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The purpose of this qualitative study will be to develop an understanding of the impact of being a community school on learners’ wellbeing.
[bookmark: _Toc124271414]Abstract
Welsh Government’s recent focus on supporting the development of Community Focused Schools in Wales has seen a twenty five million pound investment to tackle the impact of poverty on learners’ attainment (Welsh Government, 2022b). Therefore, this cohort of funding is focused on supporting schools to operate and develop as community focused schools. Community Schools in Wales consists of three core aims: 
· ‘Building a strong partnership with families
· Responding to the needs of their community 
· Collaborating effectively with other services’
(Welsh Government, 2022a). 
This research study particularly explores the impact that family engagement has on children’s wellbeing aligned with all 3 aims from Welsh Government. 

The aim of this research study was to explore and examine individual’s lived experiences of participating in community focused school initiatives and the impact on their child’s wellbeing. To accomplish this the following questions were asked:  What is your favourite type of family engagement at school? Why do you choose to participate? How do you think it makes your child feel when you come to school to join in learning? What impact do you think it has on your child’s wellbeing when you are engaged in their learning experiences? And further discussion around their personal experiences together as parents and children. 

The methodological approach adopted for this research study was qualitative as it involved the use of an observation, focus group and interviews. Using this methodology in this study was appropriate because it allowed the researcher to ask questions that would help to understand a human experience with links to wellbeing. The anticipated responses from the questions were that of thoughts, feelings, and experiences (Silverman, 2010). Results from this study identified five key themes: 
· Relationships
· Home learning environment
· Impact on child development
· Role modelling 
· Parental confidence
These themes are influential factors to family engagement, and it is evident that they play a vital role in children’s wellbeing.  

The research findings indicate that there is a significant relationship between strong family engagement and a positive impact on their child’s wellbeing in school. However, the study questions the idea of how to develop self-efficacy for parents to support their child’s learning and to extend the reach of parents engaged in family engagement opportunities in schools, to subsequently raise learners’ wellbeing and aspirations for life (Constantino, 2021 pp 146-147).  

Considerable research has already been conducted on parental engagement and family learning in Scotland following the implementation of Scottish Schools Parental Involvement Act in 2006 (Education Scotland, 2022) and the United States of America in 2010 after the launch of a ‘systematic implementation of the five simple principles to engage every family’ (Constantino, 2021, pp 60-61). 
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	Term
	Description

	Wellbeing
	‘The state of being healthy and happy’. (Cambridge Dictionary, 2023) 

	Community 
	‘The people living in one particular area or people who are considered as a unit because of their common interests, social group, or nationality’. (Cambridge Dictionary, 2023)

	Parent 
	‘A mother or father of a person…or someone who looks after a person in the same way that a parent does’. (Cambridge Dictionary, 2023) 

	Parent Engagement 
	‘Parental engagement most often refers to parents' active engagement in their child's learning at home, at school, and in the wider community’. (Education Scotland, 2022). 
‘Parent engagement involves a greater commitment and ownership of action than parental involvement’ (Hasa, 2020).

	Parent Involvement 
	‘Parent participation in a child’s education, especially the role they play in schools’ (Hasa, 2020). 

	Whole Child 
	‘A unique learner comprised of interacting dimensions such as cognitive, physical, behavioural, social and emotional. The whole child lives within multiple and interconnected environments including home, school, and community’. (Michigan Department of Education, 2023)

	Forest Schools 
	‘Forest Schools are nature based communities where trained practitioners nurture learner-led exploration and discovery, nurturing meaningful experiences for positive lifelong impacts’ (Forest Schools, 2019). Forest Schools provides opportunities for the learners to explore and discover the outdoors and the world in which they live. 
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Community focused schools have been part of the Welsh Education policy since 2010 (Estyn, 2020). However Welsh Government’s recent funding opportunity and publication of guidance in November 2022 for Community Focused Schools highlights the important roles that parents play in their child’s educational attainment, aspirations and wellbeing. The new guidance adds to previous research conducted by Welsh Government and the publication of the Family and Community Engagement (FaCE) toolkit that was published in 2016 to support schools to develop and strengthen their family and community engagement (Welsh Government, 2016). Within the FaCE toolkit it states that ‘Research shows that at the age of seven, the degree to which families engage with their child’s learning has six times more influence over the child’s education’ (Welsh Government, 2016). Therefore, highlighting the significant strength that family engagement has upon children’s development. This is further advocated by Welsh Government (2022a) in the Community Focused School Model (Appendix 1). The model reflects the need for integrated collaboration between family engagement, community engagement and multiagency engagement. They further explain that ‘developing all 3 elements…will ensure the greatest impact on children and young people’s attainment, behaviour, attendance and aspirations and is particularly required in areas that face socio-economic disadvantage’ (Welsh Government, 2022a). This emphasises the need for systematic collaboration between all 3 providers: families, communities and multiagency to ensure the best future for our next generation. 

According to Epstein (2009) there are three main contributors that influence how a child learns and grows: community, school and family (Epstein, 2009). Goodall (2021) further supports this as they explain that parental engagement ‘has been shown to be an important lever for school improvement and young people’s outcomes’ (Goodall, 2021). Thus, highlighting the important role that families play in their child’s learning and successes at school. This research study will further examine how children and parents feel when their parents are engaged in their child’s learning, this being at school, at home or in the community. 

Firstly, it is important to highlight the difference between parent involvement and parent engagement. In the new guidance Welsh Government (2022a) define parent involvement as ‘parents taking part in school life and community’ in comparison to parent engagement as being ‘parents actively supporting their child’s learning’ (Welsh Government, 2022a). This is further explained by the University of Bath (2019) who define family engagement as that which might take place at school during a shared learning experience, at home or within the wider community and consists of anything that supports or influences their child’s learning and development (University of Bath, 2019). It is important to highlight that a measure of parent engagement is not the number of attendees at a parent’s evenings but the impact upon the child’s life developments; academically and wellbeing. 

