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Anderson and Meier-Hedde (2017) advise that one of the most common conditions that effects children and young people’s educational development within the United Kingdom (UK) is dyslexia. Reid (2009, pg 4) defines dyslexia as “a processing difference, often categorised by difficulties in literacy acquisition affecting reading, writing and spelling”. The Dyslexia Association (2020) agree with this definition, adding that dyslexia does not impact upon the persons intelligence. Grant (2010) expands by suggesting that people with dyslexia can have difficulties with their short-term memory, organisational skills and their brains may process information slower than those without dyslexia. According to the National Health Service (2018) around one in every ten people living within the UK have dyslexia, which is estimated to be about one million children, the equivalent of three children in every classroom. This paper will examine what is in place to support children with dyslexia throughout the UK.
The Disability Discrimination Act 1995 was the first piece of legislation that covered people with dyslexia. The Dyslexia Foundation (2020) explains that under this Act, dyslexia was classed as a disability.  The Disability Discrimination Act, among other Acts, were replaced with the implementation of the Equality Act 2010. The condition of dyslexia still meets the criteria for a disability and is therefore covered under this Act. The British Dyslexia Association (2020a) explains that the Equality Act 2010 aims to protect people from discrimination, ensures that every child of a certain age has an equal chance at a placement in a school and that the school provides reasonable adjustments to create an inclusive learning environment. The Act covers some issues that children with dyslexia may face although as it is not specifically for dyslexia or learning disabilities there are still many things that are not included. In 2001 the UK government introduced the Special Educational Needs and Disability Act which produced a special educational needs and disability code of practice that provided guidance for organisations that work with children of compulsory school age (Department for Education and Skills, 2001). The guidance highlighted the importance of a child centred approach within the inclusion of mainstream education whenever feasible. To make this possible the guidance placed a duty on local authorities to have a special educational needs co-ordinator (SENCO) based in each school of their district. The guidance also introduced educational ‘statements’ which outlines a child’s special educational needs and the extra help they are entitled too. The UK government introduced the Children and Families Act (2014) which covered many aspects of child protection. Chapter three of this Act is specifically aimed towards children with special educational needs and disability. As a result of this Act, within England, the Special Educational Needs and Disability code of practice was updated in 2015 (Department for Education, 2015). Changes included an age alteration of birth to 25 years old and the replacement of statements with educational, health and care plans. Educational, health and care plans are much more comprehensive than statements and utilise working with various agencies to create the best care for the child. Following England’s lead, the Welsh government has introduced the Additional Learning Needs (ALN) and Educational Tribunal Act (2018) which will replace the Special Educational Needs and Disability Act in September 2020. The new Act places great emphasis on multi-agency working, will replace statements with individual educational plans and SENCO’s will become additional learning needs co-ordinators. The age range that this Act covers will also be increased to cover birth to 25 year olds (SNAP Cymru, 2020). The expansion of the age-range under this legislation will benefit young people giving them a better chance at succeeding within higher education.
One of the most significant pieces of literature regarding dyslexia published by the UK government was a report by Jim Rose (2009). Rose stressed the importance of all teachers receiving basic dyslexia training and ensuring that all schools had access to specialist dyslexic teachers. To fulfil this recommendation, the UK government vowed to allocate 10 million pounds towards funding the training (Lipsett, 2009). However, according to Henshaw (2018) only half of the budget has been spent towards training 3,000 specialist teachers which is an insufficient amount to cover the 32,770 schools within the UK (British Educational Suppliers Association, 2019). The findings within the Rose report have influenced many strategies and techniques used to teach children with dyslexia today. Rose stressed the importance of schools and parents working together to see the maximum potential of the child; for instance, reading at home as well as in school. The most commonly used technique recommended by Rose is that of the phonic structure. 
