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Element 1 – Ethics Form (All Pages) 

ETHICAL CONSIDERATIONS[]3 
 

 
 
In order for research to result in benefit and minimise risk of harm, it must be conducted 
ethically. A researcher may not be covered by the University’s insurance if ethical 
approval has not been obtained prior to commencement. 

 
The University follows the OECD Frascati manual definition of research activity: “creative 
work undertaken on a systematic basis in order to increase the stock of knowledge, including 
knowledge of man, culture and society, and the use of this stock of knowledge to devise new 
applications”. As such this covers activities undertaken by members of staff, postgraduate 
research students, and both taught postgraduate and undergraduate students working on 
dissertations/projects. 
 
The individual undertaking the research activity is known as the “principal researcher”. 
 
Ethical approval is not required for routine audits, performance reviews, quality assurance 
studies, testing within normal educational requirements, and literary or artistic criticism. 
 
Please read the notes for guidance before completing ALL sections of the form. 
 
This form must be completed and approved prior to undertaking any research activity. 
Please see Checklist for details of process for different categories of application.   
 
 

SECTION A: About You (Principal Researcher) 

1 Full Name: Finley McGrath 

2 Tick all boxes that apply: Member of staff: ☐ Honorary research 
fellow: ☐ 

 Undergraduate Student ☒ Taught Postgraduate 
Student ☐ Postgraduate 

Research Student ☐ 
 

3 Institute/Academic 
Discipline/Centre: 

Management of Health 
 

4 Campus: Sa1 Campus 
 

5 E-mail address: 2215276@student.uwtsd.ac.uk  
 

6 Contact Telephone Number: 07368573715 
 

 For students: 

7 Student Number: 2215276 

8 Programme of Study: Sports Management 
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9 Director of Studies/Supervisor: Andrew Thomas 

 
 
 
 
 
 
 
 
 
 
 
 
Where research activity is carried out in collaboration with an external organisation 

10 Does this organisation have its own ethics approval system? YES ☒ NO ☐ 

  
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this 
may be a copy of an email if appropriate). 
 
 

SECTION B: Details of Research Activity 

1 Indicative title: Enhancing Student’s Placement opportunities via UWTSD’s tailored online 
platform 

2 Proposed start date: 30/09/2024 Proposed end date: 06/06/2025 

 

Introduction to the Research (maximum 300 words per section) 
Ensure that you write for a Non-Specialist Audience when outlining your 
response to the points below: 

• Purpose of Research Activity 
• Proposed Research Question 
• Aims of Research Activity 
• Objectives of Research Activity 

Demonstrate, briefly, how Existing Research has informed the proposed activity and 
explain 

• What the research activity will add to the body of knowledge  
• How it addresses an area of importance.  

3 

Purpose of Research Activity 
To increase Placement Opportunities for UWTSD Students. 
 
 
(this box should expand as you type) 

4 

Research Question 
N/A 
 
 
(this box should expand as you type) 
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5 

Aim of Research Activity 
To Increase Placement Opportunities for UWTSD Students. 
 
 
(this box should expand as you type) 

6 

Objectives of Research Activity 
To complete My Proposal  
 
 
(this box should expand as you type) 

 
 
 
 
 
 
 

 Does your research relate to one or more of the seven aims of the Well-being 
of Future Generations (Wales) Act 2015? 

 
YES 

 
NO 

12 A prosperous Wales ☒ ☐ 

13 A resilient Wales ☒ ☐ 

14 A healthier Wales ☐ ☐ 

15 A more equal Wales ☐ ☐ 

16 A Wales of cohesive communities ☐ ☐ 

17 A Wales of vibrant culture and thriving Welsh language ☐ ☐ 

18 A globally responsible Wales ☐ ☐ 

19 If YES to any of the above, please give details: 

 

 
This Proposal promotes employability and economic growth by improving student placement options, which 
supports both A Prosperous Wales and A Resilient Wales. The initiative helps create a competent workforce 
and a more robust Welsh economy by giving graduates experience that is relevant to the business. 
Furthermore, by prioritising flexible and hands-on learning, the initiative fosters resilience and equips 
students to succeed in a variety of settings. With this twin focus, Wales is guaranteed a skilled workforce 
prepared to promote social resilience as well as economic development. 
 
(this box should expand as you type) 
 

 

SECTION C: Scope of Research Activity 

 Will the research activity include: YES NO 

1 Use of a questionnaire or similar research instrument? ☒ ☐ 

2 Use of interviews? ☒ ☐ 

3 Use of focus groups? ☐ ☐ 
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4 Use of participant diaries?  ☐ ☐ 

5 Use of video or audio recording? ☒ ☐ 

6 Use of computer-generated log files? ☐ ☐ 

7 Participant observation with their knowledge? ☐ ☐ 

8 Participant observation without their knowledge? ☐ ☐ 

9 Access to personal or confidential information without the participants’ specific 
consent? ☐ ☐ 

10 Administration of any questions, test stimuli, presentation that may be 
experienced as physically, mentally or emotionally harmful / offensive? ☐ ☐ 

11 Performance of any acts which may cause embarrassment or affect self-esteem? ☐ ☐ 

12 Investigation of participants involved in illegal activities? ☐ ☐ 

13 Use of procedures that involve deception? ☐ ☐ 

14 Administration of any substance, agent or placebo? ☐ ☐ 

15 Working with live vertebrate animals? ☐ ☐ 

16 Procedures that may have a negative impact on the environment? ☐ ☐ 

17 Other primary data collection methods. Please indicate the type of data collection 
method(s) below. 

☐ ☐ 
 

Details of any other primary data collection method: 
 
 
 
(this box should expand as you type) 

If NO to every question, then the research activity is (ethically) low risk and may be exempt 
from some of the following sections (please refer to Guidance Notes). 
 
