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SECTION ONE:

	NAME
	Libin Xiao


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	The Faculty of Business and Management


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)
	International Student Support Officer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Academic and pastoral support

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:                 MONTHS:
Four years




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

I offer academic support for international students particularly Chinese students in Swansea Business School. I research the cultural differences, learning strategies, requirements and the knowledge gap between China and the UK HE (K5 & V3,4). The cultural element is vital for higher education (HE) (Richardson 1994) and awareness of inter-cultural understanding is crucial in HE teaching (Bodycott & Walker 2000) (V1). Influenced by culture, students’ learning and thinking styles are different (Cano-Garcia & Hughes 2000), affecting academic achievement and participation (Cano-Garcia & Hughes 2000, Kolb & Kolb 2005) (V2). There is sufficient evidence for cultural variance in HE (Richardson 1994) and Chinese learners (Watkins & Biggs 1996) (V3, 4). Accordingly, I design and plan tailored learning supporting activities, which also met international underpinning theories, such as in QAA on impact by the cultural environment  (QAA 2017) (V3,4).

I read academic requirements for their modules on Moodle (K1), communicate with Chinese students and sit in classes to understand how they learn and what are the key barriers for their high-quality enhancement (K6 &V1,3), influenced by cultural variance (K3). I combine my inter-cultural work and study experiences in both countries (K3 & V1,3,4). Finally, I locate key issues, such as thinking pattern, Harvard Referencing, different teaching, management mode and some unique topics. I believe this to be a strategy of simulations for students to know the barriers for their higher performance, and it is effective to promote learning and understanding through tailored and constructive approaches for Chinese learners (Chan 2001) (K3,6 &V1,2,3,4). 

My supporting activities take different forms following their whole academic life cycle in UWTSD with the focus on key academic issues due to cultural differences. For example, to establish their academic awareness and study in the first four weeks (HEA, 2017), I focus on the induction period and design my academic support teaching sessions (K2, V1). Within the sessions, two aspects are discussed in formal lectures and informal workshops (K2 and V1). One is the UK academic culture, with a comparison to Chinese HE, such as thinking patterns, use of Moodle, academic integrity, independent study, self-service and self-discipline (K2 &V1,3,4). These cultural differences holistically impact Chinese students’ academic performance and engagement; the session can prevent these differences from becoming issues (K3,4,6 & V1,2,4). Another is the focused discussion of academic integrity and Harvard Referencing based on the requirements of their modules and subject Handbooks, which impacts their written assignment quality performance directly (K1,3,5,6 & V1,2,3,4).

According to students’ cultural features, to ensure effectiveness, these sessions are delivered by diversified teaching methods (K2,5). The two types of sessions are designed with inner links; the general understanding of the UK HE academic culture in the first sessions facilitate students’ in-depth understanding of academic integrity and Harvard Referencing in the second sessions (K2&V4). Based on my PhD research, a popular approach to ethics learning is to include this into activity design, for integrity is also a kind of ethical issue (K2,3,6 & V1,4). In ethical decision processes, ethical awareness comes first, then ethical judgment and decisions (Craft 2013) (K2,4 & V4). Therefore, the session and activities of Academic Culture are designed to introduce first the holistic enhancement of the awareness of the UK HE academic culture, such as self-service enrolment and registration system, independent study, academic integrity, academic support, deductive and critical thinking pattern. These are based on authentic British academic life and the Student Handbook (K1,3,6 & V1,2,3,4). Based on awareness, the second type of sessions has focused activities on academic integrity and Harvard Referencing. Teaching materials are from Moodle, staff training and on Library Link (K1,2,4,5,6 & V2,3,4). The in-class and after class oral and written assessment tasks are embedded and are marked, commented on and feedback to students individually for students’ improvement. 

In the rest of their study, other culturally different issues such as the topic of gender, use of robots with citizenship in IHRM are supported in other workshops, surgery time or office hour communication through formal forms and email, telephone or face to face discussion. Now, Chinese students have greatly enhanced academic learning engagement, performance, and their assignment quality, it has also promoted communication in the whole school and avoids any academic issues due to cultural barriers. The teaching staffs have more engaged class performance, interesting cross-cultural discussions, and innovative teaching effect. Till now, there is no plagiarism issue. These have contributed to teaching quality assurance across the school.
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I focus on learning and teaching support for Level 6 and the Level 7 MBA programme in the Business School. My work has significantly improved the students’ learning and engagement effect and has helped teaching staff for better class effect and communication. 