The purpose of this research study was to analyse current research aligned with personal experiences, feelings and opinions and the impact this has on children’s wellbeing, and to identify the benefits for children, families and their school of families being engaged in their child’s school life.  The data analysed has been retrieved from a primary school in South Wales where Family Engagement is a school priority and well established. The primary school is situated in an area of pronounced socio-economic need, with persistent levels of multiple deprivation. Welsh Government (2016) state that there needs to be a focus on how to ‘engage in particular with families of children who are currently underperforming, children from deprived background and those receiving less support for their learning at home’ (Welsh Government, 2016).  Welsh Government (2016) imply that there is a connection between areas of deprivation and the level of support a child receives with their learning. This is further advocated by the Minister for Education who states that the Community Focused School guidance “is a key part of the wider policy for tackling the impact of poverty on educational attainment to ensure high standards and aspirations for all.” (Welsh Government, 2022a). This research study explores the impact of family engagement on a child’s wellbeing in an area with high levels of multiple deprivation.

The methodological approach adopted for this research study was qualitative as it involved the use of an observation, focus group and interviews. Using this methodology in this study was appropriate because the researcher sought to understand the participants thoughts, feelings and opinions of certain family engagement experiences. All data was captured through spoken language, this supported the researcher to develop an understanding from the participants stance (McLeod, 2019). This focused study lends itself to social constructivism as the researcher examined human experiences and perceptions and sought to understand the world in which they live, and work and the findings relied heavily upon the expressed views of the participants. However, it is important to recognise that background, upbringing and cultural influences might have an impact on the validity of the results (Creswell, 2012, p24-25). For example, this research study discovered that parents own experiences of education had impacted the experience they provide for their children. 

[bookmark: _Toc124271417]Context of Study 
This focused study was based on the experiences, feelings and opinions of a group of children and their parents. It is important to recognise that when the researcher refers to parents they are referring to ‘a mother or father of a person…or someone who looks after a person in the same way that a parent does’ (Cambridge Dictionary, 2023). This study was concerned with family engagement experiences that the participants had encountered since their child had started school. The group consisted of three children, mixed gender between the ages of 5 and 7 and three parents of mixed gender between the ages of 28 and 42. Diversity in data collection is essential as it as it provides a range of different viewpoints that may support that of the wider population. To further enhance this study in the future, the researcher would seek to involve a broader representation of ethnicity. 

[bookmark: _Toc124271418]Methods 
The methodological approach adopted for this study was qualitative. Qualitative research was chosen by the researcher as the study aimed to explore and understand personal opinions, experiences and feelings from the perspective of the child and their parent, it is subjectivist to ontology and interpretivist to epistemology.  The research findings draw on interpretations by the researcher and therefore this might affect the validity. Creswell (2012) further draws on this as he states that ‘the researcher makes and interprets what they find, an interpretation shaped by their own experience and background’ (Creswell, 2012). The researcher chose to carry out a phenomenology study where she focused on the participants experiences and meaning, she chose semi-structured questioning which allowed her to ask her participants open ended questions such as ‘describe how you felt when you were baking the oat cookies with Mum’, this allowed the participants to further express their thoughts, experiences and feelings about their Ready, Steady Cooking family engagement experience. (Creswell, 2012). 

Outlined below are the methods that the researcher utilised to gather data for this research study. Prior to any research being conducted, all participants received a participant agreement form (see Appendix 2). This outlined the overview of the study, methodology, use of data and ethics involved and any GDPR restrictions or requirements. It was assumed that if the parent/guardian did not respond with the consent slip that they did not wish to participate. As the children participants were under 16, it was also essential to gain the parents’ consent, therefore the parents consented on behalf of their child. All participants were made aware that they were able to withdraw from the study at any time and it would not have a detrimental effect on them. 

Interviews – Parents 1 to 1
There is a significant amount of research highlighting how best to conduct qualitative interviews. Maccoby and Maccoby cited in Brinkmann (2022) defines a qualitative interview as “a face-to-face verbal exchange, in which one person, the interviewer, attempts to elicit information or expressions of opinion or belief from another person or persons” (Maccoby & Maccoby, cited in Brinkmann, 2022,. P135). This aligns with the aim of this research study, as the researcher wanted to understand the impact that family engagement has upon their children’s wellbeing. Within this study, the researcher adopted the responsive interviewing model by Rubin and Rubin (2012) as it allowed flexibility and adaptations to be freely made to suit the needs and responses of the participants. Moreover, using this model allowed the researcher to engage in a conversational interview with the participant where their words and descriptions formulated stories and therefore a better understanding of the experience (Brinkmann, 2013). 

The researcher conducted interviews with three parents, individually. The purpose of the interviews was to engage in dialogue with the parents to understand their views and opinions about the impact of family engagement on their child’s wellbeing. Questions asked within the interview consisted of a mix of semi-structured and open-ended questions to allow for further expansion should additional explanation of meaning be required. The formation of the questions provided coherence and standardisation that allowed further analysis and comparison (King, N., Horrocks, C. and Brooks, J., 2018). 

The researcher was aware of a few potential issues aligned with interviews. Firstly, initially overcoming concerns over the validity of interview data, when people are interviewed, they might say they do, think or feel things that may not be true (Keegan, 2009:82). This might be influenced depending on what they have experienced that day or past experiences.  In order to overcome this, the researcher ensured that the participants were aware of how the data generated was being used and that they would not be judged based on their responses and their responses would remain anonymous. Furthermore, Brinkmann (2022) highlights that ‘qualitive interviews involve human judgement and thus lack reliability’ (Brinkmann, 2022). The researcher ensured that she entered this study with no pre-conceived ideas so that she was able to analyse, interpret and code all of data, both negative and positive to improve reliability and understand from the interviewee’s perspectives. All interviews proved to be slightly different as the structure of the interview relied heavily upon the interactions with the interviewee, thus impacting quality control of all interviews. Moreover, that said the 3 interviews conducted were sufficient in providing an insight into parents’ experiences and feelings about their family engagement and the impact it has upon their child (Brinkmann, 2022).  

