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(i) The scheme of work covered 6 lessons, focusing on section 5 of the WJEC GCSE specification. The first lesson began looking into what marketing is and introduced the marketing mix, leading onto lesson two where the micro-teaching session began to study price as part of the four P’s, looking into factors affecting price and three different strategies used to create a price. Researching the learning principles which would underpin the creation of the scheme of work and lesson plan, it became apparent that I had to consider not only the way in which I would teach but more importantly the way in which the learners would learn and how to go about maximising the lesson to benefit all involved.
As proposed by Dillon and Maguire (2011), we can define learning as the result of experiences which develop our thought and behaviour. Many theorists attempt to explain the process, falling into either the behaviourist view that on the one hand behaviour is influenced by the external environment creating the learning and on the other the focus on the function of the mind in order to learn known as cognitivist, all theories help us to understand the process of learning.
Within Behaviourism there is both classical condition (Pavlov, 1927) and operant conditioning (Skinner, 1958). Pavlov’s work on the principle of classical conditioning marked a huge step in establishing the psychology of the science of behaviour, his work looked at the conditioning, how a learner would begin a certain behaviour when completing a task (Bates, 2016), a way of doing this and what I decided to use when planning my lessons was to initially start with some simpler tasks and then build up the challenge as the lesson progressed, increasing the intensity so the learner begins to feel they are learning and mastering the knowledge along the journey (Bates, 2016). 
Similarly Skinner (1958), expanded on this theory by introducing operant conditioning involving the positive and negative reinforcement, looking at the learner responding within the environment creating a behaviour outcome rather than Pavlov’s theory of a reflex to the environment. Throughout my scheme of work I decided to use these theories to reward good behaviour and create a learning environment where learning could take place, I believe behaviour is the first step to controlling the environment for learners to then learn within. 
In addition to these theories, it is important to consider Carol Dweck’s (2012) work, who developed a theory that believes praise should only be used to reward effort rather than the correct answer. This is encourages the learners to develop a growth mindset, which is contradicting to the theory of positive reinforcement where you encourage the learner to complete the same task again, Dweck insists on an engaging effort of work to produce the best you can. As teachers, we should encourage a move from a ‘fixed’ to a ‘growth’ mindset, encouraging effort to achieve success, developing the thinking that everyone can achieve it by using effort. This thinking influenced my plan to praise when learners were answering questions during class discussions, I wanted to plan I was ensuring the promotion of thinking and learning, I needed to ensure everyone was challenged working to their maximum effort. A method I adopted to do this was the use of questioning as assessment.
Behaviourism as suggested by Brooks et all (2007) is the influence of the environment around learners and the reinforced response will encourage different behaviour. As stated by  Fautley and Savage (2008) “learning should be considered in terms of evidence of behaviours”. This is useful in school environments when they are trying to teach the learners to behave a certain way in the corridor and in class, sometimes this approach will help improve the initial behaviour management before the learning can take place. This influenced the way I wanted to manage the classroom behaviour during my SOW, however not the learning process.
In contrast to behaviourism, cognitive theories consider the involvement of the mind in learning. Piaget (1952) suggested using his stage theory of development that learning is more to do with the brain, maturity is linked to learners ability and the way in which learners think. He suggested children mature during certain ages and this will restrict how they learn throughout. Although Piaget’s work has been criticised for being too age specific and many psychologists believe the mind maturity is not restricted to certain ages, that in fact it is more fluid than that. I felt I did consider Piaget’s theory when creating the scheme of work and tasks involved in each lesson, because we were instructed to teach a year 10 class and the way in which I would plan to teach a year 10 class compared to a year 7 or year 13 is very different. This also supports the fact that we should know our learners and their capabilities, and sometimes age maturity can come into this and influence the planning. 
In addition to cognitive thinking, is the theory of constructivism and how learners construct new information and self-build on previous knowledge. A variant of this is the social constructivist view, connecting the interaction with others to help build knowledge and discover new information. Support is essential if this kind of learning is taking place, to ensure they are moving in the correct direction, this can be in the form of questioning or as Wood et al (1976) termed ‘scaffolding’. Bruner (1966) believes in discovery learning, by learners participating actively in the learning to discover links and knowledge by problem solving, this can also be seen to be beneficial to knowledge retention rather than more of a teacher led class. This influenced my decision for task 3 of my micro session, where I constructed a worksheet for the learners to make a link between new examples and the strategies learnt during the lesson and to then create a new example for the strategy chosen. This challenged the learners to use what they had learnt to discover the answer, I also gave them the option to work in collaboration with a partner or individually so they could chose a method to best suit their learning.
Expanding on this active process, Johnson and Johnson (1986) encourage a cooperative teaming of learners to increase learners capacity to think and retain knowledge more than independent work, they see it as an opportunity to become more responsible, interaction and communication improve learners ability to critically think during the learning process (Gokhale, 1995). This encouraged me to use some group work throughout my SOW to benefit from the above.
Constructivists believe a learner will learn more by constructing information themselves, especially actively constructing when interacting with others as just mentioned. Vygotsky (1978) created the notion of the zone of proximal development (ZPD), the area between the actual level determined by problem solving and the potential determined by collaboration and guidance. Challenge should be at the upper limit of the ZPD, not above or under. It suggests that a learner will learn more when working along side someone with more knowledge or alternatively when scaffolding is used, this again supports why I decided to use pairing during my micro teach, and some group work through the SOW, however when using these methods it is important to ensure correct grouping to maximise the outcome. In support of this Vygotsky (1987: 211) stated “what the child is able to do in collaboration today he will be able to do independently tomorrow”. Equally Damon and Phelps (1989) support the theory of more learning taking place in pairs as they believe a talk-based interaction between learners is beneficial to improve knowledge and skills as opposed to individual work when no comparison can be made or large group/class dynamic when people may not feel comfortable to speak out. 
