What is play? Playwales (2019) says that it is difficult to give the word play a definition and that they view play as different types of interaction or behaviour with others or with objects. Children see play differently to adults and because of this the role of the adult is vital in providing self-directed play opportunities. Play is essential to a child’s holistic development and is one of the areas that contribute and support the progression of children’s language, literacy and communication skills (Welsh Government, 2008). Several theorists believe that play is important, Vygotsky was interested in play as a mode of learning (Arthur and Cremin 2010). Susan Isaacs is another who believed play had a strong role towards children’s learning and development (Mickelburgh, 2018). She also believed that “free, unfettered play was of great importance to young children” (Pound, 2005).
Play is a human right as stated in Article 31 of the United Nations Conventions of the Child (UNCRC), “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities” (UNICEF, 2019). The are many different types of play that a child can partake in, these include outdoor play, creative play, imaginative play, role play and many more. When children play it “enables adults to observe children at their highest level of competence and to see their ideas, concerns, and interests” (Arthur and Cremin, 2010). By giving adults a chance to observe they can assess the child individually during solitary play or whilst they are participating in parallel or associative play. These terms are given to a child playing on their own, the child playing alongside another but not necessarily interacting together, and lastly where the child is aware of others and chooses to play and interact with other children (Welsh Government, 2008). The Curriculum framework for Wales through the Foundation Phase emphasises on the importance of learning through play (Welsh Government). 
The Welsh Government (2008) states that the Foundation Phase strongly emphasises the outdoors as an extensive learning environment and should use the outdoors as an extension to the learning done inside. Froebel believed that young children should be encouraged to enjoy nature and the outdoors (Pound 2005). “Playing outdoors enables children to play in ways that match their developmental needs” (Pound, 2009). Outdoor play is important to a child’s development and although they may be focused on particular aspect it supports their holistic play also. Whilst playing outdoors it can support a child’s physical development as they have more space to move, they’re able to develop their hand eye coordination by throwing, catching or kicking a ball likewise with their gross motor skills through jumping, running, crawling (Early Years). They can play creatively through dance and movement and through drawing with chalk with larger arm movements to that when drawing on a piece of paper. They can play together or explore their own company outdoors as the space isn’t limited like within a classroom setting therefore encouraging their self-directed play. Self-directed play is where the child is in complete control and encourages them to develop independence. 
“Role play is an important part of child development, as it builds confidence, creativity communication, physical development and problem solving” (Millwood Education, 2016). When children chose to role play it can be self-directed as they can chose which character they want to be, it can also be holistic as mentioned above the different areas that develop without them being aware that is what is happening. The role play shop masks the mathematical development of money, they don’t realise they are doing maths by purchasing items. Children are given the opportunity to re-enact real life situations within the role play area and they can experiment on dealing with these situations in different ways (Millwood Education). Children can escape into fantasy play whilst role playing, they can choose their own stories and characters and there is no definite route to take they are able to self-direct their play to their preferences. Through self-directed play children are able to be creative, experiment without the worry of failure or being wrong and observe, they are also able to take risks. (Vires, 2016).






























Risk Assessment

	Description
	Outdoor walk around the school grounds, including concrete yard, grassy areas and forestry areas, to find and collect natural materials in order to create a character from the popular Julia Donaldson book the Gruffalo.

	Department:
	Infants

	Location:
	Schools outdoor grounds

	Author:
	M. DeClaire

	Line Manager:
	S. Ryall

	Date:
	07/01/2019

	Review Date:
	09/01/2019

	Approved by:
	I. Edwards

	Reason for latest update
	Different class activity.




Print name:		M. DeClaire
Signed: 		M.DeClaire 
Authorised by: 	I. Edwards
Print name:		I. Edwards

0900982



	Ref
	Hazard / Task / Activity
Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Weather – if raining the children can become wet and cold. 
	Children aged 5-6
	Wet weather gear including waterproof trousers, coat and welly boots provided by the school.
	To ensure there is enough wet weather gear for each child participating in the task. 
	Task leader
	Morning of task.
10/01/19

	
2
	Slippery path - leaves on walkways.

	Children aged 5-6
Accompanying adult
	The school caretaker will brush all leaves off walkways and paths to prevent any slips or falls on wet leaves.
	
	Caretaker
	Every morning.

