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The purpose of this document is to guide Yr Athrofa Professional Learning Partnership (APLP) staff and student-teachers in their collection of evidence and assessment for the award of Qualified Teacher Status (QTS). The QTS Standards form part of the Welsh Government’s Professional Standards for Teaching and Leadership, and award of QTS is based on the meeting of expectations set out in the lower descriptors for teaching. In order to support the work of evidencing and assessing the meeting of these expectations, this document includes the following information:

This document should be used in conjunction with the APLP Handbook, and the guidance given should replace all guidance relating to the previous QTS Standards (2009)
Please note a change in wording from ‘not on track’ to ‘not yet on track’. The new wording is more positive, and indicates that there are opportunities for the student-teacher to develop and progress to being ‘on track’. This is as a result of feedback received from APLP colleagues and student-teachers. All APLP documentation has, or should be amended to reflect this change.
Please also note a change in wording from ‘sound’ to ‘extensive’ in the ‘exceeding expectations’ column. This is as a result of feedback received from APLP colleagues and Estyn.
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QTS descriptors

The following pages contain the QTS descriptors that will be used to evidence and assess QTS. The descriptors are from the Professional Standards for Teaching and Leadership (Welsh Government, 2017), and have been adapted to support and assure the quality of our QTS evidencing and assessment processes.  Each professional standard is divided into elements with descriptors that exemplify how the professional standard could apply to a practitioner’s work, depending on where that practitioner is in their role and career. The descriptors identify the outcomes that student-teachers must achieve and be assessed against to enter the profession.
These descriptors are a move away from the rush to reach a judgement about a student teacher’s practice. Words such as ‘excellent’, ‘good’ and ‘adequate’, previously used to judge a student-teacher’s practice, have gone. Instead, ‘on track’ and ‘not on track’ describe a student-teacher’s progress towards meeting QTS. A ‘best-fit’ approach should be used when applying these descriptors to a student-teacher’s practice, and it is not expected that student-teachers will demonstrate all aspects of all descriptors in one lesson. As noted in the ‘Evidencing QTS’ section of this document, there are a variety of ways in which student-teachers can demonstrate that they are meeting QTS. A holistic approach to evidencing and assessing QTS is required.
[image: ]The QTS descriptors are the inner-circle, or first tier, of the Professional Standards for Teaching and Leadership (Welsh Government, 2017), and student-teachers will be at different points within that inner-circle, or along that first tier, during their Initial Teacher Education (ITE). All evidence and assessment of QTS must relate to the QTS descriptors within that inner-circle, which can be found on the following pages. 

 











	










	


	Pedagogy: Advancing
	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	Exploiting subject disciplines in areas of learning
	The student-teacher demonstrates limited knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and does not plan appropriately.
	The student-teacher demonstrates some knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and finds planning appropriately difficult.
	The student-teacher demonstrates a knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and plans appropriately.
	The student-teacher demonstrates extensive knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and plans independently and appropriately.

	Four purposes for learners

	The student-teacher demonstrates limited knowledge and understanding of the needs of all learners in planning, preparation and teaching, and does not ensure that the four purposes are the drivers for learners’ experiences.
	The student-teacher demonstrates some knowledge and understanding of the needs of all learners in planning, preparation and teaching, but struggles to ensure that the four purposes are the drivers for learners’ experiences.
	The student-teacher demonstrates a knowledge and understanding of the needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.
	The student-teacher demonstrates extensive knowledge and understanding of the needs of all learners in planning, preparation and teaching, and is committed to ensuring that the four purposes are the drivers for learners’ experiences.

	Blended learning experiences

	The student-teacher shows limited understanding of the selection, use and justification of a range of imaginative approaches to meet pedagogic challenges to the benefit of all learners.
	The student-teacher has some understanding of the selection, use and justification of a range of imaginative approaches to meet pedagogic challenges to the benefit of all learners.

	The student-teacher understands the selection, use and justification of a range of imaginative approaches to meet pedagogic challenges to the benefit of all learners.
	The student-teacher has an extensive understanding of the selection, use and justification of a range of imaginative approaches to meet pedagogic challenges to the benefit of all learners.

	Real life, authentic contexts

	The student-teacher demonstrates limited understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This doesn’t extend the learner’s cultural, linguistic, religious and socio-economic experience and illustrates limited application of concepts and abstracts in practice.
	The student-teacher demonstrates some understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This does little to extend the learner’s cultural, linguistic, religious and socio-economic experience and illustrates a limited application of concepts and abstracts in practice.
	The student-teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.
	The student-teacher demonstrates an extensive understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends and enhances the learner’s cultural, linguistic, religious and socio-economic experience and illustrates confident applications of concepts and abstracts in practice.