The teaching of phonics is that of alphabet sounds and how to blend these sounds together to create words; for example, C-A-T. Department for Education (2014) explains that there are many different programmes to choose from and each have different strengths. Phonics is taught to all children in schools within the UK and many benefit from learning to read and write this way as it is multi-sensory, engaging and comprehensive. However, McArthur et al. (2013) advises that it is important to recognise that the English language is complicated and not all words can be sounded out, meaning that some words will still need to be taught. Squires (2018) agrees and adds that for dyslexic students that struggle with short-term memory problems this could make it more difficult for them to learn how to read this way.  Other recommendations made by Rose included strategies of scaffolding and reinforcement of learning. Palaiologou (2010) advises that scaffolding, a technique advocated by Lev Vygotsky, is when an adult helps a child to learn and reach further potential than they would have alone. This is especially helpful for teaching dyslexic students as the adult is able to clarify information and guide the child’s learning. The technique of reinforcing learning as championed by Jerome Bruner is a commonly used teaching method carried out by revisiting past work to strengthen the pupil’s knowledge. According to MacBlain (2018), these strategies have proven very effective however, require time of a teacher or teaching assistant to be carried out successfully. Reid, Strnadová and Cumming (2013) propose that one strategy that can aid dyslexic pupils is the usage of computer programs, for example Lexion and Dragon Speech Recognition. Inclusive Technology (2020) explain that the Lexion program was designed to help people who struggle with reading and writing. The software begins with tests for the pupils to take and from there creates exercises to develop their abilities. Nuance Communications (2020), the creators of Dragon Speech Recognition, advise that their software will transcribe onto a Word document anything the user dictates through a microphone. This is especially helpful for people with dyslexia as it removes the barriers of spelling and multi-tasking such things as typing up thoughts. While these software’s can produce great benefits for the users it is important to remember that they cannot replace the work a teacher does, therefore they should be used in conjunction with other strategies and not alone. One main downside of the software mentioned is that they are expensive and schools or families may not be able to afford to buy these for their children. A commonly used resource to help people with dyslexia read is coloured overlay. The idea behind these overlays is that the colour helps to make the words clearer to the reader. Henderson et al. (2014) explain that they come in a range of different colours and are usually inexpensive. This simple resource has been advocated by many dyslexic charities and there has been some research to support the effectiveness (Hlegnwa et al., 2017). However, recently more research has come to light to suggest that coloured overlays do not help people with dyslexia (Ritchie, Sala and McIntosh, 2011). Law (2019) expands by advising that while coloured overlays can help some medical conditions that may also be seen in dyslexic people such as Irlen Syndrome, they do not actually help with the dyslexia itself. 
The Department for Education and the British Dyslexia Association organised an initiative ‘The Dyslexia/ Specific Learning Difficulties Support Project’ between 2016-2018 (Manchester Metropolitan University, 2020). The project offered core training over 48 one day training events. The training days provided instructions and resources to develop teaching of dyslexic pupils. A main focus of the training was of a multi-sensory approach used to teach the whole class to ensure inclusivity. The results of this initiative were published within a report by Griffiths, Kelly and McNicol (2017) which highlighted that it was a success. 55-70 percent of the 1,143 participants agreed that they had increased knowledge and understanding of identifying and supporting pupils with additional learning needs. 53.4 percent noted improvement in student engagement when using the techniques that they had been taught and 44.5 percent recognised an increase in student performance. The statistics from this report show that this project was a success, however it was also noted that some participants expected the training to be more specialised and did not feel like they benefited much from it. A current project that the British Dyslexia Association is running is ‘Children will shine workshops’. These workshops are held as after-school clubs in certain places throughout England such as Croydon and Bracknell (British Dyslexia Association, 2019). The workshops are run by specialist teachers and are aimed to support children with dyslexia develop their reading, writing and self-esteem in fun ways. These classes also allow children to mix with other children with the same condition and for parents to meet other parents who are in the same situation. Any parent of a child with dyslexia can apply for a place within this project and although the British Dyslexia Association have tried to keep costs low, there is still a charge for this service which may mean that some families could not afford to participate. Unfortunately, these workshops are currently only held in a few locations, although the British Dyslexia Association are keen to expand where they can. Tomorrow’s Generation is a specialist school based in Cardiff Wales for children who suffer with dyslexia. The school runs ‘Launch Pad for Learning’ which offers children aged seven - 11 with dyslexia the opportunity to attend the school once or twice a week for specialist individually tailored teaching (Tomorrow’s Generation, 2014). Tomorrow’s Generation work closely with the children’s mainstream schools to ensure continuity in their learning and incorporate the national curriculum into their teaching. This specialist service does come at a cost of around 60 pounds per day which may be more than many can afford however Wightwick (2018) advises that in some cases bursaries may be available towards the tuition. This expense does not seem to put people off according to the Cardiff Times (2015), the feedback from parents is very positive, with many commenting on the fantastic work that the school does. The article highlights that parents are very happy with the improvements they have seen in their children’s learning and overall confidence and self-esteem.
