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How adults read to and with children and when they read with them can have a positive impact on children’s vocabulary, language and literacy development and comprehension according to Marjanovic-Umek, Fekonja-Peklaj and Podlesek (2012).  Lenneberg’s theory of the critical or sensitive period for learning language where he believes that language development in children is connected to the development of the brain (University of California Press, 2020), along with recent evidence and research into foetal sensitivity in the womb (University of Kansas, 2017) suggests that parents/carers can make a difference to their child even before they are born.  The methods used to read to and with children has evolved over the last forty years with the introduction and changes to technology and the digital world, and Welsh Government (2021b) encourage a multimodal approach to children’s experiences of enjoying text.  Donaldson (2015) stresses the need for children to be digitally competent and literate to successfully participate and creatively shape current and future society, however when reading with children, can technology support and promote literacy and language as well as more traditional methods?  
When children have had experience of listening to adults caring for them using alliteration and rhyming and are aware of the alphabet letters (Schwartz and Sparks, 2019), it will be easier for them to learn the letter – sound correspondences.  For example, books such as Dr Seuss’ Green Eggs and Ham, or Julia Donaldson’s Room on the Broom, have easy to follow rhythms and rhymes that repeat throughout.  In addition, rhythm ability may, according to Moritz et al. (2012) suggest a link with improved skills in phonics.  The natural rhythm in the story chosen can be seen throughout, however could have been emphasised more in both videos perhaps if the reader had learnt the story more thoroughly therefore able to concentrate on promoting the children’s phonological awareness.   In both the traditional and digital storytelling recordings, it is possible to hear the rhyming words - in the traditional version, towards the end of the story there is a short pause for the children listening to join in and guess or remember and say the rhyming word. In the digital version the same opportunity is given where there is a pause for the children to join in and give the rhyming word also.  Repetitive rhyming in stories and nursery rhymes can support children’s language and literacy skills by developing familiarity to certain words or sounds (Prosic-Santovac, 2015) helping children to pronounce the words correctly and understand them in an enjoyable way.  Read (2014, p. 2) states that stories that include the use of rhyme, rhythm and repetition are an “irresistible feature” that creates enjoyment for both children and adults but that it could also contribute to improving recall of certain words. 
According to David Crystal (Huddersfield University, 2016) how tone of voice is used demonstrates cultural meaning in language and the use of sentences are how the meaning is conveyed (Crystal, 2016).  Throughout both the traditional and digital storytelling recordings, the reader applied the use of change in intonation of the voice to create interest and meaning for the listener.  For example, “it blew off her hat!” in the traditional story rises in pitch to give the impression of surprise.  This technique is used well to emphasis meaning to the phrases or sentences in the stories helping the children to comprehend what is happening (Zhang et al., 2010) by communicating the excitement or emotion of the words being spoken.  In the traditional version, the reader takes on the character of the witch, not only by dressing up but by creating a different voice for when the witch is speaking in the story.  A change in voice brings the other animal characters to life in both versions also, however it is slightly more obvious in the traditional version than the digital reading.  This could be related to the props used in the traditional version which will be highlighted later.  By performing different voices, the reader is making the experience fun and exciting which will encourage the children to want to learn and want to read themselves (Harker, 2011).  Millard and Gaunt (2018) agree, commenting that oracy is an important process in learning to read. By using funny voices, (Millard and Gaunt, 2018) children are put at ease which may overcome barriers to joining in the oral interaction for example shyness, and instead build self-esteem. 
Examples of questioning the children and commenting on the text as the story is read, is in both versions of the story.  To encourage and promote comprehension, according to Zhou and Yadav (2017), it is better to use open questions so that the children can connect with previous knowledge and the adult can then scaffold their learning through these questions.  For example, in the traditional story, the reader also asks, “What is it?”  “Yes, it’s the dragon” checking for understanding while promoting participation and giving a sense of trepidation.  In the digital version in the same part of the story the reader asks about the ‘dripping wet beast’ “Who do you think it is? Hmmm I wonder…”.  The reader encourages the children to use clues from the pictures in the book or from the images on the screen alongside questions or comments, for example “look at the dragons face” which helps the children to gain meaning through context (Zhou and Yadav, 2017).  Vygotsky’s approach to how children learn is applied by the reader supporting children in their reading through the method of questioning and involvement in the text.  The importance Vygotsky places on the social interaction for language learning (Mahn and John-Steiner, 2012), promoting active construction of knowledge is still relevant today. For example, shared reading experiences are now shown through research and neuroscience (Merga, 2017) to benefit children’s vocabulary, literacy skills and cognitive development of the brain’s narrative comprehension.  In both the traditional and digital stories there is call and response, for example “the witch tapped the broomstick and …… Woosh they were gone!” “breathing out……fire, yes that’s right” where the reader pauses or leaves a gap when speaking for the children to respond.  This builds a social connection between the reader and the children (Berkowitz, 2011) as well as encouraging empathy and listening skills.
