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Introduction 
‘…. critical incidents are not ‘things’ which exist independently of an observer and are awaiting discovery like gold nuggets or desert islands, but like all data, critical incidents are created. Incidents happen, but critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the signiﬁcance of an event. To take something as a critical incident is a value judgement we make, and the basis of that judgement is the signiﬁcance we attach to the meaning of the incident.’ 
Tripp, D (2012, pg.8)

  If I were to define critical incident, I would say that it is an event in which you reflect upon and strategies ways that you could change what has happened. Pinpointing the positive and negatives and how they can be improved or taken away from said event. It does not have to be complicated. Being aware of your teaching method and how it can be shaped around different events. In the observation, the critical incident that was most apparent was the relationship between the one to one and the child with visual impairment. 
[bookmark: _Int_fN48kxwt]  This essay ventures through the support and structure arranged for children in Primary setting with visual impairment. As educators, our approaches and techniques of teaching and distribution impacts the children in our teaching space, and it is an opportunity as educators to have the influence to create a positive setting. 
  The critical incident focused on in this assignment is, observing a year 4 classroom, situated in a primary school in Swansea. The children are in mixed ability groups for a group task. During the observation it was made aware that the child is visually impaired. Analysing and evaluating the relationship the student has with his one to one and class teacher, and the effect the support staff have on the learner's education. The child was supported throughout the lesson by the preparation of the teacher and the observation of the one to one. 
Relevant Literature relevant to Case Study
  Within the setting it is important as educators that the rights of the children are implemented and understood. No matter the child, their rights should be respected and followed. The child observed was visually impaired and the rights being valued that stand out are, Article 2 (non-discrimination), Article 3 (best interests of the child), Article 28 (right to education) and Article 29 (goals of education). Not discriminating against the child needs, yet providing the essentials implementing the learners right to an education, in the observation it can be seen the learner has a prodigy to enhance the learning experience and effectively deliver the information for the child therefore, acting in the best interests of the child and planning to attain effective delivery of the information such as having the resource to hand for the child to have in front of them other than trying to watch the board. If the camera on the prodigy were to stop working having the resource to hand would be back to ensure the learners right to learn. In the observation it is evident the child has a copy of the resource in front of them, this is visible to us when the class teacher takes the resources away at the end of the current task. Correspondingly supporting the learners right of goals in education. (UNICEF, 2016). 
[bookmark: _Int_nvRimjBN]   According to Holmes, J (2001 pg. 65), Bowlby’s theory of attachment explains how ‘the development of the attachment dynamic can be considered as a process in its own right independent of other dynamics’. A self-understanding of Bowlby's theory is a child needs an attachment to live a satisfied life. Someone the child feels safe with and can trust. Teachers can be seen like this for some children. Someone consistent in their life and the child feels safe within the teacher's vicinity. In agreement with Bowlby, Vygotsky expresses the need for a child with a learning need, for them to succeed, the child learnt better with the assistance of an adult or more capable other rather than independently.  Vygotsky then presented scaffolding which is a learning method where the child learns with assistance from an adult or more capable learner.  
[bookmark: _Int_UtiL84fm][bookmark: _Int_1oOdAKvC][bookmark: _Int_KcnO1G3M]  In response to the research referring to Bowlby and Vygotsky, researcher shows evidence that pseudo inefficacy has a significant effect on someone receiving assistance. It is stated by Västfjäll D, Slovic P and Mayorga M (2015), ‘Inefficacy, real or perceived, shrivels response, even among those who have the desire and the means to protect and improve lives.’ It is noticed by another when one does not have the intention to help them. The child will digest this feel and lose confidence to ask for help if it feels like a burden. Having a trusting and reassuring relationship with the child is evidently shown to improve confidence and better the experience of the learner. In the observation, it is clearly demonstrated the child is provide with their independence but ensured that if assistance is needed, the help is there for them. 
  When referring to rights and intersectionality, a helpful metaphor we might use is that of a Rubik’s cube, written by Romero, M, 2018,
[bookmark: _Int_oSUzEw46] ‘…. this visual of six solid colours, white, red, blue, orange, green and yellow’ ‘once we assign color to race, class, gender, sexuality, citizenship and abilities, we can begin to analyze the intersection of different dimensions of an individual’s personhood’
  Intersectionality helps to implement and support article 2 and 28 of the UNCRC. Article 2 implements the non-discrimination in settings. This then permits teachers to implement the child and their right to an education. Moulding the rights and practices, the Equality Act 2010 has supporting literature which instructs the knowledge and practice of non-discrimination of children on need of support with learning.  The Equality Act 2010 produces legislation and guidelines in relation to support diversity in the classroom.
‘Under the Equality Act (2010), all schools and service providers have a legal obligation
[bookmark: _Int_BcKaiuVR]to make provision for pupils, staff and school users with disabilities.’ (Hills, G, 2011, pg. i)
  Discussed by Hills, G 2011, (pg. 12), the Equality Act 2010 was introduced to codify the Acts and Regulations related to the anti-discrimination law. The Equality Act defines eight protected characteristics. Age, disability, gender reassignment, pregnancy and maternity, race, religion and belief, sex (gender) and sexual orientation. The Equality Act outlines major statutory laws and regulations in Wales, England, Scotland and Northern Ireland. One of these is the Disability Discrimination Act 1995 (Legislation.co.uk, 1995). The Equality Act enforces that it is illegal to discriminate someone with a disability and it outlines the rules, policies, and implementation. By law, your setting is required to make reasonable adjustments to allow the child to be able to make full use of the school’s resources activities and learning opportunities. The Equality Act inherited two duties from the Disability Discrimination Act: Less favourable treatment and reasonable adjustment. 
 
