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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

When the police service was formed nearly 200 years ago, “At  police  schools,  policemen  learn  from  policemen  what  policemen  have  learned  from policemen.”, (Tong and Hallenberg, 2018). The police service was governed not by any controlling body or responsible to any persons other than the public they served. Their standards were maintained by the 9 Pelican Principles set out in the General Instructions, that were issued to every new police officer from 1829, (Definition of policing by consent, 2022), the foundation of these principles was the philosophy of ‘Policing by Consent’. Concern over police professionalism and professionalisation is not new, and neither is the idea of achieving it via improved training and education, (HALLENBURG, 2012). However, there has been a recent focus on the professionalisation of the police force by the UK Government. The police have been subject to a high level of scrutiny following critical incidents, examples including the Brixton Riots, The Stephen Lawrence enquiry and more recently, the abuse of power of male Police Officers against women. The act of professionalising the police force, not only create the opportunity for the police to be accountable for their actions, but on the other hand, create a support network for those officers fulfilling their roles in a modern world where their actions are constantly under a public microscope.

The concept of the ‘professionalism of the police service’ is more than just the introduction of bodies such as the College of Policing or the Independent Office for Police Complains. It is how the fundamental philosophy of policing, ‘Policing by Consent’, has been brought in line with the modern requirements of policing and how officers are able to complete their roles in an ethical, inclusive way, whilst maintaining the professional standards required of them in an ever changing society. 

The Neyroud (2011) and Winsor (2011) reports were significant in their influence  in  energising  the  police  professionalisation  agenda.  The  reports  not  only  raised  issues around  current  training  but  also  argued  for  a  professional  body  to  be  created, (Tong and Hallenberg, 2018). With two persons so influential in the world of policing highlighting such issues, it is little surprise that in 2012, the College of Policing was created. The College has the ambition for the public to be confident that, ‘police officers adhere to a national code of professional policing practice and receive professional development throughout their careers, (Holdaway, 2017). The need for a body such as this was brought about not only by the need to increase the professionalism of the police force, but also to bring officer training in line with the modern requirements of policing. This changing society, has been dubbed by many as one of the main catalysts for the professionalism of the police service, As Neyroud (2011) explains: 

The police service has now reached a position where the developing nature of the knowledge requirement and skills development within the occupation, mean that formal professionalisation has potentially significant benefits for policing and the public it serves. (HALLENBURG, 2012)

The effect of professionalising the police force, has meant that the service has now been able to adapt to this new requirement effectively. The College of Policing has introduced new training methods for recruits, bringing the educational standard of new officers to degree level. Livingstone and Antonelli ([51], p. 26)  support this action by the College of Polcing, by arguing that ‘The most powerful professions have historically used the requirement of a high level of academic education as a primary criterion for entry into the profession’, (C. Shohel, Uddin, Parker-McLeod and Silverstone, 2020). Neyroud supports this by referring to a new professionalism in policing in England and argues that it focuses on improving and developing effective practice and building partnerships between higher education and police practitioners, (C. Shohel, Uddin, Parker-McLeod and Silverstone, 2020). 

There are those however, especially currently within the police service, who resist these new changes and actions to professionalise the police service. As Tong highlights, the police not only have to contend with changes of how they will need to operate but also how to police societies using rapidly changing technology, (Tong and Hallenberg, 2018). As critics argue, knowledge-based policing in practice promotes a concept of knowledge that indirectly threatens the police officers’ traditional experience-based knowledge and professional discretion, (C. Shohel, Uddin, Parker-McLeod and Silverstone, 2020). What these critics fail to see is the picture beyond this training programme. The introduction of the College of Policing has also brought about many evidence-based policing concepts, such as the National Decision Model (NDM). The introduction of the NDM has created a professional standard, underpinned by the ethics of policing, of which all those who make decisions can be confident that their actions and decisions will be supported As Brodeur (201) highlights, the huge range of tasks police undertake necessitates that officers feel confident in the authority vested in them, (Bradford and Quinton, 2014). 