	Progression in learning

	The student-teacher demonstrates limited understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and doesn’t plan for progress in learning based on this.
	The student-teacher demonstrates some understanding of how learning develops incrementally and tangentially, building on prior experience and learning, but has difficulties with planning for progress in learning based on this.
	The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.
	The student-teacher demonstrates an extensive understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans thoroughly for progress in learning based on this.

	Cross-curricular themes
	The student-teacher shows limited knowledge, understanding and engagement with the principles of curriculum design and innovation, with limited development of cross-curricular themes relevant to areas of learning and decisions are not justified.
	The student-teacher has some knowledge, understanding and engagement with the principles of curriculum design and innovation, with some development of cross-curricular themes relevant to areas of learning and is beginning to justify decisions.
	The student-teacher knows, understands and engages with the principles of curriculum design and innovation, with development of cross-curricular themes relevant to areas of learning and justifies decisions.
	The student-teacher has in-depth knowledge, understanding and engagement with the principles of curriculum design and innovation, with a commitment to the development of cross-curricular themes relevant to areas of learning and decisions are well-justified.






























	

	Pedagogy: Refining
	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	
Managing the learning environment






	The student-teacher has limited understanding and does not  demonstrate the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and aren’t understood by learners in that context.
	The student-teacher has some understanding and is beginning to  demonstrate the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and aren’t always understood by learners in that context.
	The student-teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.
	The student-teacher fully understands the importance and clearly demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.

	Assessment

	The range of purposes and practices for assessment is not understood and is not articulated.
	The range of purposes and practices for assessment show some understanding and articulation.
	The range of purposes and practices for assessment is understood and articulated.
	The range of purposes and practices for assessment is confidently understood and articulated.

	Differentiation

	The student-teacher demonstrates limited knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners.
	The student-teacher demonstrates some knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners.
	The student-teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.
	The student-teacher demonstrates breadth and depth in knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.

	Recording and reporting

	The student-teacher produces limited records and reports and gives limited feedback to facilitate a deeper understanding of learning and enhance the learning experience.
	The student-teacher produces some records and reports and gives some feedback which doesn’t facilitate a deeper understanding of learning or enhance the learning experience.
	The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.
	The student-teacher is committed to producing appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.

	Involving partners in learning
	The importance of positive parent/carer involvement isn’t understood and opportunities aren’t taken to observe and evaluate processes.
	The importance of positive parent/carer involvement isn’t clearly understood and opportunities aren’t always taken to observe and evaluate processes.
	The importance of positive parent/carer involvement is understood and opportunities are taken to observe and evaluate processes.
	The importance of positive parent/carer involvement is clearly understood and opportunities are sought and taken to observe and evaluate processes.



	



	



	Pedagogy: Influencing

	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	
Challenge and expectations


	The student-teacher does not provide appropriate levels of challenge and expectations for the range of student abilities and characteristics, and does not motivate learners to achieve.
	The student-teacher struggles to provide appropriate levels of challenge and expectations for the range of student abilities and characteristics, and finds it difficult to motivate learners to achieve.
	The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.
	The student-teacher is committed to providing appropriate levels of challenge and expectations for the range of student abilities and characteristics, highly motivating learners to achieve.

	Listening to learners

	The student-teacher does not listen to the views of learners, and does not engage and encourage them as active participants in their own learning.
	The student-teacher is willing to listen to the views of learners, but struggles to engage and encourage them as active participants in their own learning.
	The student-teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.
	The student-teacher actively seeks, listens to and takes account of the views of learners in order to fully engage and encourage them as active participants in their own learning.

	Learners leading learning

	In planning and delivery, the student-teacher demonstrates limited awareness of the importance of encouraging learners to reflect upon their own learning.
	In planning and delivery, the student-teacher demonstrates some awareness of the importance of encouraging learners to reflect upon their own learning.
	In planning and delivery, the student-teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning.
	In planning and delivery, the student-teacher is fully aware of the importance and the impact of encouraging learners to reflect upon their own learning.

	Sustained effort and resilience in learners
	The student-teacher does not promote and secure learners’ self-motivation and self-direction in their learning.
	The student-teacher struggles to promote and secure learners’ self-motivation and self-direction in their learning.
	The student-teacher promotes and secures learners’ self-motivation and self-direction in their learning.
	The student-teacher in confident in promoting and securing learners’ self-motivation and self-direction in their learning.