Focus Groups – Group of 3 learners 
British Medical Journal (BMJ) (1995) highlights a benefit of using focus groups for data collection as they state that ‘focus groups allow you to learn meaning behind facts’ (BMJ, 1995).  This study used this premise and the researcher felt that carrying out a focus groups with the children would help to understand their feelings and opinions about their parents being engaged in their learning through a conversational discussion between the children. The researcher was able to further study what the children were saying aligned how they were acting and responding to the questions, their body language, gestures and facial expressions. This provided better clarity for the researcher and offered deeper analysis of the results by adding additional meaning. The aim of the focus group was for the children to feel supported by one another and provide a safe, secure environment where they could engage in conversation together. Creswell (2007) further supports this as he states that ‘focus groups are advantageous when the interaction among the interviews will likely yield the best information’ (Creswell, 2007). During the focus group the children engaged in continuous dialogue with one another sharing their memorable experiences, agreeing and disagreeing, thus challenging and deepening their thinking and responses. Leavy (2020) further explains the advantages of this as she states that ‘focus groups can mitigate or inhibit the authority of the researcher, allowing participants to take over or own their interview space’ (Leavy, 2022).  

The data was collected from the interviews and focus groups and collated into transcripts to support the coding. The participants were asked to opt in to participate in the research study via an online message sent via the schools’ communication platform. Families were already familiar with this platform, so it encouraged responses. The data obtained was a representative of the wider proportion of the social and demographic population, the participants had different job roles, gender, age and social class. Allowing a spectrum of views, with those participating possessing some knowledge about the discussion, balancing this with potential pre-conceived ideas that can stifle the validity of the results (Hennink, 2007). 

[bookmark: _Toc124271419]Emerging Themes
Data was collected using a phenomenology approach. All participants within this research study had experienced the phenomenon and were able to discuss and relive their own experiences through interview and focus group questions. This helped the researcher to understand what it was like to experience family engagement for different families and from different viewpoints and perspectives and the impact this had on their child’s wellbeing and therefore enhance the phenological understanding (Creswell, 2007). 

The data analysis process used in this focused research study was influenced by Creswell (2007:181) who was inspired by four authors – Madison, Huberman and Miles and Wilcott. Following data collection, the researcher read and reviewed all transcripts identifying potential meaning units from the interviews and focus groups. Secondly, they undertook deeper analysis to interpret the data and highlight what they could see in light of their own views and that within literature (Creswell, 2007). During this process the researcher ensured that they regularly referred back to the context to ensure that the interpretations were not biased. The final part of the data analysis involved the researcher coding the data by identifying themes and patterns, that supported the researcher to contextualise the data and further align with current literature. 

In addition to the initial analysis, further comparative analysis and representation was carried out by the researcher to refine the theoretical insights and draw patterns from different data collections (Simister, 2017). During this analysis the researcher was able to further identify the extent to which the phenomena had been experienced, thus present or absent and further distinguish relationships between the data collected. This also provided deeper insight to highlight potential future research opportunities. 
[bookmark: _Toc124271420]Discussion
In depth data analysis of interviews and focus groups identified five core themes that subsequently impacted on family engagement and children’s wellbeing:  relationships, home learning environment, impact on child development, confidence and role model. 

[bookmark: _Toc124271421]Relationships 
In this research study, relationships are referred to as the relationship between a parent and child and the relationship a parent has with educational experiences. 

Positive relationships with children are based on being in the moment, spending quality time and building trust (Raising Children Network, 2020). Research highlights that relationships play a crucial role in the development of the child and thus have an impact of who they become in their adolescent years (Raising Children Network, 2020). This phenomenon is not new knowledge it was first recognised by the Greek Philosopher, Aristotle who stated that ‘give me the child at seven and I will give you the man’ (Bambrough, 1963). This further highlights that support and engagement in the early years development of a child play an imperative role in their development and later life.

It was evident from this research study that most parents participate in family engagement opportunities entirely for their child, not for themselves. Through discussions they expressed that they wanted to make a genuine difference and for their child to have a better experience than they experienced during their childhood. It was evident that Participant A reflected back and relived a memory from their childhood. They expressed how school and home were seen as two separate entities and didn’t join together. They went on to explain:  
I just love the fact we can be part of their learning and it helps us to know how to help them at home. I think it helps give them the message that they can be anything they want, and I want to always help them to achieve that. I don’t want them to leave school with nothing like me and that’s hard when they look up to me. So, what I say and how I help them has a huge impact, I think. (Parent A)
This portrays a genuine need and commitment to be involved in their child’s learning journey and develop the ability and confidence to be able to support their learning at home, consequently, cultivating high aspirations where their child has high ambitions and dreams for their future. This is further underpinned by Langston and Abbott (2007) who state, ‘as a parent I would hold the influences that would shape the growth, development and learning of my child’ (Langston and Abbott, 2007). 

Conversely, it is evident that parents that might have had a negative experience of school themselves might become more easily become disengaged from school and subsequently not engage in family engagement initiatives as they may have preconceived negative ideas of what to expect, linked back to their previous experiences. Consantino (2021) further supports this as he explains that ‘families that are disadvantaged…and families whose own experiences were less than positive all play a role in engagement decisions (Consantino, 2021). This highlights the importance to be mindful of this when developing family engagement initiatives in educational settings, as such families may need different support to rebuild, reassemble and reexperience school in the twenty first century, so that they are able to further support their child’s educational journey (Consantino, 2021).  