As well as increased understanding in small group scenarios, King (1990) believes explanations from peers helps memory and retention, Dillon and Macquire (2011) expand on this thinking with their view, believing that learners can help each other through small group work, communication between them can help both with higher and lower prior attainment. Again supporting my reasoning to ensure I set group work within a few of the lesson in the SOW.
However there is a fine line, learners need to be coached to understand the importance of listening to others, respecting others voice and clear explanation so learners benefit during the process. Mercer et all (2004) found without this training and guidance, small group work can have a negative impact, so to be careful to ensure learners are focusing on task and have clear instruction on how to behave. This research encouraged me to use a combination along with individual work so that the learners had some time to use their own knowledge throughout. Adey and Shayer (1994) suggested that challenges should be set where peers and teachers can scaffold and support their thinking without entering the children into a panic zone beyond their capabilities so demotivating the individual. It is vital to point out, as Tharp and Gallimore(1988) do, correct communication is essential to make this work, if the support is unclear then the understanding of what to scaffold will hinder the success of collaboration work. In contrast, it is important to have an awareness of these theories when supporting the learning however it is also important to think about the learners attitude to new topic and understanding of new knowledge as suggested by Pintrich et all (1993). 
To start the lesson I decided to ask the learners to recall prior knowledge of marketing, I wanted to encourage them to relate previous knowledge to the micro session, enabling them to build new understanding. This is supported by Ausubel (1968) who suggests you should incorporate new knowledge into existing to develop understanding of a new topic, the link between old and new will enable the learner to construct new associations and alter old if needed, constantly evolving and developing. Creating better connections results in a more valuable cognitive structure to assist in improving memory and recall (Dillon and Macquire, 2011). Furthermore this is why I decided it was essential to set clear learning objectives and an engaging starter so that the learners can understand the direction of learning moving on from previous learnt material, it will improve the opportunity of understanding and memory of information going forward.
As a form of assessment, I decided to use open ended questioning throughout my SOW and micro session, I decided to use this approach to formative assessment after being influenced by Bloom’s taxonomy (Bloom, 1956). Bloom (1956) introduced the concept of lower and higher-order questions to target the more able and challenge all learners. By incorporating his techniques into my micro session and SOW I felt I was able to expand on their understanding and encourage a larger class contribution and eventually encouraging a wider understanding of the learning.
Y Cwricwlwm Cymreig (YCC) is essential to involve the teaching of learners in Wales to increase awareness of our Welsh culture around us. During my micro session I used some welsh language by including the date in welsh on the board and some phrases throughout the lesson, along with using a local welsh business as an example to help explain one of the strategies, however looking back maybe this is something I could of expanded on during the session.
(ii) In light of my first few practical involvements, including bridging and professional teaching experience (PTE) I can now reflect on how these would now alter my decisions to construct my SOW and micro lesson. Having viewed my lesson video back and taken a look at how it panned out, along with reading through feedback given by peers and tutor, I can now evaluate how things went and how I would do things differently moving forward.
To begin my reflection, I believe I should of focused more on the importance of the skills frameworks and YCC. There was an essence of YCC with some language and use of a local welsh company along with some literacy skills involved in completing the worksheets, however I feel I could of improved this by using more welsh business examples and a stronger use of the welsh language throughout the SOW. I also feel the digital and numeracy skills used during the SOW could of been increased throughout to provide a more rounded learning experience for the learners. In support of this, Estyn (2018) emphasise the importance of numeracy being a vital life skill, which we should encourage our learners to use in relation to real life scenarios. I feel I missed an opportunity to use numeracy to calculate different pricing during the lesson, so this is something which could be included moving forward. Donaldson (2015) emphasises on improving our learners all rounded skills as well as individual subject knowledge as part of the development of pupils to progress later in life, part of this is to consider the Literacy and Numeracy Framework (LNF) as laid out by the Welsh Government, to be included in all subjects. With regards to digital competency, this is something I can now fully develop during my PTE, I have been very fortunate to be placed in a school where the majority of my lessons are paperless, this has given me no option but to improve my digital skills and encourage the importance of digital competency throughout all of my lessons. 
During the first few weeks out on PTE I was fortunate to experience an Estyn inspection, this has been a fantastic opportunity to see first hand the inspection of teaching and learning at the school, along with presenting the key importance of core skills framework across the whole curriculum. Both of these factors have really encouraged me to look back at my micro teaching experience and understand why there is a huge importance on an all rounded learner and how we all have an individual responsibility as a teacher to teach all skills within all subjects.
One area supported by Hattie (2012), is the visible learning taking place, he places emphasis on the importance of acquiring feedback and assessment to ensure teaching and learning is taking place within the process, and to avoid waiting until the end to assess. I feel this is something I would now improve on in my first experience, I can see how Hattie’s view is essential to monitor during the process to ensure you are all on track and learning is taking place so to amend if required and avoid wasting the whole lesson. It is essential to stop and question as much as possible during the lesson so you know learning and understanding is taking place. 