	Reflection on Learning
	In planning, the student-teacher has limited awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning.
	In planning, the student-teacher has some awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning.
	In planning, the student-teacher demonstrates awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning.
	In planning, the student-teacher demonstrates a clear awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning.

	Learning outcomes and well-being
	The student-teacher does not raise awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being. 
	The student-teacher struggles to raise awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being. 
	The student-teacher raises awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being. 
	The student-teacher is committed to raising awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being. 




	





	






	Collaboration 

	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	Seeking advice and support

	The student- teacher doesn’t accept support from formal and informal sources. Observation and team teaching have taken place, and the student-teacher is over-reliant on these approaches.
	The student- teacher accepts support from some formal and informal sources, but doesn’t always engage with this support. This sometimes includes observation and team teaching, whilst demonstrating some levels of independence.

	The student- teacher actively seeks and engages with support from a range of formal and informal sources. This includes observation and team teaching, whilst demonstrating increasing levels of independence.

	The student- teacher is pro-active in seeking and engaging with support from a range of formal and informal sources. This includes observation, team teaching, literature and research whilst demonstrating high level of independence.


	Working with in-school colleagues

	Organised and constructive work with some colleagues to enhance learners’ experience is a limited feature of the student-teacher’s practice. Reflection on developing expertise is limited, or is absent.
	Organised and constructive work with some colleagues to enhance learners’ experience is sometimes a feature of the student-teacher’s practice. Reflection on developing expertise is sometimes structured as a personal or a collaborative process, as appropriate.
	Organised and constructive work with a range of colleagues to enhance learners’ experience is a consistent feature of the student-teacher’s practice. Reflection on developing expertise is structured as a personal or a collaborative process, as appropriate.
	Organised and constructive work with a wide range of colleagues to enhance learners’ experience is a permanent feature of the student-teacher’s practice. Reflection on developing expertise is effectively structured as a personal or a collaborative process, as appropriate.

	Supporting and developing others

	The student-teacher doesn’t develop relationships with colleagues, and doesn’t understand the impact this has upon learners’ experiences within the school.
	The student-teacher develops relationships with some colleagues in order to have an impact upon learners’ experiences within the school.

	The student-teacher develops high quality relationships with colleagues in order to have a positive impact upon learners’ experiences within the school.
	The student-teacher develops high quality, collaborative relationships with colleagues in order to have a positive impact upon learners’ experiences and progress within the school.

	Enabling improvement

	There are limited examples of improvement in outcomes for learners following the student-teacher receiving advice.

	There are some examples of improvement in outcomes for learners following the student-teacher receiving advice.

	There are examples of improvement in outcomes for learners following the student-teacher’s seeking and adoption of advice.
	There are numerous examples of improvement in outcomes for learners following the student-teacher’s seeking, adoption and implementation of advice.








	





	Professional Learning

	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	Wider reading and research findings

	The student-teacher demonstrates limited confidence in their understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice. 
	The student-teacher demonstrates confidence in their understanding of some of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice. 

	The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.
	The student-teacher demonstrates a secure, confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice. 


	Professional networks and communities

	The student-teacher does not engage in small scale action research, alone or in collaboration with peers, to examine learning in depth and tease out implications for practice.
	The student-teacher is beginning to engage in small scale action research, alone or in collaboration with peers, to examine learning in depth and tease out implications for practice.
	The student-teacher engages in small scale action research, alone or in collaboration with peers, to examine learning in depth and tease out implications for practice.
	The student-teacher engages in and initiates small scale action research, alone or in collaboration with peers, to examine learning in depth and tease out implications for practice.

	Continuing professional learning

	The Professional Learning Passport has limited influence on the ongoing learning of the student-teacher and does not prompt further professional growth.
	The Professional Learning Passport has some influence on the ongoing learning of the student-teacher and is beginning to prompt further professional growth.
	The Professional Learning Passport influences the ongoing learning of the student-teacher and is developmental in prompting further professional growth.
	The Professional Learning Passport significantly influences the ongoing learning of the student-teacher and is instrumental in prompting further professional growth.

	Welsh Language Skills
	There is limited commitment to incremental development of personal skills in the use of the Welsh language.
	There is some commitment to incremental development of personal skills in the use of the Welsh language. 

	There is a commitment to incremental development of personal skills in the use of the Welsh language. 
	There is a commitment and pro-active approach to incremental development of personal skills in the use of the Welsh language. 