Research has shown that many dyslexic people have difficulties with processing information such as instructions, at the same speed as their cohorts (Park and Lombardino, 2013). Results from a study by Shaul and Breznitz (2007, cited in Reid, 2009, pg19) highlighted that for dyslexic people it took on average nine-12 milli-seconds for information to be processed compared to four-six milli-seconds for non-dyslexic people. The study also showed that while reading a dyslexic person could take up to 110-140 milliseconds longer to processes the words that they were reading. The research into this area has greatly impacted teaching methods in schools (International Dyslexia Association, 2017). Common techniques used within classrooms include providing step-by-step instructions, visually, vocally and repeatedly; providing handouts with essential information highlighted and allowance of extra time for those who need it. In some cases, recording devices are also provided and can be used to either record the lesson for the pupil to listen back to at a later date or with the lesson instructions on for the pupil to revisit during the lesson. Research shows that the classroom environment can have a significant impact on how well a child with dyslexia learns. According to Juneja (2018) this is because people with dyslexia can often be quite sensitive to their surroundings and while they need visual stimuli, too much could have a negative effect. The Yale Center for Dyslexia and Creativity (2017) aggrees and suggests that using colours around the classroom on display boards and within workbooks to separate key information are helpful to all children, especially those with dyslexia. Pupils work should be displayed around the classroom as this shows examples of achievements which shows expectations and raises self-esteem. Sahari and Johari (2012) stress the importance of a structured daily routine as this will enable children with additional needs to know what is expected of them. Sahari and Johari (2012) also recommend placing pupils with learning difficulties near the teacher, this will allow the teacher to offer help easier and minimise distractions from the rest of the class. 
Around the UK many things are being done to support children with dyslexia from legislative changes to initiatives in order to provide a better quality of life for those living with the condition. The introduction of the DDA, Equality Act 2010 and the SEN codes of practice have offered protection to people with dyslexia and information outlining the best ways to help. Over the years research has influenced teaching methods, enhancing dyslexic pupils education experiences and development. Schools within the UK have created inclusive environments that have also helped to build up the confidence and self-esteem of dyslexic pupils. While many positive things have been accomplished over the years there are still some areas that could be improved upon which will be reflected in the recommendations bellow. 
Recommendations
· [bookmark: _GoBack]As noted by McArthur et al. (2013) and Squires (2018) that phonics may not be the most efficient way to teach children with dyslexia to read and write, it would be useful for the UK government to carry out more updated research since the Rose report of 2009 to find more effective methods to teach these skills. This however would be costly, and since the phonics system has been successful for so many children the UK government may not see this as a priority.
· To ensure teaching methods of scaffolding are able to be enforced, school funding should be allocated to make sure that there are sufficient staff members per class, ideally one teacher and at least one teaching assistant. This however can be difficult to manage depending on the school’s budget. 
· Schools could offer after school classes once a week for children who struggle with reading or writing. This could be carried out quite cost effectively and if the school is unable to offer extra support during class time for the children who need it, this could provide an opportunity for those children to receive the extra support. 
· Following the success of ‘The Dyslexia/ Specific Learning Difficulties Support Project’ discussed earlier in this paper it could be beneficial to look at resuming this project so that more teachers and pupils can benefit from the information it provides. Some of the resources were placed online after the project ended, a cost-effective way of resuming this project could be to create informational videos and place these and the resources online (British Dyslexia Association, 2020b). This would require some funding to be completed however this could then be accessible to all schools within the UK and much less expensive than holding training days. 
· In 2009 the UK government allocated 10 million pounds towards training 4,000 teachers specialised in dyslexia, however according to Henshaw (2018) only half the budget was spent. This recommendation is that the remainder of this budget be put towards the original purpose of training up specialist teachers. With approximately 5 million pounds spent on training up 3,000 teachers, another 3,000 specialist teachers could be trained and available to UK schools. However, it is currently unclear why the rest of this budget was not spent on this purpose or where it has gone. 
· Schools should continue to ensure that their teaching methods and classrooms are inclusive and dyslexia friendly as this helps to boost self-esteem, learning confidence and development. 
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