As an experienced educator with over 20 years’ experience, I comprehensively understand that for a mixed cultural group social integration is essential for teaching and learning. A tailored education approach is preferable because study performance will be influenced by academic and social integration (Baker and Siryk, 1999). There is a high percentage of international students especially Chinese students of L6 & L7 in the Business School. Therefore, I carefully research and compare the learning and teaching features between the UK, China, and other countries, and take measures to help organise tailored cultural activities and engagement events for students from different nationalities to integrate and mix (K1,2,3 & V1,2).

For example, I initiated some cultural trips for students to mix and supported some tutorials encouraging the home students and international students to sit in a group and encouraged them to communicate together (K1,2,3 and V1,2). They have Chinese, Western or other cultures, but they all cherish friendship, honesty and hard work. I explained the similarities, for as long as they understand each other and respect each other, they can realise equal opportunities in learning and be motivated. Thus their engagement can be significantly improved (Toshalis and Nakkula, 2012). I also helped with the mentoring scheme and eradicated their psychosocial concern and cultural barriers by mentoring them in an all-around way, including pastoral at the very beginning (such as shopping, house renting, and bank account) and academic support later. Due to my work, international students, particularly Chinese students have a higher engagement and better attitude in tutorial discussion and assignment achievement (V1,2), absenteeism has also substantially decreased. My work has greatly helped academic staff in teaching and learning activities and enhanced their teaching effect (V2). These improved class performance and assignment quality have made contributions to school quality assurance. I got highly praised from the Dean, the head, and other staff and achieved the accolade for an Exceptional Contribution to the Business School in 2016.

Also, I helped plan and organise some sessions or programmes for staff to enhance their awareness and tailor their teaching programs for students from different cultural backgrounds (K1, 2). It is believed having friends and contacts with the university staff formally or informally influences academic and social integration (Rienties et al., 2012). Therefore the lecturers need to have this kind of awareness for tailored teaching methods (Cushner and Mahon, 2002, Mahon and Cushner, 2002). Each year I carefully research the features of the new international students and implement appropriate measures fitting the specific cohort (K1). At the beginning of last September, invited by the HR department, I collaborated with another staff member from the cultural study department to design and deliver a session across all campuses to raise the awareness of staff in cultural and educational differences. I cited Hofstede (Hofstede, 2015, Hofstede, 1986, Hofstede, 2016b, Hofstede, 2016a) and Hall (Hall, 1976, Hall and Hall, 1989, Kim et al., 1998) about cultural communications (K3 & V3). I introduced from Higher Education Academy knowledge about international student support in their life cycle (K3 & V3), with a comparison between China and the UK, such as Moodle, Turnitin, Harvard system. I also discussed with the staff about mixed culture solutions from HEA and my experience (HEA, 2017). Some key solutions were to provide more introduction and stress on these culturally specific points at the beginning of the semester (K1,2,5 &V1,4). Through this session, some lecturers have enhanced their awareness and adjusted their teaching methods. This has positive feedback from the students, this reflection from teaching and learning practices have also greatly enhanced the professional practice and enriched our knowledge for tailored teaching and learning among a diversified learning cohort in the whole school (K3,6 & V4). 

I also arrange other learning support according to what the new students’ need and their cultural diversities (K1& V1) (HEA, 2017), such as more relevant training in a library database, Moodle usage and Turnitin function for Chinese students in learning and thinking (K1,3,4 &V1,3).

References:
Baker, R. W., & Siryk, B. (1999). SACQ: Student adaptation to college questionnaire: Manual. Western Psychological Services.

CUSHNER, K. & MAHON, J. 2002. Overseas student teaching: Affecting personal, professional, and global competencies in an age of globalization. Journal of Studies in International Education, 6, 44-58.

HALL, E. 1976. Beyond Culture. New York.

HALL, E. T. & HALL, M. R. 1989. Understanding cultural differences, Intercultural press.

HEA. 2017. Pre-arrival and pre-sessional support [Online]. Available: www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Pre_Arrival [Accessed 16th January 2017].

HOFSTEDE, G. 1986. Cultural differences in teaching and learning. International Journal of intercultural relations, 10, 301-320.