	





	Leadership

	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	Taking responsibility for self

	The student-teacher demonstrates few professional attitudes and behaviours, and doesn’t develop relationships with learners and colleagues, which illustrate limited commitment to the fundamental principles of equity and of maximising the potential of all learners.
	The student-teacher demonstrates some professional attitudes and behaviours, and is beginning to develop relationships with learners and colleagues, which illustrate some commitment to the fundamental principles of equity and of maximising the potential of all learners.
	The student-teacher demonstrates professional attitudes and behaviours, developing positive relationships with learners and colleagues, which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners.
	The student-teacher clearly demonstrates professional attitudes and behaviours, developing very positive relationships with learners and colleagues, which illustrate a strong personal commitment to the fundamental principles of equity and of maximising the potential of all learners.

	Exercising corporate responsibility

	The student-teacher demonstrates limited knowledge or understanding of their contractual, pastoral, legal and professional responsibilities.
	Some contractual, pastoral, legal and professional responsibilities are known and understood by the student-teacher.
	Contractual, pastoral, legal and professional responsibilities are known and understood by the student-teacher.
	Contractual, pastoral, legal and professional responsibilities are confidently known and understood by the student-teacher.

	Leading colleagues, projects and programmes

	The student-teacher’s limited understanding of leading learning is demonstrated through their disengagement from collaborative placement experiences.
	The student-teacher’s understanding of leading learning is demonstrated through an attempt at some collaborative placement experiences.
	The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.
	The student-teacher’s secure understanding of, and strong commitment to, leading learning is demonstrated through a variety of collaborative placement experiences.

	Supporting formal leadership roles

	The student-teacher demonstrates limited understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision.
	The student-teacher demonstrates some understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision. 
	The student-teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision.
	The student-teacher demonstrates a firm understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the successful fulfilment of the school’s vision. 

















	Innovation

	Cause for concern
	Not yet on track
	On track
	Exceeding expectations

	
Offering expertise

	The student-teacher models few teaching techniques. 

	The student-teacher models a repertoire of some teaching techniques in order to inform the development of others. 

	The student-teacher models an increasing repertoire of teaching techniques, as expertise emerges and flourishes, in order to inform and enhance the development of others. 
	The student-teacher models a broad repertoire of teaching techniques, as expertise flourishes, in order to inform and enhance the development of others. 


	Developing new techniques

	Research on cognitive, social, emotional and physical development has limited impact upon pedagogy. The student-teacher is unable to demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 
	Research on cognitive, social, emotional and physical development has some impact upon pedagogy. The student-teacher is beginning to demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice.
	Research on cognitive, social, emotional and physical development has a positive impact upon pedagogy. The student-teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice.
	Research on cognitive, social, emotional and physical development has a significantly positive impact upon pedagogy. The student-teacher can confidently demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 

	Evaluating the impact of changes in practice

	The student-teacher neither seeks nor accepts support and advice from colleagues in developing approaches within the classroom so that their impact can be evaluated.
	The student-teacher accepts support and advice from colleagues in developing approaches within the classroom so that their impact can be evaluated and analysed.

	The student-teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.

	The student-teacher actively seeks support and advice from colleagues, and engages in professional dialogue with them, in order to develop innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.
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Evidence and Assessment for QTS

As previously noted, QTS Standards can be evidenced and assessed in a variety of ways providing a much more holistic approach to evidencing and assessment processes.
The following pages offer suggestions for the sorts of evidence student-teachers can provide to demonstrate that they are meeting QTS Standards, and the sorts of areas APLP staff can consider to assess for QTS. 
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Indicative evidence

Here are some of the general categories in which evidence may be found:
· Observations/feedback – on school-based and university-based activities (e.g. formative/summative assessments, assignment feedback).
· Student-teachers’ planning for teaching and learning 
· Student-teachers’ engagement with:

· pupil assessment/target setting
· school communities (including staff, pupils and parents)
· evaluation and reflection of their practice
· data – including tracking, monitoring, etc.
· linking theory to practice (e.g. bridging activity)
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Some specific suggestions for sources of indicative evidence

The following table provides some specific suggestions for evidence that may be included in the student-teacher’s Professional Learning Passport (PLP). It is important to note that these suggestions are not exhaustive. 

	Observations / Feedback
	Planning for teaching and learning
	Student-teachers’ engagement

	Lesson observation reports/feedback.

	Evaluation of learning – analysing the work of groups and individual learners to identify the impact of specific changes to practice. 
	Assessment Data.


