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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I currently work within the Fostering Team as a Supervising Social worker. I have been in this role for a few months and therefore new to this particular role. Whilst identifying my learning needs within my own supervision we discussed that I will need to develop my skills around providing supervision to the foster carers. Working with foster carers who themselves are professionals will require me to work on my ability to build a relationship and work collaboratively. Being able to work collaboratively and effectively with foster carers and other professionals supporting the child will enable us to reflect on different aspects of problems and identify solutions together. Ansari and Phillips (2001,p19) describe collaboration as “an advanced shared vision” and I feel that this is suitable when working with foster carers and other professionals. We are all working towards the same goal and plan however we are also working within our own role and goals to achieve that. Working with foster carers will bring with it some challenges i.e the need to challenge their competencies according to the Fostering Regulations Wales 2018. This skill will be something that I will be trying to develop as part of my role as a supervising social worker.

I would like to further develop my ability to analyse information in a more concise form. In the past I have struggled to be able to filter what is relevant and what is not. Within assessments we gather a significant amount of information and being able to analyse this into a concise form can be a challenge. I believe that to do this I need to be able to further develop my ability to reflect on information gathered. Schon (1987) states that there are two types of reflection, IN and ON. Whilst I believe that I am already able to reflect IN action, as this is done daily on the job and in the moment. I do need to further develop my ability to reflect ON action as this will be required when completing assessments and looking back on the information gathered and discussed. Being able to reflect ON action will require me to talk through information within my own supervision, ensuring that I am using this time to reflect and develop my practice. 

I will need to develop my practice in managing the conflict of being the foster carers supervising social worker, and the need possibly to follow child protection concerns in regards to a child in their care. This is something that I have identified within supervision as a learning need. I have experienced past situations as a child’s social worker when there have been allegations against foster carers. These situations need to be well managed to reduce the anxiety and maintain working relationships. As a supervising social worker I will need to consider any impact that the conflict may have on a collaborative working relationship with the foster carers. I will do this by using the Borton’s (1970) model of reflection looking at the What? So what? and Now what?. One aspect I will need to remember is how service users and foster carers value transparency and honesty, therefore this will need to be important in all of my interventions.

Word count 537

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  20.11.2020
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



Identified Persons within the task:

1 - Female Foster carer 

2 - Male Foster carer (Who was not present during this supervision)

3 - Looked after child 1 (currently awaiting adoption by current Foster Carers)

4 - Looked after child 2 


5 – Birth daughter of 1.

This observation was undertaken during a supervision session with 1 as part of the Fostering Panel Regulations (2018). Supervisions are undertaken every 7/8 weeks. Prior to this planned supervision I had gained consent from 1 to be an observed supervision. 2 was unable to attend the supervision due to work commitments.

1 and 2 are foster carers of two babies, 3 has turned one recently and 4 will be one in a couple of weeks. The foster carers are currently going through the adoption assessment process under the Adoption Agencies (Wales) Regulations 2005 directed by the Adoption and Children’s Act 2002, to hopefully adopt 3 if this assessment is positive. I chose this supervision to be observed as I needed to reflect with the foster carer about a concern that had been shared by 3’s social worker that 1, 2 and 5 were calling 3 by a new name rather than his birth name. This raised concern in regards to the foster carers ability to promote 3’s identity in their care. I needed to work with 1 and 2 to further develop their competency as foster carers, set out by the Fostering Network.

1 is a Welsh speaker and 2 is first language English. Due to this most sessions together are in English however when I do communicate with 1 we naturally speak Welsh together. The observer is English speaking and therefore prior to the session I had discussed with 1 if she was happy to continue in English or would she want me to identify another observer that would be Welsh speaking. 1 was happy to continue as she felt comfortable to speak in both languages and shared that most of the supervisions with 2 would also be in English.  They live as a family in a predominantly Welsh rural village however a number of families locally are English speaking in comparison to other Welsh villages.

Word count 317
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


I had gained 1’s consent prior to the observation and also to provide her with a choice of language. In preparation for the observation I watched the more than just words videos available that has been prepared by the Welsh Government to show the importance of the Welsh language when receiving services. This gave me insight into how people felt about receiving services in their own language and the difficulties that they faced when this was not available. I was very much aware of the importance of the ‘Active offer’ which stipulates that Welsh language should be offered instead of requested (Care Inspectorate Wales, 2019) This is especially important to me as a Welsh speaker myself and working within Wales we have the right to a choice in language under The Welsh Language Measure (2011). The SSWA (2014) also emphasise the importance of the Welsh language and ability to offer a service in both Welsh and English. Having experienced myself some difficulty at times having to communicate in English I wanted 1 to feel that she was able to express any feelings, views or concerns in her preferred language during the session. 1 however shared that she was comfortable in both languages and this is why we continued in English.

