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Literature Review 
The following literature review reflects upon current issues and thinking related to the Digital Competence Framework (DCF) in Wales. As the Framework is still within the early stages of being implemented into the new and reformed Welsh curriculum, a large proportion of the literature related to the DCF has been released by or related to information created by the Welsh Government. However, the following literature review aims to discuss what people consider the DCF to be, how it has been created and implemented, whilst also considering why it was created for young people in Wales and its limitations for all involved.  

What is the DCF and why is it important?
The Digital Competence Framework (DCF) was created during the academic year 2015 -2016 (ESTYN, 2017) and is an element of the new curriculum in Wales which is gradually being implemented into all Welsh primary and secondary schools; furthermore, the DCF has been created to support and “to be inclusive of all learners aged 3 to 16-plus” (Welsh Government, 2018a, p. 3). Digital competence is considered to be “a set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems” (Welsh Government, 2018a, p. 2); in addition, the DCF aims to develop a range of digital skills naturally by being applied to a wide range of subjects (ESTYN, 2017). The DCF framework has been available to all schools in Wales since September 2016, though the Welsh Government has set graduated timescales for different aspects of the DCF and expect the framework, as well as the rest of the new curriculum designed following the ‘Successful Futures’ recommendations (Donaldson, 2015), to be fully implemented by all schools by 2021 (BBC News, 2017). Donaldson’s 2015 ‘Successful Futures’ report will be explored in more detail later in this literature review. 

The Welsh Government has made a commitment to ensure the curriculum in Wales is “designed to help young people develop the essential skills they need for life and work” (Welsh Government, 2004, p. 25) and recognizes that, as a government, the curriculum has a responsibility to provide young people with an education that develops both their personality and talents to the full (Welsh Government, 2018a). Furthermore, school is seen to be where a young person can flourish and build a fundamental understanding of essential skills (NewStatesman, 2018). The House of Lords exclaimed that digital skills are now essential life skills and that every individual should be presented with an opportunity to access digital technologies whilst also aspiring to ensure that the majority of our population achieves a level of digital skills which allows them to participate fully in society (House of Lords, 2015). In addition, concerns have been raised regarding wealth determining the digital skills outcome of individuals as some teachers from schools of deprived areas feel that they do not have a sufficient level of digital technology available to support young people to improve their digital skills (BJSS, 2017). In order to fulfil a commitment to develop young people’s essential skills for life and work, the DCF comprises four high level strands: Citizenship, Interacting and Collaborating, Producing, and Data and Computational Thinking (Welsh Government, 2018a). 

Moreover, the DCF has been created following changes made to the curriculum in Wales based on recommendations by Professor Graham Donaldson in his report, ‘Successful Futures’ (Donaldson, 2015). The ‘Successful Futures’ report was accepted by the Welsh Government therefore accepting the rationale behind the suggestion to set up a DCF (ESTYN, 2018). Furthermore, the ICT Steering Group, established by Welsh Government, was asked to identify a way forward for improving ICT provisions in schools. As part of their recommendations, the ICT Steering Group suggested that the Welsh Government should design and implement a digital literacy framework for learners aged 3 - 16 which complements and supports the current Literacy and Numeracy Framework (LNF) (Arthur, et al., 2013). Welsh Government has recognized in its preparation for the implementation of the DCF that the framework should have cross-curriculum responsibility which is as important as literacy and numeracy (ESTYN, 2018); (House of Lords, 2015). Furthermore, schools and educators should recognise the DCF as equally important as Literacy and Numeracy because digital technology is having a significant impact on all of our lives, in addition UK economists have predicted that 35% of existing jobs in the UK could become automated in as soon as the next twenty years (House of Lords, 2015). 