[bookmark: _Int_B8BZMvpt] Every Child Matters statements were introduced after the Lord Laming enquiry regarding the Victoria Climbie case. The 5 outcomes relate massively to the rights of the child as well as the new curriculum in Wales. The outcomes outline what future the children should receive in life. As educators it is within our role to contribute our efforts into receiving these results for our pupils. GOV.UK defines the 5 outcomes as, ‘being healthy: enjoying good physical and mental health and living a healthy lifestyle, staying safe: being protected from harm and neglect, enjoying and achieving: getting the most out of life and developing the skills for adulthood 6 Every child matters, making a positive contribution: being involved with the community and society and not engaging in anti-social or offending behaviour, economic well-being: not being prevented by economic disadvantage from achieving their full potential in life’. 
  Overall, the Welsh Government (2022) established the Rights of Children and Young people Persons Measure 2011 referring to the commitment to empowering children’s right and the UNCRC. When developing and reviewing the legislation or policies, this measure places a duty onto Ministers to have regards to the UNCRC. Enforcing the ministers to weight out appropriate requirements within the UNCRC and balance them against other weighing factors regarding the decision making. The ministers also hold the responsibility to ensure the citizens and young people of Wales are informed, understand and respect the rights published by the UNCRC. The Welsh Government developed the Children’s Rights Impact Assessment (CRIA), to ensure that we support Ministers to comply with the duty to have due regard and ensure compliance.
Case Study
Resource used for observation: ** Tom Insta 360 8K (2023)
[bookmark: _Int_27StBXUz]  Observing a year 4 classroom, situated in a primary school in Swansea. The observation is a whole class teaching session leading into a group task. The AoLE targeted during this observation was Language, Literacy and Communication. The level of understanding within the class was unknown. 
  The child is sat at the front of the classroom adjacent to the interactive whiteboard. They have a prodigy to use to assist the visual impairment, the prodigy allows the learner to see the board and learn equally to everyone else in the classroom. Evidently implementing the equality act 2010 which was enforced to ensure anti-discrimination in educational settings and more. In addition to prioritise, ‘Less favourable treatment and reasonable adjustment’ and every child matters, emphasizing the 5 outcomes, the outcomes outline what future the children should receive in life. To promote the learner's independence further they can be seen with a copy of what is on the board as a closer visual for reference. 
[bookmark: _Hlk147856570] During the observation it was made aware that the child is visually impaired and has a one to one. In assessment it was then noticed there was no one to one sat by or next to the child. In discussion, it informed the viewers that the reason for this was for independence of the learner and the one to one was sat at another table. The one to 
one is provided for the child to receive assistance to learn. Supporting the child in their right to an education. 
  After the next task was presented on the board, the child got out of the seat (11.25) and walked towards the board, stood face to face trying to read what was on the board. The learner then approached the class teacher and explained they were struggling to see the board. This helps to visualise Vygotsky’s theory when he states that children with additional learning needs learn better with assistance. It also strengthens Bowlby’s theory that the child needs to make a bond with someone they can trust and to feel security.  The assistance of the one to one and the class teacher, supports more efficient learning. The one to one overheard, immediately got and up and started the process of attaching the camera. Support from the class teacher can be seen. The teacher used reinforcement and provided the child with a resource of what can be seen on the board for better visualisation.
Teaching and learning methods relevant to case study 
[bookmark: _Int_pQ1PVtLZ]   The Equality act allows educators to enforce rules for settings to avoid negative effects. Such as, bullying, unfair treatment or pseudoinefficency. By enforcing rights within the classroom, we can avoid events that involve bullying of any kind. Workshops of friendships can enforce the need to treat everyone equally and fairly. Jigsaw Education Group 2013-2023 produces lesson plans and activities for teachers to provide the young children with well-informed lessons. Benefitting the children’s mental health and well-being. Whilst also informing children on morals. For example, the week commencing the 6th of November 2023 is anti-bullying week, and there is a planned lesson delivering information and activities to prevent bullying. 
  In the literature produced by Aubrey, K and Riley, A (2019) John Dewey’s approach focuses on humanism, educational values, a learner-centred pedagogy and reflection. Dewey believed that learning was an ‘active experience’ implemented by group discussions and activities. He expressed the importance of the curriculum design complimenting the needs of the individual learner rather than deliver ‘subject specific’ experiences. This approach coincides with the curriculum in Wales published by the Welsh Government (2015) and one of the four purposes. Ethically informed citizens, Wales have designated one of the four purposed to ensure the learner become ethically informed citizens. By activating Dewey’s approach, he believes that the learner will be ready to become an activate part society. Implementing active discovery and procedural skills, passing by the reciting of numbers and facts.