There was also an initial ‘fear’ and sense of ‘anxiety’ linked to attending family engagement opportunities within school. The fear aligned with being present in their child’s life every day for the past three years, prior to beginning school to attending school for seven hours a day and feeling a sense of the unknown and not being in control. Participant B highlighted that they liked to know what their child was doing in school and the learning environments that they learn in. 
‘I just want to be involved in Child B’s school life. I am a very hands-on mum. I came away from work to be with Child B. As soon as they started school, anything that I could be involved in, I got involved in just to see what they get up to when they are not with me’. (Parent B) 
This can be a significant change and transition in both the parents and child’s life and initially may be challenging to adapt to, as our brains develop new understandings and potential coping mechanisms (Olson, 2021). However, within this research study this change is highlighted as a potential contributor to good family engagement as families strongly require the want to be actively involved in their child’s educational journey, thus impacting on their wellbeing. 

Despite the differences between the findings, the interviews provided evidence highlighting a relationship where they are committed to their child, wanting them to achieve the best they can. Duncan, Coatsworth and Greenberg (2009) highlight that ‘a parent-child relationship nurtures the holistic development and growth of a child’ (Duncan, L., Coatsworth, J. and Greenberg, M., 2009). This is further echoed by Waterford (2022) who portrays benefits of parents being engaged in their child’s education as they state that ‘ when families are engaged in their children’s school lives, students have the home support they need to develop a lifelong love of learning’ (Waterford, 2022). Developing to become a lifelong learner has many additional benefits such as developing dispositions and competencies for example curiosity, that would support them in their everyday lives. Stempedia (2018) further emphasise that becoming a lifelong learner has ‘positive effect on brain cells’ (Stempedia, 2018), thus implying better wellbeing and mental health. 

[bookmark: _Toc124271422]Home Learning Environment 
In this research study, the Home Learning Environment is referred to as that which the child lives; their physical home and the amount of parental support provided to support the child’s educational learning journey.  

‘Research suggests that parental involvement in early learning has a greater impact on children’s well-being and achievement than any other factor’ (Leicestershire County Council, 2022). This highlights the significant contribution that parents play in their child’s levels of wellbeing. However, the interviews highlighted that there was an intersection between supporting learning at home and parental confidence. Many parents did not feel equipped with the knowledge and skills needed to know how to support their child with their learning and presented a sense of ‘fear’ of teaching them the wrong things or being wrong themselves. 

Participant A expressed that following opportunities to experience their child’s learning alongside them in their classroom environment allowed them to understand what their child was learning about, how they learned, what they were good at and what they might need further support with. All of these first hand observations equipped them with the skills and knowledge to further support their child at home. They stated that ‘going into the library in school and reading with them is really nice because you can see where they are at, at school’. (Parent A). This was further advocated by Participant B who described an experience they had, volunteering at the school to support with a forest school enrichment. From their experience it was evident how there was an emphasis on developing the whole child - cognitive, social, behavioural, emotional and physical. ‘When I do this, I get more ideas what I can do with them, like when we are walking home, we can collect leaves and make something together. It is great to have so much more ideas’. (Parent B). Welsh Government (2022) further reinforces that as they state that being a community focused school means ‘supporting children and young people to develop a wide range of skills, experiences and dispositions that enable them to thrive’ (Welsh Government, 2022a). This highlights the diversity of initiatives needed to be encouraged to enable children to thrive and develop and fulfil their aspirations. It further extends what parents might perceive as ‘learning’ and extending this beyond the classroom and transferring it to their everyday lives. This is further highlighted by Consantino (2021) who describes that ‘the work we do outside of the home will help promote the efficacy of families when they are with their children and we are not’ (Consantino, 2021). This emphasises that parents can make a positive difference in their child’s educational learning and levels of wellbeing if supported to do so. The experience that Parent B recalled was meaningful and relevant and thus had a direct impact with how they further supported their child. 

Furthermore, the children expressed how they felt they were supported at home, this was wide-ranging, and they described their personal experiences, examples include learning how to tell the time, learning how to bake cookies and learning how to read.
‘My parents help me know stuff. They help me grow smarter by teaching me some things...like telling the time, cooking and things that I just don’t know and then I do’. (Child C)
‘Mum helped me to read. So, when I didn’t know how to read, they used to read to me and now I can read’. (Child B)
This emphasises that all children feel very supported at home. Child C feels that their parents help them to grow smarter. They expressed this viewpoint with such confidence and self esteem, the researcher believes that this might indicate a potential further relationship between family engagement and the development of self esteem and confidence and mutual respect.  There is scope for future research to be undertaken within this area of discipline. While Child B recognises that their parent helped them to learn a brand new skill that they were unsure of how to do and with their parent support and guidance accomplished it. 
The Scottish Education system initiated a review of learning at home in Scotland, this review highlighted that ‘learning at home can have significant immediate and longer-term impacts on children in different ways. These include a child’s early learning, later achievements, nurture, resilience, wellbeing, social mobility and skills for life’ (National Improvement Hub, 2022). The National Improvement Hub (2022) further advocates that there is relationship between learning at home and positive levels of wellbeing. Thus, proving the phenomenon of a relationship between good family engagement and good wellbeing to be verifiable.  

[bookmark: _Toc124271423]Child Development 
In this research study, Child Development is referred to as the support provided from parents to develop the whole child over a period of time. The whole child refers to the cognitive, physical, behaviour, social, emotional development (Michigan Department of Education, 2023).
Parents are children’s first teachers and the quality-time that children spend with their parents from birth to three of age has a significant impact on their development and growth (Start Early, 2019). A positive parent-child relationship in the early years can nurture the physical, emotional and social development of a child and provide secure foundations for their start in school and interactions with peers. Within this group of participants, one parent explicitly highlights that family engagement opportunities within the school supported their understanding of how their child best learns and how every child learns and develops at different paces. Following this thought, they wanted to ensure that they provided opportunities for their child to develop at their own pace and to explore and find things out for themselves. ‘I just make sure that I can try and keep the balance of letting them know that whatever they are feeling is perfectly ok instead of trying to mould them into something they are not’ (Parent A). There are significant benefits to allowing and creating opportunities for children to explore and experiment themselves, such as making mistakes, experiencing failure and not being rescued promotes the positive development of competencies that support children to become lifelong learners (Welsh Government, 2022a). 