If YES to any question, then no research activity should be undertaken until full ethical 
approval has been obtained.  
 
SECTION D: Intended Participants 

 Who are the intended participants:  
YES 

 
NO 

1 Students or staff at the University? ☒ ☐ 

2 Adults (over the age of 18 and competent to give consent)? ☒ ☐ 

3 Vulnerable adults? ☐ ☒ 

4 Children and Young People under the age of 18? (Consent from Parent, Carer or 
Guardian will be required) ☐ ☒ 

5 Prisoners? ☐ ☒ 

6 Young offenders? ☐ ☒ 

7 Those who could be considered to have a particularly dependent relationship with 
the investigator or a gatekeeper? ☐ ☒ 

8 People engaged in illegal activities? ☐ ☒ 
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If there are no participants then do not complete this section, but go directly to 
section H. 
 
 
 Participant numbers and source 

Provide an estimate of the expected number of participants. How will you identify participants and 
how will they be recruited?  

10 
How many participants are 
expected? 
 

No more than 4 people. 
 
 
(this box should expand as you type) 

11 Who will the participants be? 
 

 
Coursemates. 
 
(this box should expand as you type) 

12 How will you identify the 
participants? 

 
N/A 
 
(this box should expand as you type) 

 
 
 

 Information for participants:  
YES NO 

 
N/A 

13 Will you describe the main research procedures to participants in 
advance, so that they are informed about what to expect? ☒ ☐ ☐ 

14 Will you tell participants that their participation is voluntary? ☒ ☐ ☐ 

15 Will you obtain written consent for participation? ☒ ☐ ☐ 

16 Will you explain to participants that refusal to participate in the 
research will not affect their treatment or education (if relevant)? ☐ ☐ ☒ 

17 If the research is observational, will you ask participants for their 
consent to being observed? ☒ ☐ ☐ 

18 Will you tell participants that they may withdraw from the research at 
any time and for any reason? ☒ ☐ ☐ 

19 With questionnaires, will you give participants the option of omitting 
questions they do not want to answer? ☒ ☐ ☐ 

20 Will you tell participants that their data will be treated with full 
confidentiality and that, if published, it will not be identifiable as theirs? ☐ ☐ ☒ 

21 Will you debrief participants at the end of their participation, in a way 
appropriate to the type of research undertaken? ☒ ☐ ☐ 

22 If NO to any of above questions, please give an explanation  

 
 
 
 
(this box should expand as you type) 

9 
Others. Please indicate the participants below, and specifically any group who 
may be unable to give consent. 
 

☐ ☐ 

 

Details of any other participant groups: 
 
 
 
(this box should expand as you type) 
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 Information for participants: 

 
YES NO 

 
N/A 

24 Will participants be paid? ☐ ☒ ☐ 

25 Is specialist electrical or other equipment to be used with participants? ☐ ☒ ☐ 

26 Are there any financial or other interests to the investigator or 
University arising from this study? ☐ ☒ ☐ 

27 Will the research activity involve deliberately misleading participants in 
any way, or the partial or full concealment of the specific study aims? ☐ ☒ ☐ 

28 If YES to any question, please provide full details  

 
 
 
 
(this box should expand as you type) 
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SECTION E: Anticipated Risks 
 
 Outline any anticipated risks that may adversely affect any of the participants, the 

researchers and/or the University, and the steps that will be taken to address them.  
 
If you have completed a full risk assessment (for example as required by a laboratory, or external 
research collaborator) you may append that to this form.   

1 Full risk assessment completed and appended?  Yes  ☐ 
No ☒ 

2 
Risks to participants 
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, 
transfer of personal data, sensitive organisational information 

 

Risk to participants: 
N/A 
 
(this box should expand as you type) 

How you will mitigate the risk to participants: 
 
N/A 
 
(this box should expand as you type) 

3 

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, 
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give 
details of the procedures to deal with these issues, including any support/advice (e.g. helpline 
numbers) to be offered to participants. Note that where applicable, consent procedures should 
make it clear that if something potentially or actually illegal is discovered in the course of a project, 
it may need to be disclosed to the proper authorities 

 
 
N/A 
 
(this box should expand as you type) 

4 
Risks to the investigator 
For example: personal health & safety, physical harm, emotional distress, risk of accusation of 
harm/impropriety, conflict of interest 

 

Risk to the investigator: 
N/A 
 
 
(this box should expand as you type) 