  In the observation, it is apparent that the learner is confident in asking for assistance when the learner feels it is needed, however in reflection, could the child have independently retrieved the camera themselves and attached it to the prodigy? In the classroom, this could have promoted more independence, and the learner could discover this process for future use.  
    Veale, F (2020) exclaims that the professionals within the early years setting must engage children with their ‘interests, skills, age and abilities through play, creativity, challenges and co-learning'. Supporting the evidence of a learner-centred approach Vygotsky, developed the theory of ‘zone of proximal development’.  Explained by Morin, A (2012) Vygotsky believed that by not recognising the zones within the theory, such as heling a child complete a task that is known they can do independently or leaving them work independently on a task that is known they will find challenging, interrupts the cognitive development. In the critical incident it shows this method in use, the one to one knows the capability of the learner and is allowing independence because it is necessary for the child’s cognitive development. The child then requests assistance from the most knowledgeable other when they required assistance. 
  Coinciding with the need for independence, the humanist approach can be researched and implemented in educational sector. Western Governers University (2020) discusses the humanist approach and believes that ‘evaluating student needs and wants regularly, connecting with parents to help meet specific student needs, preparing to try new things with students regularly’.  In support of the child learning independently, the child has customised materials such as the prodigy to accentuate the learner visual of the whole class teaching, to be treated equally and process information independently. 
    Another humanistic approach can be reviewed in Maslow’s work on the Hierarchy of Needs and how they can be implemented into a child's life. He believes that all the needs of them child must be met before the learner can learn effectively, when the child is ready to learn they reach the self-actualisation stage. As educators our priority lies in creating an environment that ensures comfort and positive relationships with both adult and child. The needs that must be met to reach self-actualisation are as follows, basic physical needs, safety and security needs, love and emotional needs and esteem needs.  These needs are presented in a pyramid, the resources were presented by Baker, B, et al., (2012 pg. 18-19). 
[bookmark: _Int_khVmAWPz]‘COVID-19 is likely to have increased or exacerbated pre-existing anxiety and other mental health issues. Vulnerable and disadvantaged learners who are experiencing anxiety or other mental health issues may be reluctant to return, or become increasingly anxious about returning, to their school or setting as a result of their attendance being disrupted.’ (Welsh Government, 2020)
[bookmark: _Int_KP8I2jzq]  After everything the children have had to endure during covid-19, the learner seems to be excelling with their confidence and responsibility for learning. The one-to-one can be seen using a quality from the humanistic approach by encouraging and allowing the child to take responsibility for their own learning. The child evaluated their vision of the board during a gap in the teaching, realised, ‘I need to see this clearer’ and asked for assistance to retrieve and assembly the prodigy. To enhance this opportunity for independence, the child could be informed where the additional equipment for the prodigy is placed and get this for themselves and the one-to-one to perhaps start instructing the child how to assembly the prodigy alone, influencing further independence, improving digital skills and for this child particularly, this could be a life skill they may need for further education and possibly life. 
  In addition, Holmes, J (2001, pg. 68) implies that ‘The distance at which the child feels comfortable depends on such factors as age, temperament, developmental history, and whether the child feels fatigued, frightened or ill, all of which will enhance attachment behaviour.’ 
   In this setting, it is noticed that the (SEL) Social and Emotional Learning is thoroughly implemented in the classroom. Written by, Feinstein, E (2016), a selection of SEL dimensions such as, ‘Self-perceptions, self-awareness and self-direction (including self-esteem and the belief that one’s own actions can make a difference); Motivation; Self-control/self-regulation (generally characterised as greater impulse control and fewer behavioural problems); Social skills, including relationship skills and communication skills; Resilience and coping’, can be identified throughout this lesson. 
Discussion 
    From my findings I have learnt that... 
    The benefits of promoting independence for the child with visual impairment or any child with additional needs are, the life skills it can teach. Further in life the child will need independence of themselves to ensure a good quality of life with independence. It ensures that the child is able to learn independently without assistance. Assistance will not always be available, therefore being able to learn without assistance will strengthen the child’s abilities and stray away from becoming dysregulated.  
‘An inability to control one's emotions can manifest in a variety of ways, including temper outbursts and breakdowns, violence, withdrawal, anxiety, low self-esteem, and academic difficulties. It may have detrimental effects on a child's overall well-being, social interactions, and mental health.’