Due to the global pandemic this session was conducted over a video call, as we had done previously.  I was aware of the power imbalance having two social workers in the call especially when talking about well-being, personal issues and having to further discuss a concern. We agreed that the observer would be in the video call but with the camera off during the supervision. This would allow the observer to see us but would not distract either myself or the foster carer whilst doing so. This was something that I learnt by watching a short course by Barbara Lyons, Communicating with Clients at Distance: Technology Based Interventions. Prior to the pandemic we had not been communicating virtually and on reflection we found that there are many negatives and benefits from being able to communicate virtually. One negative I have felt is that I am unable to read the person’s body language well. I am able to see the face and expression however the camera is usually just on the face of the person. I feel that most of the communication that we have comes from body language and I will often mirror how the foster carer sits when having supervision to make them feel more relaxed. Feedback however from foster carers is that they find video calls have worked well and think it is a positive form of communication due to being unable to meet face to face. As I was also needing to type whilst having supervision I was conscious that I would need to keep as much eye contact as possible and I also ensured that I was letting 1 know if I was writing by clarifying what we had just discussed. 
I wanted to start the supervision on a positive note as I was aware of the need to discuss and reflect on the concern that had been raised with 1 further on in the supervision. We always start the supervision by having a general discussion about the foster carers well-being and this allows them some time to reflect on how they have been feeling since the last supervision. I ensure during this time that I do not speak much allowing some silence so that they are able to reflect on what they share with me. I have always planned and conducted my supervisions mirroring quite closely to how my own supervisions are conducted as I have always found them beneficial in making me reflect on situations. I try and allow this practice of reflection to happen naturally with the foster carers. Part 10 of the Fostering Regulations Wales (2018) state in section 43 that ‘The local authority provider must ensure that foster parents are appropriately supervised.’ To be able to do this effectively there is a need to reflect on situations.

I was conscious that I was feeling quite nervous about having to discuss again the complaint with the foster carers as they had not taken it very well when raised initially. It had also taken me the past few months to form a good working relationship and I needed to build this back up whilst also ensuring that they had taken the concerns on board. I had discussed my concerns about raising this again with my manager prior to the supervision and we had discussed possible ways of sharing the information in a person centred approach and without 1 feeling that she was being targeted. When we naturally came to discuss the children I started by looking at the strengths and positives of how she cared for the children. I encouraged her to talk about how she encouraged their development through play and how they have come along whilst being in her care. By doing this I was ensuring that her strengths were made clear. I went on to discuss the concerns about 3’s identity being promoted. 1 shared that they had been asked to use a different name for 3 when out in the community and that since this time they have continued to use this name in the house. “children in contact with services and especially those in care are at risk of having difficulties with their sense of identity and of having poor self-esteem.” (Maclean and Harrison, 2011) I opened the discussion around 3’s first birthday and asked 1 what name did they put on the birthday cards/cake. 1 confirmed that they had not used the birth name but put the name that they have used. We had a discussion about the importance of identity and how this if a vital part of 3’s life story work. 1 acknowledged this and shared that she hadn’t thought of this being a concern with 3 as they were planning on changing his name once the adoption had been agreed. I had to challenge 1 here with the fact that they still needed to pass the Adoption assessment process, however being mindful of 1’s anxiousness around this assessment I did explain that the department were in support of this plan and felt positive that there shouldn’t be anything negative. I empathised with 1 as I knew the assessment process was talking longer than she had anticipated and I did this by going through what the process had been so far. To be able to address the concerns about 1 and 2’s ability to understand the importance of 3’s identity I shared that I would look at life story work with them. I asked 1 about how she felt about this suggestion and how she would like me to support them. 1 shared that we could arrange a video session when 2 was present and also around the times when the children would be sleeping. Giving 1 the choice ensured that she was part of their own planning for development as person centred assessment is about making sure that individuals and families are at the heart of planning (Murphey, Duggan Et Al, 2013).  This also supports me to continue to work within ethical guidelines promoting empowerment, dignity, participation and respecting choice (BASW, 2014).

I ended the supervision by summarising what we had discussed within the supervision, this was in one way to clarify any ongoing tasks but also so that I could show that I had taken on board anything that 1 had shared with me during the session, therefore allowing her to feel that she is being heard and her voice respected. Using Borton’s (1970) reflective model stage two of “So what?” I believe that looking back on the supervision I should have waited for 2 to be available as they would both be able to discuss and reflect together prior to my next session with them. And so going forward to the “Now what?” I will be identifying some further training for both to complete together and this hopefully will enable them to further their development as foster carers.
Word count 1356
Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?


	
Yes

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?


	                    Yes

	Were you clear why the social worker met with you today?


	
Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very she always has the notes from the previous session to hand

	  How has the social worker listened to you and respected your views and wishes?