Ultimately, this means that the combination of the introduction of training to a standardised level, with a on-going plan that reacts through the on-going training process and the existence of a management body to the requirements of the modern world in which they police, combined with a body that has introduced standards of which all officers withhold themselves to, has created a professional police force, able to hold itself to the standards required of the people it serves.The idea of professionalism of the police service is ultimately attempting to bring policing and its concepts in line with this constantly evolving and technologically advancing world where police are constantly being monitored, scrutinised and being held accountable for their actions. Ultimately, the professionalism of the police service as a concept, highlights that even though the police service was founded nearly 200 years ago, its legitimacy, is still the main concept that underpins it. As highlighted by Beetham and Jackson, a legitimate police service has a duty to behave in a certain way and the public has a corresponding duty to support it when it does, (Bradford and Quinton, 2014). The concept of professionalising the police service, are a number of steps taken to make the police legitimate, accountable, ethical and ensuring they maintain their professional standard within the modern society. 
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1000 words - Response Policing
Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)

Since its inception in 1829, the police have played a crucial role within society. As Eleanor Bland describes it, these first officers from 1829 would be roughly recognisable as policemen to us today, (Bland, n.d.). This is because in the past 200 years, not only has the police service grown to meet its demands, the society in which they police has dramatically changed. There is now, more than ever, the need for these officers to be versatile and be able to adapt and respond to not only crime, but in aiding those most vulnerable in society. It is for this reason, that despite all the evolving society in which the service police, that there has maintained a need for the role of the response officer to be at the forefront of policing. Response officers are at the heart of uniformed policing and will often be the first police officer many members of the public come into contact with, (Response Policing Career Pathway, n.d.). Response officers are some of the most visible members of the police force to the community in which they police, whilst having to handle the some of the most critical and major incidents of society. This double pressure, leaves response officers open to the some of the most heavy public criticism of any of the roles within policing and why rates of public perception of policing as a whole, are often wrongly measured against the performance of Response officers.

There was a saying ‘if you want to know the time, ask a policeman’ ([18], p. 78), people still call the police to help them with non-crime incidents even to buy some groceries for vulnerable residents,(C. Shohel, Uddin, Parker-McLeod and Silverstone, 2020). In 2022, being a response officer is more than just fighting crime, it is about ensuring the safety and welfare of all those within society, citing the college of policing, the first role of the police is to protect life and property, (Core Planning Principles, 2013)  a responsibility above anything to do with crime. This role falls upon response officers in the main due to their role to respond immediately to the requirements of the public. Therefore, effective policing occurs when police officers and members of the public become partners to create safe and crime-free communities. This partnership requires well-prepared police officers who display not only strong technical capabilities but also interpersonal skills, (C. Shohel, Uddin, Parker-McLeod and Silverstone, 2020). However, being the first to respond to incidents and being the visible presence to so many members of the public, leaves response officers also open to the criticism of the public and therefore, they hold much of the weight of the public perception of police on their shoulders. An example of this, is a response officers role within Critical Incidents. A critical incident is any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community. Therefore, by definition, these critical incidents have impact on public opinion, (Gloucestershire Police, n.d.). Response officers by nature are the first to attend and will feed back the information to senior staff to declare an incident officially critical. However, it is still the actions of the visible, uniformed response officers who are at the scene that is under the public’s microscope. By definition, a critical incident does not have to be that of a criminal nature, and can include things such as Anti-Social Behaviour, or hate incidents. An example of this issue can be found in the research by Wickes et al which showed that LGBTI participants are less likely to report crime to the police because of having a belief that the police are homophobic (Wickes et al., 2016), and reporting rates amongst that group will not improve until these perceptions are positively altered, (Cuerden & Blakemore, 2019). By declaring many hate crimes as critical incidents, the police service looks to identify impact that it has on public perceptions and look to ways that this can be addressed. However, despite the work that the service are doing to address these public perceptions, they constantly face barriers to working on this, such as that given by the media. According to Jewkes, by creating false portrayals of crimes within society the media are choosing to manipulate public perceptions of crime. As a result this forms a basis for the implementation of labelling, prejudices and over-simplification of the true facts, (UKEssays. November 2018). The media can harbour bad feelings within the public towards the police, for the simple benefit of making money for themselves, and again, it is often the response officers, those out in public in the uniform of the police force that bare the brunt of this negative public perception generated by the media. For example, Reisig and Parks (2000) stated that the member of the public is in actual fact more likely to be disrespectful and rude towards the police officer than vice versa, (Awan et al., n.d.). 

The role of a response officer is a complicated one. Ultimately, their role is to maintain a visible presence within the community, serving its community as the community demands. However, with this visibility, leaves the response officer open to all the criticism of the public and they are often the ‘fall guy’ for not only the police service as a whole, by society in general. The role of a response officer is harder than ever, with the pressure of not only fighting crime, but with protecting the most vulnerable within society whatever they need and this is why only 200 years on, Eleanor Bland describes these first police officers as ‘roughly recognisable today’. Response officers take on more responsibility and pressure than any other role within the police service and are visibly exhausted and over-stretched and yet constantly living under the spot light of the public. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