How you will mitigate the risk to the investigator: 
N/A 
 
 
(this box should expand as you type) 

5 University/institutional risks 
For example: adverse publicity, financial loss, data protection 

 

Risk to the University: 
 
N/A 
 
(this box should expand as you type) 

How you will mitigate the risk to the University: 
 
N/A 
 
(this box should expand as you type) 

6 Environmental risks 
For example: accidental spillage of pollutants, damage to local ecosystems 

 

Risk to the environment: 
N/A 
 
 
(this box should expand as you type) 

How you will mitigate the risk to environment: 
N/A 
 
 
(this box should expand as you type) 
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 Disclosure and Barring Service 

 
If the research activity involves children or vulnerable adults, a Disclosure 
and Barring Service (DBS) certificate must be obtained before any 
contact with such participants. 

YES 
 

NO 
 

N/A 
 

7 Does your research require you to hold a current DBS Certificate? ☐ ☒ ☐ 

8 
If YES, please give the certificate number. If the certificate number is not 
available please write “Pending”; in this case any ethical approval will be 
subject to providing the appropriate certificate number. 

 

 

SECTION F: Feedback, Consent and Confidentiality 
 
1 Feedback 

What de-briefing and feedback will be provided to participants, how will this be done and when?  
  

Asking them how they felt during the interview and if there’s any areas that can be improved. 
 
(this box should expand as you type) 

2 Informed consent 
Describe the arrangements to inform potential participants, before providing consent, of what is 
involved in participating. Describe the arrangements for participants to provide full consent before 
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be 
obtained and recorded in accordance with prevailing data protection legislation. 

  
I know the Participants personally so will go over everything in person before asking for their full 
consent. 
 
(this box should expand as you type) 

3 Confidentiality / Anonymity 
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If 
anonymity is not being offered, explain why this is the case.  

 If data is put out on my independent project, that data will remain anonymous. 
 
 
(this box should expand as you type) 

 
SECTION G: Data Protection and Storage 
 

 
Does the research activity involve personal data (as defined by the General 
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 
“DPA”)? 

YES NO 

1 

“Personal data” means any information relating to an identified or identifiable 
natural person (‘data subject’). An identifiable natural person is one who can 
be identified, directly or indirectly, in particular by reference to an identifier 
such as a name, an identification number, location data, an online identifier or 
to one or more factors specific to the physical, physiological, genetic, mental, 
economic, cultural or social identity of that natural person. Any video or audio 
recordings of participants is considered to be personal data. 

X ☐ 

 If YES, provide a description of the data and explain why this data needs to be collected: 

2  
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There is going to be potential interviews with coursemates of mine asking them about their personal 
experience’s of placement opportunities. 
 
 
(this box should expand as you type) 

 Does it involve special category data (as defined by the GDPR)? YES NO 

3 

“Special category data” means sensitive personal data consisting of information as 
to the data subjects’ – 
(a) racial or ethnic origin, 
(b) political opinions, 
(c ) religious beliefs or other beliefs of a similar nature, 
(d) membership of a trade union (within the meaning of the Trade Union and Labour 
Relations (Consolidation) Act 1992), 
(e) physical or mental health or condition, 
(f) sexual life, 
(g) genetics, 
(h) biometric data (as used for ID purposes), 

☐ X 

 If YES, provide a description of the special category data and explain why this data needs to be 
collected: 

4 
 
 
 
(this box should expand as you type) 

 

 Will data from the research activity (collected data, drafts of the thesis, or 
materials for publication) be stored in any of the following ways? 

YES NO 

5 Manual files (i.e. in paper form)? ☐ ☐ 

6 University computers? ☐ ☐ 

7 Private company computers? ☐ ☐ 

8 Home or other personal computers? ☒ ☐ 

9 Laptop computers/ CDs/ Portable disk-drives/ memory sticks? ☐ ☐ 

10 “Cloud” storage or websites? ☐ ☐ 

11 Other – specify: 
 ☐ ☐ 

12 
For all stored data, explain the measures in place to ensure the security of the data collected, data 
confidentiality, including details of backup procedures, password protection, encryption, 
anonymisation and pseudonymisation: 

 
 
Data will be stored in files on my personal Ipad that I use for University Work. I have Put a complex 
Password in place on my device to ensure that only I have access to my device. 
(this box should expand as you type) 

 
 Data Protection 

 Will the research activity involve any of the following activities: YES NO 

13 Electronic transfer of data in any form? ☐ ☐ 

14 Sharing of data with others at the University outside of the immediate research 
team? ☐ ☐ 

15 Sharing of data with other organisations? ☐ ☐ 
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16 Export of data outside the UK or importing of data from outside the UK? ☐ ☐ 

17 Use of personal addresses, postcodes, faxes, emails or telephone numbers? ☐ ☐ 

18 Publication of data that might allow identification of individuals? ☒ ☐ 

19 Use of data management system? ☐ ☐ 

20 Data archiving? ☐ ☐ 

21 
If YES to any question, please provide full details, explaining how this will be conducted in 
accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, 
where appropriate): 

 
 
Interviewing Coursemates if their written consent for this is ensured. 
 