As previously mentioned, the Literacy and Numeracy Framework (LNF) is a statutory curriculum requirement which was created in 2013 as a “curriculum planning tool for schools” (Welsh Government, 2013, p. 3) following concerns that pupils were falling behind other countries in regards to their literacy and numeracy skills (BBC, 2015); furthermore, it was created following concerns raised regarding the effectiveness and lack of importance placed by the Welsh Government on the implementation of the ‘Skills Framework’ which was then superseded by the LNF (National Assembly for Wales, 2013). The ‘Skills Framework’ was criticised for not being effective enough in embedding skills across the curriculum and some argued that the framework was not influential enough (ESTYN, 2012). The concerns were further criticised following Wales’ poor performance in the 2009 PISA results, which were lower than British counterparts of England, Scotland and Northern Ireland (Times Higher Education, 2017); therefore improving young people’s literacy and numeracy skills became a government priority (National Assembly for Wales, 2013).  Concerns have been raised regarding the digital skills of individuals whom lack age relevant literacy and/ or numeracy skills, as their lack of skills limits their access to improving their digital skills which are vital in our current digital era (House of Lords, 2015) which further reinforces the importance of the digital skills framework in Wales being as important as Literacy and Numeracy (ESTYN, 2018); (House of Lords, 2015). Many educational professionals have disputed the success of the LNF in its aim to improve literacy and numeracy skills throughout schools in Wales, however this research is outside the scope of this literature review. It is worth noting that one of the key reasons raised regarding the failure of the Skills Framework was the lack of consistent support and training provided to schools by local authorities or consortia (ESTYN, 2011); (ESTYN, 2012); which could have been caused by schools not viewing the ‘Skills Framework’ as a priority because it was non-statutory and therefore not compulsory for schools to implement (National Assembly for Wales, 2013). Therefore suggesting that the success of the DCF relies heavily on supporting schools with bespoke and clear training.

Moreover, a recent report stated that “almost a quarter of business owners in the UK believe a lack of digital skills [is preventing them] from reaching their full potential” (NewStatesman, 2018). The digital skills gap and urgent need for a DCF has also been identified as a country-wide concern as without the implementation of a DCF, the country could suffer from a future prosperity downfall (NewStatesman, 2018); (Education Technology, 2018). Some argue that the UK cannot afford to fall behind other countries in regards to digital skills as the rest of the world continues to grow and adapt in this digital era (House of Lords, 2015); therefore, further reinforcing the recommendations made by Donaldson in his ‘Successful Futures’ report (Donaldson, 2015) and by the ICT Steering Group (Arthur, et al., 2013) to the Welsh Government regarding the urgent need for a digital skills framework in schools. 

The Welsh Government has insisted that the DCF should be implemented by all schools and used to develop skills in the classroom in natural and meaningful ways (Welsh Government, 2018a). Most schools have identified a ’Digital Lead’ and many of the schools inspected by ESTYN recently have shown that “many leaders manage change well and have a clear vision about how to prepare for the DCF” (ESTYN, 2018, p. 6). The Welsh Government has stated that the DCF in its current format will not change until the new curriculum has had time to be implemented and feedback will be available in April 2019 (Welsh Government, 2018a); therefore, some of the information outlined in this review could be officially changed after submission.  

Donaldson’s ‘Successful Futures’ Report 
In March 2014, the Welsh Minister for Education and Skills commissioned Professor Donaldson to conduct a review of the curriculum and assessment arrangements available for all learners in Wales from the foundation phase to Key Stage Four (Donaldson, 2015). The aim of the curriculum reform was to ensure all learners have access to schooling opportunities which prepare them for the future and support them to become “capable, healthy [and] well-rounded individual[s]” (Donaldson, 2015, p. 5).

Professor Donaldson’s ‘Successful Futures’ report includes 68 recommendations for the Welsh Government which were all “designed to promote better learning and higher standards.” (EWC, 2015). The new curriculum, designed following the report, is considered to be the biggest shake up to Welsh education for this generation (BBC News, 2017) and has been referred to as “a new revolution in Wales” (Times Higher Education, 2017). 

Professor Donaldson introduced a similar curriculum reform in Scotland, the ‘Curriculum for Excellence’ which allowed teachers to be “given autonomy to decide what to teach” and lead to a lack of structured knowledge being taught in schools (Paterson, 2018). Thus, reinforcing the importance of meaningful and clear training being provided to all teaching staff on the new curriculum (Education Technology, 2018) to ensure the curriculum is implemented consistently across Wales.
 