The landscape of crime and criminality is constantly changing and with this, there has been a recent need for the police service to adapt their methods in order to efficiently tackle the new challenges they face. Whilst prioritising a swift police response to emergency calls and the apprehension of criminals, reactive policing isolated the police from the pubic as local patrols shifted from foot to motor vehicles and police stations closed, (Innes, Roberts, C., Lowe, T., & Innes, H. (2020)). There therefore, became a requirement to alter the way in which the service behaves, reacts and responds to criminality in order to provide the best possible service to the public. The emphasis on knowing and controlling risk in modern societies has influenced techniques of crime control (Maguire 2000). The process of intelligence led policing exemplifies concerns with identifying, prioritising and intervening to minimise risk. Intelligence can be understood as information developed to direct police action, Cope. (2004). The police service not only now adopts proven models such as the National Intelligence Cycle and the 3x5x2 Model but also the visible introduction of things such as Neighbourhood Policing, which is the police services implementation of this new, intelligence led policing method. 

Intelligence is information that has been analysed to assess its relevance and reliability, (Intelligence: enhancing the picture of serious organised crime affecting the UK, n.d.). It is crucial that this information is assessed in order that officers are instructed to act on it correctly and legally, with the best possible outcome. This is therefore, why the police use the 3x5x2 model, in order to review the reliability of the information they receive and correctly grade who this information can be disseminated too. Without assessment, officers could ultimately act on any information they receive, which could have been fed to them falsely, maliciously or mistakenly, leading to them taking actions which in the worst instance, without legal support, causing a detrimental impact on public confidence in policing. The 3x5x2 model is utilised by police forces country wide, maintaining a set standard of intelligence management throughout the country to ensure the appropriate and legal use of all information that forces receive. Further to this model, forces throughout the country also utilise the National Intelligence Model, the intention behind it is to provide focus to operational policing and to achieve a disproportionately greater impact from the resources applied to any problem, (National Intelligence Model. Code of Practice, n.d.). The model advocates a systematic procedure of gathering, storing and analysing intelligence to support a tasking meeting that reviews problems and allocated police resources accordingly, (Cope. (2004)). These two models work hand in hand to ensure that the the police act on the best intelligence, providing the best results, from the minimum amount of resources, promoting efficiency and therefore increasing public confidence. It is worth noting, that these models are the process for evaluating and grading information received by police. Without information, leading to intelligence, this new approach to intelligence led policing hits a wall. Therefore, it is key that the officers on the ground engage with the public and build up strong enough relations that they are able to gather this information for the purposes of intelligence, also known as the Intelligence Cycle. This theory suggests that as information fed in by the public to the system, provides strong results, there is an increased likelihood that they will again provide further information and the cycle of intelligence continues. As Fielding notes, engaging with local communities is, amongst other things, suggested as a mechanism for increasing confidence and trust int he police with the added potential of inhaling a community intelligence ‘feed’. 

However, it is no secret that public confidence in the police service is not where it needs to be in order to maximise the Intelligence cycle. As the service is shifting to reactive service, with the proactive elements led through the tasking and co-ordinating process of intelligence, there became a need for a new branch of policing to be created to manage this. In the wake of the cluster of terrorist attacks that took place in the first half of 2017, several senior police leaders went ‘on the record’ to publicly state the value and importance of Neighbourhood policing assets to courting terrorism. It was, they declared, the local policing footprint and community connectivity afforded by Neighbourhood Policing Teams that established a channel for members of the public to provide community intelligence to the police about possible national security risks and threats, (Innes, Roberts, C., Lowe, T., & Innes, H. (2020)). The role of the Neighbour Hood Policing Team has become more than just a visible presence on the streets for public confidence. This team has found themselves as a crucial player in the Intelligence Cycle, working within the community to build public confidence, leading to more intelligence. 

The increased use of intelligence led policing within the police service, has created more than just an efficient way to co-ordinate resources, it has opened a dialogue between the public and the police with the public showing what it is they want from their service. The information received is a direct correlation with the issues that the public feel are the most serious within their society and highlight their main areas of concern. The process of gathering information has also created a new way to increase public confidence within the police service and the implementation of a new role who’s responsibility is to enact the wishes of the public, leading to an increase in public confidence, so that the cycle of intelligence can continue. It is without doubt that the introduction of the method of intelligence led policing, although relatively recent in its introduction, is working to improve the service that the police offer the public it serves. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

As a consequence of crime, there will nearly always be a victim. As identified by the Victims Code, a victim is defined as: 

a person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence; (Victims’ Rights in the Criminal Justice System, n.d.)