Parents can have a significant influence on how their child perceives the world around them (Raising Children Network, 2020). The experiences that parents create for children to encounter in their every day lives influences what they do and how they feel. The Office of Early Childhood Development (2020) supports this as they state that ‘strong family engagement is central in children’s healthy development and wellness’ (Office of Early Childhood Development, 2020). 

Another potential influence of child development from a parent is the initial relationship and communication between parents and teachers in their school.  Epstein (2010) describes that ‘when parents, teachers, students and other view themselves as partners in education, a caring community forms around students and begins its work (Epstein, 2010). Thus, positively impacting their development and growth in becoming the four purposes: ambitious capable learners, healthy confident individuals, ethical informed citizens and enterprising creative contributors (Welsh Government 2020) and supporting good levels of wellbeing. This is further emphasised in the recent Community Focused Schools Guidance by Welsh Government (2022) who place the child at the centre of three main influencers: community, school and parents (appendix 3). Within this model family engagement would position within the ‘parents’ sphere and is a significant contributor to how a child learns and grows. 

[bookmark: _Toc124271424]Parent Confidence 
In this study, Parental Confidence is referred to as the belief a parent has in themselves and their child. It also refers to the relationship between parental confidence and children’s confidence and the impact that a parent’s confidence has on their child. 

From dialogue it was evident that all parents in this research study felt low levels of self confidence and self esteem and this may have consequently influenced how their child feels. ‘I don’t know’ (Parent A) continued to repeat after they had answered a question. In addition to this, they also shrugged their shoulders and looked down to avoid eye contact once they had finished with their response. Creswell (2007) highlights that body language and gestures ‘show how confident a person may be’ (Creswell, 2007). This further emphasised that they were unsure of themselves, what they had said and that they didn’t want to be wrong, along with a display of poor or no self confidence. 

‘I can do it now and at a higher level’ (Parent B). This is how Parent B described how they had felt after engaging in a Mathematics Family Engagement Course. This suggests that family engagement initiatives and parent learning opportunities contribute to the development and growth of a parent’s self confidence, consequently they feel more confident as a role model for their child.  When parents grow their confidence, they also subsequently grow their child’s confidence as they take more risks together and increase the level of challenge that they are exposed to and engage in.  

Lyness (2018) highlights that children’s ‘self-esteem grows when parents pay attention, let a child try, give smiles, and show they're proud’. This was evident during a family engagement workshop that the researcher observed.  The researcher observed how the parents body language changed throughout the workshop and the influence this might have had on their child. Initially many parents were worried and concerned about their child using sharp knives to cut vegetables. However, when one family did it, the other seemed to follow. Over this period of time, the body language and spoken language of parents had changed. Towards the end of the session, parents appeared to be more relaxed and have more trust in their child to try new things without speculating the worst scenario. Furthermore, you could hear ‘shared laughter’ between the parents and children.  This may have resulted in the growth of children’s self esteem, as they will be more confident when cooking in a future workshop or at home. Kids Kingdom (2019) highlight that laughter contributes to child development, they state that ‘it plays an important role in developing self-esteem, learning to problem solve, and honing social skills’ (Kids Kingdom, 2019). This further shows a benefit of developing parental confidence and therefore eliminating the fear so that they can enjoy the experience and engage in laughter to support their child.    

Child C explained that ‘I feel excited when mummy comes into learn and do ready, steady cook with me because we don’t cook at home’. This highlights a feeling of wellness as they feel a sense of excitement when their parent engages in cooking sessions with them, especially as it is a new experience that they wouldn’t ordinarily encounter at home. Providing your child to experience new feelings develops new connections in brain that’s further supports their emotional development and understanding of themselves as human beings (Duncan, L., Coatsworth, J. and Greenberg, M.,2009).

Further to this there may be a relationship between parental confidence and their child’s confidence. It was evident that during the interviews and focus groups, through observation of body language, gesture and spoken language those parents that exhibited confidence and self esteem was also echoed from their child and vice versa. ‘He was a clingy child and now he is more confident’ (Parent B). It was portrayed that Parent B had felt their confidence had improved since attending family engagement initiatives and as a result they had also witnessed a change in their child’s confidence. This supports research that suggests there is a relationship between parent and child confidence. 

Further apprehension was identified for families in doing things that they hadn’t done before. It was evident that many parents appeared to have a fixed mindset and consequently this may also impact on their perceptions of their child’s capabilities. This is acknowledged by Justice et al. (2020) who state that ‘a parent with a fixed mindset would tend to believe that her child cannot improve’ (Justice et al., 2020). This has identified that there is a need for schools to support parents to develop growth mindsets in order to have the most influential impact on their children. A fixed mindset would also impact the parental motivation to try new things as they may opt to avoid challenges and therefore ‘achieve less than their full potential’ (Dweck, 2012). 

Faced with poor confidence, lack of belief and fear of the unknown had proven difficult and are considered one of the main barriers to family engagement for many families. Although learning new skills has many benefits, taking the first step to commence these is the biggest hurdle. Rumsfeld (n.d.) states that:
‘There are known knowns. These are things we know that we know. There are known unknowns. That is to say, there are things that we know we don't know. But there are also unknown unknowns. There are things we don't know we don't know’ 
(Rumsfeld, n.d.)
 This emphasises that we don’t know what we don’t know. However, through the lens of families, parents and educators this can be challenging as people don’t like to admit or are unaware of the unknown. Within schools you may experience a poor Family Engagement reach and this may be an influential indicator (Consantino, 2021). 

