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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

Throughout the history of the British police there have been many highly controversial and publicised events which lead to wide public opinion. The Hillsborough incident, the Brixton Riots and the Stephen Lawrence murder all but to name a few. The Brixton Riots caused a disconnect between the police and people from black and ethnic minority groups and the Scarman report recommended replacing the Sus Laws with new stop and Search Legislation which lead to the introduction of the Police and Criminal Evidence Act 1984 (Brown 2021) reforming the way in which police use their Stop and Search powers.

According to Brown (2021) Police forces have reduced their use of stop and search over the past ten years but the number has recently increased as a response to violent crime. The clear emphasis on prevention and the recognition that the police are part of the community and that their power depends on public approval are as important today as they were at the inception of the police service (Stephens 2021). The concept of `policing by consent` is derived from the nine general instructions or better known as the Peelian Principles of Policing set out by Sir Robert Peel (Brown 2021). 

Westmarland and Conway (2020) state that in a system of policing by consent it is vital to have trust in the police from the community in which they serve, this trust however, depends on the strength of mutual understanding and respect between police and the community, the behaviour displayed by officers is fundamental in maintaining public confidence and a breach of integrity can jeopardise the trust that is so difficult especially in modern society to achieve. For example the Lynette White murder was one of the largest miscarriages of justice that the United Kingdom has ever seen, so much so former police officers stood trial for offences such as perverting the cause of justice which held massive challenges when considering police integrity and public confidence (BBC News 2015). If the public lack confidence to trust the police to be fair, acting ethically and with their best interest at heart then they will be less likely to assist police in upholding the law (College of Policing 2021).

Police integrity and the reporting of rule breaking became a concern within the police service which lead to the development of the Code of Ethics in an attempt to change the culture and professionalise the police making it a statutory and legal duty to report any misconduct (Westmarland and Conway 2020). The Code of Ethics defines the exemplary standards of behaviour for everyone who works in policing (College of Policing 2021). The overwhelming majority of police officers and staff deliver a high degree of integrity, dedication and compassion, however there was a need for procedures and policies to discourage the weak from falling below acceptable standards hence the introduction of the Code of Ethics (Westmarland and Conway 2020). 

Despite the police service making big changes to have a more representative workforce according to Brown et al (2020) females continue to be underrepresented in policing despite their greater likelihood of advancing themselves through higher education, driving organisational change and being less likely to use excessive force. While gender lines are beginning to blur slightly, policing still represents an occupation that is dominated by male officers and a very masculine environment (Ibid 2020).  

Burnett (2020) states that the police cannot be effective if they are not representative, it is important to create a culture where colleagues from diverse backgrounds respect and behave appropriately towards each other as a diverse work force will only happen if police are inclusive. A diverse work force enriches multiple perspectives and allows for the expansion of experiences and knowledge and in turn this will allow for continuous professional development.

The benefits of a diverse workforce go beyond political correctness, different backgrounds and perspectives can lead to better decision making, greater innovation and higher engagement in the workplace (Picincu 2020). Similarly inclusion and diversity go hand in hand as inclusion is integral to everyone’s continual professional development, inclusion allows police better able to identify with and understand our communities, helping to reduce crime and stop minority communities from exploitation (College of Policing 2020). 

Silverstone and Walker (2020) suggest that there is anecdotal evidence that the new framework of police recruitment is working as more diverse applicants are coming through. The new approach ensures a period of coaching and mentoring for the new officers which is structured around fulfilling standards and allows for peer-to-peer discussions that provide the person with objective feedback on their strengths and weaknesses, experience and guidance allow for professional development of the individual and the service they provide to their community (Jones 2014). Increasing diversity in the police goes to the heart of maintaining and building the public`s confidence in policing by the principle of `policing by consent` (Police: Now 2021). 
In the year ending March 2020, 74% of people aged 16 and over in England and Wales said they had confidence in their local police (Home Office 2021).The concept of ` Policing by consent` indicates that the legitimacy of policing in the eyes of the public is based on the general consensus of support that follows from transparency about their powers, integrity in exercising those powers and their accountability for doing so (Matthews 2021). Bradford (2012) suggests that opinions of and ideas about the police are implicated in the formation of social identities that relate to the social groups it represents, procedural justice theories suggest that judgements about the fairness of the police will be the most important factor in such process as fairness promotes a sense of inclusion and value while unfairness communicates denigration and exclusion. Police forces that reflect the diverse communities they serve are crucial to tackling rime in modern society (Police: Now 2021). 

