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The aim of this paper is to highlight the importance of recognising the UNCRC Rights of the Child within Early Years settings.   It will highlight National requirements for Practitioners who have concerns regarding a child. It also highlights the importance of Early Years’ Practitioner’s skills and knowledge to support all children’s individual needs.   There is an importance of multi-agency working and early identification of needs.
 Jones and Walker, (2011) state that according to Ministry of Justice 2009:5 
What is a Right? This is something you should always be able to do, to have, to know, to say or be protected from. What is a Responsibility? This is something you should do for other people, for society, for the environment (Cited in Jones and Walker, 2011 p.4).




Article 2 - (non-discrimination) The Convention applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background.
 The Equality Act (2010), protects individuals from discrimination, as it is against the law to discriminate an individual for their race, sex, gender, ethnicity, religion or colour.  Settings must ensure this is taken into consideration with all families attending their setting.  As stated in Article 2 of the UNCRC, all families from all backgrounds are to have equal rights, Unicef.org.uk. According to the National Minimum Standards, (2016), as Practitioners we must ensure equality and inclusion is promoted, (National Minimum Standards, 2016).
 The ALN Draft Code 2018, supports children with an Additional Learning Need.  All settings who support children with Additional Learning Needs will need to comply to the rules set out in this document.  The Code is law which supports all children of all ages with an Additional Learning Need, Welsh Government, (2018). The Practitioners can support the child without discrimination, as according to the ALN draft code, an IDP, (Individual Learning Plan), can be produced in collaboration with the parents, with the child’s needs taken into consideration alongside the parent’s views and thoughts of what they consider best for their child, (ALN Draft Code, 2018).
According to ELKLAN, (2009) to enable Practitioners to support any child with a speech and language delay we have to respect and encourage parents to talk to their child in whatever language they feel most comfortable and proficient in, therefor Practioners need to respect this right.
According to Hobart, Frankel and Walker, (2009) children of different cultures that are different from our own, may influence our expectations of a child.  Practitioners need to consider this when supporting children from different ethnic backgrounds.  What we consider to be supportive for a child may not be what the child has been brought up to consider appropriate. To overcome this Practioners should research different cultures prior to the child attending, (Hobart, Frankel and Walker, 2009).
According to Bruce, (2012) “there are no two children the same” (Bruce, 2012, p.7). Bruce, (2012) also discusses that we should embrace diversity by seeking the needs of the individual child as a whole.
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Article 3 (best interests of the child) The best interests of the child must be a top priority in all decisions and actions that affect children
Article 12 (respect for the views of the child) Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously. This right applies at all times, for example during immigration proceedings, housing decisions or the child’s day-to-day home life. 
The National Minimum Standards, (2016) state that Practitioners should respect the child’s needs and abilities. Any information that is shared by the parents regarding their child should be respected and taken into consideration in regards to the child’s care. The voice of the child is also considered if the child is able to express their needs, (National Minimum Standards, 2016, standard 2).
The National Minimum Standards also state that each child is an individual, therefor all needs identified should be planned and provided for by the Practitioner, (National Minimum Standards, 2016, standard 4). 
The Child Protection Act (2009), requires services to work together to promote the welfare and best interests of the child. Practitioners should improve the child’s wellbeing whilst protecting them from harm and neglect whilst in their care.
The Foundation Phase Framework, (2015) supports Article 3, as every child is working to the same goals.  The framework supports the Practitioner to identify where there is support needed, also to highlight all of the child’s achievements and progression, (Foundation Phase Framework, 2015).  
NSPCC, (2019) suggest that Practitioners identifying delay early can improve outcomes for children, enabling them to reach their potential in school.  It is also suggested that early identification of needs supports the child to develop skills in preparation of adult life (NSPCC learning, 2019).
The Additional Learning Needs Code, supports this Article as the new Law takes in to consideration the views of the child.  A multiagency approach is also suggested to ensure the best support can be given to the child if an additional learning need has been identified. An Individual Development Plan will also be completed, identifying what support the child will receive, how often, by whom, (ALN Draft Code, 2018).
