Waterford (2022) highlight the relationship between family engagement and the development of children’s confidence. They state that ‘children with families engaged in their education are more likely to develop self confidence’ (Waterford, 2022), further emphasising that children from families who are engaged in their learning are likely to be more confident. 
[bookmark: _Toc124271425]Role Model 
In this study, role model refers to how children see their parents as role models that they are inspired by.   

Children see their parents as role models, they are inspired by the leading figures in their lives. In most cases, parents provide a safe, secure and consistent relationship for their child to which they will learn habits, perspectives and behaviours imitated from their parents and their actions. 
Children look up to parents: their jobs, values, behaviours and actions. Research identifies that there is a link between parents as role models and children’s emotional growth thus impacting on children’s wellbeing (Steber, 2020). Bebecare (2020) explains that ‘as parents you are automatically role models to your children, so it is important you show them how to deal with problem situations competently’. Children will mirror how you overcome challenges, deal with conflict resolution and many more life events. 

‘My mummy volunteers to be a helper and now she gets to help a lot more people too’ (Child B). This highlights how Child B sees their Mum as a role model. They are evidently proud of their Mum, the job that she does, and they are inspired by her actions in helping others to be the best they can be.  The American Academy of Child and Adolescent Psychiatry (2017) indicates that role models ‘inspire, guide and encourage us to make the most of our lives’, therefore for Child B viewing their Mum as a role model within this experience, it might influence their future aspirations and as a result they may also want to help people in a future profession. 
[bookmark: _Toc124271426]Conclusion 
The aim of this study was to develop an understanding of the impact of being a community school on learners’ wellbeing, through the lens of family engagement. To achieve this the following questions were considered: What is your favourite type of family engagement at school? Why do you choose to participate? How do you think it makes your child feel when you come to school to join in learning? What impact do you think it has on your child’s wellbeing when you are engaged in their learning experiences? 

This research study aligns with the seven wellbeing goals, in particular ‘more cohesive communities’ as it emphasises the need for an integrated approach to support wellbeing and promote community wellness (Future Generations Commissioner for Wales, 2015). As identified in this research study family engagement is just one contributor that influences learners’ wellbeing. However, an integrated approach that involves families, communities and multiagency also influences a child’s wellbeing (Welsh Government, 2022a).

This research study demonstrates that when families play an active role in their child’s educational journey through engaging in family learning opportunities, either in school or at home then learners wellbeing is enhanced. This is further echoed by Estyn (2020) who state that family engagement has an impact on their child’s achievement and wellbeing (Estyn, 2020). 

Family engagement opportunities develop relationships between parents and children and provide opportunities for continuous learning in their child’s everyday life. It is evident that from this focused research study learners feel happy and excited to talk about the experiences they encounter with their parents, and these remain as memorable experiences that influence and shape their child’s future. 

‘Involving parents and carers in their child’s education removes barriers to learning and improves attitudes and behaviour at school’ (Welsh Government, 2016). This study highlights that when parents feel involved in their child’s learning, they also learn thus implying the contribution that family engagement influences: improved wellbeing, attitudes to learning, behaviour, aspirations and attainment. This is further supported by Benjamin Franklin’s famous quote: ‘Tell me and I forget. Teach me and I remember. Involve me and I learn’ (Brainy Quote, 2023), highlighting the beneficial impact of involving parents in their family engagement journey.

This small research study further strengthens research that has been carried out in other countries such as Scotland, the United States of America and Australia, in addition to providing further research and a small scale case study for Welsh Government following their recent publication of Community Focused School Guidance in November 2022. This research study emphasises the positive impact that being a Community Focused School has on learners’ wellbeing and in particular developments of becoming a lifelong learner. 

However, it is evident that human experiences have a significant impact on the validity of this data and in order to strengthen the results the researcher would increase the number of participants, this would allow for greater comparative analysis and scrutiny of results equating to increased validity of data (Creswell, 2007).

As previously mentioned, this research study has identified opportunities for a few different areas of future research. One particular area that would strengthen and enhance this research study would be to explore family engagement within different schools and different demographic, it would be beneficial to compare and contrast an area of socio-economic deprivation and an area of affluence, this may reveal other considerations.

	Finally, as Weiss et al. (2009) emphasised ‘one of the most powerful but neglected supports for children’s learning and development is family involvement both in and out of school’. (Weiss et al., 2009). To summarise, this research study further echoed and highlighted this. A quote by Child C reinforced the beneficial impact of family engagement stating ‘my parents help me know stuff. They help me grow smarter by teaching me things and that makes me super happy’ (Child C).
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Participant Agreement Form – Interview 
Participant Name - __________________________________
Child’s Name - __________________________________
Interviewer Name – 
Interviewer Programme of Study – Doctorate in Professional Practice 
Research Learning Tutor - Dr Alex Bell, UWTSD
Participation Agreement to be interviewed:
I agree to participate in the qualitative research study by                to develop an understanding of the impact of being a community school on learners’ wellbeing. I understand that the purpose of this study is to examine my experiences/understanding of the impact of family engagement on my child’s wellbeing.  I understand that this will involve me in a short 30 minute interview. 

I understand that this interview will be recorded and transcribed for use only by                 in her Research Article for the DProf programme at the University of Wales Trinity Saint David.

I understand that my name or any reference to my identity will be kept anonymous in this study and for any subsequent publications I will be asked again for my consent.  I understand that use storage of the recordings and transcriptions relating to this interview will be anonymous; not be used for any other purpose than this study and will be subsequently destroyed after the use intended here.

I understand that I may withdraw from the study at any point with all records of my contribution removed without having to provide a reason. 