(this box should expand as you type) 

22 List all who will have access to the data generated by the research activity: 

 

Mark Napierella 
Andrew Thomas 
 
 
(this box should expand as you type) 

23 List who will have control of, and act as custodian(s) for, data generated by the research activity: 

 
 
Finley McGrath 
 
(this box should expand as you type) 

24 
Give details of data storage arrangements, including security measures in place to protect the data, 
where data will be stored, how long for, and in what form. Will data be archived – if so how and if 
not why not.   

 

 
As I have previously mentioned all data I have will be safely stored on my Ipad which I have made 
sure is password Protected. The only two other people who will see the Data is the two tutors who 
will be grading my work. 
 
(this box should expand as you type) 

25 Please indicate if your data will be stored in the UWTSD Research Data Repository (see 
https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff)  

 
 
No 
 
(this box should expand as you type) 

26 
Confirm that you have read the UWTSD guidance on data management (see 
https://www.uwtsd.ac.uk/library/research-data-management/) YES ☒ 

27 
Confirm that you are aware that you need to keep all data until after your 
research has completed or the end of your funding YES ☒ 
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SECTION H: Declaration 

 

The information which I have provided is correct and complete to the best of my knowledge. I have 
attempted to identify any risks and issues related to the research activity and acknowledge my 
obligations and the rights of the participants. 
 
In submitting this application I hereby confirm that I undertake to ensure that the above named 
research activity will meet the University’s Research Ethics and Integrity Code of Practice which is 
published on the website: https://www.uwtsd.ac.uk/research/research-ethics/  

1 Signature of applicant: 
 Date: 

07/11/2024 
 
 
Checklist: Please complete the checklist below to ensure that you have completed the form 
according to the guidelines and attached any required documentation: 

☒ I have read the guidance notes supplied before completing the form. 

☒ I have completed ALL RELEVANT sections of the form in full. 

☒ I confirm that the research activity has received approval in principle 

☐ I have attached a copy of final/interim approval from external organisation (where appropriate) 

☐ I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE 
ATTACHED A FULL RISK ASSESSMENT 

☒ I understand that it is my responsibility to ensure that the above named research activity will meet 
the University’s Research Ethics and Integrity Code of Practice. 

☒ 
I understand that before commencing data collection all documents aimed at respondents 
(including information sheets, consent forms, questionnaires, interview schedules etc.) must be 
confirmed by the DoS/Supervisor, module tutor or Academic Director. 

 
RESEARCH STUDENTS ONLY 
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk). 
 
STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form 
(and receive the outcome) via systems explained to you by the supervisor/module leader. 
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Element 2 - Literature Review (3000 words)  

 

 

Finley McGrath - 2215276 

Independent Project – Literature Review 

 

 

 

 

 

 

 

Introduction 
1.1Background and Rationale 

Project Aim:My aim for my Independent Project is to create a webpage that will support and 
guide students into placement opportunities, during term time and out of term term time, 
within the institute of Management and Health of UWTSD. 

Project Objectives: Create a virtual Proposal for my Independent Project and consider Ethical 
implications; Complete an analysis of key literature in the ;ield of Professional Placement 
opportunities; Develop the website into a full scale model where it supports students of all 
different faculties at UWTSD. 

 Placements and external opportunities are vital for connecting academic learning and 
professional practice, particularly in fields like sports management. These experiences can 
provide students with practical exposure, enhancing their employability and career readiness. 
This literature review examines the role of placements, work-based learning, and technology 
in preparing students for professional success, providing insights to guide the development of 
a webpage for facilitating student placements and external opportunities. 

Importance of Placements and External Opportunities (Justifying my Project Aim) 

Research consistently highlights the value of placements in fostering critical skills such as 
teamwork, communication, and self-confidence. Amos (2013) found that placements 
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positively influence students' academic and professional achievements, while Fleming et al. 
(2009) emphasise their role in aligning students’ competencies with industry demands. Such 
findings underscore the necessity of structured and accessible placement programmes to 
ensure equitable opportunities for all students. 

However, challenges persist. Wang and Crawford (2018) identify disparities in access to elite 
placements, often favouring students with greater resources or networks. Similarly, Kell and 
Owen (2009) highlight the need for universities to better support students in integrating 
academic knowledge with professional expectations. Addressing these barriers requires 
innovative solutions, including the use of digital tools to democratise access to placements 
and streamline processes.         Digital platforms have emerged as a promising avenue for 
improving placement accessibility and guidance. Amos (2013) advocates for integrating 
technology into academic programmes, arguing that it enhances student engagement and 
provides centralised resources for exploring opportunities. For this project, such insights are 
instrumental in designing a webpage that not only connects students to placements but also 
offers tailored guidance to maximise their opportunities. 

