ECAD7003		Student Number: 1900125
	
	Target:
	What I have done in this assignment:

	Target 1
	Re-look at Harvard referencing conventions to ensure you present your readings as required in academic protocol.
	I have re-looked at Harvard referencing conventions in order to correct the errors I had made in the last assignment. I have looked at the conventions closely to ensure I am consistent in the way I reference in-text. 
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction 
This report will evaluate how a school develops one aspect of its School Development Plan (SDP). For the purpose of this assignment, I will refer to the school as ‘School Y’ in accordance with BERA ethical guidelines (BERA, 2018). School Y is an English-medium Primary School in Swansea and there are approximately 213 pupils in the school aged 3-11 years (My Local School, 2019). This report will focus on Priority Two of School Y’s strategic targets (Appendix 2). This priority shows how School Y is developing learning experiences in line with the new curriculum for Wales, outlined by Donaldson (2015). Within this priority, the school have developed action points which focus directly on enhancing learners’ experiences in line with the new curriculum. This report will critically reflect on the actions School Y have taken within the priority and how School Y measures the impact of the actions. 
Literature review 
This review of literature will highlight existing literature surrounding school development planning and the developing new curriculum. School development planning has been shown to be a crucial part of the annual cycle of work within schools (Hargreaves and Hopkins, 1994). Development planning has been compared to a road map which sets out the actions schools will take to improving learner outcomes (North Carolina Department of Public Instruction, 2016). School development planning is where schools work to identify areas for improvement and then prioritise these areas (Hargreaves and Hopkins, 1994). It has been defined as a collaborative process which involves many different stakeholders setting targets and strategies that will achieve these targets (Klein, 2013). Booth et al (1992) note that four questions are focused on in development planning: ‘Where is the school now?, ‘Where is it going?’, ‘How it is going to get there?’ and ‘How will the school know if it has got there?’. Development planning therefore encourages the school to reflect and be self-critical in order to devise strategies for improving teaching and learning (Klein, 2013). 
All information from the development planning process is then compiled within a school development plan. The SDP is the school’s strategic plan for improvement (Welsh Government, 2014). The SDP captures the long-term vision for the school, within which manageable short-term targets are set (Hargreaves et al 1989). As well as identified targets for action, the SDP contains information regarding the resources, funding, timescales, and the staff responsible for each priority (Leask and Terrell, 2013). The priorities within an SDP are informed by regular self-evaluation that schools undertake of their own performance (Welsh Government, 2014). Further, in coordinating the school’s aims with national priorities, the school sharpens its sense of direction to manage development and change (Booth et al 1992). School development concerns monitoring and improving the functioning of a school, which can involve curriculum development and planning for the professional development of staﬀ (Schildkamp et al, 2013). This links specifically to School Y’s priority.
The new curriculum for Wales has emerged from Donaldson’s (2015) review of the curriculum. The new curriculum demonstrates a shift to an areas of learning and experience (AOLE) approach where learning is organised around skills that learners can apply across contexts (Donaldson, 2015). Further, Donaldson (2015) has detailed four curriculum purposes that should underpin all teaching and learning. The purposes are that learners should develop as ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Donaldson, 2015). 
The new curriculum positions teachers and learners as central to curriculum decision making and gives autonomy to schools (Sinnema et al, 2020). This gives schools freedom to decide what is appropriate for learners in a specific context, which should impact strategic planning positively. Harris et al (2020) have demonstrated that a systematic approach to curriculum leadership is firmly in place, where teachers are encouraged to creatively interpret the curriculum and actively lead positive change. The contribution that leadership makes to school improvement should not be underestimated (Fullan and Gallagher, 2020). It therefore appears that staff collaboration is fundamental to enhancing the delivery of the new curriculum.
Collective working and expanding the skill set and learning of many teachers, school leaders and others involved is believed to be essential for bringing Wales’ new curriculum to life (OECD, 2018). Establishing collaborative learning cultures within and across schools contributes to the important development of schools as learning organisations (OECD, 2018). This is vital in order to put the new curriculum into practice as it aids innovation (Donaldson, 2015).
Trends in curriculum reform recognise the need to move towards a skills-based approach which can be interpreted as learning to rather than learning about (Davies, 2016). This reflects the new curriculum purposes which focus on what young people should be, rather than what they should know (Donaldson, 2015). Lyakhova et al (2019) argue that the four purposes should be central in organising learning experiences for young people. The new curriculum aims to increase students’ awareness of their own development of the four purposes through exposing them to holistic learning experiences (Caliskan and Tabancali, 2009). 
The four purposes of the curriculum have been described as considering the individual learner and how they can develop skills needed to succeed in a fast-changing world (Margerison and Ravenscroft, 2020). Revans (2011) highlights the importance of learning from experiences and new opportunities within educational environments to influence future effective teaching. This supports Donaldson’s (2015) assertion of authentic experiences enhancing learning. It has been shown that engaging pupils in activities outside of a school environment will facilitate students meaningful learning (Willems and Gonzalez-DeHass, 2012). Kidd (2020) asserts that what sets the new curriculum apart from others is the scope to connect subjects within a holistic approach to learning. 
The importance of a cross curricular approach to learning is highlighted in Donaldson’s pedagogical principles outlined (Donaldson, 2015). Interdisciplinary learning enables learners to make connections in their learning through exploring relevant links across the curriculum (Kerry, 2015). This aligns with the curriculum AOLE’s in demonstrating the importance of making connections between knowledge and skills (Donaldson, 2015). Kerry (2015) further demonstrates the importance of learning experiences that acquire practical knowledge and develop social learning. Establishing learners practical and social skills has been demonstrated as vital for learners to thrive in interactions and everyday life (Donaldson, 2015).
School Y’s current curriculum embeds the methodology of the Leonardo Effect which enables children to make connections in their learning. The Leonardo Effect emphasises experiential learning and the development of creative skills (Hickey and Robson, 2013). The new curriculum encourages an emphasis on creativity and critical thinking in students’ learning (Caliskan and Tabancali, 2009). School Y therefore endeavoured to align their approach with the new curriculum, through careful strategic planning. 
Developing an action point, with embedded evaluation
[bookmark: _Hlk37319318]School Y’s approach to development planning reflects the school development planning cycle outlined by Welsh Government (2014). School Y carries out thorough self-evaluation where there is specific focus on reflection of their previous performance and this is used to inform where improvements need to be made (Welsh Government, 2014). During School Y’s self-evaluation process, all staff and some governors address Estyn’s (2014) key questions from their previous inspection to obtain qualitative data. School Y also used core quantitative data by analysing performance of groups of learners. According to (Schildkamp, 2019) ensuring school improvement goals are collectively developed is the most effective way of gauging stakeholders’ opinions. It has also been asserted that for improvement to be maximised, parental involvement is essential (Harris and Goodall, 2007). In response to this, School Y distributes questionnaires to parents which allows parents the opportunity to give their views.