HOFSTEDE, G. 2015. Dimensions of national Cultures [Online]. Available: http://www.geerthofstede.nl/dimensions-of-national-cultures [Accessed 25th Oct. 2015].

HOFSTEDE, G. 2016a. The different levels of culture [Online]. Available: https://geert-hofstede.com/cultural-dimensions.html [Accessed 2nd December 2016].

HOFSTEDE, G. 2016b. What about China? [Online]. Available: https://geert-hofstede.com/china.html [Accessed 1st December 2016].

RIENTIES, B., BEAUSAERT, S., GROHNERT, T., NIEMANTSVERDRIET, S. & KOMMERS, P. 2012. Understanding academic performance of international students: the role of ethnicity, academic and social integration. Higher education, 63, 685-700.

TOSHALIS, E. & NAKKULA, M. J. 2012. Motivation, engagement, and student voice. The Education Digest, 78, 29







	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

My academic support covers all subjects in L6 and L7, with the focus on academic integrity and Harvard Referencing. Due to cultural differences, these academic conventions have become a potential barrier to international students’ high-quality academic performance (University of Leeds, 2015) (K3,6 & V1,2,4). Therefore, I hold formal and informal support sessions and use appropriate assessment strategies to feedback to the students. Depending on where they are in their academic period in UWTSD, these assessments vary in form and content, either formative or summative (Black 1993, Andrade & Cizek 2010) (K2,5,6 & V1,3,4). These dynamic and tailored academic support and feedback have greatly helped teachers and school to enhance students’ awareness of academic rules and conventions and achieve the goal to improve their learning experience and quality assurance in the school (K2,3,4,5,6 & V1, 2)

According to HEA, all higher education institutions (HEIs) work hard to provide effective induction programmes for their students. International students are often challenged by unfamiliar culture, particularly academic culture (HEA 2017a, 2017b) (V3). Therefore, my academic support includes the international students’ whole life cycle, from the induction/orientation period until they finish their academic life cycle in UWTSD (V1). My support concentrates on the induction/orientation period; the assessment and feedback are consisting of formal and informal strategies. During the rest of year(s), this supports either happens in tutorials, during my surgery time or daily office hour communication, through face to face or internet intermediated communication to timely and conveniently support students (K2,4&V1).Feedback tends to be more informal, but instant and formative (K5). These continuous support and feedback have greatly supported the academic staff in the school for their more fulfilled module delivering and improved in-class teaching engagement effect and quality enhancement (K2,3,4,5,6).

The assessment or feedback materials are either from the academic domain based on the students’ subject materials (K1, K2), or international academic integrity conventions and specific teaching requirements of UWTSD. I scientifically design my Academic Culture sessions, leading from general culture to academic culture (K2 & V1). The first types of sessions are mainly designed to enhance awareness of UK HE academic culture, with a comparison to China, with cultural theories (K2 & V3). Many assessment forms are involved. There is a quick discussion to initiate their thinking, followed by an oral in-class assessment before my introduction, where I gave comments to each oral answer to lead and reinforce the differences. Then an informal assessment of discussion is followed by a comparison to China, illustrated by examples. Finally, this stage is assessed by a formal paper writing to summarise and reflect the difference between UK academic cultures. Thus, students will have the opportunity to review and summary what they have learned in class. UWTSD Student Handbook is used as supporting materials in assessing these academic requirements (K1).These papers are carefully marked and commented face to face individually. The teaching, in-class oral and written assessment, and feedback are combined to timely and holistically enhance these international students’ UK academic, cultural awareness (K2, 5), which has laid a foundation for their academic life in UWTSD and helped their learning in the school. In turn, it has also helped the lecturers in class teaching effect and quality enhancement (K5,6). 

There is a formal after-class written work to lead to the focus on Harvard Referencing in next session. This short essay can reflect their awareness level of academic conventions, particularly referencing. This essay is required to submit before the next session, and all are marked and categorised anonymously for in-class collective feedback (K2, 4, 5). The topic of integrity is an ethical issue, so in the second session, some ethical vignettes are made from the academic requirement from UWTSD as integrity level assessment materials (K1), which are assessed in written form and commented collectively in class. Then after the introduction of Harvard Referencing, an oral assessment is collectively conducted to let the students comment the conventions in their essays, the feedback is instant (K2, 4, 5). After more activities, finally, a formal in-class written assessment is conducted, where students are required to identify true or false of some reference style and identify the type of references such as book or journal, at last, they need to rearrange a disordered reference list. These assessments are marked and feedback individually to the students (K2, 4, 5). 