 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

According to Myhill (2012) community policing is the process of enabling the participation of citizens and communities in policing at their chosen level, ranging from providing information and reassurance to empowering them to identify and implement solutions to local problems and influence strategic priorities and decisions. Community policing is mostly conducted by the Neighbourhood Policing team which consists of Neighbourhood police officers and Police Community Support Officers. The basis of neighbourhood policing model is to have dedicated police resources for local areas and for police and their partners to work together with the public to understand and tackle the problems that matter the most to them (Tuffin et al 2006).
It is important for the police service to be in touch with the wants and needs of their community and community engagement is what allows this to flourish. Officers being visible and talking to the community is the main strategy for community policing as Brown (2021) states police forces must make arrangements for people to receive information about and comment on policing in the area, conducting beat meetings where residents can engage with local policing teams. The defining features of British policing can be traced back to the Peelian Principles with the link between the police and the public will continue to form the bedrock of British policing (Stephens 2021). 

Myhill (2012) states that there is a strong theoretical case for community engagement in policing, suggesting that informal mechanisms of social control pay a greater role than formal mechanisms based on traditional, reactive, enforcement based policing. Engagement should be considered as a core policing activity, informing and impacting on every aspect of policing (College of Policing 2013).
Adamson et al (2021) suggests that it is very easy to establish a strategy which is unintentionally exclusionary, the Holy Grail if engagement is to reach out to the whole community in an inclusive approach which does not create barriers to participation. For community engagement to be to be successful it has be mainstream core work for all departments and not confined to specialist teams such as neighbourhood policing or one-off programmes (Myhill 2012).

Engagement strategies in modern society need to consider there different types of communities so that they can adapt to reach that community for example using technology to further reach people (College of Policing 2013). Using new technology to engage communities, policing is working to strengthen partnerships in new areas for example around mental health and social care (Stephens 2021). 

For engagement to be effective it is important that the organisation focus on the need of the citizens and should be committed to ensuring that the results from engagement are in turn integrated into service delivery and that communities are involved in that delivery (College of Policing 2013). Greater community participation in policing is likely to have benefits for both the police-community relations and actual levels of crime and disorder (Myhill 2012). If the police lacked the support and co-operation of the public then policing in developed democracies would essentially become unworkable and the police service would cease to function without the support from the communities they serve (College of Policing 2013).
 
The demand on policing services continues to escalate at a time of decreasing resources, particularly those dedicated to local roles, strengthening the need to find sustainable system-wide solutions across public-services (Stephens 2021). Police must work in partnership with its communities, they must participate in planning and choosing approaches and feel that they have equal ownership of the process (Myhill 2012). There is no one size fits all approach, decision making needs to be devolved to neighbourhoods to allow beat officers flexibility in tailoring approaches (Ibid 2012). Community engagement ranges from providing information and reassurance to empowering the community to identify and implement solutions to local problems and influence strategic decisions and priorities (College of Policing 2013). 

Within all communities there is the potential for tensions to rise which may lead to conflict, these tensions can be easily managed by partnership working if actions are taken at an early opportunity to address them (National Policing Improvement Agency 2021). Police must ensure there is community cohesion in order to be effective in their communities as this enables a sense of belonging, which in turn helps people feel safer and more secure in their neighbourhoods, neighbourhood policing is visible on the frontline and therefore uniquely placed to act as a bridge between groups and other agencies (Ibid 2021). 