The following stage in the cycle is strategic planning (Welsh Government, 2014). During this process, the governing body within School Y consult with the Headteacher, school staff and other stakeholders to obtain their views. This has been said to promote a sense of ownership and collaborative working towards improvement (Welsh Government, 2014). The data and input from all stakeholders is collated and the Headship team works with the governing body to highlight priority areas and develop the SDP. This partnership has been shown to be vital in establishing effective school improvement (Brighouse and Woods, 2013). 

The next stage of the development cycle is putting into practice the actions and strategies outlined in the SDP (Welsh Government, 2014). All stakeholders within School Y had highlighted a need to develop the new curriculum and therefore made this one of their two priorities (Appendix 1). Action points within this priority emerged from professional dialogue between staff about how best to develop learners’ experiences in line with the new curriculum (Appendix 2). School Y felt that this was an insightful way of gathering data about how the new curriculum can be implemented. However, it may be difficult to compare and quantify the outcomes of this priority because School Y has no existing data on the new curriculum to analyse. To improve the effectiveness of future strategic planning, the outcomes of this priority could be used as a baseline to inform future development. This is supported by Cheng (2011) who asserts that effective planning should be informed by evidence-based evaluation.						

The first action point within this priority is to run a garage enterprise project which will involve Year 5 and 6 pupils and class teachers (Appendix 2). It is a joint community-based project with a partner school, involving groups of pupils and staff. Action point 2.1 is to be resourced with a grant to cover the costs which has been divided between supply cover, transport and resources within the project. The enterprise project will enable pupils to produce a community art studio in a disused garage within the school grounds and independently create their own artwork. The project was focused around delivering the four purposes of the new curriculum (Donaldson, 2015). 

Through their work with the partner school, it will enable pupils to develop relationships and become healthy, confident individuals. Creating positive peer relationships has been shown to increase well-being, which aligns with the school’s aim (McGrath and Noble, 2010). The project will deliver the purpose of enterprising, creative contributors as it promotes opportunities for pupils to become innovative and apply skills in creative ways (Donaldson, 2015). At the end of the project, the pupils’ will showcase their artwork and parents and members of the community will be invited to come in and buy their products. The way in which School Y involves stakeholders could be further improved by involving them throughout the project to view the pupils’ progress. This will allow stakeholders to feel more valued within the school and this is crucial in determining successful school development (Harris and Goodall, 2007). This will also aid the development ethically informed citizens (Donaldson, 2015).