Implications for staff within the education setting in Wales 
The Welsh Government has emphasized in its report and official documents that the DCF should not be confused with Information and Communication Technology (ICT) lessons which have been a part of the school curriculum for many years (Welsh Government, 2018a). Furthermore, Estyn, the education and training inspectorate for Wales, has also emphasized that ICT will continue to be inspected across the curriculum; however, inspectors will evaluate upon schools which are “creative and imaginative in taking forward initiatives for the benefits of learners […] in a positive way” (Welsh Government, 2018a, p. 4). However, concerns have been raised regarding how current expectations of the DCF are higher than for ICT and few schools are reflecting on their current ICT provision effectively (ESTYN, 2017). 

In a recent report, the House of Lords exclaimed that teachers and educators need to be open to change and adapt traditional teaching methods to ensure digital skills are fully embedded into the school curriculum (House of Lords, 2015). Schools have been described as “on board and recognise that change is really needed [to the curriculum in Wales]” (Times Higher Education, 2017). Some critics argue that teachers in Wales are enthusiastic about the changes being made to the curriculum in Wales (BBC News, 2017). However, the essential need for sufficient training before the DCF is expected in all schools has been emphasised and identified as an area of key importance (NewStatesman, 2018); (Education Technology, 2018). Concerns have been raised regarding a lack of schools auditing the digital skills of staff (ESTYN, 2017) which therefore suggests that the recommended training is not being implemented effectively. However, recent official documents and consultations proposed by the Welsh Government suggests that schools are possibly going to be given more training opportunities and INSET time to implement the digital skills framework as part of their time to support how they introduce the new curriculum (Welsh Government, 2019). The proposal aims to provide schools with an additional INSET day every year for the next three academic years which will “specifically support teaching professionals to prepare for the delivery of the new curriculum […] and will be critical if we are to ensure readiness and engagement of all practitioners with the new curriculum” (Welsh Government, 2019, p. 1); furthermore, the new curriculum is proposed to be rolled out in all schools from 2022 (BBC News, 2019). The consultation period ends on the 1st May 2019 so the ultimate decision and views of those involved cannot be reviewed in this assignment. 

In addition, some argue that Initial Teacher Training (ITT) currently fails to equip newly-qualified teachers (NQT) with the relevant digital skills to deliver the range of digital skills required by schools (ESTYN, 2017). Furthermore, a report on the ITT program in Wales argues that the training program lacks effectiveness and fails to implement best practice as seen in other international programs (Furlong, 2015). Therefore, following Furlong’s recommendations, the teacher training program has also been reformed in Wales to ensure newly qualified teachers fully understand and are able to implement the new curriculum successfully (Times Higher Education, 2017).  Not only have concerns been raised regarding support provided to newly qualified teachers, emphasis has been put on supporting existing teachers to ensure they are retained within the profession (OECD, 2005); therefore, further emphasising the importance of a stringent and bespoke training program for all schools in Wales to support the introduction of the DCF, as well as, the new curriculum based on Donaldson’s ‘Successful Futures’ report.

Moreover, concerns have been raised concerning levels of poverty creating a gap in the digital skills outcomes for young people. Some schools from deprived areas have reported concerns regarding inadequate digital technology and software available for pupils to use in schools; therefore, it is essential that schools are equipped sufficiently (BJSS, 2017) so that every child has the opportunity to experience a range of digital tools and to build their digital skills to an acceptable level in this digital era (House of Lords, 2015). 

Rationale behind the study 
I currently teach in an English medium secondary school in Wales for 11 - 18-year-old pupils. Since qualifying as a Teacher, I have witnessed many changes made to our school setting, as well as, been presented with several changes and proposals made by the Welsh Government regarding our current curriculum. 