In the rest of their academic study, more different forms of supports continue with instant feedback. These focused and continued activities have greatly improved their direct quality of essay writing, the reduced plagiarism issues have helped improve the teaching quality of the lecturers and the school quality insurance (K2, 4, 5 & V1,2).
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including, for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners, e.g., international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning, e.g., distance-based, blended, work/practice-based, etc.
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I help to develop an active learning environment and approach for international students for L6 and L7 MBA at Swansea Business School.

First, I research the student features and proposed cultural integration between different nationalities in tutorial discussions (K1,2 &V1,2). I start with personal communication. Russell et al. (2004) found that many reasons contributed to various levels of stress for international students such as cultural shocks, perceived discrimination, and homesickness. Rienties et al. (2012, p.685) believe “the degree of academic success of international students is multi-faceted,” but with a mixed background they “perform well on both academic and social integration and also attain higher study-performance.” These students will feel at home when taking part in extra-curricular activities, well connected to fellow-students and teachers and are more likely to graduate (Severiens and Wolff, 2008). In L6 there is a high percentage of international students, including Chinese and other nationalities (V3), who are unfamiliar with the learning environment. I create cultural events for them to know each other and their cultures so that they could be confident enough or familiar to start their conversation or discussion, first in personal communication and then in tutorial discussions. I organised a Welcoming Dinner for L6 and L7 MBA students, a Christmas Party and Chinese New Year Celebration, where students and staff happily integrate (K,2&V3). These events fully respect each cohort’s cultural background; offer them opportunities to know each other, creating a harmonious atmosphere and laying the basis for an efficient learning environment (V1, V2). The positive impact has received formal and informal feedback from students and colleagues (V3). I got awarded from the Business School, recognition from the International Office. The partner university in China has formally praised my work and posted on University website about the vast improvement of the students’ academic achievement (SIE, WUT), some Chinese students and their parents also sent praise letter for my work (SIE, WUT). These professional practices have increased understanding of creating an active learning environment of mixed nationalities for staff in the Business School (V4), and have an impact across the whole school, contributing to the school’s quality assurance for students’ excellent learning environment during these years (K2.3.4.6&V2).

Second, I also explore other support infrastructures for international students they can access and utilise (K1,2,3 & V1,2). It is important to investigate the underlying mechanisms of academic and social integration or the extent to which students can get adapted to the social way-of-life at University (Morrison et al., 2005) for they are not well-aligned with the requirements of higher educational institutes (Barrie, 2007). I try to enhance learning outcomes for students by helping provide academic support structures and institutional facilities (Zhou et al., 2008, Russell et al., 2010). It is a common practice for higher educational institutes to spend considerable effort in providing students with academic facilities (Thomas, 2002). At the beginning of the semester, I help introduce the infrastructures of the library, a database for business students, mentor scheme support, Buddy Room and 24 Hours Computer Room; I also meet international students in surgery. These have provided students with an excellent learning environment; where they can work on a particular database and utilise an appropriate function room and meet me for any learning issues (K3 and V3). These activities enrich my professional practice (V4) and have a positive impact on the school for students’ excellent learning experience (K2.3.4.6&V2).

Thirdly, I regularly support teaching and learning activities, monitoring attendance, attitude and class behaviour (K1,2). Learning habits and attitudes greatly influence their academic achievement (Ch, 2006). I cooperate with academic staff and communicate with students with poor attendance to explore the problems during my surgery session. For any student struggled with a particular subject, I signpost them with learning sources or instruct them to academic staff for learning approaches (K1,2,3). With my support, the attendance and absenteeism for L6 and L7 MBA have significantly improved, they obey UKVI attendance regulation, and are enthusiastic in their learning (K2.3.4.6&V2) 

