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tiow do the learners know how fo be successful with the learning objective?

Background ‘
\ -

Royce Sadier {11%8), an Australian educationalist who has long been working
in the field of formative assessment, says it this wa:
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Sharing is caring!

A significant feature of assessment for learning is the sharing
with pupils of both the learning objectives and the expected
learning outcomes in a clear and explicit way.




Sharing is caring!

A significant feature of assessment for learning is the sharing
with pupils of both the learning objectives and the expected
learning outcomes in a clear and explicit way.

Other Answers (7)

Vile salad answered 7 years ago
{@
= Hmm it sounds like you're doing a teaching qualification. Good luck - | learned diddly-squat on my PGCE
course, and only learned anything at all about teaching once | started my job. | don't envy you all that

rubbish about learning objectives and stuff. My tip: a good desired "learning" outcome is for the children to
work in silence for an hour.
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Simple, concise and explicit.
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J» States exactly what learner is to achieve.




What the learners will know, be able to do

and understand by the end of the lesson
A

J» States exactly what learner is to achieve.
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Non-specific example

Children will make notes
about the stock market
crash of 1929.
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Non-specific example

Children will make notes
about the stock market
crash of 1929.

Specific example

By the end of the lesson,
children will be able to
complete Multi-flow
thinking map showing the
causes and effects of the
stock market crash of
1929.
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J» States exactly what learner is to achieve.

P What level of learning is considered successful?
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Non-measurable example

Children will discover
diversity in a meadow by
coming face to face with it.
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Quantifiable, concrete criteria for assessment
Non-measurable example

Children will discover
diversity in a meadow by
coming face to face with it.
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Quantifiable, concrete criteria for assessment

Non-measurable example Measurable example

Children will discover After a field trip, children will be

diversity in a meadow by able to describe at least 6 plant

coming face to face with it. species and b animal species found
A in a meadow.
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What the learners will know, be able to do

and understand by the end of the lesson
A~

J) States exactly what learner is to achieve.

¥ What level of learning is considered successful?

¥ Challenging, but realistic - a chance for success.




Written at appropriate
developmental levels for
children's success

Think, pair, share...

Can you think of an example of a learning
outcome that is not attainable?
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What the learners will know, be able to do

Simple, concise and explicit. and understand by the end of the lesson
’ A

J» States exactly what learner is to achieve.

P What level of learning is considered successful?

P Challenging, but realistic - a chance for success.
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Simple, concise and explicit.

learning objectives

What the learners will know, be able to do
and understand by the end of the lesson
A

States exactly what learner is to achieve.

What level of learning is considered successful?

Challenging, but realistic - a chance for success.

Focus on content that is interesting and necessary




f’_} -"‘; ‘,‘|\ g‘ ,“' ;f : T
i\ :— ‘;u‘ :,5‘; [*z % F

Think, pair, share...

How do you make sure that your learning
outcomes are ALWAYS relevant?
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Think, pair, share...

How do you make sure that your learning
outcomes are ALWAYS relevant?




What the learners will know, be able to do
and understand by the end of the lesson
A

J» States exactly what learner is to achieve.
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What the learners will know, be able to do
and understand by the end of the lesson
A

States exactly what learner is to achieve.
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Challenging, but realistic - a chance for success.

Focus on content that is interesting and necessary |

A specific ending point for assessment




So that what the learners will know, be
able to.do and understand can be
formatively assessed.
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Non-Time-bound example

Children will evaluate the
impact humans have on
the local coastline

So that what the learners will know, be
able to.do and understand can be
formatively assessed.




Non-Time-bound example

Children will evaluate the
impact humans have on
the local coastline

So that what the learners will know, be
able to.do and understand can be
formatively assessed.

Time-bound example?

Working on your own, can you

change this to a time-bound
example?
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By the end of the lesson, you should be able to discuss three possxble
improvements to Tudor waste management.
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By the end of the lesson, you should be able to discuss ’rhree possrble
lmprovemen’rs to Tudor waste manaqcmcn’r
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By the end of the lesson, you should be able to discuss three possible
improvements to Tudor waste management. 2§ <vARe
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improvements fo Tudor waste management.




alearning objectives

By the end of the lesson, you should be able to discuss three possible
improvements fo Tudor waste management.

The nature of the objectives will determine what teaching approach (or model)
you use, and the strategies and techniques you will employ to ensure that the
learning is effective and efficient.
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The nature of the objectives will determine what teaching approach (or model)
you use, and the strategies and techniques you will employ to ensure that the
learning is effective and efficient.
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By the end of the lesson, you should be able to discuss three possible
improvements fo Tudor waste management.
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Let’s take this o the next levell
By the end of the lesson, you should be able to discuss three possible
improvements fo Tudor waste management.
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\ Where is the verb?
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improvements to Tudor waste management.
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improvements to Tudor waste management.

3



















Can you...




Can you...

Did your learning outcome involve higher order thinking?




Can you...
.rewrite it so it does?

Did your learning outcome involve higher order thinking?




You have | min to draw a house.




You have | min to draw a house.




Talk partners

1) What is successful about your partners house?

2) What could be done to improve your house?

58.



Mark you partner’s house

= Door ramp for wheelchair access 30
= Disabled parking space by gate 20
= All rooms on ground floor 10
= Shrubs and flowers in garden 10
= Intercom on door 20
= Flat path leading to garden shed 10

99.



What point am | trying to make?
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How do the learners know how fo be successful with the learning objective?

Background
o

Rm;ce Sadler (|998), an Australian educationalist who has long been working
in the field of formative assessment, says it this way;

Sadler, R 1998, Letting students into the secret: Further steps in making criteria and standards work to improve learning.
Paper presented at the Annual Conference for State Review Panels and District Review Panel Chairs, July 1998.
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oyce Sadler (1998), an Australian educati
h the field of formative assessment, say

'We need to let students into the secret
f the assessment process. We need to
embers of the quild of people who can
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- The ingredients of our learning objectives
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- A list of 'remember to' prompts




Success Criteria... .

What are they?

- The ingredients of our learning objectives

- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess

- Suggestions to achieve learning ob]ectlve P m\

- A list of 'remember to' prompts \\ Q@




Success Criteria...

Principles of use

They need to:

- Be written in a language that learners understand
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- Be limited in number (so not overwhelmed by scope of task)




e

! Success Criteria... i

Principles of use

They need to:

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour




e

I Success Criteria.. ol

Principles of use

] %
o,

They need to:
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- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour

- Be supported by exemplars of work (makes their meaning clear)
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Principles of use
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They need to:

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour

- Be supported by exemplars of work (makes their meaning clear)

- Ideally created with input from students (greater understanding
and ownership)
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Known by teachers first?

". VAR
§

Same for all?

Constantly referred to?

Thoughts on any of the above?
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‘It's bright”
‘The Christmas trees are nice’
‘The letters are a bit funny sometimes’

82.



‘The reindeer is nice.’
‘Yellow drawings don't stand out.’

83.
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"This is the easiest to read.”
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Success criteria generated by children

- make all your letters the same size
use dark colours
don't use yellow

put pictures round the edge, not in the
middle

check that you have copied all words &
numbers

85.
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Success criteria generated by children

make all your letters the same size

use dark colours

don't use yellow

put pictures round the edge, not in the
middle

check that you have copied all words &
numbers
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