pass of someone else’s work as your own” (Downes and Evans, 2018, p4). 
You only have to reference when you use a direct quotation. Is this true or false? False Explain your answer.
We can rewrite paragraphs in our own words, as long as we reference them. We can paraphrase or summarise literature that, we have read but these would also need to be referenced even if they are not used as direct quotes.
Wikipedia is a good place to search for information for your academic assignments. Explain with reasons, whether you believe this statement is true or false. 
False I believe that Wikipedia is a good place to start to look for information but as it’s not factual and it can be changed, it may lead to incorrect conclusions or the information may not to be up to date. Therefore, I would say its ok to have a look but don’t quote and reference from it. 
Write a set of instructions which could be included in a referencing guide which explains how to present a very long quotation.
. Leave a gap and write as a separate paragraph on its own
. Index text
. Citation at the end of the quote       
Explain how you can begin to conduct research for an academic assignment. Identify five sources which would be acceptable for academic study. 
Thoroughly read your assignment and here are five of the sources:
books and E-books
Journal
Newspaper articles
Reports and guidelines
Internet
Part 3
Write a critical response to an article.
We are looking at a critical response to Suzanne Mackenzie article ‘Yes, but …' Rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education. This article is about the tensions between policy and institutional frameworks and how this is different from day to day reality for the teaching assistants and how their different understandings can influence this. Susanne Mackenzie’s main findings are to look at policy and frameworks and compare them to the day to day running of inclusion, she looks at bringing back the voice of teaching assistants to the classroom to help them be valued and be able to give in-put and be acknowledge for the work they do and information they know of the individual children, and looking at the co-operation between teachers and teaching assistants. She also looks at the difference of opinions of teaching assistants and how personal experiences guide their view on inclusion.  The style of language has been formal and informal, the interviews are informal and in their own words exactly as the interview person has said them however formal language is used on the Introduction, policy context and lots of places through-out the article additionally it is easy to read, the writer has used emotional language. Mackenzie uses pathos to persuade you, aimed at your emotions, “often talked about ‘looking after’ and ‘caring’ for the children that they supported. ‘Caring’ and ‘love’ for children were seen to be a major part of TAs’ and teachers’ role” (Mackenzie, 2011, p69).  Mackenzie persuades you in her article with Pathos an emotional response,  she makes you think as humans with compassion which could easily encourage you reading this article in an emotionally biased way, you need to be aware of this to think objectively and question what she is saying, and not be biased or just believe exactly what is said, question everything. Mackenzie has made clear arguments about teaching assistants not being included in talks with teachers, and that they are not involved in planning and input on what individual children can do. "Within policy, there is little guidance on mutual collaboration; TAs appear to have little say in what should happen to them and appear to be often excluded from discussions about the children of whom they have expert knowledge”. (Mackenzie, 2011, p65) though Mackenzie also quotes in her article “Despite recent research demonstrating positive collaboration between TAs and teachers (Groom, 2006; Devecchi and Rouse, 2010)” (Mackenzie, 2011, p65) So here although Mackenzie has said about bad collaboration and teachers and TAs not working together she has said there are some positive team working but does not go into any more detail on good working relationships. So, there are critical thinking and questions to look at both sides as there are signs of good and bad relationships and collaboration within her article just that she does not give further information on this. Mackenzie also talked about the teaching assistants having to step up and teach or plan without having training in the area, about the clarity of TAs job role. Webster and Blatchford (2014, quoted in Frederickson and Cline, 2015, p103) describes “Teachers and TAs who lacked confidence in addressing their needs because of lack of appropriate training; there was also inadequate time for teacher – TA planning and consultation”. So, this quote agrees with Mackenzie, about lack of planning and working together, also about lack of training although there is also evidence showing collaboration, and TAs having input on the teaching and looking at changes for the individual children and planning. Webster and Blatchford (2014, quoted in Frederickson and Cline, 2015, p103) “Were often taught primarily by their TA, rather than by their class teacher even where the class teacher was seen to have overall responsibility for the curriculum and teaching strategies the TA was often responsible for actually delivering the teaching, and using their expectations of what the child could achieve, deciding on adaptations and modifications”. This quote goes against what Mackenzie is saying about not having collaboration between TAs and teachers, and not being able to give input on the children they know well although it remains unclear about the clarity of the job role or training in that area. Mackenzie looked "whether the stories offered the reader a new or alternative insight or perspective into