Reviewing the impact of the action points is the final stage of the development planning cycle (Welsh Government, 2014). The impact will be measured in July 2020 when the project is aimed to be completed. Pupil questionnaires will be used at the start and the end of the project to measure the impact on learners’ development. The questions will be matched with the four purposes, for example, do learners feel they were less creative at the start and more creative at the end. In support of the school’s approach, Munn and Drever (1990) assert that questionnaires can obtain lots of data relatively quickly. However, Bucknall (2012) argues that questionnaires limit the exploration of views. This way of measuring impact could be improved by combining the questionnaires with speaking to pupils in order to gain more in-depth opinions about the project. This would generate substantial qualitative data in giving pupils more opportunity to expand on their feelings (Rudduck and McIntyre, 2007). School Y have further predicted that this action point will enhance pupils’ well-being because of their input in the project. In support of this intended outcome, Lee (2006) asserts that pupils’ learning is more effective and enjoyable when they are involved in the learning process and have responsibility for the outcome. 
Action point 2.1 relates directly to action point 2.2 whereby School Y are developing a partnership with another school in order to gain consistent, high quality support training within ADDS sessions (Appendix 2). This training links to the enterprise project in action 2.1 and supports the creative development of pupils. The partnership will create opportunities for pupils to visit each other’s schools to receive enterprise learning opportunities. School-to-school partnerships enable the sharing of ideas and effective practice which is fundamental to developing the new curriculum (James et al, 2006). Five members of staff in School Y have received Lead Creative training and are therefore able to offer expertise to the partnership school and upskill staff within both schools. This has been previously highlighted as key to improving professional development of school staff (Cheng, 2011).
Within this action point, the aim is to develop continuity in sharing ideas between the partnership school in terms of implementing learning experiences in line with the new curriculum. The intended success criteria by July 2020 is that most pupils will benefit from developing relationships with other pupils and members of the community. it appears that School Y’s partnership will enable mutual support for emerging ideas in teaching and learning. School Y will measure the impact of action point 2.2 by engaging in professional dialogue with staff members throughout the project. This method can initiate effective collaborative evaluation and increased school improvement for both schools (Cheng, 2011). Both schools will use evaluation practices to document the impacts of the intervention on pupils and staff. Muijs (2015) demonstrates that collaborative evaluation can enable schools to take ownership of change, which seems essential in developing a new curriculum. School Y’s effective team working also supports the further development of the curriculum (Estyn, 2014). This offers support for the school’s aim which is to improve pedagogy in line with the new curriculum through strengthening the school as a learning organisation. It appears that working closely with another school will aid this development and is essential to deliver a consistent approach of implementing the new curriculum (OECD, 2018). 
Additionally, within this priority, action point 2.3 involves all teaching staff in School Y planning cross curricular digital interdisciplinary enterprise projects (Appendix 2). School Y’s target is to address how pupils in the school develop cross curricular skills across each AOLE (Donaldson, 2015). School Y’s success criteria by July 2020 is that most pupils will develop good skills of investigation, experiment, developing ideas and applying knowledge. The action point was developed in the form of a class project where a final product will be produced. This action point focuses on the development of teachers’ cross curricular planning in line with the new curriculum to enhance pupils’ skills development. It has been shown that creative learning enables pupils to investigate widely, experiment, apply knowledge and reflect (Hickey and Robson, 2013). The exploration of cross curricular skills development reflects how School Y are developing the new curriculum by building on previous Leonardo approaches to learning (Hickey and Robson, 2013). 
The impact of this action point will be measured by School Y’s Deputy Headteacher, who will review each class’ project. This will involve observing lessons towards the end of the project and reviewing pupils’ work. In support of this method, observation has been shown as essential to identify the development of skills and the strategies pupils use to solve problems (Boehm and Weinberg, 1997). Furthermore, looking at pupils’ work at the end of the project will generate quantitative data for this action point and enable evidence-based reflection (James et al, 2006). This strategy could be improved by monitoring pupil progress throughout the project. Hayes (2006) supports this in demonstrating that monitoring enables teachers to evaluate progress throughout, adapt their practice and challenge pupils thinking. It would also help learners to understand and make sense of their learning (Hayes, 2006). This should enable School Y to examine whether the developing curriculum is progressive regarding skill development (Appendix 2). 
Conclusion 
It can be concluded that School Y’s thorough planning and development of the priority will aid the development of learning experiences in line with the new curriculum. This is reflected in the progress School Y are making in terms of delivering the four purposes and connecting learning through skill development. Furthermore, partnership working should enable collaborative evaluation of the school’s progress in delivering the new curriculum. I have established a thorough understanding of the annual development planning cycle that schools engage in and the importance of stakeholders’ contributions to school improvement. This experience will impact on my professional development as I can now further apply and develop my knowledge within a school context. 
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