Interviewee Signature - __________________________________

Interviewer Signature - 

Date of Interview - 


A copy of this agreement should be retained by both interviewer and interviewee.
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Participant Agreement Form – Focus Group  
Participant Name - __________________________________
Child’s Name - __________________________________
Interviewer Name – 
Interviewer Programme of Study – Doctorate in Professional Practice 
Research Learning Tutor - Dr Alex Bell, UWTSD

Participation Agreement to be participate in a focus group with peers: Signed on behalf of your child who is under 16 years old. 

I agree for ______________________ to participate in the qualitative research study by                      to develop an understanding of the impact of being a community school on learners’ wellbeing. I understand that the purpose of this study is to examine my child’s experiences/understanding of the impact of family engagement on their wellbeing.  I understand that this will involve my child participating in a short 30-minute focus group with their peers. 

I understand that this focus group will be filmed for use only by                         in her Research Article for the DProf programme at the University of Wales Trinity Saint David.

I understand that my child’s name or any reference to their identity will be kept anonymous in this study and for any subsequent publications I will be asked again for consent.  I understand that use storage of the recordings relating to this focus group will be anonymous; not be used for any other purpose than this study and will be subsequently destroyed after the use intended here.

I understand that my child may withdraw from the study at any point with all records of their contribution removed without having to provide a reason. 


Parent/Guardian Signature - __________________________________

Signed for and on behalf of _______________________

Relationship to child - __________________________________

Interviewer Signature – 

Date of Interview - 

A copy of this agreement should be retained by both interviewer and interviewee.



[bookmark: _Toc124271431]Appendix 3 - Spheres of Influence 
[bookmark: _Toc124271432](Welsh Government, 2022a)
[image: Epstein, J. 2009. School, Family and Community Partnerships caring for the children we share]














