Kelly Jordan 1910500		Micro Teach    Self Reflection

As part of the Post Graduate Certificate in Education (PGCE), Post compulsory Education and Training (PCET) we were required to deliver a 30 minute microteaching session which including two types of emergent technologies. 
On Monday 25th November I delivered my microteaching on, “An Introduction to Enterprise”. This essay will be a self reflection on my experience, from planning to execution reflecting throughout using Graham Gibbs, Reflective Cycle from his book "Learning by Doing." (Gibbs, 1988). 
When planning the microteaching I decided to choose subject I feel confident to deliver on which I felt was important, this allowed me to focus on my teaching technique rather than knowledge of the topic.; having worked in the realm of Enterprise and Entrepreneurship Education for the last five years at an extracurricular level, I am extremely feel passionate about empowering learners to be more entrepreneurial. As the QQA, states “Enterprise is the generation and application of ideas, which are set within practical situations during a project or undertaking.” With this in mind I decided to replicate a workshop from the International Entrepreneurship Educators Conference (IEEC, 2017) delivered by Entrepreneurship Academic Dr. Kelly Smith of Coventry University, which to this date is probably the most effective workshop for experiential learning  as it bridges the gap between understanding and putting the skills into practice, touching all the bases. (Kolb, 1985:2015). When planning to meet the time restricted session I measured it against the HEA Professional Standards Framework, (2011) to ensure that all of the activity, knowledge and value criteria listed. 
A PowerPoint presentation was used to guide the learners through the session, highlighting the learning objectives and, I tested their prior knowledge, by asking the question “what is enterprise”. Following the definition from the QAA, They were then asked to part take in the first task, as a team of two three, each team were given a yogurt to eat, they had to identify five problems they encountered when eating it, (i.e. not having a spoon, being of a runny consistency, being non-resealable to name just a few) this allowed them to understand the issues consumers face; the second level of blooms taxonomy. (Bloom et al. 1956)  Each group was then provided with a brand, Barbie, Easy Jet, Apple (I-yogurt) and  Lego in which they had to create a yogurt applying solutions to the problems they identified  (drawn out on flipchart paper), analyzing and evaluating their target market, product (any trends), where in the market they will position the product including at what price and how they will promote the yogurt. Once the practical task was completed the teams each had to pitch their yogurts to the group. I then asked the learners to use their personal electronic devices to sign into “Poll everywhere” to share the skills that they felt they had exercised and developed in the task; this second piece of emergent technology built a word cloud of the skills. This lead on to a discussion about how enterprise and entrepreneurship education isn’t just for those who want to start a business, it’s essential to prepare learners for life outside of education, to give them a competitive advantage and the skills and confidence to impact the workforce, and create their own futures. (Bakhshi, et al. 2017)
Due to my role as an entrepreneurship educator, I often deliver a variety format of entrepreneurship activities to learners aged between 16-24, this has allowed me to work on my presentation skills and how I “pitch”; using positive body language, a confident but friendly tone of voice (although I have been given feedback on numerous occasions that I tend to talk at a fast pace). I am aware that I naturally do talk fast, which is s. Therefore I didn’t feel nervous about delivering the session. However I did question throughout the activity if it was age appropriate for the PCGE class who age between 25 – 55, working in completely different industries and stages in working life / career. I question whether I could have made it more relevant to them through the brands I gave them. The four tasks the learner’s were asked to participate in, were all kinaesthetic learning style, (Fleming, 1987: 2006) I tried to support a blended approach of styles with other teaching aids such as a PowerPoint presentation for the visual learners, and encouraging learners to be verbal through out to stimulate the audio learners. Although the read / write learners wouldn’t have been stimulated, in reflection it may have been beneficial to have provided hand outs with the task  on, encourage groups to make a mind map of their considerations so that read writers had the opportunity to engage in their learning style. As I am a VK, visual kinaesthetic learner, I took for granted that others may not have been; finding out the groups learning styles before the session would have been beneficial when planning.  Working  in the 3 learning domains, (Bloom, 1948) cognitive domain where knowledge was shared, psychomotor domain where skills were developed and exercise and affective domain where attitudes were exposed during group tasks and how people feel about problems and the brand which influenced the solution / product they created. Although they may have not learnt any new knowledge, (they were already likely to have known problems with eating a yogurt and basic product creation) it may have caused their prior knowledge to acquire a new perspective. (Galperin, 1957). All the learners engaged in the session, were extremely productive during the tasks, producing ideas and meeting the objectives set, I was able to assess this through the electronic word cloud if skills had been identifies and exercised throughout the task. 