1.2 Objectives of the Literature Review  

This review will explore key themes, including theoretical foundations of work-
based learning, the value of placements, the role of external opportunities, and 
the potential of technology in addressing gaps in placement accessibility. By 
identifying existing challenges and opportunities, the review aims to provide a 
foundation for developing a resource that equips students with the tools to 
navigate their career paths effectively. 
Section 2  

2.1 Explanation of Kolb’s Theory 

Work-based learning is deeply rooted in experiential learning theory, which has become a 
cornerstone in understanding how students develop professional competencies during 
placements. Kolb’s Experiential Learning Model (1984) offers a cyclical framework 
encompassing four stages: concrete experience, reflective observation, abstract 
conceptualisation, and active experimentation. Kolb asserts, “Learning is the process 
whereby knowledge is created through the transformation of experience” (p. 38). This theory 
emphasises the interplay between theoretical knowledge and its application, making it 
particularly relevant to sports management placements, where real-world engagement is 
essential for skill acquisition. 

2.2 Application of Kolb’s Model to Placements 

Placements align strongly with the “concrete experience” phase of Kolb’s model, as they 
immerse students in practical tasks within professional environments. Schellhase (2006) 
highlights that experiential learning in athletic training provides students with opportunities 
to cross pathways of classroom theory and hands-on practice. He argues that placements 
enable students to "internalise critical skills that align with professional standards in sports-
related fields," thereby enhancing employability. 
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2.3 Leader-Member Exchange (LMX) Theory in Work-Based Learning  

Moreover, Chadwick et al. (2017) explore the relational dynamics within placements using 
Leader-Member Exchange theory, which emphasises the importance of high-quality 
exchanges between interns and supervisors. Positive supervisor-student interactions during 
placements are shown to foster confidence, collaboration, and critical thinking, aligning with 
Kolb’s “reflective observation” stage. Chadwick et al. suggest that “supervisors play a pivotal 
role in shaping students’ ability to process and apply their experiences,” thereby 
strengthening their preparedness for professional roles. 

2.4 Defining Employability in higher Education 

Employability, a central concept in higher education, also intersects with experiential 
learning theory. According to Dinning (2017), universities must embed employability-
focused initiatives into the curriculum to ensure students develop the skills demanded by 
industry. His study of a sports undergraduate program revealed that while students perceived 
placements as valuable, employers identified a gap in students’ ability to contextualise and 
apply their skills effectively in sports organisations. This highlights the importance of guided 
reflection and mentorship during placements, as emphasised by Kolb’s model. 

Additionally, the practical integration of experiential learning into facility operations is 
explored by Schwarz, Hall, and Shibli (2020). Their analysis of sports facility management 
underscores the importance of experiential learning in equipping students with competencies 
such as decision-making, resource management, and adaptability. They state, “Facility 
operations serve as a dynamic environment where students can test their theoretical 
knowledge under real-world pressures, providing invaluable insights into the complexities of 
the sports industry.” 

Theories of experiential learning and employability converge in emphasising the importance 
of structured guidance and reflective practices during placements. Institutions must design 
placements that not only provide hands-on exposure but also facilitate critical reflection, 
enabling students to derive meaningful insights and improve their professional capabilities. 
As Dinning (2017) asserts, “Placements must go beyond routine tasks to challenge students in 
ways that prepare them for the complexities of their future careers.” 

In summary, theoretical frameworks such as Kolb’s Experiential Learning Model and LMX 
theory highlight the value of placements in fostering professional growth. These frameworks 
emphasise the cyclical nature of learning, where experience, reflection, and application 
interact to develop well-rounded and employable graduates. By aligning placements with 
these theoretical principles, institutions can enhance the overall impact of work-based 
learning on student development. 
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Section 3 
The Importance of Placements in Higher Education 

3.1 Benefits of Placements for Students 

Placements in higher education are pivotal in bridging the gap between theoretical knowledge 
and practical application. They provide students with an opportunity to gain hands-on 
experience, develop industry-specific skills, and enhance their employability. As Bowers-
Brown and Harvey (2004) argue, “The employability of graduates is no longer an optional 
extra but a core outcome of higher education.” Their analysis highlights the increasing 
pressure on universities to ensure that students are adequately prepared for the competitive 
job market, where placements act as a vital mechanism for skill acquisition and industry 
exposure. 

For sports management students, placements offer unique opportunities to immerse 
themselves in professional environments where they can refine their coaching and 
organisational skills. Cassidy, Jones, and Potrac (2009) emphasise the significance of 
placements in sports coaching, noting that they allow students to understand the pedagogical 
and cultural nuances of coaching practices. They assert, “Placements challenge students to 
adapt to complex environments, helping them navigate the realities of professional practice 
beyond the classroom.” This practical exposure is crucial for fostering resilience, critical 
thinking, and adaptability—attributes highly valued by employers. 

3.2 Challenges in Placement Accessibility 

Despite their benefits, placements also present challenges for both students and institutions. 
Farnell (2015) identifies a mismatch between the expectations of employers and the 
perceptions of students regarding their readiness for professional roles. Employers often 
report that students struggle to translate their academic knowledge into actionable skills in the 
workplace. This highlights the need for structured placement programs that include clear 
learning outcomes, mentoring, and reflective practices. As Farnell suggests, “Placements 
must be designed to provide students with the tools to critically evaluate their experiences 
and build on their strengths.” 