Bibliography


· American Academy of Child and Adolescent Psychiatry. (2017). Role Models and Children. American Academy of Child and Adolescent Psychiatry. https://www.aacap.org/AACAP/Families_and_Youth/Facts_for_Families/FFF-Guide/Children-and-Role-Models-099.aspx
· Bambrough, R. (1963). The Philosophy of Aristotle. Signet Books. 
· Bebecare. (2020). The Importance of Parent Role Models in Child Development. Bebecare. https://www.bebecare.me/social-development/parents-as-role-models/#:~:text=You%2C%20as%20parents%20are%20automatically,influence%20in%20your%20child's%20life.
· BMJ. (1995). Qualitative Research: Introducing Focus Groups. BMJ. https://www.bmj.com/content/311/7000/299.full
· Brainy Quote. (2023). Benjamin Franklin Quotes. Brainy Quote. https://www.brainyquote.com/quotes/benjamin_franklin_383997
· Brinkmann, S. (2013). Qualitative Interviewing. Oxford University Press. 
· Brinkmann, S. (2022). Qualitative Interviewing: Conversational Knowledge through research interviews (2nd edn). Oxford University Press. 
· Cambridge Dictionary. (2023). Explore the Cambridge Dictionary. Cambridge Dictionary. https://dictionary.cambridge.org/dictionary/english/parent
· Cedo, K. (2015). Family Engagement: An impetus for student success. Scholastic Edu. https://edublog.scholastic.com/post/family-engagement-impetus-student-success
· Connect. (2019). Dr Janet Goodall, author and academic, describes her passion for parental engagement in children’s learning. Connect. https://www.connect.scot/news/dr-janet-goodall-author-academic-and-now-consultant-connect-passionate-about-parental-engagement-childrens-learning-and-school-l
· Constantino, S. (2021). Engage Every Family: 5 Simple Principles (2nd ed). Corwin. 
· Costley, C., Elliott, G. and Gibbs, P. (2010). Doing Work based Research: Approaches to enquiry for insider researchers. Sage. 
· Creswell, J.W. (2012). Qualitative Inquiry and Research Design: Choosing Among Five                                                                    Approaches (3rd edn). Sage. 
· Dolby, R., & Early Childhood Australia. (2017). The circle of security: Roadmap to building supportive relationships. Canberra: ECA. http://www.earlychildhoodaustralia.org.au/our-publications/research-practice-series/research-practice-series-index/2017-issues/circle-security-roadmap-building-supportive-relationships.
· Donald Rumsfeld Quotes. (n.d.). Donald Rumsfeld Quotes. BrainyQuote.com. https://www.brainyquote.com/quotes/donald_rumsfeld_148142
· Duncan, L., Coatsworth, J. and Greenberg, M. (2009). A Model of Mindful Parenting: Implications for parent and child relationships and prevention research. Springer US. https://link.springer.com/content/pdf/10.1007/s10567-009-0046-3.pdf
· Dweck, C. (2012). Mindset: changing the way you think to fulfil your potential. Robinson.  
· Education Scotland. (2022) Parental Engagement and Family Learning. Education Scotland. https://education.gov.scot/education-scotland/scottish-education-system/policy-for-scottish-education/developing-the-education-profession/parental-engagement-and-family-learning/
· Epstein, J. (2010). School/Family/Community Partnerships: Caring for the Children We Share. PDK, 92(3), https://journals.sagepub.com/doi/full/10.1177/003172171009200326  
· Estyn. (2020). Community Schools: Families and communities at the heart of school life. Estyn. https://www.estyn.gov.wales/system/files/2021-08/Community%2520Schools%2520en.pdf 
· Forest Schools. (2019). What is Forest School? An introduction. Forest Schools. https://www.forestschools.com/pages/what-is-forest-school-an-introduction
· Future Generations Commissioner for Wales. (2015). Wellbeing of Future Generations (Wales) Act 2015. Future Generations Commissioner for Wales. https://www.futuregenerations.wales/about-us/future-generations-act/ 
· Goodall, J. (2021). School Reform and Parental Engagement Learning in the United Kingdom. Oxford University Press. https://oxfordre.com/education/display/10.1093/acrefore/9780190264093.001.0001/acrefore-9780190264093-e-1678
· Hasa. (2020). What’s the difference between parental involvement and engagement? Pediaa. https://pediaa.com/what-is-the-difference-between-parental-involvement-and-engagement/
· Hennink, M. (2007). International Focus Group Research: A Handbook for the Health and Social Sciences. Cambridge University Press. https://eprints.soton.ac.uk/34718/
· Justice, L., Purtell, K., Bleses, D. and Cho, S. (2020). Parents Growth Mindset and Home Learning Activities. Frontiers. https://www.frontiersin.org/articles/10.3389/fpsyg.2020.01365/full#:~:text=A%20parent%20with%20a%20fixed,her%20reading%20skills%20with%20work.
· Keegan, S. (2009). Qualitative Research. Kogan Page Ltd. https://www-dawsonera-com.ezproxy.uwtsd.ac.uk/readonline/9780749458607
· Kids Kingdom. (2019). Unleash the power of laughter with your child. Kids Kingdom. https://kidskingdom.ca/kanata/unleash-power-of-laughter-with-your-child/
· King, N., Horrocks, C. and Brooks, J. (2018). Interviews in Qualitative Research (2nd edn). Sage. 
· Langson, A. and Abbott, L. (2007). Parents Matter. McGraw Hill Education. 
· Leavy, P. (2020). The Oxford handbook to qualitative research (2nd edn). Oxford University Press. 
· Leicestershire County Council. (2022). Home Learning Environment. Leicestershire County Council. https://resources.leicestershire.gov.uk/education-and-children/early-years/childcare-practice/personal-development-behaviour-and-welfare/home-learning-environment/how-settings-can-support-the-home-learning-environment
· Lyness, D. (2018). Your Child’s Self Esteem. Nemours Kids Health. https://kidshealth.org/en/parents/self-esteem.html
· Marshall, C. and Rossman, G. (2006). Designing Qualitative Research. Sage Publications. https://www.qualitative-research.net/index.php/fqs/article/view/996/2164 
· Maxwell, J. A. (2013). Qualitative research design. An interactive approach. Sage Publications. 
· McLeod, S. (2019). What’s the difference between qualitative and quantitative research? Simply Psychology. https://www.simplypsychology.org/qualitative-quantitative.html
· Michigan Department of Education. (2023). Whole Child Definition. State of Michigan. https://www.michigan.gov/mde/resources/michigan-top-10-strategic-education-plan/definitions/whole-child
· National Improvement Hub. (2022). Review of Learning at Home. Education Scotland. https://education.gov.scot/improvement/research/review-of-learning-at-home/
· Office of Early Childhood Development. (2020). Family Engagement. US Department of Health and Human Services. https://www.acf.hhs.gov/ecd/family-engagement
· Olson, R. (2021). Do I have parental separation anxiety? Banner Health. https://www.bannerhealth.com/healthcareblog/teach-me/do-i-have-parental-separation-anxiety
· Raising Children Network. (2020). Positive relationships for parents and children: how to build them. Raising Children Network. https://raisingchildren.net.au/newborns/connecting-communicating/bonding/parent-child-relationships
· Raising Children Network. (2021). Parents: role models and positive influences for pre-teens and teenagers. Raising Children Network Australia. https://raisingchildren.net.au/pre-teens/behaviour/encouraging-good-behaviour/being-a-role-model
· Rubin, H.J. and Rubin, I.S. (2012) Qualitative Interviewing: The Art of Hearing Data (3rd edn). Sage Publications.
· Silverman, D. (2010). Qualitative Research (3rd edn). Sage. 
· Simister, N; Scholz, V. (2017). Qualitative Comparative Analysis (QCA). M&E Universe. 
· Start Early. (2019). The Importance of Family Engagement. Start Early. https://www.startearly.org/post/importance-of-family-engagement/
· Steber, C. (2020). The Importance of parents as role models. Thrive Global. https://community.thriveglobal.com/the-importance-of-parents-as-role-models/
· Stempedia. (2018). This is why your child should become a lifelong learner. Agilo Research. https://thestempedia.com/blog/this-is-why-your-child-should-become-a-lifelong-learner/  
· University of Bath. (2019). Engaging Parents Toolkit. University of Bath. chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.bath.ac.uk/publications/parental-engagement-toolkit/attachments/parental-engagement-toolkit.pdf
· Waterford. (2022). How family engagement leads to student success. Waterford. https://www.waterford.org/education/how-parent-involvment-leads-to-student-success/
· Weiss, H., Bouffard, S., Bridglall, B. and Gordon, E. (2009). Reframing Family Involvement in Education: Supporting Families to Support Educational Equity. Columbia University.
· Welsh Government. (2016). FaCE the challenge together: Family and Community Engagement Toolkit for schools in Wales: Main Guidance. Learning Wales. 
· Welsh Government. (2020). Introduction to curriculum for Wales guidance. Welsh Government. https://hwb.gov.wales/curriculum-for-wales/introduction
· Welsh Government. (2022a, November 18). Community Focused Schools:Information supporting the development of community focused schools in Wales. Welsh Government. https://www.gov.wales/community-focused-schools-html
· Welsh Government. (2022b, March 21). £25m investment in Community Focused Schools to tackle the impact of poverty. Welsh Government. https://www.gov.wales/25m-investment-community-focused-schools-tackle-impact-poverty







image2.png
,\a(\da‘ds and aSpiratl'o”
S

Community
Focused Schools

iy

"Moting giversity, €




image3.jpeg




image4.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




image5.png
Community

Family School




image1.png
#% ] nfysgol Cymru
N ¥ Drindod Dewi Sant
\* University of Wales
Trinity Saint David