Although how the reader uses questioning and intonation of voice to promote language and literacy for the children is similar, in both the traditional and digital versions of the story, the use of props and actions are different.  The traditional story shows the reader using soft toys, dressing up and other props to bring the story to life.  Bottrill (2018) believes that reading should be joyful and engaging and the use of props can grab attention creating a positive experience.  The soft toys could be given to the children listening, to offer the option of becoming part of the storytelling but could also serve as multisensory props for children that have additional learning needs, for example visually impaired.  These props could become a physical connection for those children with the characters in the story (Cullen and Metatla, 2018) giving access to the story in a tangible way.  The props could also help those children who struggle to sit and concentrate and involve children who are shy, to relax and therefore participate through oral communication (Kroger and Nupponen, 2018).  The use of props in the traditional story version did slightly affect the flow of the story, as the reader needed to pause and find where the props were.  However, if the reader had told the story orally, without relying on the book, Berkowitz (2011) suggests that children will have the opportunity to take part, making the characters real and think about how they may speak, move and what vocabulary they may use, enriching their communication skills.  This version of traditional storytelling is not restricted to being used in real time directly in front of a group of children, however.  In the video by KeyCreate (2020), children can access the recorded story at any time but feel as though they are involved, as the storyteller is able to create an atmosphere of inclusion and encourage participation.  The storyteller in the video (KeyCreate, 2020) uses a dialogic reading technique by expanding the story and creating links with the world around them (Parrish-Morris et al., 2013).  This can also be seen in the traditional story where the reader uses the broom prop to demonstrate the word “down”.  In both the traditional and digital versions, the reader used opportunities to point out the words physically on the page or on the screen.  The reader also made the children aware when the page was either being turned (in the book) or the next slide was being introduced through actions and verbally drawing attention to the “next page”.  Both actions serve to consolidate and remind the children how to do this for themselves; using the buttons on the screen in the digital version specifically promotes digital awareness and independence on the use of electronic devices (Parish-Morris et al., 2013).  Using the wand in the traditional version and pointing with fingers in the digital version, the reader directs the children to sections of text and words in the story.  This prompts the children to look at and notice the words according to Rvachew et al. (2017), scaffolding the children’s active role in building on their knowledge of the text.  Due to the lack of props in the digital version of the story, interactive sound buttons were used on screen linked to pictures of the animal characters.  Although these features may create interest and encourage interaction, Rvachew (2017) and Lauricella, Blackwell, and Wartella (2016) argues that these could be distracting for children from understanding the story.  However, if text highlighting to help children follow the words on screen and sound enabling children to hear the words was incorporated, this could be used to support new vocabulary (Rvachew, 2017 and Lauricella, Blackwell, and Wartella, 2016) and increase digital competency through exploring the multimedia components (Welsh Government, 2021a).  If the child was to access the story on a digital device without the support of an adult, then these features would be beneficial in supporting the child’s language and literacy.  For those children who need extra support with their communication skills or who have additional learning needs, the way the reader uses body language and signs could offer an alternative or additional way of accessing the story.  According to Grimmer (2019), signs and gestures can support children’s receptive language if they are restricted with expressing themselves verbally.  The action can offer a way for the reader to reinforce what is being said allowing the child(ren) to interpret and create better understanding (Grimmer, 2019).  An example of this is when the reader says the word “jaws” referring to the dog with the hat, and then the reader physically gnashes their jaws, clearly demonstrating to the children the meaning of the word.
In summary, the model offered by Vygotsky according to Nordlof (2014), where the role of the adult is supporting children’s language and literacy through social interaction, is relevant when using both the traditional method and digital storytelling.  The comparison of the two versions demonstrates that there can be benefits of using either method, however, the needs of the child – or their zone of proximal development (Nordlof, 2014) should be considered.  For example, a child with visual impairment may find the physical props enhance their experience, whereas a child with limited verbal communication will need actions alongside verbal cues to scaffold their understanding.                         
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