3.3 Sustainability and Inclusivity in Placements 

Sustainability is another critical factor influencing the design and implementation of 
placements. Tortora (2018) explores the intersection of sustainability and placements, arguing 
that universities must adopt a long-term perspective to ensure that placement opportunities 
are equitable and accessible to all students. Tortora highlights how some students face 
barriers such as financial constraints and limited access to high-quality placements, which 
can exacerbate inequalities in employability outcomes. By addressing these challenges, 
institutions can create more inclusive placement systems that benefit a broader range of 
students. 
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3.4 International Placements and Global Competencies  

Furthermore, placements are increasingly recognised as a means of fostering global 
competencies and intercultural awareness. Wand and Rambukkwella (2018) emphasise the 
value of international placements, which expose students to diverse cultural and professional 
contexts. They state, “Global placements not only enhance employability but also cultivate 
critical skills such as cultural adaptability and global citizenship.” This aligns with the 
broader goal of higher education to prepare students for success in an interconnected and 
rapidly changing world. 

In summary, placements are an indispensable component of higher education, offering 
students invaluable opportunities to apply their learning, develop professional skills, and 
enhance their employability. However, to maximise their impact, institutions must address 
challenges such as accessibility, sustainability, and the alignment of expectations between 
students and employers. By doing so, placements can serve as a powerful tool for preparing 
graduates to navigate the complexities of the modern workforce. 

 

Section 4  

External Opportunities: Summer Camps and International Experiences 

4.1 Value of External Opportunities 

External opportunities such as summer camps, internships abroad, and international 
placements have become critical components of work-integrated learning in higher education. 
This development offers students not only the chance to apply theoretical knowledge in 
practical settings but also the opportunity to develop global competencies and a broader 
understanding of professional expectations across cultural contexts. Martin and Fleming 
(2022) highlight the transformative potential of international placements, asserting that they 
“enhance professional competencies by fostering adaptability, intercultural awareness, and a 
global perspective—skills essential in an increasingly interconnected world.” 

 

 

4.2 Benefits of Summer Camps and International Placements 

Summer camps, in particular, provide a unique context for learning and personal 
development. Morris et al. (2017) explore the impact of summer placements on student-
athletes, finding that such encounters significantly contribute to their well-being and self-
esteem. They note, “Summer camps provide a supportive environment where students can 
experiment with leadership roles, navigate team dynamics, and cultivate resilience.” These 
opportunities not only prepare students for their future careers but also contribute to their 
personal growth and emotional development. 
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Similarly, work-integrated learning placements abroad expose students to diverse 
professional environments and help them build transferable skills. Hall, Pascoe, and Charity 
(2017) investigate the impact of external placements on graduate attributes, finding that 
students who participate in such experiences report higher levels of self-confidence, problem-
solving skills, and adaptability. They state, “The international dimension of placements 
equips students with the ability to work in multicultural teams, handle complex challenges, 
and navigate unfamiliar organisational structures—qualities that employers highly value.” 

A significant advantage of external opportunities is their ability to boost students’ self-
efficacy. Ngo and Weldon (2019) examined the effects of WIL on undergraduate sports 
coaching students and found that participants in external placements demonstrated higher 
levels of workplace self-efficacy compared to their peers. The researchers argue, “Work-
integrated learning, particularly in external settings, enables students to overcome the 
uncertainties of transitioning into professional roles by providing them with hands-on 
learning and practical skillsets.” 

4.3 Barriers to Accessing External Opportunities 

However, despite their benefits, external opportunities also present challenges. Financial 
barriers, lack of accessibility, and limited institutional support can restrict students’ 
participation, particularly for international placements. Hall et al. (2017) stress the 
importance of institutional collaboration in addressing these challenges, recommending that 
universities establish partnerships with organisations to create accessible and equitable 
placement opportunities. Additionally, Martin and Fleming (2022) highlight the need for 
structured reflection and mentoring during these experiences, as they “help students critically 
evaluate their growth and apply their learning in meaningful ways.” 

In summary, external opportunities such as summer camps and international placements play 
a vital role in equipping students with the skills, confidence, and global perspective needed to 
succeed in today’s competitive job market. While these opportunities offer numerous 
benefits, addressing accessibility and providing structured support are essential to 
maximising their impact. By integrating these opportunities into work-integrated learning 
frameworks, institutions can prepare students to navigate complex and dynamic professional 
landscapes. 

Section 5 
The Role of Technology in Facilitating Placement Opportunities 

5.1 Digital Tools and Platforms for Placement Management 

 Technology has become an indispensable tool in connecting students to placement 
opportunities, offering innovative ways to enhance accessibility, engagement, and outcomes 
in work-integrated learning. Digital platforms, apps, and other online resources have 
transformed the placement process, making it more efficient and inclusive for students in 
higher education. 

Pierce and Foster (2021) discuss the integration of technology into experiential learning in 
sports management programs. They argue, “The use of digital tools enables institutions to 
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streamline the placement process, providing students with personalised access to 
opportunities aligned with their career goals.” Their study highlights the value of platforms 
that incorporate user-friendly interfaces, centralised information, and direct communication 
with potential employers. These features simplify the search process and reduce barriers for 
students seeking placements. 