	She listens well and I feel we can approach her if we have any issues

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes although we usually communicate in welsh I always understand what she has to tell me. 


	How has the social worker’s involvement met your expectations for this visit?

	               Yes

	Are there any other comments or suggestions that you would like to make?
	             No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)



1 – Young person

2 – Male foster carer

3 – Female foster carer

In this case study I will be discussing a case that I have been a part of supporting through the safeguarding process. As my role is as a supervising social worker I am not directly assessing and working with the child, however my role is still to support foster carers and ensure the safety and well-being of a child who is at risk of harm. Within the case study I will be looking at the work completed under the safeguarding procedures following legislation and theoretical frameworks. These will be nationally and locally whilst highlighting how they contribute towards the policies and procedures within my Local Authority in Wales. Whilst completing the case study I will be actively reflecting on the work by following the Borton’s reflective model (1970) that looks at the ‘what? So what? and Now what?’. I have found this model to be simple and clear with the ability to reflect on the situation and my own practice.  Borton shared that reflection ‘provides an organised way of increasing awareness (What), evaluating information (So What), and experimenting with new behaviour (Now What)’. 

I will look at the dilemmas faced when working with young people as the child in this case study is 15 years of age. Dilemma between policies, procedures whilst balancing the voice and choice of the child alongside the article 8 of the Human Rights Act (1998), the right to respect for private and family life. The importance of listening to the voice of the child is highlighted within the North Wales Safeguarding Board and highlights the benefits of children feeling listened to and therefore able to develop their own story about what is happening in their lives. It is evidenced that care plans are more successful when the children are involved as professionals can see their experience from their point of view. Furthermore I will look at the theory behind our work as social workers by looking Sibeon’s (1989) proposed three part distinction between theories. These are:

· Theories of what social work does

· Theories of how to do social work

· Theories of the client’s world (Maclean and Harrison 2011)

Social workers use theory in their work but often enough are unable to formally name that theory. This is something that I have often struggled with and will try to look at further within this piece of work.

To ensure confidentiality I will refer to the people involved, highlighted at the start of this case study, by numbers. 1 is a young person that was adopted at the age of three. He lived with his family consisting of his adoptive parents and their 3 birth children. They lived in a town in Wales however the family’s first language was English although 1 would have been taught Welsh in his school, giving him some understanding of the language. 1’s choice of language was English as this is how he identified himself although raised within a Welsh culture. Ensuring that everyone is able to have a choice in language is at the forefront of our practice through the ‘Active offer’ which stipulates that Welsh language should be offered instead of requested (Care Inspectorate Wales, 2019). Through watching the more than just words videos available by the Welsh Government it highlighted to me the importance of having the choice when receiving services. This was even more important to 1 as a young person that needed to have a voice and choice in his care as outlined in Part 2 6.(2) of the Social Services and Well-being (Wales) Act 2014.

A referral came to the fostering team requesting a placement for 1 due to a deterioration in his relationship with his adoptive parents. The fostering team were aware of this young person and had started a search for a placement under Part 6 (looked after and accommodated children) of the Social Services and Well-being (Wales) Act 2014, hereafter referred to as SSWBA (2014). 

The children’s safeguarding team had concerns that 1 was at risk of harm due to the volatile relationship with his adoptive parents, this included some physical fights between 1 and his adoptive father and possible emotional abuse. After one particular incident the adoptive father had called the police due to the aggression 1 had shown, however there were questions at this time around how this came about. 1’s social worker felt that the parents were unable to show emotional warmth towards 1 and that it was clear that their parenting approach was different from how they parented his siblings. The department had a duty to follow the safeguarding procedures under the Wales Safeguarding procedures in regards to the risk of harm involved and to investigate the incident.  A strategy meeting was held to discuss the case and it was clear within this meeting that 1’s parents were unable to parent him and that he was required to be accommodated by the local authority, he was assessed as being ‘beyond parental control’ as set out under section 31(2) of the Children Act 1989. Child protection procedures are fundamentally driven by the Children Act 1989, however in Wales procedural and statutory guidance is applied from the Wales safeguarding procedures. SSWBA (2014), PART 7 clearly set out our duty as professionals within the Act and clearly states our duty to report a child whom is at risk and defines a child at risk as a child who is or is at risk of abuse. 1 was clearly meeting this requirement due to the physical fights and the possible emotional abuse of the rejection from his adoptive family and from this meeting a decision was made to proceed to a Section 47 investigation. This this investigation involved the social worker gathering information with all professionals involved to determine what intervention, if any, would be beneficial to 1’s welfare (NSPCC (2019)). It is the Local Authority’s decision on how to proceed from the Section 47 investigation however this should be made after discussion is had with all agencies and professionals involved to ensure a multi-agency approach. 
This particular incident was the first physical incident that the team were aware of as previous concerns were around the possibility of emotional abuse by parents, contributing to his challenging behaviours and mental health issues. Due to no complaint by 1’s father there was no further police involvement in this case and so the Section 47 was a single agency investigation. The harm that 1 had already faced emotionally was concerning to the professionals however emotional abuse can be difficult to evidence and so all the assessments were focussed on 1’s behaviours and how these reflected the situation in the family home. Following the Section 47 investigation a decision was made to proceed to a case conference to determine if 1’s name required to be placed on the Child protection register. The case conference was to be held within 15 days of the decision made as per guidance of the Safeguarding procedures in Wales.
Due to the information shared and also the continued request by parents to accommodate 1, his name was placed on the Child Protection register under the category of emotional abuse. This was a unanimous decision due to the concerns of all professionals. Some of the information shared within the case conference included 1 not being allowed in the living room as the door was locked, 1 had not been told that the family were moving house until the day this happened and 1 also not being allowed to eat his dinner with the rest of the family. These incidents contributed to 1’s mental health issues including self harm. The NSPCC describe emotional abuse as:

‘Emotional abuse is any type of abuse that involves the continual emotional mistreatment of a child. It's sometimes called psychological abuse. Emotional abuse can involve deliberately trying to scare, humiliate, isolate or ignore a child.’ NSPCC website.
My involvement started when the adoptive parents contacted the department on a Monday morning stating that 1 would need to be accommodated as he would not be welcome home from school that day. My initial concerns when I became involved was the rejection that 1 faced by his adoptive parents and how this mirrored the rejection that 1 would have faced from his birth parents. This potentially could cause further difficulties for 1 in his ability to settle and create secure attachments as a young person into adulthood. Having not experienced the secure bond with a parent could lead to possible difficulties in forming healthy relationships in adulthood (Bowlby,1988).  I was working with 2 and 3 who were matched to care for 1 but they had only recently been approved as foster carers under The Local Authority Fostering Services (Wales) Regulations 2018, and this was their first child to care for.  I contacted 1’s social worker to be able to gather information for the placement agreement that needed to be completed. This part of information gathering was essential in ensuring that I had all relevant information to be able to share with 2 and 3 so that they would be able to care for 1 and be aware of any risks ongoing. Working together with 1’s social worker enabled me to gather the facts as well as the routine and personality of 1. Working together collaboratively is crucial in ensuring that we are all working towards the same goal of ensuring a stable placement for 1. I would look at this stage of the process to be the ‘what?’ when reflecting through Borton’s model of reflection. 
1 was placed with 2 and 3 under the Section 76 of the SSWA (2014) as part 1 states that ‘the person who has been caring for the child being prevented (whether or not permanently, and for whatever reason) from providing the child with suitable accommodation or care.’ Part 1 (1)(c). A section 76 agreement is where the parents agree to allow the Local Authority to accommodate their child. Due to 1 having been adopted his adoptive parents had parental responsibility for him as would a parent with a birth child. Although a Section 76 is often used by Local Authorities as an initial consent for placement this is not a long term plan and the Local Authority would need to seek a Care Order under section 31 (1) (a) of the Children Act 1989. 
Within a month of 1 being in placement there was a Looked After Child (LAC) Review under Part 6 of the SSWA (2014). Purpose of the LAC review is to look and review 1’s care plan with all professionals involved. It is a meeting to gather all information and updates to ensure that the care plan is meeting 1’s needs. It is important for all professionals to attend the meeting to enable members of the meeting to reflect on what is working within the care plan and what needs to change. Again this is modelling the Broton’s model of reflection within our work. The quality of information sharing between professionals should not be unrecognised and as Munro (2011) argues, a lack of discussion amongst professionals contributes towards inaccurate assessments. Therefore by having a good working relationship and ability to share information we are able to analyse situations to the best of our ability. 

A LAC review meeting was held the day after another case conference meeting was held and I was present in both meetings with 2. Within both meetings I contributed my assessment of the situation and I shared within the meetings the need for the Local Authority to seek a Care Order in respect of 1 as it was clear that the parents were not exercising their rights especially in the interest of 1. This was more so when his name was removed from the Child Protection register. Within the Children’s Act (2004) a court can grant a Care Order under Section 31 (2). This is only when:

‘A court may only make a care order or supervision order if it is satisfied—

(a)that the child concerned is suffering, or is likely to suffer, significant harm; and

(b)that the harm, or likelihood of harm, is attributable to—

(i)the care given to the child, or likely to be given to him if the order were not made, not being what it would be reasonable to expect a parent to give to him; or

(ii)the child’s being beyond parental control’