In addition to this, Black and Wiliam (1998) propose the assessment for learning, the importance of formative assessment. They trust that where formative assessment is used effectively will dramatically improve the level of learning taking place, this involves feedback and learners actively participating in self and peer assessment, encouraging learners to take responsibility for their learning development. Looking back I had missed opportunities because even though I bounced open ended questions round the room to encourage more insight in support of Hattie’s (2012) theory , as well as the whiteboard questioning at the end to asses, because of the time limit I do not feel these were best used. Therefore I feel an exit card would of provided me with more detail of what each learner learnt and what they are still unsure about so to fully prepare for next lesson and a reteach of concept if needed. Since being out on PTE, I have experienced a lesson where the learners could not even attempt the starter because they could not remember anything from last lesson, not even when probed with questions. A misjudge of the learning and this is a key thing to address, therefore having to amend the lesson on the spot to reteach some of the concept so they were clear to then progress in that days lesson. If I had clear formative assessment at the end of last lesson, then this would of provided me with the tools to approach the next lesson in a different way.
Clear learning objectives and success criteria at the start, learners should be clear on how the learning is going to take place and where it is leading them (Bates, 2016). I feel this is something I did well during my experience, and this is something that was noted in my feedback that I made the learning objectives clear and accountable by revisiting them at the end of the lesson. Since being out on placement I have recognised the importance of this along with modelling answers, it really encourages the learners to understand what is expected of them and makes them clear on what they need to complete. I feel this is something I really need to develop and it has been shown that by providing them with outlined expectations really encourages them to get more out of the lesson than they expected, again emphasising the importance of transparency and making your expectations clear so they have a path to follow. 
Self and peer-assessment, is something I am keen to develop, as investigated by Clarke (2011). Clarke (2011) has confidence in the learner taking responsibility as well as the teacher in assessing performance, by involving them in this process again it is making the learner more accountable. This is a process which will need to be accurately instructed to pupils to adopt, if done well Clarke (2011) values it as an effect part in the learning process. I included some through the SOW, but is something I need to develop moving forward.
Something that I was unable to implement as much as I would of liked was differentiation this was mainly due to the false environment of the micro session. I did ask open ended questions to assess, and I was pleased to offer extension of task where needed for more able and talented (MAT) learners during the micro teaching. As actively encouraged by the Welsh Government (2016) teachers at all levels should meet the needs of MAT learners. During PTE, it has really come to light the difference in prior learning between learners, it has really given me first hand experience as to why differentiation and scaffolding are key to success. As suggested earlier in this writing, Vygotsky (1987), believes what a learner can do today with support they can master tomorrow by themselves, this links well to the importance of knowing your learner.
In conjunction with this, PTE has definitely presented to me the importance of knowing your learner, differentiation is a skill I believe will improve over time, however we as teachers need to take a conscious effort to speed up this process, as the sooner we know all of our learners the more effective the learning process will be for all. As Tomlinson (1995) argues that knowing your learner is essential, every learner is different and they respond best when being challenged just outside the area of being assisted. Lesson planning and delivery must accommodate the needs of all learners. Tomlinson (1995) recommends to be flexible and use variety to satisfy differing needs, by using a variety of tasks which involves individual, group and pair work, extension tasks on hand, pair work with prior attainment and the realisation that some learners may need extra support than others so ensuring scaffolding if available. This is an important view to acknowledge so to maximise the learning, and is something I will take with me moving forward.
Furthermore to this, I decided to include a lot of group work in my SOW, however now reflecting on this and to why I decided to only use pair and individual work in my micro teaching underline the importance that you should use group work as a strategy to learn very carefully. If group work is used incorrectly then it can have a negative impact on the learning. Since undergoing my PTE I have discovered the importance to create groups carefully and to know your learners to ensure effective grouping. Vygotsky (1978), view students as capable of performing at higher intellectual levels when asked to work in collaborative situations than when asked to work individually. Group diversity in terms of knowledge and experience contributes positively to the learning process. Bruner (1985) contends that cooperative learning methods improve problem-solving strategies because the students are confronted with different interpretations of the given situation. The peer support system makes it possible for the learner to internalize both external knowledge and critical thinking skills and to convert them into tools for intellectual functioning. These support why I included it in my SOW however emphasises the importance of a balance group and pair to increase the knowledge and understanding taking place to beneficial to all. Since being out on PTE I decided to use group work and grouped the MAT learners with others to mix the prior attainment to help scaffold all during the lesson, I found the careful grouping of learners meant the process was beneficial to the learning taking place.
Reflecting on the micro lesson, I did seem to rush through, the technical issue did not help with time and my concentration too much on the time meant that my explanation of the last task was not clear. Now I am out on PTE I have noticed that in real life, tasks and starters can take a lot longer than expected and therefore you need to prioritise the learning. I feel sometimes I am conscious of the time and should be focusing on clear instruction instead to ensure the learning is productive, there is no point in rushing through tasks if the learners are not clear and therefore jeopardising the learning taking place. 
In reference to Piaget (1952), since being out on PTE it has become apparent in my experiences how you adapt your learning strategies and behaviour management to differing age groups, the year 7 learners will react a lot differently to even year 9 learner, each year they mature and each year you adapt to suit the class. I need to ensure I not only adapt my behaviour management techniques to differing age groups, but differentiate approach to learning and tasks to ensure a well-rounded effective learning environment for all.
To summarise, targets moving forward are to develop differentiation and scaffolding to suit my learners and use more collaborative and problem solving learning to enhance a more rounded process, ensuring clear instruction and careful grouping of learners. The methods of making the learner more responsible for the learning process and using clear formative assessment throughout as well as at the end of the lesson should all benefit my teaching learning moving forward.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	