When there is a victim, not only can the police create a strategy for supporting the victim and any public protection issues that arise, but also manage how the impact of this abuse and the personal attitudes of this victim can affect the investigation and therefore work to address these to support the victim. However, a public protection incident where there is not an immediately obvious victim, or any victim at all, may be harder for police to resolve. The College of Policing estimates that non-crime related incidents account for 83 per cent of all ‘command and control’ calls that come into call centre staff, (Charman, 2018). Therefore, while there are successful examples of the police strategies for dealing with public protection incidents, there are also areas where the police strategy needs to become more fluid to deal with the ever changing society they are policing. 

An example of where police strategies for dealing with public protection incidents has been successful would be victims of Domestic Abuse. On average the police receive an emergency call relating to domestic abuse every 30 seconds, (South Wales Police’s approach to tackling domestic abuse, 2014). This has therefore meant that the police have been able to build an efficient and working strategy to supporting victims, this includes policies such as ‘Positive Action’, the introduction of multi-agency groups such as MARAC and support through the Criminal Justice Process. Furthermore, this robust strategy for dealing with incidents such as this, has meant that through experience and research, the police strategy has been able to identify the impact of abuse on victims and the impact of barriers to reporting on victims and therefore address these. Research such as that of Browne and Williams has shown that refusal to cooperate is attributed to fear of reprisal, economic and psychological dependence, emotional attachment, socialization that leads to tolerance of violent husbands, privacy concerns, or a belief that the criminal justice system is ineffective (Felson, R.B & Lantz, B, 2015). With the knowledge of such barriers and issues, police strategies have been able to actively tackle this issue, the most notable example being the policy of Positive Action. Research conducted within South Wales Police shows that for every 100 domestic abuse crimes recorded, there were 96 arrests, (South Wales Police’s approach to tackling domestic abuse, 2014). Backed by the research of Bradford et all which shows that fair treatment of victims is required whereby the police validate the victim experiences, which in turn allows victims to feel empowered, (Cuerden & Blakemore, 2019b), working to alleviate some of the barriers to supporting police action against their aggressor.

With this being said, one area that the police strategies for dealing with public protection incidents is not as successful, is where the public protection incident is not initially so visible to the police; the most obvious example of this being the public protection issues surrounding Serious and Organised Crime groups.

Speaking on the effect of SOC, the director general of the National Crime Agency, Lynne Owens, argued that: Serious and organised crime in the UK is chronic and corrosive, its scale is truly staggering. It kills more people every year than terrorism, war and natural disasters combined, (Policing in the UK: Serious and Organised Crime, n.d). 

However, the biggest public protection issues in relation to these groups are the vulnerable people that they utilise in their criminal organisations, often involving these persons to commit criminal offences themselves. One of the biggest crime issues facing the police in the UK today is the issue of ‘county lines’. County lines is a form of criminal exploitation in which criminals groom and manipulate children into drug dealing, with research showing that children as young as 7 have been drawn into this criminal activity, (What Is County Lines? | The Children's Society, n.d.). Although the involvement of these children is more often that not criminal in nature, they are by definition vulnerable and often in need of help from police, often without realising it. Therefore, these crimes fall under the definition of public protection incidents. 

Where it can be argued that the police strategies fail in this incidents is their lack of clear policy for police to support these vulnerable children. In many cases, these children come to the attention of police due to being in the criminal justice system. As Willis and Todorov highlighted, perceptions of the police are often formed during the first contact a member of the public has with the police, (Awan et al., n.d) therefore by the first encounter of these vulnerable persons with police being through the criminal justice system, could not be argued as a ‘good encounter’. This adds an additional barrier for these persons to engage with police and other agencies in order to ensure they receive the support they need. As well as the traditional barriers to reporting that are faced by victims, nearly all of which apply to these vulnerable persons, as Craven et al highlight, offenders continuously strive to increase a child’s compliance and cooperation in order to overcome their resistance and avoid disclosure, (Kloess et al., 2014). This, alongside the often poor experience and victims perception with the police, creates a barrier to not only the police investigation into the offence against the victim but also understanding the true impact of the abuse on the victim. Despite this incredible hard barrier, there is no clear police strategy for how to tackle these issues and instead relies on individual officers to manage cases such as this individually, not providing one clear level of service for all of these victims, which does not address the issues that these victims face. 