It is highlighted in the Safeguarding Procedures Wales that any decision making process has a multi-agency focus whilst being child centred, and this is why I ensured that any information I gathered to share within meetings were from the people who knew 1 well and 1 himself. It was clear that the adoptive parents and 1’s relationship had broken down and it would have been harmful for 1 to be returned to his adoptive home. From the information shared by professionals 1 had clearly suffered emotional abuse whilst living with his adoptive parents. This had been evidenced in his self-harming behaviours, aggression in school and within the home with 1 sharing his views of being treated differently to his siblings. Upon reflection being exposed to the parenting that 1 had would clearly have a negative impact on his behaviour and 1’s ability to respond to situations. I did however feel at this time that having a working relationship with the parents would have benefited, as due to their negativity towards the Local Authority I felt that professionals were not getting a true picture of the situation at home. I have always felt that being able to engage parents, even in very difficult circumstances and times of conflict, can result in a more positive outcome. The importance of engagement is highlighted by many theories and models.

‘clients who view themselves and their social workers as positively engaged are likely to achieve positive outcomes’ (Orlinsky et al., 2004).

Due to 1 not being in the care of his adoptive parents the decision was made to remove his name from the Child Protection register and the Looked After Children’s procedures and policies would be followed to ensure that 1 was not further exposed to harm and that his needs were met. 2 and 3 were newly approved foster carers and they had not been through any court and decision making process that faced 1. My role was to support them through this process to give them the skills to support, offer advice and answer questions for 1 when he needed it. For this part of the intervention I used the ladder of participation approach. I felt that this approach could assist me in managing partnership working effectively by using the tool to navigate practice and roles (Arnstein 1969). I used the model by considering the outcomes or decisions that the social worker’s assessment would conclude and the various orders that the Local Authority could apply for in respect of 1. I was able to use my past experience to give them some scenarios as examples of other cases, whilst ensuring confidentiality of other service users and foster carers.  I informed them of the high likelihood in this case would be that they would seek a Full Care Order under section 31 (1) (a) of the Children Act 1989, this being due to the parents involvement so far and their wish to diminish their parental responsibilities for 1. This would also reduce the potential risk of harm to 1 by continuing to be in the care of his adoptive parents. I explained to 2 and 3 that this would mean that the Local Authority would share Parental Responsibility with 1’s parents in this instance and therefore allowing the Local Authority to plan, support and make decisions for 1 until he was an adult. Other orders that would have been available to the Local Authority would have been to seek a supervision order however this would not give the Local Authority Parental Responsibility and would leave the adoptive parents to make decisions for 1. 

When 1’s social worker was completing the assessment for court in respect of 1 we had a meeting so that I was able to contribute to the assessment for a long term care plan for 1. I had prepared reports for Court in my previous role as a child care social worker and therefore had an understanding of the assessment framework that the social worker would be using as a tool for the assessment. The assessment framework focuses on the needs of the child and how these can be met by the care givers and family or support network. This is outlined in the National Assembly for Wales Framework for the Assessment of Children in Need and their Families (2001). As contribution to this assessment I shared 2 and 3’s ability as foster carers and their training needs for the future, and my concern at this time that 2 and 3 did not have children of their own and therefore their experience was limited. There had been previous concerns that 1 had been self harming and therefore my concern was around how this would possibly resurface as he was suffering the loss of his family. We looked at including the need for the foster carers to undertake therapeutic parenting sessions to develop their skills around parenting and that this would be completed with sessions between myself and Camhs as well as further training. Therapeutic parenting is a deeply nurturing parenting style, and is especially effective for children with attachment difficulties, or who experienced childhood trauma (Naish 2018). 