The layout of the learning environment lent itself to the session; it allowed the learners to naturally form groups in which they were already sitting interact naturally rather than a traditional lecture theatre. This layout also allowed me to navigate around the groups when they were working to check progress but also make myself available to answer any queries. This was complimented by the lesson observer Caroline Lewis, Programme Director, who used a lesson assessment form to evaluate the session.  However not having a clicker to change slides caused an issue when I was away from the AV equipment. 
In hindsight there are many ways in which I would improve on my session, the most crucial would have been to gather official feedback at the end of my session from the learners, although I did get verbal feedback people don’t always feel confident or comfortable giving feedback verbally, as they don’t want to seem negative or offensive. Verbal feedback in which I received was that not having studied any business models before, there was unfamiliarity with some of the vocabulary and terminology used. To prepare them for the session, I could have sent them some information before hand on the marketing mix and target market, this could have included definitions and examples. (https://marketingmix.co.uk/) 
In order to get transparent feedback I think it’s important to ask for anonymous feedback, providing learners with a variety  of questions using a scoring scale, (Very Good, Good, Fair, Poor) on key factors such as reaction, learning, behaviour and results. (Kirkpatrick 1994); what was your knowledge on the topic before the workshop, followed by: Did this session increase your knowledge of the topic? This would allow assessment for knowledge learnt. How did you find the facilitator, this would indicate improvements needed to teaching and learning approaches.  How would you rate the tasks / activities in the session? Appropriate use of resources (including technology). Please rate this session for good use of your time / value for money. This would allow the return of time investment to be analyzed.  Asking for further feedback on any element rated fair or poor and improvement suggestions. Although sometimes when feedback is official it can be pressuring rate good or very good without considering the session a way I could overcome this is using post it notes, giving them three post-it notes asking the learners to write, what was the high and low of the session and what they’ll take away from it. Having done this for the session would have helped me with evaluating from the learners perspective. This sort of feedback is good for one off sessions, however research shows that students often rate modules / lecturers depending on the grades that they are expected to receive. (Braga et al 2014)
There are many factors in which I took for granted, the first being that they would have had an electronic device such as a mobile phone / laptop in the session to part take in the interactive electronic word cloud task. 
Another factor taken for granted is that the class already knew each other therefore I didn’t feel the need to be an “Ice Breaker”  although if offers more benefits than introducing and getting the group to interact, it allows the learners to empty their minds and focus on the session at hand. A good ice breaker in which I could have considered would have been a Human Spectrogram, this is a where people line themselves up in order of knowledge they feel they have of the topic. You then bring the one with the less knowledge to circular around and face the one with the most knowledge and the line follows, they share their “top tip” of the subject then everyone’s moves a space. By the end of the ice breaker, the group would have had a basic knowledge from a variety of perspectives. And would have been able to answer the question; “What is enterprise”. 
Although discussed that the learning environment lent itself to the session and groups formed naturally, this isn’t what we would normally want for an enterprise activity, as its important to have different personality types and skills  in each group but due to being time limited prior personality testing such as Belbin. or a skills audit wasn’t feasible. Such testing would have allowed learners to identify their strengths and weakness and formed groups around their team roles accordingly. This may have produced different outcomes and ideas. 
I have delivered this workshop to students in the past in which emergent technology wasn’t used, although I do believe that technologies can effectively compliment learning, I felt in this instance the technology actually didn’t add any value, it in fact had a reverse effect.  It caused a lull in the flow of the lesson, it was noted that the colourings on the slide deck (hyperlinked yellow) affected the visibility of the link, this meant that learners struggled to get on in the time frame provided. which resulted in verbally repeating the link several times to the group to log on. This could have caused further problems if there was anyone present was additional learning needs such as a visual impairment. (DDA.2005) It made me question whether or not I used the right technology. I could have used other emergent technology in the task, such as visual exchange app so that the created products were designed on an electronic device and screen shared it to the main, this would have reduced the use and waste of paper.  I think it would be beneficial for me to investigate further resources used for teaching. 
A benefit of watching one another’s microteaching is teaching off each other. A classmate used emergent technology which allowed the class to sign in and watch from our own devices, which collected feedback throughout by allowing audience thoughts on each slide with a thumb up, or down and provide a scroll rating at the end on a number of elements from the session. I am going to investigate how to use this further as I felt it was very effective. 

Conclusion
This reflection has allowed It builds and strengthens our current learning through critical evaluation of previous experiences
It allows us to be self-directedand self-awareand helps us to identify and address our own strengths and areas for improvement
Action:
Find out the learning styles of those in the class
Research more into technologies that can enhance teaching
To slow down when speaking
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