Public protection incidents are becoming ever more complex for the police to deal with. Although the police have a clear working strategy for dealing with what some may argue are more ‘traditional’ crimes and situations, the recent sergeancy of crimes where the lines between victim and offender is more blurred is creating issues for this strategy. The police strategy needs to become more fluid and a working strategy to identify the best way to support victims, but to work to create early intervention strategies for those who have the potential to become victims or be criminally exploited. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

On 31st March 2020, according to the House of Commons Library, there were 153,000 police officers employed in England and Wales, a reduction of 1.2% compared to 2003 and 10.6% from 2010. In other terms, this is 207 police officers per 100,000 people, amongst the lowest rate in Europe ((Police Numbers - All you need to know - Politics.co.uk, 2022). With all the additional pressures that officers face, there is an evidential need to ensure that officers are utilising their time to best serve their community, ultimately meaning they ‘work smarter not harder’. Evidence-based policing is an approach that involves police officers and staff working with academics, partners and colleagues to create, review and use the best available evidence to inform and challenge policing policies, practices and decisions, (Wheeler, 2019). The purpose of evidence-based policing is to best utilise the resources available to efficiently tackle the problems ahead of them and incorporate pro-active crime prevention theories into their reactive response to crime in order to not only tackle criminality but also to reduce re-offending. 

Sherman describes policing from the past as ‘the three ‘R’s’; random patrol, rapid response and reactive investigation and also believes this is a less effective way of policing than the contrasted Evidence-Based Policing of targeting, testing and tracking (Sherman, L. W. (2013). And as highlighted in the introduction, with every lowering numbers of officers, attempting to police a more complex and quickly adapting criminal world, it is clear to see why Evidence-Based Policing is coming ever more to the forefront of policing. Firstly, and one of what I find the most important points in support of Evidence-Based Policing is that it looks at officers work in a wider and more rounded approach to measuring the effectiveness of officers. A report completed by the Police Foundation highlighted this perfectly by stating: 

Police officers who take too much time to handle a call are sometimes accused of shirking and are urged by supervisors to work faster. But no one tacks the rate of repeat calls by officer or unit to see how effective the first response was in preventing further problems, (Sherman, 1998).

And as this report goes on to highlight, Evidence-Based Policing works to look at more than just ‘time spent at a call’ and because of the wider work and research that is done by the Evidence-Based Policing partners. As Evidence-Based policing is an approach that involves officers and staff from the academic world working together, when applied properly and supported by all involved, it can inform and challenge policing policies, practices and decisions, (Wheeler, L., 2019). Therefore, when this is being applied to look at the work of police officers, this can support officers in dealing with matters on a longer term and therefore, arguably more successful basis and still have the support of the force and therefore reduce the individual stress on the officer. It could therefore be argued that this could create a cycle of less stressed officers, providing a higher level of service, more supported by the force management and therefore a better service to victims and ultimately more successful actions to reduce re-offending and then in turn re-start the cycle of their being less pressure on officers and therefore, them being less stressed. This theory is only that of my own from researching the concept of Evidence-Based Policing, however, evidence to support this can be found in the criminology theories which are the basis for Evidence-Based Policing. Two of these include, Rational Choice theory (Cornish and Clarke 1986) and Routine Actively Theory (Felson 2002) (Bryant and Bryant, 2019).

Rational Choice Theory, which suggested that crimes occur if they are easy to commit and the results are sufficiently rewarding, (Bryant and Bryant, 2019), again works alongside Evidence-Based Policing against traditional response police in that it can provide a solution to stop crime occurring in the first place, by making crimes ‘harder to commit’ with solutions to problems, rather than officers responding to incidents once a crime has already happened and there is already a victim. EBP projects have included, for example, identifying crime hotspots through analyzing crime data leading to targeted police operations, (Pepper, Rogers and Martin, 2020), which in turn ‘makes crimes harder’. Not only is there the obvious benefit to this style of policing in that it reduces offending in the first place, but also by preventing crime from occurring, prevents their being any victims, who then may not have been injured, or have their property damaged. This is a benefit that it is impossible to measure the result of but there can be no argument as to the importance of this not only within the criminal justice system but in society as a whole.

Evidence-Based Policing therefore can reduce crime by making crimes ‘harder to commit’ as per Rational Choice theory, but also provides the opportunity to reduce re-offending by investing time in those likely to offend and further reduce the number of offences that are committed, therefore reducing the number of people affected by crime, and as some may suggest, the number of people likely to commit crime in the future. In a recent report, evidence to reduce re-offending, the government issued a number of factors which they believe make someone more likely to re-offend, which include the following: misuse problems, pro-criminal attitudes, difficult family backgrounds including experience of childhood abuse or time spent in care, unemployment and financial problems, homelessness and mental health problems, (Transforming Rehabilitation: a summary of evidence on reducing reoffending, 2013). All of these factors can be linked back to exposure to criminality in some way and therefore as Evidence-Based Policing is suggested to reduce offending, it will therefore look to reduce not only offenders re-offending but also to stop persons re-offending in the first place and stopping the cycle of criminality.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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