Whilst identifying the need for further training I would use the task centred approach in my work with the foster carers. It is important at this stage of their career that they are able to be part of planning of their own development and therefore able to learn and reflect on their own further learning needs. Using the task centred approach will allow them to recognise what needs to be done to meet this learning needs themselves rather than me offering them tasks to complete. This approach will also enable me to gather any difficulties that they might see and how we can overcome these by encourage them to do rather than me doing for. Doel and Marsh, 1992 share that ‘Task centred practice is a forward thinking, goal-orientated approach to social work’ and this is often an approach that practitioners take without thinking further into the theory. When looking at the four steps within the task centred approach I felt that at this point I was at the second stage looking at identifying goals for the carers. Being able to outline the goals with them ensured that I would then be able to create an action plan that I would go on to evaluate and review within supervisions.
In completing the care plan for 1 the social worker shared that they would be asking for the placement with 2 and 3 to be a long term placement. This raised some conflict between myself and the social worker as I felt that it was very early in 1’s care plan to be identifying the placement as a long term placement. I was yet to assess how the foster carers would manage the placement, as well as knowing how 1 would adapt to being in a new home. The social worker shared this recommendation due to 1 having expressed that he was happy with 2 and 3 and that he didn’t want to move. This is where I was able to see conflict between my personal values and my role within the fostering service. I could see how being able to secure 1 a home where he was happy and comfortable would be the best outcome for 1, and what I would be requesting as his social worker. However from my role as a supervising social worker I had to think long term on how 2 and 3 would be able to make this commitment with limited experience. The Code of Professional Practice (Social Care Wales, 2017) clearly states that all “social workers must protect the rights and promote the interests of service users and carers” (NISCC, 2015). It is also defined within the SSWA (2014) under section 6(2) that professionals have a duty to have regard to the individual’s views, wishes and feelings. And this would also be alongside 1’s social worker’s role of promoting the best interests of the child (United Nations Conventions on the Rights of the Child) whilst also balancing his voice and choice. 
I discussed this conflict within my own supervision and shared my concerns with my manager in regards to the decision. My manager allowed me to share the information and had knowledge of the case previously. Being able to discuss the case with my manager allowed me to balance the positives and negatives of any decision that would be made whilst also looking at the procedures under the SSWA 2014 and the safeguarding principles that guide our practice. It also allowed me to reflect on the difficulties I encounter in trying to separate from my previous role as a child care social worker, and into the fostering role as a supervised social worker. I shared my concern that following the Kubler-Ross grief and loss theory 1 could possibly be in the first stage of the grief cycle, where denial of the situation could be characterised by elevation (Kubler-Ross, 1969). Moving on from the first stage of the grief cycle could result in 1 showing anger towards his adoptive parents and this would then bring with it the risk of causing harm to himself and others. My concerns were that 2 and 3 would not be equipped to manage these difficult behaviours with the experience that they had. I would then have concerns that 1 would continue to be at risk of harm from himself and his own self-harming behaviours. 
Within 1’s LAC review I shared my concerns however the view of the Independent Safeguarding and Reviewing Officer (ISRO) was that 1’s placement should not change in the foreseeable future. Every child in the care of a Local Authority must have an allocated Independent Reviewing Officer (IRO) and this is a legal requirement under s.118 of the Adoption and Children Act (2002).Their role is to ensure that the care plan for a child fully reflects the child’s current needs, and that the actions set out in the plan are consistent with the local authority’s legal responsibilities towards the child. The social worker presented the care plan to the court and a Full Care Order was made in respect of 1, the parents did not engage or contest the order made as they had already made the decision that they would not care for 1. Although within the SSWA (2014) emphasises the importance of trying to support the family to stay together this needs to be in the best interest of the child, and unfortunately in this case this option at this time would not have been in 1’s best interest. 

Whilst the Child protection procedures had ended this was a very sad situation to be working alongside. The rejection and loss that 1 would have felt, alongside the emotional abuse that he had suffered prior to being placed in foster care was very damaging. When looking at the Adverse Childhood Experience (ACE’s) tool 1 has suffered a few ACE’s in his life and the CDC-Kasier study reveals that children who have experienced 4 or more traumatic experiences have a higher risk of suffering with mental health or behavioural issues later in life (Joining Forces for Children 2021). This again highlighted the need for the foster carers to be able to support 1 with any difficulties he may face.

Looking at the reflective model the ‘What?’ allowed me to acknowledge that there was a child in need of a placement due to the emotional abuse he had suffered.  Looking at the ‘So What?’ allowed me to draw on the legislation and local policies that guided my practice and that of my co-workers within this case. It also made me reflect on what further information we will need going forward in supporting 1’s placement. When looking at the ‘Now What?’ I was able to take time to look at what I would need to action moving forward with my role as a supervising social worker. I also reflected on what I would hope the outcome would be if the support would be actioned and received by 2 and 3. This outcome would be that the support and training that I would be able to offer them would give them the skills and knowledge to maintain 1’s placement and be able to offer him a stable and secure placement. This alongside the support of the other professionals would be required to ensure that 1’s outcomes were met long term. Whilst reflecting on what had happened and in a short time I also felt that going forward I would need to continue to build a working relationship with the foster carers and 1. This alongside maintaining my relationship with the other professionals supporting 1. Whist working with this case study I was able to reflect on the importance of ensuring that information gathered for meetings is factual and evidential of the situation. This had been difficult in this particular case due to the emotional abuse that 1 was reporting and the conflicting information shared by parents. Within both the case conference and also the LAC review held, parents questioned the social worker’s report and information within the report when information was shared of 1’s treatment at home. One of the main challenges when writing a report and analysis is being able to ensure that we differentiate between the facts and opinion and then reaching a determination. When looking back on reports that I have written this is something that I will continue to improve and further develop within my own training and supervision, this will require me to critically reflect on information gathered. Knott and Scragg (2008) share that ‘assessment is a fundamental process in social work and requires the development of critical thinking skills’.