O’Shea and Watson (2007) further emphasise the role of technology in supporting digital 
learning during placements. Their research explores the use of online resources to prepare 
students for real-world challenges, stating, “Digital integration narrows the divide between 
classroom learning and professional environments by fostering pre-placement readiness and 
post-placement reflection.” The authors advocate for virtual simulations and 
telecommunication tools that allow students to develop their skills remotely, particularly in 
contexts where physical placements may be limited. 

A critical advantage of digital tools lies in their ability to personalise the placement 
experience. Flanagan and Wilson (2018) conducted a study on the role of technology in 
facilitating placements for social work students and found that online platforms enabled 
students to tailor their search based on individual preferences and career aspirations. They 
note, “Technology empowers students to take ownership of their placement journey, allowing 
them to identify opportunities that align with their unique interests and goals.” While their 
study focused on social work, the findings are broadly applicable to sports management and 
other disciplines. 

5.3 Challenges and Risks of Technology in Placements 

However, challenges remain in leveraging technology effectively. Bech and Chadwick (2013) 
highlight the uneven adoption of digital resources across universities, which can create 
disparities in access to high-quality placements. They caution, “The effectiveness of 
technology in placements depends not only on the tools themselves but also on institutional 
support and training for students and staff.” This underscores the importance of equipping 
both educators and students with the skills to navigate and maximise digital platforms. 

Despite these challenges, the potential of technology to enhance placement outcomes is 
undeniable. By integrating digital resources into placement programs, institutions can foster 
greater inclusivity and engagement. For instance, Pierce and Foster (2021) highlight 
examples of digital platforms that incorporate analytics to track student progress and 
employer feedback, enabling continuous improvement of the placement experience. 

In conclusion, technology plays a transformative role in facilitating placements by increasing 
accessibility, personalisation, and efficiency. However, its success depends on thoughtful 
implementation and ongoing support from institutions. By leveraging the full potential of 
digital tools, universities can ensure that students are well-prepared to navigate the 
complexities of professional environments and achieve their career aspirations. 
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Section 6  
6.1 Challenges Faced by Universities in Providing Placement Support  

Despite the recognised benefits of placements in enhancing employability, significant gaps 
exist in how institutions support students in accessing, navigating, and maximising these 
opportunities. Foster, O’Reilly, and Dávila (2021) highlight systemic challenges, stating, 
“Many universities lack the infrastructure to provide equitable placement opportunities, 
leaving students to rely heavily on personal networks or chance encounters.” These 
disparities can lead to uneven employability outcomes, disproportionately affecting students 
from underprivileged backgrounds who lack the social capital to secure high-quality 
placements. 

6.2 The Role of Mentoring and Reflective Practice 

O’Donovan (2018) identifies further barriers, particularly the difficulty students face in 
adapting to professional environments during short-term placements. He notes that “students 
often experience a steep learning curve, struggling to balance academic responsibilities with 
workplace expectations,” which can undermine the overall learning experience. This is 
compounded by the lack of structured reflection and mentoring, both of which are critical for 
ensuring that students can process and apply their learning effectively. 

Additionally, institutions themselves often face resource constraints that hinder the 
development of comprehensive placement programmes. Schwarz and Hall (2020) observe 
that many universities focus on theoretical instruction at the expense of practical training, 
creating what they term an “employability gap.” They argue that “institutions must integrate 
practical components, such as placements, more holistically into the curriculum to ensure that 
students are not just academically prepared but also professionally capable.” 

The need for innovative approaches to address these gaps is echoed by Crisp (2020), who 
advocates for the inclusion of “real-world coaching” experiences as part of sports 
management programmes. In his study, students reflected on the value of extended 
placements, noting that longer durations allowed them to develop deeper skills and a better 
understanding of workplace dynamics. Crisp emphasises that “short-term placements often 
fail to provide the depth of experience necessary for meaningful professional growth,” a 
challenge that institutions must address by fostering longer-term partnerships with industry 
stakeholders. 

6.3 Addressing Gaps Through Digital Solutions and Partnerships 

 Furthermore, Foster et al. (2021) stress the importance of integrating technology to 
streamline placement processes and improve accessibility. They argue that digital platforms 
can “democratise access to placements by providing centralised databases of opportunities, 
enabling students to search, apply, and receive guidance without geographic or institutional 
barriers.” Such platforms can also facilitate ongoing communication between students, 
mentors, and employers, ensuring that placements are not only accessible but also effective in 
achieving their intended learning outcomes. 
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Comparatively, Crisp (2020) and O’Donovan (2018) align in their emphasis on reflective 
practice as a tool for combing both experience and learning. Both scholars advocate for 
embedding guided reflection into placement programmes, with Crisp noting that “reflection 
fosters metacognitive skills that are critical for professional growth.” This shared perspective 
underscores the importance of mentorship and structured support in helping students derive 
meaningful insights from their engagement. 

Finishing off this section, the gaps in placement guidance and opportunities are multifaceted, 
encompassing issues of accessibility, duration, institutional support, and reflective practice. 
By addressing these challenges through innovative solutions such as digital platforms, 
extended placements, and embedded mentorship, universities can create more fair and 
effective placement programmes that better prepare students for the complexities of the 
modern workforce. 