Evidence has shown that effective community engagement, targeted foot patrols and collaboration problem solving can significantly increase public confidence in policing activity (College of Policing 2013). Neighbourhood policing provides confidence that the police are working closely with their community to understand the issues that matter to the people and are dealing with them (NPIA 2021). 

Myhill (2012) states that the police should not underestimate the effect of previous poor relations, especially within minority communities. A mistrust in the police can result in an increase in fear and in extreme cases can lead to a rise in violent behaviour (NPIA 2021). Neighbourhood policing has shown that public confidence improves when the local people are involved in the decisions about the issues that most concern them and engagement activity can have positive impacts on public satisfaction (College of Policing 2013). 

Confidence in policing is essential, it provides legitimacy and the community support needed to act in preventing crime and bringing offenders to justice (NPIA 2021). Fair decision making and positive public interaction can improve these perceptions and increase `institutional trust` thereby enhancing police legitimacy, which in turn helps towards the reduction of crime (College of Policing 2013). 

Community participation in maintaining law and order can be traced back to communal system of policing in the middle ages (Myhill 2012), lack of engagement can contribute to an intelligence  void in high-profile incidents and this was evident in the disorder in the United Kingdom in 2011 and can create unrealistic public expectations regarding policing services (College of Policing 2013). Effective engagement whether directed at geographical communities or communities that share a common interest can promote a feeling of safety, inclusion and prevent crime and antisocial behaviour (Stephens 2021). It also increases local intelligence and helps to identify underlying tensions within the community (College of Policing 2013). 


1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Information and intelligence is the lifeblood of policing so much so it is considered the most valuable commodity that the police service need to protect (Westmarland and Conway 2020). Many of the serious and organised crime investigations which result in a successful prosecution have their origins in good intelligence (Bryant and Bryant 2018). The police collect information on a daily basis, but it should only be collected if it deemed necessary for a policing purpose such as the preservation of life, maintaining order and investigating and detecting crimes (Ibid 2018).

The police collect information that is required for a policing purpose and that information is collected in one of three ways: routine collection, tasked information and volunteered information (College of Policing 2015). Information received by the police is normally from a source that requires no confidentiality constraints or protection, it is considered overt information such as a call from a member of the public advising of an occurrence (Bryant and Bryant 2018). Information obtained from community engagement within the community often helps to formulate intelligence on issues that affect neighbourhoods and can be included in strategies for policing local communities (College of Policing 2013).

At its simplest intelligence might be described a processed information, collecting information in itself does not result in obtaining intelligence the information must be properly evaluated before it can be acted upon (United Nations Office on Drugs and Crime 2021). There are many sources of intelligence which can be collated in many ways such as general conversations with members of the public to specialist covert surveillance operations (Bryant and Bryant 2018). Officers attending incidents and carrying out stop search procedures all have the potential to lead to intelligence. The internet is increasingly becoming a valuable source of open intelligence for the police, open source searches can be a valuable source in gathering further intelligence, but they must be done properly (Ibid 2018). 

The National Intelligence Model (NIM) is a business framework allowing for structure in a police investigation to process information and turn this into actionable intelligence (Keningale 2020). It was launched in the year 2000 with the main function of using intelligence to determine policing priorities, the tasking and coordinating process is a key element of the NIM as this determines operational response to crime and disorder and prioritises intelligence requirements (Bryant and Bryant 2018). Tasking and coordinating group meetings are chaired by senior managers who have the authority to deploy resources if deemed necessary (UNOODC 2021). Information received from the community should help decision making within the NIM process, which can highlight emerging issues at the tactical and coordinating group and change the way in which staff are tasked (College of Policing 2013). 

The tasking and coordinating process is conducted at three levels, this corresponds with the specified level of the incident, and the classification of the crime is significant for resourcing (Bryant and Bryant 2018). The process initiates a control strategy which will establish the intelligence requirements and set out an agenda for prevention, intelligence and enforcement objectives (Ibid 2018). It can be argued that in order to obtain advantage over adversities, it is imperative to acquire the most up to date and accurate information regarding amongst other things their intentions and capabilities (UNOODC 2021).