	

	

	


	1. To use the teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding










2. To make appropriate use of a range of assessment strategies to evaluate learners’ progress with learning objectives, and use this to improve planning and teaching.

3. To monitor assess as they teach, giving immediate and constructive feedback to support learners as they progress.  They involve learners in reflecting on, evaluating and improving their own performance.

4. Organise and manage teaching and learning time effectively.
	· To increase the use of formative assessment in many forms to achieve a more rounded picture

· To increase the use of formative assessment throughout the lesson as well as at the end of the lesson

· Differentiate in task and scaffolding using professional literature to assist

· Know my learners




· Make sure I have a clear understand of what was learnt to ensure a smooth building on prior knowledge in next lesson






· To make the learner more responsible for their learning












· Successful time management to ensure clear explanation and achievable learning
	· To use a variety of methods to assess
· To ensure the gaining of a clear understanding that learning is taking place and has taken place to adapt approaches to benefit the learners

· To know all learners and adapt learning to suit them and maximise the process

· To develop successful task to meet the needs of all learner


· To successfully measure this to get the correct picture of the learning to influence the planning

· Use a variety of methods to achieve this





· Develop methods to make the learner responsible, self-assessment could be a useful method
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· Develop clear knowledge of the timing of tasks, prioritise the learning not the completing of tasks
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