As mentioned in the Ethics consideration, the questionnaire created to generate first-hand information from professionals affected by the curriculum changes, does not include any pupil information, all participants remain anonymous in line with BERA’s ethical guidelines and have the right to withdraw (British Educational Research Association [BERA], 2018), and the questionnaire adheres to School X’s ‘Strategic Equality Plan Policy’ and UWTSD’s Code of Ethics. Furthermore, I will only refer to the school used in the case study as School X so that their identity remains anonymous; therefore, respecting the school’s right to remain anonymous (British Educational Research Association [BERA], 2018).

The questionnaire aims to discover whether a sample of teachers and leaders from a range of levels feel prepared for the introduction of the Digital Competence Framework (DCF). Furthermore, the questionnaire aims to achieve a first-hand insight into whether teachers in Wales feel supported or not by the Welsh Government as the crucial need for sufficient training was identified as a priority throughout the literature reviewed for this assignment. How the questions were devised and a critical review of the effectiveness of the questions will be explored in more detail.  

Critical review of chosen research design and methods
I chose to conduct a small case study in order to achieve a set of results which reflects the views of real-life educationalists based in a real setting affected by the Welsh Government’s proposed curriculum changes by the Welsh Government. A case study is regarded as an important foundation of research data as it provides the researcher with a “unique example of real people in real situations [which enables] readers to understand ideas more clearly and simply” (Cohen, et al., 2011, p. 289). Case studies as a methodology within educational research has become more popular in recent years (Grauer, 2012) as they give a real life insight into a particular educational issue in context (Yin, 2003). 

School X, the English medium secondary schools based in Wales that I have based my study on, currently has 68 teaching staff including middle leaders and senior leaders which were all invited to participate in the research with a clear outline of what the research entails, its overall aim, as well as, full ethical considerations such as right to anonymity and right to withdraw; however it was anticipated during the ethics approval that not all teaching staff would consent and complete the questionnaire proposed to them. At the end of the research, before the final analysis was conducted, 32 teaching staff had participated which resulted in a wide range of responses for data analysis and is therefore a fair representation of the case study as it covers the views of just under 50% of the population involved. Although there is no definitive answer as to how many respondents should be included in a small case study (Opie, 2004), some maintain that the actual number of participants is less important than the effectiveness the sample has in representing the population involved (Anderson & Vingrys, 2001). Therefore, based on the professional recommendations regarding sample size, it is arguable that the sample size involved in this case study is acceptable and effective in representing the views of the school involved. However, it should be noted that this case study aims to analyse the views of one school involved in the changes proposed by the Welsh Government and is not a representation of all Welsh schools; such a representation would be outside the realm of this assignment. One variable that could have an effect on the overall results obtained from the case study is the lack of reference to whether or not the respondents hold a position of leadership within School X; in order to overcome this variable restriction, I could have included a dichotomous question to produce qualitative data which simply asked respondents to state whether or not they have a leadership responsibility. Thus, still respecting the respondents’ right to remain anonymous in line with BERA’s ethical guidelines (British Educational Research Association [BERA], 2018) and also helping to identify further possible trends in the data analysis. 

As previously mentioned, the questionnaire was designed with the aim of discovering how well teachers feel prepared for the introduction of the DCF and whether teachers feel supported by the Welsh Government or not. The questions were devised to measure the attitudes of respondents and therefore were created based on Rensis Likert’s technique for the measurement of attitudes (Likert, 1932). The questionnaire’s results will then provide mostly quantitative data which is useful for drawing conclusions and for clear analysis. I chose to design the questions with an odd amount of scale points to ensure there was a clear midpoint for participants to gauge their responses around; Likert scale questions usually involve 5 scale points, however no set amount is recommended (Likert, 1932). Overall, Likert style questions are considered to be extremely useful in questionnaires as they allow respondents the freedom to provide more of an insight into their views compared to nominal dichotomous questions (Mitchell & Jolley, 2010) which have also been used in this questionnaire.