The tasking and coordination process allows police to be intelligence led and make best use of their resources. However, UNOODC (2021) suggests that intelligence involves a degree of interpretation resulting in an inevitable degree of speculation and risk. Bryant and Bryant (2018) argue that discovering a criminals intentions before a crime is committed or using covert methods after the commission of a crime is one aspect of intelligence lead policing. Most intelligence sources are themselves criminals as they are normally the only people with the real access to criminals, their plans and activities (Ibid 2018). 

When there is large amounts of information to be processed analytical techniques are adopted to understand and predict the threat, risk and harm opportunities, information subject to this process often contains a series of events or can describe a relationship between entities such as people, location or businesses (College of Policing 2020). With appropriate tasking, the products of intelligence analysis can aid the development of strategic plans to tackle current problems and prepare for future anticipated ones (UNOODC 2021). According to the National Crime Agency (2021), strategic intelligence is material that allows logical reasoning when considering the deployment of resources against the greatest threats, such as serious and organised crime as is persistently erodes our economies and communities costing at least £37 billion each year (Home Office 2018). 

The concept of collecting and utilizing information to support decision making in a formal structured way in nothing new (UNOODC 2021), the collection, development and dissemination of intelligence allow decisions to be made about priorities and tactical options (College of Policing 2015). If there is a requirement for the intelligence to be shared with agencies there must be a policing purpose, the information should be managed, processed and analysed so that it can be effectively and legally used by police and other agencies, police forces share information with each other particularly through the Police National Database (Bryant and Bryant 2018).

Police officers undertake much of their non-reactive work at the direction of the tasking and coordination group in order to help policing in their local area to be coordinated, specified and focused, whether on national, regional or local scale the use of the assessed intelligence to inform operational decision making follows the same principles set out in the NIM (Bryant and Bryant 2018). The NIM is intended to be the engine room that drives the policing machine, very few investigations would be effective without intelligence and certainly much police time would be ill directed and fruitless (Ibid 2018). 

 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

The statement every contact leaves a trace attributed to Edmond Locard has served as the foundation to associative evidence (Horswell and Fowler 2004).While his theory mainly applies when considering forensics in a criminal setting,  it can be two dimensional and applied when considering the responsibility of police when dealing with incidents of public protection. Police have a statutory duty to safeguard every person they come into contact with if that person presents as vulnerable.
Abuse can take many shapes such as physical, emotional, financial and many more. Children are victims of abuse and often are unable to realise or understand what is happening to them is wrong, yet their bodies may register the danger and leading into adulthood their bodies still hold on to the memories of abuse (Camh 2021). As well as short term injuries caused by physical abuse, victims of abuse can suffer long term physical consequences such as chronic pain syndromes and central nervous system disorders (Savelives 2021).

Domestic abuse victims suffer significant psychological effects with 40% of high risk victims reported having mental health issues (Savelives 2021).  Children have different ways of dealing with trauma and they may have different effects such as developing an eating disorder, self-harm or misusing drugs or alcohol (Camh 2021).

As a result of their abuse victims often develop trauma bond. Trauma bonding is a psychological response to the abuse, the person suffering the abuse may develop sympathy for the abusive person which becomes reinforced by continuous cycles of abuse followed by remorse (Medical News Today 2021). If a victim of abuse has been isolated from other connection then there is a higher chance of them developing a strong sense of loyalty towards their abuser despite the fact that the bond is damaging to them (Parents against child exploitation 2021). 

The term trauma bonding was developed by Patrick Carnes as the misuse of fear, excitement, sexual feelings and sexual physiology to entangle another person, he suggests that it is neither rational nor irrational that a traumatized person responds positively to a dangerous person or situation (Samsel 2018). When the abuser shows remorse it gives the victim hope that one day the suffering will end, this behaviour may cause the abused to be grateful especially if they have become accustomed to poor treatment reinforcing the bond (Medical News Today 2021). 