Word count - 4365
Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


In this section I will be looking at Adults safeguarding procedures and legislation as this is not my usual main focus of work. Over recent years there has been more focus on the safeguarding and protection of vulnerable adults. Safeguarding procedures both nationally and locally place an immediate duty for Local Authorities to act to safeguard an adult at risk of abuse. An adult at risk of abuse is defined as:

‘a) is experiencing or is at risk of abuse or neglect, b) has needs for care and support (whether or not the authority is meeting any of those needs), and c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.’ Section 7 of the SSWA (2014)

In Wales the Social Services and Well-being Act Wales 2014 outline our duty and state that Local Authorities have a duty to enquire if there is a report of concern. The process for reporting and responding to an adult at risk still follows the Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse (2013), and would be followed through until the investigation was completed.

Although the Local Authority have a duty to enquire this does not necessarily end with a full investigation, however it does give the Local Authority the ability to implement a more preventative and responsive approach to vulnerable adults. There is also a duty from partner agencies such as Health, Police and Probation to report suspicion of abuse.

If an adult is considered to be at risk there could be additional concerns to be considered including any mental health issues or disabilities that could impact on their ability to protect themselves. When this is of concern there would need to be further support offered and assess the person’s ability to consent and make decisions. Further assessment would be considerate of the Mental Capacity Act (2005) which would provide a framework to empower and protect any individual who may have different circumstances, and therefore affect their ability to make choices and decisions for themselves.  Whilst working with adults there would also be a need to consider the adults rights, and also right to make unwise decisions.  The process in which safeguarding referrals are received by the Local Authority would be referred to a safeguarding officer or nominated team manager for screening and strategy discussion with police. It is decided from that discussion whether there is a criminal element to the matter or whether it should be dealt with by Social Services as a single agency. The responsibility of taking the lead in the safeguarding process would be that of the Local Authority in which the abuse occurred. 

Further changes that came within the SSWA (2014) gives the power, under section 127, to enable Local Authorities to make an application to the courts, this would be in order to obtain and Adult Protection and Support Order. A making of this order would enable a professional to gain access to the property of an adult who is suspected to be at risk.  This however would only be considered when all other possible options to protect the adult were unsuccessful. 

Word count - 534
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
When reflecting on the difference between Adults and Children’s safeguarding the main difference that I have found was that when working with adults is that they have the right to determine how they live and protect themselves. Social workers work with adults to promote their independence and encourage then to share their wishes and be a part of any decisions made. Some will choose to place themselves at risk and if they have the capacity to make that choice, as stated within the Mental Capacity Act (2005) it is in very rare circumstances that the Authority and Law would intervene, however they would be able to do so using the new Adult Protection and Support Order (APSO).

The process followed in regards to adults safeguarding have the same principles as the Children’s safeguarding process however within the Adult safeguarding it is essential that the adult is a part of the safeguarding process by being informed and consulted in regards to the decisions made. Within the Child protection procedures National protocols such as the All Wales Child Protection Procedures (2008), direct practice and inform process and decision making regarding any action taken to protect children from harm or abuse.  It is important to gather the parents’ consent whenever this is suitable and also the child’s view, however when a child is at risk of significant harm there are powers within the Children Act (2004) to protect the child and support the Local Authority and Police to intervene. 

Since the Social Services and Well-being (Wales) Act came into place in 2014, adult safeguarding has become more of a priority to agencies and partnerships working with adults as it emphasises the duty to report all adults at risk. Locally policies and procedures are set out by the Wales Safeguarding board which highlight that ‘All adults aged 18 years and over should be able to live free from fear and harm and have their rights and choices respected.’ 
Although there has always been policies and procedures in place it seems that the Children’s safeguarding was previously more robust than Adults. The new duty set out in the SSWA (2014) is a positive change as protecting both adults and children at risk are as important as each other. Another change that came with the SSWA (2014) was the National Independent Safeguarding Board Wales. The National Board has three primary duties which are to provide support and advice to Safeguarding Boards. To report on the adequacy and effectiveness of arrangements to safeguard children and adults in Wales, whilst making recommendations to the Welsh Ministers as to how those arrangements could be improved (S.132 (2)).
Word count - 438



Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Whilst looking back at the learning needs identified in section 2 of this portfolio I feel that overtime I have been able to reflect more on my practice than I would have previously. I have been able to do this through supervision and also through discussions with colleagues. Being able to identify colleagues that are able to reflect with you and challenge you is key in allowing growth and development in our practice. Cottrell (2008) stated that, through reflection, individuals can identify strengths and weaknesses both professionally and personally, thereby evaluating their own working practices. Oelofsen (2012) also states that ‘developing understanding in the context of a supportive peer group makes it easier for social workers to admit feelings of frailty, failure and personal vulnerability.’ Being able to speak with colleagues does give me the confidence to make decisions and I feel that this is one element of my practice that I will continue to develop. 