Article 5 (parental guidance and a child’s evolving capacities) Governments must respect the rights and responsibilities of parents and carers to provide guidance and direction to their child as they grow up, so that they fully enjoy their rights. This must be done in a way that recognises the child’s increasing capacity to make their own choices
Parents have a responsibility to guide their children to make informed choices for them until they are an adult.  There are challenges to this Article, families whose first language is not English, are at a disadvantage.  According to Hohmann, (2010) it could be considered that for a child whose first language is not English, should be spoken to in English at home.  This was considered to benefit the child, to gain knowledge and experience using the English language to support their academic skills.  However, Hohmann, (2010) states that research has shown that children who are bilingual who are supported at home in their own language are more competent English speakers 
Parents with limited English from other cultures may not have an understanding of their rights and responsibilities as a parent, although this could be considered as a bias interpretation of cultures, Hobart, Frankel and Walker (2009). As Practitioners we need to ensure we are communicating effectively to all families, we must provide an alternative approach for families of different origins to ensure equality for all.  There is an emphasis in Early Years to provide equal opportunities for the families we work with, Hohmann, (2010).  According to the Equality Act (2010), a form of indirect discrimination would be considered as putting someone at a disadvantage, therefor to support the family to understand their responsibilities the practitioner should provide an interpreter or find other means of translation. Any information discussed is then clearly understood in relation to the wellbeing of the child.
For a child to be aware of their Rights, the child must have the capacity to make their own choices.  Parents of all cultures and backgrounds must guide their children through the educational pathway, to ensure they are competent learners in their own Right.  If it is thought that the child does not have the ability to make their own choices as a result of an Additional Learning Need, intervention is needed at an early age if appropriately identified.  According to The Draft ALN Code, (2018) an Additional Learning Need is considered to be if a child finds it more difficult to learn compared to others of the same age or if the child has a disability that requires additional support.  It is considered to be the practitioner’s role to identify the areas of learning that need to be developed, as according to The National Minimum Standards, (2016) staffing should have the appropriate skills and knowledge to support the individual child’s needs.  The Foundation Phase Profile, (2015) can support the Practitioner as it provides the outcomes for the developing child within education to become confident learners, helping to identify areas of learning that the child is excelling in or may need support to develop, (Foundation Phase Profile, 2015). 


























Article 19 (protection from violence, abuse and neglect) Governments must do all they can to ensure that children are protected from all forms of violence, abuse, neglect and bad treatment by their parents or anyone else who looks after them.
This Article relates to a child’s behaviour having an impact on others within a setting.  As Practitioners we must ensure that the environment is safe. The National Minimum Standards, (2016) state that the children should be cared for and have their needs met in a safe environment. According to the Children’s Act, (1989) the Local Authority should provide services that support children and their families.
Continuous observations can support the Practitioner to identify any changes in the child’s development, positive or negative. According to Willan, (2010) observations are essential in order to make informed decisions about the children in their care.  When negative behaviour is present observations are key to enable the practitioner to identify any triggers.   Hobart, Frankel and Walker, (2010) suggest the most common way to record an observation is the written method.  
During observations the practitioner may identify the child’s schema.  According to Louis, (2018) schemas are a repetitive action seen in a child’s play.  The trajectory schema is where children throw objects across the room, emptying boxes, jumping up and down on furniture.  Without prior knowledge this schema could be seen as negative behaviour.  Practitioners need to have knowledge in this area of development to help understand a child’s behaviour.  Louis, (2018). Social Care Wales state there is a minimum requirement set for childcare staff. A minimum level 3 CCLD is required for Flying Start settings, supporting the need for highly qualified staff, that have experience and knowledge to support the children in the setting, (Social Care Wales, 2019). 
Practitioners must comply with regulations regarding confidentiality to keep all children safe from harm.  The National Minimum Standards, (2016) state that all children’s records must be kept secure.  Children’s records are confidential, however if requested parents can access them.  If there is a safeguarding issue and the welfare of the child is at risk, then Practitioners are able to deny access, (National Minimum Standards, 2016).  Confidentiality also relates to Article 16, ‘You have the right to privacy’, (Children’s Commissioner of Wales, 2019).









To conclude, the Rights of a Child are embedded into many Government documents, The Rights of the Child considered Law.  All children from different cultures have equal rights, which are also highlighted in Government Act’s, for example The Equality Act 2010.  This act protects all from discrimination, including race, ethnicity, age, ability and gender. The Government have embedded The Rights of the Child into many key documents, National Frameworks to ensure outcomes for children and also National Minimum Standards, which are also supported by The Children’s Commissioner for Wales and UNCRC. All children should learn and be confident using their own language, to ensure they become confident learners as they grow.
Highly skilled Early Years Practitioners are essential within Early Years settings.  Children’s needs and abilities are evolving where more Additional Learning Needs are being identified at an early stage. There are frameworks in place to support Practitioners through the method of observation to ensure all children are developing in their milestones.  Observations are key to support the Practioners to help identify areas of development that the child may need support in, they can also identify if the child is progressing or digressing in their development.   Multi agency working is key to ensure the correct support is given to the child using a range of resources.  All children are individual with individual needs, where a child has an Additional Learning Need then it is considered that the best way of supporting them is in collaboration with the child and their parent to ensure the best support is given. An IDP can be produced to identify what support should be given, by who and how often, this has been made Law through the ALN Draft Code 2018.   
Confidentiality should be respected; parents can request access to the child’s file/information.   Access can be denied by the Practitioner if it is felt that the child is in danger.
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