Section 325 to 327B of the Criminal Justice Act 2003 established multi-agency public protection arrangements (MAPPA) in each of the 42 criminal justice areas in England and Wales (College of Policing 2021). MAPPA are considered by many organisations as key to the successful management of violent and sexual offenders, especially in regards to their reintegration into society after a prison sentence (Bryant and Bryant 2018). They collate all the information and concerns regarding an individual and categorise them and from this devise a plan going forward on the management and risk assessment of that person. The arrangements set out by MAPPA are to ensure protection for the public including victims of crime from serious harm by sexual, violent or other dangerous offenders, there is a requirement for criminal justice agencies and other bodies to work together in partnership with these offenders (College of Policing 2021). Information about these offenders is stored in a central database called ViSOR, a thorough evaluation of the collected information needs to be demonstrated and decisions need to have been recorded and acted upon (Bryant and Bryant 2018). 
The police service has the responsibility to ensure that the human rights of the victim, public and offenders are balanced and that public protection responsibilities are not undermines by the human rights considerations of individual offender (College of Policing 2021). Public protection, particularly when discussing sexual offenders attracts media attention which can lead to public alarm, distress and strong public feeling as such forces should implement a media strategy when dealing with such cases as appropriate in consultation with the lead agency (College of Policing 2020). 
The mother of the well-known case involving Baby P was at such risk of attack from vigilantes it was discussed that they required around the clock protection as during the trial it was confirmed his mother was aware of the treatment he was subject to which left him with horrific injuries including a broken back. Warren (2009) suggests that there is a moral dilemma on how to treat criminals whose actions have entered a wider public consciousness. Police response to public tension can be low level such as Neighbourhood teams providing reassurance or it can escalate to a critical incident which requires senior officers support and the deployment of specialist resources (College of Policing 2020). 
Serious and Organised Crime groups pose a challenge to police when dealing with public protection. Criminal organisation are more sophisticated and dynamic than ever before, there is a great challenge of police with regards to the impact of criminal activity on our communities, criminal groups continue to be involved in crimes such as slavery and human trafficking (UNOODC 2021). Victims of modern slavery and human trafficking are often vulnerable in terms of being homeless, often going hand in hand with other dependencies on alcohol or drugs which in turn is used against them as a means of control (National Crime Agency 2018).
Some of the most harmful crimes such as modern slavery, and sexual crimes against children are increasing and becoming more complex, more than 4500 crime groups operate within the United Kingdom in changing and unpredictable ways often using violence and intimidation (Nation Audit Office 2019).  This behaviour leaves victims feeling trapped and too fearful to report to police for fear of repercussions.  
Cases of child sexual exploitation involve minors being transported short distances before being forced to engage in sexual activity by an offender they consider their boyfriend, the exploitation of victims is primarily for profit (National Crime Agency 2018). 
All agencies have a responsibility to safeguard meaning to protect citizens health wellbeing and human rights and to allow them to live a life free from harm, abuse and neglect (NHS 2021). It is critical that every person is risk assessed and managed appropriately for the best interest of the public and to prevent vulnerable people being taken advantage of. 

 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

The police have always solved problems and the range of problems police are expected to deal with is immense and increasing so (College of Policing 2021). Evidence based policing is not a new concept but one which is widely used in modern policing due to the ever growing demand. Society is forever changing and therefore so are services processes in which they deal with problems. Expectations on the roles and responsibilities of the police have been escalating at the same time fiscal constraints have severely restricted the resources that are available to adequately respond to these demands (Knutsson and Tompson 2017). 

According to Lum and Koper (2021) the evidence based policing approach is a law enforcement perspective and philosophy that implicates the use of research, evaluation, analysis and scientific processing in law enforcement decision making. Often a form of evidence based policing which leads to a reform of processes is a critical incident such as a terrorist attack. Police administrators are often pressed through public and political demands to make significant changes to polices and training immediately following such events (Engel et al 2020). A thorough review is carried out and changes are implemented based on evidence. 