Question 2 asked participants to rate their understanding of the DCF and provided them with a semantic differential from 1 – 10 (1 = no understanding at all and 10 = confident and fully understand). Participants responded by rating their understanding from 2 – 8 which is a broad difference. Although there is no theoretical reasoning to suggest that you should not use more than 5 scale points (Johns, 2010), it would have been more effective for analysis if the number of scale points was set at 5 or at least with an odd amount to set a clear midpoint, similar to the scale used by Likert (1932); the lower number of scale points would have provided respondents with less ambiguity and therefore help to ensure a more accurate representation of respondents’ views. Furthermore, the question asked for respondents to rate their ‘understanding’ and different respondents may have gauged their adaptation of the word ‘understanding’ differently to another which could have an effect on the overall results from the question. 

Furthermore, part of Question 3 and Question 5 provided participants with a dichotomous question as it asked respondents to state Yes or No to the proposed question; therefore, aiming to provide a set of clear and unequivocal answers to the questions. The dichotomous questions were devised using the simplest form of a scale of measure and were included as they aim to encourage respondents to come off the fence when providing their views on the topic in hand (Cohen, et al., 2011). The dichotomous questions were only used for questions which only required a yes or no response and therefore did not restrict participants’ views being shared. Question 3 adopted a second part to the question which was in line with the Likert scale of questioning to allow more information to be given. Furthermore, Question 5 provided respondents with additional space to write in more detail. The aim of the dichotomous questions used in this questionnaire was to create clear quantitative data which could be analysed to support the case study research; although they can be used to create qualitative data as they check whether or not a person has or has experienced a particular quality (Mitchell & Jolley, 2010). 

In order to gain a deeper understanding and explore the views of the respondents involved, I chose to include an open ended question which produced some qualitative data for analysis, as well as, an ‘additional comments’ section at the end of the questionnaire; therefore, ensuring the respondents’ views were not limited to purely producing quantitative data and allowing respondents to give more of an insight into their views. Research questions are considered to be “an integral and driving feature of qualitative research” (Cohen, et al., 2011, p. 227) and the words provided by respondents are then used as the unit of analysis (Costello, 2003). However, in hindsight, I would look to include more qualitative based questions in a future case study to fully achieve the benefits of a mixed methods approach. Many believe that a successful mixed methods approach can result in a number of benefits such as help to overcome the weaknesses and limitations of a single approach, increase the overall accuracy of the data accrued, and also provide a clearer picture of the issue being studied (Cohen, et al., 2011); (Denscombe, 2008). If I were to conduct a similar case study, I would conduct transcribed interviews to gain a deeper understanding of the issue and a transcript of important detail for analysis; however, this would have needed further ethical consideration if it were to be implemented into this case study and would have been time consuming which is identified as one of the main negative aspects of such qualitative methods (Cohen, et al., 2011).  

Research data analysis
The questionnaire used to support this case study can be found in the Appendices as Appendix 1.

Question 1



The following results are positive as they suggest that most teachers from School X feel supported by the Welsh Government with regards to implementing the Digital Competence Framework as part of Donaldson’s curriculum reform. Therefore, the results suggest that most teachers are enthusiastic and positive about the proposed changes as identified in the literature review in a range of sources (House of Lords, 2015); (Times Higher Education, 2017); (BBC News, 2017).

However, nearly a quarter of respondents stated that they feel ‘unsupported’ or ‘undecided’ on the proposed question; ‘Respondent E’ added in the ’additional comments’ section that it is too early in the changes to comment on the support provided by the Welsh Government and that “the suggested plans are more positive than the LNF as it was pushed upon schools with ambiguous expectations”. The Welsh Government’s current consultation which proposes for schools to have an extra INSET day every year for the next three years (Welsh Government, 2019) could possibly change the views of the 24% respondents who answered this question negatively; however, this suggestion is only tentative and cannot be supported by the respondents without further open-ended questioning.

Question 2



Question 2 shows that 56% of respondents from School X rated their understanding of the DCF as 5 or over which suggests a relatively positive result overall considering the framework is still in its early stages and expected by the Welsh Government to be fully introduced into the school’s curriculum until 2021 (BBC News, 2017). 