	
3
	Sticks and branches – children hurting others when finding and carrying the materials. 

	Children aged 5-6
	Buckets used to carry materials, instead of the children holding and potentially hurting each other. Reminding the children to place materials in the bucket.
	Washing hands with soap on return to classroom.
	Task leader and accompanying adult if applicable.
	Before and during the task.
10/01/19

	
4
	 Child with additional needs. 
	Autistic child
	Child has 1:1 LSA, who will be accompanying throughout the task.
	
	LSA
	During task.
10/01/19

	
5
	Animal faeces – children can step or fall into it, which may lead to serious health issues.
	Children aged 5-6
Accompanying adult
	Plan the route and areas the children will be taking and walk the designated route prior to the children participating in the task in order to remove any faeces.
	
	Task leader
	Morning of task.
10/01/19

	6
	Berries on bushes - children may pick or eat them.
	Children aged 5-6
	Whilst presenting the task to the children give rules about touching the berries they may come across.
	Reminding the children not to touch or eat any berries when near them, and to wash hands on return to classroom.
	Task leader
	10/01/19

	7
	Bumps, trips or falls – branches on floor a trip hazard
	Children aged 5-6
	Carry a first aid supply to administer if needed during the task duration.
	Replace any used items from first aid box on return.
	Task leader and accompanying adult if applicable.
	10/01/19

	8
	Child to adult ratios 
	Children aged 5-6
	Having an additional LSA to assist with task with larger groups of children to ensure the child to adult ratio is adequate.
	
	Headmistress and task leader.
	09/01/19





I conducted a risk assessment on a natural material gathering walk throughout the primary school grounds, including the concrete playground, the surrounding grass areas, and the forestry areas. The risk assessment was conducted based on the children’s age of five to six years, as I work with this age group in year one and can be adapted to suit the child’s age if need be. I will be using the Gibbs reflective cycle to reflect on my risk assessment. This includes my feelings and thoughts, an evaluation, an analysis, a conclusion and then an action plan for future activities. 
I believe that this activity required an in-depth risk assessment as the outdoor walk was over a large area throughout the whole school grounds with different surfaces including concrete yards, some slopes, fields, muddy and grassy areas and the forestry area. I believed it was in the best interests of all involved to ensure each risk was identified and dealt with appropriately. I have done a couple of risk assessments before when planning tasks for the groups of children I work with and therefore am somewhat familiar with the process. However, when conducting this particular risk assessment, I felt slightly nervous as I wanted to ensure that all risks were taken into consideration and that I had covered all areas. In addition to this I was uncertain while conducting the risk assessment as I was using a different risk assessment template to the one used within my school setting. Overall, I believe I managed to identify all the risks involved in order to ensure the children’s safety during the outdoor activity. 
There were several good parts to the experience but also a couple not so good. As the children were dressed in appropriate attire, it enabled them to access areas they wouldn’t normally have access to. The wellies enabled them to walk across the fields into the forestry areas without getting wet, as did the wet weather trousers and coats provided by the school, keeping them warmer and dry throughout the task. However, on the other hand the wet weather gear was also restrictive at times, stopping them from reaching certain materials due to the thickness of the coats. At times during the activity I believe the children couldn’t engage in self-directed play as much due to the strictness of the risk assessment and rules for the task.
Health and safety executive (2019) states that we have a legal duty to conduct risk assessment to ensure the safety of both employees and others while in the workplace. In this instance it was to ensure that children within the school’s care and employees were safe while taking part in a creative outdoor activity. My personal opinion is that my risk assessment was done well, as overall the children enjoyed participating in the task. 
In order to progress further, I could have allowed the children to have a bit more freedom and independence to explore, rather than keeping them all together in one group. Next time I would perhaps pair the children up and let them explore and find materials in their pairs in order to give them a chance to make their own choices. I would also allow them to take more charge of the task themselves rather than me taking lead and taking them to specific areas to find materials. To do this I would give them rules to follow such as having to be within sight and hearing distance but allow them to go off on their own. Another thing I would do different is conduct the task at another time of year with a warmer temperature which could give the children even further scope by doing this it would mean no need for the winter wet weather gear which at times was restricting the children’s movements. In future I will allow the children to be more explorative during the task and let them be able to gather the materials independently.
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