The momentum of the evidence based policing movement has intensified in many countries around the world in recent years, both peoples social life’s and crime have become more multifaceted therefore, using evidence based policing allows for decisions to be streamline for all aspects of policing suggests (Knutsson and Tompson 2017). However, Lum and Koper (2021) Suggest that implementing evidence based policing can be challenging because its principles of decision making compete with an organizational culture in which decisions are influenced by other philosophies and processes. 
Using more objective judgements regarding deploying tactics also seems more ethically justifiable than other non-scientific methods such as best guessing or strategies based on anecdotes or personal preferences (Lum and Koper 2021). This approach to policing could be considered more transparent, allow for greater legitimacy and accountability in practice which could in turn create public confidence (Ibid 2021). 

Knutsson and Tompson (2017) suggest that the evidence based approach has percolated form other fields of policy areas, where it has been used to justify public spending decisions and to reassure funders that their investment is being maximised. The translation tools of this approach can draw out generalizations of tactics that are effective by examining a range of studies, using them to transform and apply that knowledge to specific problems an agency faces (Lum and Koper 2021).

Lum and Koper (2021) state that the police must be receptive to such an approach, the research must be useful and there needs to be a demand for such knowledge in the arena of policing. The Maryland Scale Matrix was developed as a recording tool to evidence such knowledge. Due to it being web based it allows police to visually see the areas that require targeting, it uses a scoring method which draws correlations of target areas. 

The matrix was created to map evaluated criminal justice intervention according to their common strategic and tactical characteristics (Lum et al 2010). It houses and updates yearly so that all police crime-controlled intervention research of moderate to high methodological quality, it provides easy ways for the evidence base to be accessed and used by decision makers (Lum and Koper 2021). This allows forces to adopt approaches used by other in their area to target a problem based on evidence.

According to the Association of Police and Crime Commissioners (2021) despite a prison sentence being a form of punishment for an offender and prevents them from re-offending whilst they are incarcerated the end of the revolving door requires a partner approach. Prison has a poor record for reducing re-offending  with 47% of adults are reconvicted within one year of being released (Lyon 2021). There are theories such as Routine Activity Theory which suggests why this happens. This theory explains why crime happens and it discusses that for a crime to occur it requires three aspects, the first being a motivated offender, secondly, a suitable target and thirdly the absence of a capable guardian. When considering what is meant by a suitable target it often means vulnerability, whether that be a person or an environmental factor. 

This theory can be applied to any crime and was developed by Cohen and Felson in 1979. The theory provides a macro perspective on crime in that it predicts how changes in social and economic conditions influence the overall crime and victimization rate (Ontario 2016). The police have the ability to reduce the chances of this by offering crime prevention advice or community engagement discussing target hardening educating on the signs to be wary of. A new approach by the police is problem-oriented policing. 

Problem oriented policing is an initiative which allows police to be preventative rather than reactive, it ensures the small problems are dealt with before they have the power to escalate. Problem oriented policing is a creative endeavour that fosters innovation and uses non enforcement options that engage with and involve the public and partners in tackling problems (College of Policing 2021). Through the use of problem oriented policing it reduces the three aspects of routine activity theory and therefore less crime is committed and less victimization. 

Lum and Koper (2021) suggest that if using certain strategies, tactics and internal practices lead to more positive results, this in turn can result in greater motivation and job satisfaction. The main hope is that policy and practice decisions informed by evidence will lead to better service to the public (Knutsson and Tompson 2017). Ultimately every decision police make is guided with the best interest of the public and its victims in mind if there is evidence to support these decisions it only adds more validity to the decisions made. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.




[bookmark: TITUS4FooterFirstPage] 


[bookmark: TITUS4FooterEvenPages] 

Page 1 of 2


[bookmark: TITUS4FooterPrimary] 

image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