Conclusion 
In summary, placements and external opportunities are integral aspects of higher education,  
integrating academic knowledge and professional application. These initiatives equip students 
with valuable hands-on experiences, fostering key abilities such as communication, 
teamwork, and adaptability. Research underscores the significant role of placements in 
improving employability, offering practical insights into industry demands, and enabling 
students to develop professional networks. Despite these advantages, challenges like unequal 
access, inconsistencies in placement quality, and the need for better mentorship and reflective 
practices persist. 

The application of experiential learning theories, including Kolb’s Experiential Learning 
Model (1984) , offers a robust framework for understanding how students acquire skills 
through placements. By participating in concrete experiences, engaging in reflective 
processes, and applying newly gained knowledge, students can develop and refine their 
professional competencies. Additionally, theories like Leader-Member Exchange (Chadwick 
et al, 2017) underscore the critical role of effective supervisory relationships, emphasising 
mentorship and constructive feedback as vital components of student growth. 

External opportunities, such as summer programs and international placements, further 
expand students’ horizons by immersing them in diverse cultural and professional 
environments (Morris et al, 2017). These experiences help foster adaptability, intercultural 
skills, and a global outlook, making graduates more competitive in a globalised job market. 
However, financial barriers and logistical difficulties often limit access to these opportunities, 
highlighting the importance of institutional initiatives to provide adequate support and 
funding. 

The integration of technology into placement processes has emerged as a pivotal 
development, offering innovative solutions to enhance accessibility, streamline operations, 
and provide tailored guidance. Digital platforms facilitate student engagement with 
opportunities, monitor progress, and offer tools for reflection to improve learning outcomes 
(Pierce and Foster, 2021). However, successful implementation requires educational 
institutions to invest in training and infrastructure to ensure these tools are effectively 
utilised. 
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Addressing the existing barriers in placement accessibility, support mechanisms, and 
reflective frameworks is critical to maximising their impact. Higher education institutions 
must adopt a comprehensive approach that combines experiential learning principles, 
technological advancements, and strategic partnerships with industries. By doing so, they can 
better equip students with the skills and knowledge necessary to thrive in the complexities of 
today’s workforce, ensuring sustained career success. 

 

 
 
 

 

Element 3 – 5000 Word Document or 30 minute Video  

50/50 Split (15 Minutes video Content + 2500 word website) 

Youtube video: https://youtu.be/spP_YfI7VTw?si=iHJiey56iIJBiEvs 

Pathway Pro Website Link: https://pathwayprouwtsd.my.canva.site/ 
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Reflection / Conclusion / Recommendations (key learning points)  

Undertaking this independent project has significantly deepened my understanding of how 
structured, student-focused platforms can play a vital role in connecting academic learning 
with real-world experience. The development of Pathway-Pro was not only a practical design 
challenge but also a response to issues consistently raised in academic literature—
specifically, the accessibility of placements and the varying levels of support offered across 
higher education institutions. 

Through examining theories like Kolb’s Experiential Learning Model and Leader–Member 
Exchange (LMX), it became clear that placements are more than just CV boosters—they are 
immersive, developmental tools that bridge theory with application. However, much of the 
literature also highlighted a recurring theme: unequal access. Scholars such as Wang and 
Crawford (2018) and Kell and Owen (2009) argue that students often struggle to secure 
quality placements due to a lack of visibility, limited digital infrastructure, or insufficient 
guidance. These barriers were a key motivator in the design of Pathway-Pro. 

The platform I created seeks to address some of those very concerns. Informed by both 
academic theory and user feedback, it was developed to offer tailored support, accessible 
placement listings, and guidance all in one place. From the outset of the research phase, I 
began to appreciate how fragmented the student experience can be when trying to navigate 
placements. Creating a unified, student-first tool like Pathway-Pro helped me apply what I 
had studied in theory to a real-world output. It also made me more aware of the importance of 
co-creation—seeking input from peers and testing elements with real users ensured the 
platform remained relevant and reflective of actual needs. 

This project has also allowed me to develop a broad set of transferable skills. From planning 
and structuring the platform to producing visual content, scripting videos, and editing 
interviews, I gained technical, organisational, and communication skills that will be valuable 
in both academic and professional contexts. Working independently to solve real-world 
problems also increased my confidence in managing long-term tasks and creatively 
responding to gaps within existing systems. 

Based on what I have learned, I recommend that UWTSD explore the long-term benefits of 
introducing a more centralised student placement resource across all faculties. While existing 
career services provide one-to-one support, the integration of a self-directed, interactive 
platform like Pathway-Pro could expand access and empower students to take greater control 
of their development. 

In conclusion, this project has provided more than just a practical output—it has been an 
opportunity to engage critically with current challenges in employability and placement 
access, while also demonstrating how student-led innovation can provide meaningful 
solutions. It has strengthened my belief in the value of real-world experience within 
education and highlighted the power of digital tools in making those experiences more 
inclusive, transparent, and accessible to all. 
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