	Student-teachers observing each other’s teaching to share good practice and feedback with a focus on improving learning.
	Reflection on Teaching.

	Pupil profiles – to demonstrate understanding of individual pupils.


	Summative Report/End of Placement Report.

	Planning for differentiation (understanding of individual needs).
	Setting Personal Targets – Action Plan, Professional Experience template (PLP).

	Assignment Feedback.

	Annotated lesson plans.

	Subject Mentor Meeting/Class Mentor Meeting.
Senior Mentor Meeting/Seminar.
Bridging.

	Systematic observation of other teachers in response to targets set.
	Team teaching of classes in preparation for independent teaching.
	Reflective reports, e.g. the Learning Journal, Weekly Reflection.

	Academic assignments – e.g. referring to equity.
	Assessment for Learning strategies in lessons.
	Tutor visits/discussions.

	Identifying progress in pupil performance – feedback to learners.


	Developing and sharing of resources.

	Informal discussion of individual needs and provision with learning support assistants/ working with Mentor.

	Student-teachers take opportunities to share their expertise with colleagues in school.  This may be from academic studies e.g. sharing information or insights from their own research projects such as dissertations.  It may also be from practical experience in the case of student-teachers who have experience of working in other sectors.
	Making use of Pupil Data to plan accordingly.

	Formal discussions with ALNCO regarding learners on ALN register.
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	Demonstration of appropriate professional behaviour.

	Planning for additional adults – evidenced in lesson/session plans.
	Attendance at year group/key stage meetings to share information about groups and individual learners.
Working with External Agencies.

	Positive relationships with pupils demonstrated through effective classroom/behaviour management.

	Reflecting on the impact of additional adults on pupils’ learning.

	Action Research Project. 
Phase-swap.
Bridging.
Electives.
Alternative placement.

	Positive relationships with staff exemplified in classroom observation; ability to seek and act on advice from more experienced colleagues.
	PBL (problem-based learning) projects.

	Engaging in school/department/year group meetings (as appropriate).


	Demonstrating understanding of responsibilities through professionalism in school contexts.
	Peer-teaching opportunities (e.g. bridging activities).
	Taking an active part in monitoring activity (as appropriate) – e.g. standards. 

	Feedback to governing body on small scale action research.
	Lesson study – leading peers. 

	Taking a pastoral role within the classroom (engaging with parents, supporting pupils).
Pastoral role e.g. form tutor duties.

	Theoretical understanding referenced accurately in assignments (e.g. pedagogy/professional studies).
	Working with learning support colleagues to develop appropriate strategies to ensure all learners can access the work.
	Shadowing various leaders within a school setting (e.g. a SENCO, a year lead).


	Student-teacher’s Progress Tracker.
	Working with mentor and class/group teachers to develop appropriate strategies and resources for specific classes.
	Student-teachers are active participants in school projects e.g. Extra-curricular activities.


	Parents’ evenings.

	Reflect on the impact of collaboration with colleagues on developing practice.  The reflection might be written or part of mentoring sessions.

	Professional Learning Communities.
Bridging.
Departmental/Team Meetings.
Attendance at School INSET days.
Regional Consortia meetings.


[bookmark: _Toc15935577]


Quality Assurance
A consistent approach to evidencing and assessing progress towards achieving the QTS Standards is an essential component of APLP quality assurancare several roles and structures in place to support quality assurance when it comes to assessment for the award of QTS:
· The University Tutor (Professional) is the named link for the networks and supports all aspects of network working including assessment of QTS. The Network Lead oversees all aspects of school-based ITE in the network. Both roles form part of the Quality Assurance process.
· The Network Lead is a senior member of staff with designated time for the development of the APLP. The Network Lead co-ordinates activity, maintains good communication and feeds into quality assurance processes.
· The Professional Standards Strategic Group includes a mixture of APLP staff. The group’s remit in terms of the award of QTS includes the following:
· Exemplification of the new Professional Standards to be shared with all APLP stakeholders.
· Identifying and sharing good practice in terms of monitoring, tracking and supporting student progress across the APLP.
· Using QTS data to anticipate problems and contribute to continuous improvement.

· The use of a common language when it comes to discussing the evidencing and assessment of QTS is a helpful contributor to assuring quality. As previously noted, there is a move away from using words such as ‘excellent’, ‘good’ and ‘adequate’ to judge a student-teacher’s practice. Becoming familiar with the wording of the QTS descriptors and wider ITE vocabulary found in the APLP Handbook, and applying this to discussions, feedback and targets, will help to provide a consistent approach and understanding to assessment f
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