their work”. (Mackenzie, 2011, p65). Mackenzie was only looking at different or new view’s, not what was already working or was the same as previous accounts, so there for her account could be biased it-self as it is not the full side, you would have to critically think and question other sides of what is presented in this article. A clear statement Mackenzie makes through-out her article is about policy and frameworks not being practical in implementation of day to day work, the curriculum in Wales is currently being redone so there may be some forms of changes under way, Mackenzie talks about the tensions and problems caused by unmeasurable targets and the different understanding of inclusions and effects that can have on the TAs “official policy on inclusions and their own practice on the ground” Mackenzie, 2011, p64) Understandably different people interpret inclusion different ways, so there are going to be some differences with in the work place. “Inclusion has become something of a cliché, even being ‘evacuated of meaning’. In England teachers and teaching assistants are required to implement inclusion but, in the absence of any universal definition of what the term means, the way in which they enact it varies depending on their understanding of this concept” (Sikes, Lawson, Parker, 2007, p355), so there is some evidence to support that people have their own concept of inclusion. The Pembrokeshire County Council policy: “The appointment of an Additional Learning Needs Coordinator (ALNCo) to oversee the special provisions being made for children with Additional Learning Needs. A clear policy for ALN is in place.  The fundamental aim of the inclusion service is to promote achievement and well-being for all. In essence, it means making sure that all children and young people have access to the same opportunities and services as everybody else” (Pembrokeshire County Council,2017,p1 Inclusion service and SEN) So there is ALNCO who is in charge of inclusion and special needs, and policies to follow but to say achievement for all and well-being for all brings down how you can deliver it day to day. On the SEND code of practice: 
      Securing expertise among teachers, lecturers or other professionals to support children and young people with SEN or disabilities – this should include professional development to secure expertise at different levels:
· Awareness (to give a basic awareness of a particular type of SEN, appropriate for all staff who will come into contact with a child or young person with that type of SEN)
· Enhanced (how to adapt teaching and learning to meet a particular type of SEN, for early years practitioners, class and subject teachers/lecturers and teaching assistants working directly with the child or young person on a regular basis), and 
· Specialist (in-depth training about a particular type of SEN, for staff who will be advising and supporting those with enhanced-level skills and knowledge). (Department of Education and Health, 2015, p68-69).
So, under the SEND code any one working with SEN children should have awareness of particular type of SEN. Who has training, the level of training or how people understand inclusion still could be questioned and we don’t fully know the answer.
Conclusion:
So in conclusion to the Mackenzie article, I believe she was being emotional in her writing and trying to lead us with a biased view about inclusion and how it is implemented on a day to day situation, She does bring up some points about collaboration between staff and TAs and working together and being included, I have come up with evidence on both sides of this some saying there needs to be more collaboration and working together and others who have good working relationships and work well as a team, I think that this depends on the individual schools and teachers and change from place to place. There is a general understanding of TAs roles, but these roles are different depending if there a HLTA, leading a nurture group, or TA and some taking classes or planning for their individual groups, so there for there may understandably be some misunderstanding about job roles, and it seems most sources agreed with more training being needed depending on what role they were doing. Regarding policy and day to day inclusion and understanding this remains unknown, people do seem to understand inclusion in different ways which is likely to affect their way of how they meet inclusion, but the policies are quite clear, though stating everyone gets same chances and things on a broad scale does not make it understandable to deliver this. 
[bookmark: _GoBack]To reflect for me, I would say that I read the article and went running with my heart and agree with Mackenzie, I had to stop and teach myself to critically read it, critically think and question and not go with biased emotion. Doing the poster on critically thinking and skills made me really understand that I had to step back and keep my emotion out of it, I had to reread the whole article again and look properly for the first time with-out being led. I have directed and changed and started again many times during this article and really understood that ‘I’ direct myself, I have had to understand that I need help to formally write and use punctuation correctly so I have read extra information around this side to help me and will need to continue to do for some time to help these new skills become part of me. I am quite critical, so I do always ask lots of questions, and I do tend to look at all sides and not just take for granted what I am told, my main objective is to keep reading and thinking critically as I read with my heart and emotion so will be continuing to train my-self to critically read and reflect and keep my emotions out and think logically and reasonably.
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