One of the learning needs that I identified was to be able to develop my skills of being able to develop my skills around supervision of foster carers. I have always found reflecting difficult within my practice but my manager, through her experience can enable me to reflect without the realisation that I am doing it. For example when discussing a particular case she will ask me questions around my feelings, my actions, and questions of reflection that give me the opportunity to identify the next steps. This is very much around the Borton’s model of reflection of ‘what? so what? now what?’ and as Schons (1987) stated ‘professional expertise is developed through the use of critical reflection.’ 

I have now found that I use this approach regularly with my own foster carers supervision. Paul and Elder (2005) state that a critical thinker is capable of raising vital questions and problems, clearly and precisely. I have found that by having this approach I am able to challenge the foster carers without them feeling that I am critical of them, therefore enabling them to address any change through reflection rather than through me directly requesting. One example of this was when a foster child had been talking about an incident that was upsetting for the foster carer and she felt that he was doing this as a threat of the incident happening again. When I offered the question of him raising this incident as an opportunity for her to talk to him and reassure him about the incident she was able to reflect and address it in this way. This was successful and the foster carer was able to reflect that she had been preoccupied with her own anxieties rather than thinking of the child’s need to have an understanding of the incident. The foster carer shared that she found my approach helpful and this gave me the confidence that the approach was positive. In this particular case I had also been able to discuss my approach with a clinical psychologist who supports the team within our Local Authority. Being able to look to other professionals for advice and support has supported my development and approach over the past year. 

I have also been able to have the opportunity to challenge competencies of my foster carers. Although this is not something that happens often, therefore making it harder to be able to gain experience, I have had the opportunities to be able to practice this over the past year. I felt anxious and inexperienced to challenge foster carers initially due to my lack of experience, however through supervision I have been able to gain confidence in this area. The additional challenges that came with this over the past year has been the need to communicate virtually rather than in person. As highlighted in my observation although challenging this has worked well and allowed me to continue to have the difficult conversations face to face. Reflecting back on the observation I had and after receiving the feedback from the foster carer in the future if I was to have supervision with someone who spoke Welsh I would ensure that this session would be completed in Welsh and not English. On reflection I should have ensured that I had a Welsh speaking observer.

When looking at my future learning needs I would like to further develop my understanding around different approaches in order to capture vital information that can form effective analysis.  I have not had the opportunity to complete an assessment to be able to reflect on my ability to analyse further since I identified this within section 2. I have however had the opportunity to complete reviews for the foster carers, this process requires me to assess their ability to meet the competencies according to the Fostering Regulations Wales 2018. I am required to look at how they meet these competencies and evidence their practice. 
Word count - 810
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26.11.2019

	2
	26.02.2020

	3
	30.10.2020

	4
	06.10.2020


Notes 
Due to the Covid pandemic workshop 3 and 4 were completed virtually.
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


	In my capacity as the learner’s line manager I have observed her to have grown in confidence and experience in her role as supervising social worker.  The learner has been naturally cautious entering a new role, this cautiousness enabled her to be professionally conscious and curious in exploring the service and the role and responsibilities of a supervising social worker.  I have observed her to use supervision effectively to reflect and seek direction, to use team meetings to ask appropriate and meaningful questions of her colleagues and read case notes and assessment to be prepared, equipped and able to contribute effectively in multi-disciplinary meetings.  

The learner has taken on board guidance and feedback for example when constructing a foster carers annual review.  The learner is keen to learn and is constantly striving to produce high quality reports. 

The learner engages well with children and their families; using a range of communication skills and methods which promote their involvement.  The learner is able to read situations well; evidenced by her observed ability to adapt her verbal and non-verbal communication styles accordingly.  The learner has shown herself to be assertive and sensitive when working directly with individuals and families.   The learner has also successfully executed her working style and skills into the form of video calls which has been vital to enable effective and meaningful service and support.  The learner has been complimented by foster carers for her consistent and reliable support. 

The learner is a reflective and competent practitioner, who shares her practice knowledge and experiences with colleagues whether that be in Team Meetings, case discussions, or in our informally weekly zoom well-being hub.  It is my view that the learner has the necessary practice experience, knowledge, and skills to continue moving forward with her practice.      
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
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 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
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Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 
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name of Line manager: _ _ _ elin Lewis-jones _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ [image: image3.png]A
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Gwen Orlik

	Name of Team/Agency 
	Fostering Team Conwy

	Name of Mentor 
	Elin Lewis - Jones

	Name of Line Manager 
	Elin Lewis - Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: 
[image: image4.png]$Blel.




 Print Name:…Gwen Orlik…           Date:…26/11/2019. 

(Learner)

Signed:……………………….. Print Name:…Elin Lewis - Jones….Date:…26/11/2019. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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