On the other hand, 41% of respondents stated that they would rate their understanding as low as ‘4’ and 3% of respondents stated that they would rate their understanding as even lower at ‘2’. The following results could have been affected by the leadership levels of the teachers involved in the case study; although all 68 teachers from School X were invited to partake in the case study, only 32 responded by completing the questionnaire which could have affected the overall range of teachers involved. The DCF training so far has mostly involved Senior Leaders and Middle Leaders, therefore teaching staff without a leadership responsibility may not experience first hand training of the DCF until closer to the finalised dates proposed by the Welsh Government. 













Question 3 
 

Question 3 was broken down into two parts in order to provide further analysis of the data produced and to gain a deeper understanding of the respondents’ views. 

The dichotomous question allowed clear data to be obtained and the results from the first part of the third question show that 81% of the teachers questioned from School X are already implementing the DCF into their schemes of work to some degree. However, the data is limited as it does not provide space for teachers to explain how they are implementing the framework within lessons. Furthermore, 19% of respondents are currently not implementing the DCF into their schemes of work at all. This statistic should positively improve over the next couple of academic years as the school introduces more aspects of the DCF in line with the Welsh Government’s expectations. 

Second part of Question 3

Although it was positive to see that 81% of respondents are already implementing the DCF into their schemes of work, the second part of the questionnaire allowed further information to be obtained for analysis which shows that 78% of the respondents who initially stated ‘yes’ have only introduced the framework ‘a little bit’. Therefore, suggesting that the initial part of Question 3 is not as positive as initially thought. Only 3% of the respondents who stated ‘yes’ to the first section have stated that they have introduced the DCF ‘a lot’ into their schemes of work. Therefore, heavily suggesting that School X needs to provide further training on the framework itself, so departments feel able to implement the skills into more aspects of the curriculum. Or, the data could suggest that School X has not yet made it a priority to fully embed the DCF yet as it is still in its early stages and not fully expected to be implemented until 2021. Without further analysis and open-ended questioning to gauge an understanding of exactly what the respondents are referring to in their answers, it is impossible to analyse the findings further. 

Question 4 

 

As reviewed earlier in this assignment, the literature identified suggests that the Welsh Government has strongly asserted that digital skills should be viewed as important as literacy and numeracy (ESTYN, 2018); (House of Lords, 2015). The results from Question 4 suggest that the vast majority of teachers (88%) from School X support the changes to some extent and respect the importance of embedding the DCF into the curriculum. 

On the other hand, 13% of teachers disagree with the statement that digital skills are as important as literacy and numeracy. Furthermore, 9% of teachers are currently ‘undecided’. The following data could be a result of the case study being conducted in the early stages of the DCF being introduced to school. The results of the above question could be different if asked during a later stage of the DCF being introduced. 



Question 5 



The following data implies that School X has not followed the Welsh Government’s advice to provide training on the DCF to all of its teaching staff. Only 19% of the staff involved stated that they have had training specifically related to the DCF. Respondent G stated in the ‘additional comments’ section that they have been “involved in a number of training opportunities as a Senior Leader”. Therefore, the 81% not involved could be teaching staff or leaders not immediately affected by the changes. More teaching staff are likely to experience training opportunities if the Welsh Government’s consultation on an extra INSET day is put into fruition (Welsh Government, 2019).  

Additional comments provided by participants
[bookmark: _GoBack]Additional comments which have not yet been explored are concerned with a lack of training provided so far and how school budgets are under too much pressure to fully support the expectations of the DCF. Respondent F stated that “Welsh Government needs to provide more financial support to schools for the DCF to successfully be embedded. Our school lacks adequate digital equipment for lessons to fully support the framework”. School X currently has 24.9% of pupils entitled to Free School Meals (FSM) (Appendix 2). If School X is to successfully embed the DCF, it must receive sufficient financial aid and be appropriately equipped to ensure pupils from deprived backgrounds are given access to technology required to improve their skills (BJSS, 2017). 