Finally, I act as a bridge for feedback between staff and students for teaching and learning methods improvement. I regularly communicate with teachers and students, and on some occasions, such as student- staff meetings or surgery time, I help explore tailored methods for effective teaching and learning (K1,2,3). Students are highly respected, and their participation has significantly promoted, with very active class performance and low absenteeism (V1,2). My work has got positive feedback across the school and students, last year all L6 students graduated, most achieved a higher level of degree, this year is a historic record, with 19% above First Cass (K2.3.4.6&V2).
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· [bookmark: OLE_LINK1][bookmark: OLE_LINK2]Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I continually upgrade my subject knowledge through my research degree learning. My academic position covers all subjects in the Business School for L6 and L7 MBA; therefore, I need broad knowledge. Since my Bachelor’s degree is in English language and Education in China, I continued with an MBA in UWTSD with distinction. I got to know the whole portfolio in MA Business and Management, with broad subject knowledge s in theory and a dynamic market place, particularly they are cutting-edge and practice related, which can meet the challenges of globalization and leadership (Datar et al., 2010). Since 2014 I have worked on my research PhD study and further consolidated my business study with an in-depth focus on ethics and management, particularly about multi-disciplinary research mode and method in humanities. 

My cross-cultural broad knowledge has empowered me to more efficiently support the international students in subject contents and multi-disciplinary approaches. For academic support, one of my routine jobs is to sit in lectures and assist tutorials covering all subjects. Before these lectures and tutorials, I read through the teaching materials on Moodle or from lecturers (K1). I also communicate with the international students and understand their subject learning background (K3 & V1). Then I can offer more pertinent suggestions for students and lecturers in regarding contents and methodology (K2,3). For example, in the International Human Resource Management in MBA, some issues such as gender are culturally different, particularly in China (Sullivan & Mainiero 2007) and the Middle East (Metcalfe 2007) (V3). This is a crucial element to consider in IHR issues with a diversified staff cultural background. It is common to accept some gender equality issue; however, international students from China and the Middle East are hard to accept issues considering staff’s unique gender identify such as gay, homosexual or lesbianism, which are culturally sensitive (K3 & V1,4). I hold meetings or communicate to support, so when the lecturer discussed this kind of issues and played such movies from the YouTube, students from this type of cultural background will have no cultural difficulties in understanding (V1), which has greatly enhanced students learning and helped improve school teaching effect. 

My knowledge MBA helps me quickly identify such issues and effectively communicate with the lecturer and students. I also study their teaching materials from Moodle and offer students more instructive information on learning methods (K1,2 & V2,4). Moreover, I offer all lecturers suggestion on this kind of teaching methods, such as more cultural background introduction for these topics for better teaching and learning effect (K2 &V2). This has helped to promote their teaching and learning effect and quality enhancement in the school (K6&V2).

I was awarded for my PhD research in The 15th International Conference for Multidisciplinary Research in Humanities and chaired a session. Later I have got internationally accepted paper and article on multi-disciplinary research mode (Xiao 2017). Thus, I have further demonstrated my professional development and international recognition which I have been able to apply in my academic support activities (V3,4). Therefore, I offer methodology information or signpost students to enhance their study and research competence (K2 & V2,3,4). 

I continually upgrade my pedagogic knowledge through a second Master in education, self-reflective practice and engaging in per observation or peer review of teaching. My second master has consolidated my pedagogic knowledge and EAP language support skills. I sit in class, observing and communicating with lecturers about their teaching approach and pedagogic knowledge. I offer pedagogic suggestions for lecturers in teaching international students, such as the cultural awareness, percentage to have an in-class video playing, the lecturers’ English speaking speed, the in-class communication with the students, the presentation approach, the design, assessment and the logic links of the whole teaching (Grossman 1995) (K2,4,5,6 & V1,2,3,4). These have greatly helped lecturers in class preparation and delivering and improved class effect in the school.

I particularly upgrade my database, Harvard referencing and writing skills through CPD training and study skills. For the cultural difference, these academic conventions also vary, which is particularly important for international students (Richardson 1994, Cano-Garcia & Hughes 2000) (V3,4). I research their background and combine their referencing requirement from Moodle (K1,2), then I offer guidance in their daily learning, at the same time I have focused formal sessions for international students in the orientation period. These have considerably enhanced their learning; promoted their participation and assignment quality (V3,4), contributing to the enhancement of school quality assurance and student learning experience(K2.3.4.6&V2).
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee: 


	Name
	Dr Margaret Inman

	Job Title
	Head 

	Faculty/Centre/School/Department
	Business School

	Email address
	Margaret.inman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

My line manager.





	Second Referee:


	Name
	Huw Thomas

	Job Title
	Program director, BA Portfolio

	Faculty/Centre/School/Department
	Business School

	Email address
	Huw.thomas@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

BA Program director in the Business School, who I work daily with.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________