    When planning a lesson, it is important to consider the child/children being planned for. There is no sense in planning a lesson at progression step 3, if the child is only understanding progression step one. It also important to consider planning the lesson around interests or considering the children. 
   Considering the visually impaired child, when planning the lesson, it would be important to ensure the lesson can be backed up by resources. Whilst also considering the layout of the classroom. In year 4, the class structure has been observed to be heavily whole-class teaching. In this case, if the class is sat watching a PowerPoint on the board, evaluating the layout of the classroom can be essential for the child who is visually impaired. Effectively teaching by moving the desk closer to the board, provided the prodigy before the lesson starts, print outs to have personally in front of them for closer view. Giving the child equal opportunity to learn with everyone else in the classroom. Enforcing the child’s right to an education and to be treated fairly and equally. 
    Different types of observations include, testing, watching, recording, class books and so on. This allows educators to assess the levels of understanding of the child and be able to plan lessons that can effectively move the child through the progression steps provided by Welsh Government (2023). Observations are an efficient tool for educators to check for understanding. The child in the case study getting up, evaluating their vision, asking for help, for an observing point of view that tells us that the child can assess their own situation and take action in responsibility for their own learning. 
 Conclusion   
[bookmark: _Int_8uyRYYy4]    The relationship between the one-to-one, class teacher and the learner has shown evidently how much their relationships and bonds have exceled throughout their teaching methods. The child has confidence to take charge of their own learning and that shows to the work that has been completed between the class teacher a done to one.  
    To ensure efficient lesson planning, it important to know the children in the classroom. To monitor their progress, observation can be a useful tool. It allows the teacher to assess progress, record the observation, and plan according to what the child knows and does not. There are different methods of observation such as: tests, activities, focus task, and sometimes at play times.
[bookmark: _Int_5VA03P4z][bookmark: _Int_7RI6yaLc]   In the classroom to be able to promote the rights and inform the learners of their rights, lesson could be planned to discuss the rights as a class and complete workshops to educate the children how to know their rights as well as use them correctly. To further implement the rights, the rights can be displayed in the classroom. Somewhere the children can see them and always revisit them. Foghlam, A (2021) produced a selection of ways in which, as educators, we can promote and embed the rights of the child in the educational setting. Mentioning some, improving guidance and support, this could involve further training for teachers, refreshers courses to maintain knowledge, or workshops to teach how to deliver activities and lessons on the right of the child. Improving teacher – pupil relationships, strengthening the trust and bonds between teachers and pupils. As discussed previously, Bowlby states that the child needs to make bonds within an environment in order to feel safe and trust an adult. Maslow also supports this theory with the hierarchy of needs. Being cared for and having an adult to trust and feel comfortable in the environment allows the child to be able to move up to the top of the hierarchy of needs.  
    However, when referring to the literature and reviewing the implementation of the theory, can the teaching method fail us in certain areas? From a professional opinion, the view is positive with this teaching method. It has been proven effective over time to allow the independence of the learner and improve cognitive ability. Further reading would support this and deepen the understanding. If this theory is not implemented correctly, from a professional standard, the question would lead to, would this lead to too much reliance on the most knowledgeable other? Negatively the leaner would not recognise their cognitive development and require help when it is not necessary.
    Throughout my research I have understood the meaning of critical incident in depth and come to a realisation that aspects of lessons and the environment can always be improved and can have more benefits for the child and the staff. 





Appendix
Observation/Field Notes
Record 1
	Where and When: Context of the observation – subject/AOLE, general classroom context 
 Year 4   
Language, Literacy and Communication – interreferences lesson presented on the board.   

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 
  
[bookmark: _Int_yNyYjjkG] The lesson moved onto something else. The presentation on the board switched to the next lesson. The child that was visually impaired got up and went towards the board to see what was said. The child seems to notice their own struggle and realized they needed extra support.  
 
The child approaches the class teacher and asks for the extension to the prodigy. The one to one overhears and immediately steps in to assist the child, adding the extension to the prodigy enhancing the learner's experience.  
 

	[bookmark: _Int_PlAx819b]Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider? 
  
The one to one sat on another table to encourage and support independence of the learner encouraging them to take responsibility for their own learning.  
 
To expand and encourage more independence, I would encourage the one to one to walk through how they assemble the prodigy with the child and motivate the child to be able to do this independently.  
  

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here) 
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