Reflection
In reflection, I believe that the following case study has successfully shown how prepared teachers from School X feel in regard to the digital skills framework which has been created and provided to schools following commissioned reports into the current status of how skills are taught in Welsh schools. The case study is a true and honest representation of the current criticisms and views of the DCF concerning teachers in Wales. However, considering current consultations and expected changes to be made in the near future to the curriculum in its proposed format, it would be interesting to investigate this case study again in the future to analyse if the overall views of respondents changes in any way. 
The main findings from this case study are:
· School X has shown a positive attitude towards the proposed changes to the curriculum and most staff feel supported by the Welsh Government;
· School X has identified a need for training for all teachers which is a focus identified by many others in the literature reviewed;
· School X respects the importance of the DCF, and most staff view the framework as important as the LNF;
· School X has identified budget constraints as a barrier to implementing the DCF successfully. Deprivation should be considered by the Welsh Government to ensure schools in deprived areas are not disadvantaging their pupils.
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Appendices

Appendix 1 – the questionnaire used; UWTSD logos and branding have been omitted and only the wording used within the questionnaire has been included.  

QUESTIONNAIRE QUESTIONS 
PROJECT TITLE: A Case Study of the Digital Competence Framework (DCF) in Wales.

INSTRUCTIONS: Please circle your chosen option and include additional comments, where appropriate.

RIGHT TO WITHDRAW: You have the right to withdraw your part in this research at any point before the final analysis on Monday 8th April 2019. 

1)	As a teacher, how supported do you feel by the Welsh Government with regards to implementing the Digital Competence Framework?

Very supported 	Supported	Undecided	Unsupported	Very unsupported

2)	How would you rate your understanding of the DCF from 1 – 10?
(1 = no understanding at all/10 = confident and fully understand)

1	2	3	4	5	6	7	8	9	10

3)	Have you already implemented the DCF into your lessons and scheme of work?

Yes / No

A lot	A little		Not at all	Not applicable

4)	In Professor Donaldson’s Successful Futures report, the DCF is described as just as important as Literacy and Numeracy Framework in the twenty-first century. Do you agree?

Strongly Agree	Agree		Undecided	Disagree	Strongly Disagree

5)	Have you received any formal training regarding the DCF? If yes, please explain.

Yes / No
________________________________________________________________________________________________________________________________________________

Additional comments:
______________________________________________________________________________________________________________________________________________________

Thank you for your participation.


Appendix 2 – School X anonymised data.

[image: C:\Users\faye\Downloads\image (2).png]
How would you rate your understanding of the DCF from 1 – 10? 

How would you rate your understanding of the DCF from 1 – 10? 	[CATEGORY NAME]; [PERCENTAGE]
[CATEGORY NAME]; [PERCENTAGE]
[CATEGORY NAME]; [PERCENTAGE]
[CATEGORY NAME]; [PERCENTAGE]
[CATEGORY NAME]; [PERCENTAGE]

1	2	3	4	5	6	7	8	9	10	0	1	0	13	7	8	0	3	0	0	

Have you already implemented the DCF into your lessons and scheme of work?  

Have you already implemented the DCF into your lessons and scheme of work?  	
Yes	No	26	6	

Part B - Have you already implemented the DCF into your lessons and scheme of work?  

Part B - Have you already implemented the DCF into your lessons and scheme of work?  	
A lot	A little	Not at all	Not applicable	1	25	6	0	

In Professor Donaldson’s Successful Futures report, the DCF is described as just as important as Literacy and Numeracy Framework in the twenty-first century. Do you agree? 

In Professor Donaldson’s Successful Futures report, the DCF is described as just as important as Literacy and Numeracy Framework in the twenty-first century. Do you agree? 	
Strongly agree	Agree	Undecided	Disagree	Strongly disagree	4	21	3	4	0	

Have you received any formal training regarding the DCF? 

Have you received any formal training regarding the DCF? 	
Yes	No	6	26	

As a teacher, how supported do you feel by the Welsh Government with regards to implementing the Digital Competence Framework?

As a teacher, how supported do you feel by the Welsh Government with regards to implementing the Digital Competence Framework?	
Very supported	Supported	Undecided	Unsupported	Very unsupported	0	26	6	2	0	
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